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Portfolio
Undertake two days (approximately equivalent to16 hours) of volunteer work in a project directly connected to conservation. Link this with field experiences and write a reflective journal on your experience and how this has contributed to your knowledge and understanding of sustainability in an Outdoor Education context.  You must also provide a full account of your placement including photographs completed timesheets and other placement related paperwork. 
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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	

	Which aspects do you consider could have been improved in this piece of work?
	

	What have you found most satisfying whilst undertaking this submission?
	

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
< 20%

	Weak
20-29%
	Unsatisfactory
30-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 84%
	Exceptional
85– 100%
	
  %

	Evaluate how conservation volunteering within a chosen organisation might contribute towards sustainability.
	2
4
	
	
	
	
	
	
	
	
	30%

	 Reflect on the link between conservation, sustainability and wider outdoor education principles.
	3
4
	
	
	
	
	
	
	
	
	30%

	Organise and undertake voluntary work in conservation with evidence from log book/ diary, photographs and relevant paperwork.
	
1
	
	
	
	
	
	
	
	
	30%

	Range and quality of sources of information. Referencing accuracy.
	All 
	
	
	
	
	
	
	
	
	10%

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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	Tutor: 
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet and paste it into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your essay should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Essay is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct reference list using SHOE Reference Guide
· Direct quotations - state page numbers in the text citation
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my essay out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!

Volunteer work
The woodland trust is an example of an organisation that aims to promote the growth and conservation of woodland within the UK (Woodland Trust, no date, a). As a part of this they run volunteering opportunities which cover all areas of the organisation (Woodland Trust, no date, b). The organisation outlines six main goals in which people work and volunteer.

The first goal is planting trees in the aim to tackle climate change. They say that currently 12% of the UK is covered in woodland and they would like to get closer to the EU average of 37% (Woodland Trust, no date, c). I see no downside to volunteers planting trees so long as its planned by the organisation and it’s the best use of their time when concerned with sustainability projects.
Secondly the goal of restoring ancient woodland is helpful in protecting their biodiversity and promoting tourism resulting in economic gain for the area (Woodland Trust, no date, d). However, id argue that a volunteer’s time would be better spent simply planting more trees.
[bookmark: _Hlk28446930]Thirdly protecting trees and woodland is done by confronting pests and diseases and by campaigning against the removal of trees from urban areas as well as the destruction of woodland in large projects such as HS2 (Woodland Trust, no date, e). Any work protecting wildlife will benefit the environment and bio security. Additionally, people protesting against the destruction of woodland will further sustain the environment.
By caring for woodlands, they can be accessed free of charge by visitors which as well as being great for both mental and physical wellbeing can help nurture a connection with the environment and may lead to visitors working or volunteering in the future for conservation projects (Woodland Trust, no date, f).
The fifth goal is expanding research and evidence whether it be to understand the impact of climate change or to support a campaign to save ancient woodland (Woodland Trust, no date, g). The Woodland Trust (no date, g) ‘harness the efforts of dedicated volunteers to gather data on woods, trees and wildlife throughout the UK. This information is used help us protect ancient trees, assess the impact of climate change on wildlife and monitor tree health.’.
Lastly by influencing the government and policymakers there is the aim for better protection over woodlands and reversing the decline in tree cover by creating better incentives for planting (Woodland Trust, no date, h). Similarly, to the protection aim the research and case studies of local volunteers can be used to guide and inform authorities as to conservation problems and their effect on sustainability (Woodland Trust, no date, j).

In summary volunteering can have a large impact on local environments if done effectively however the results could be considered good or bad depending on perspective. If done through an organisation such as the Woodland trust it is unlikely that any volunteering work will be detrimental to the environment as the trusts aims are to restore woodland and battle anti-environmental policies. Thinking about the wider impact of environmental work and who the stakeholders are is important as it may seem like you are helping by doing a task which has been pitched to you as environmental when really it is for the benefit of the people leading the project.

[bookmark: _GoBack]Due to outdoor educations use of the environment it also has formed links and principles around environmental conservation and sustainability. Haigh (2006) says ‘Environmental education has broad responsibilities to expand consciousness of the need to apply sustainability principles collectively and in our everyday lives’. Due to the environment often being required for outdoor activities to take place it is often considered as a workplace (Higgins, 2006, p. 313-326). However, the roots of outdoor education emphasise the use of direct experiences within the environment to foster a sense of place and educate of sustainable development (Cooper, 1991, p. 10-11; Higgins, 1996, p. 34-39; Nicol & Higgins, 1998). The importance of approaching outdoor activity with this approach is that developing a relationship with the environment is an important step before understanding sustainability (Palmer and Suggate, 1996, p. 109-121). Hayward and Smith (2008) outline environmental awareness and understanding as a key principal of high quality outdoor education; ‘Learners are gaining a deeper awareness and understanding of the environment and actively seek opportunities to reduce the impact that they and others have on the environment – locally and globally.’. In addition, the Scottish government (2010, p. 8) say outdoor leaning in school environments can allow children to experience ideas around sustainable development education through a variety of outdoor trips and activities. Outdoor education, through direct experience in natural environments, can facilitate connections and concern for nature as well as when approached more critically can offer alternative world-views and practical approaches to more sustainable living (Lugg, 2007). Offering experiences with a depth and focus on conservation and sustainability means that outdoor educators in higher education contexts in the UK need to develop a range of approaches to sustainability education (Lugg, 2007).  If current practices are catered towards this approach outdoor education may contribute towards creating more sustainability-literate citizens and furthering the development of outdoor education knowledge and practice (Lugg, 2007). ‘Outdoor education should be directly (and indirectly) addressing sustainability, justice, and connection to place as part of creating a more just and healthy world, one in which we all are "living within one's own ecological means"’ (Liu, 2009, p. 1422).
Word count: 900
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