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Introduction 
The intention of this assignment is to analyse and reflect on the critical incident observed during bridging one, with the aim to identify the next teaching steps. According to Tripp (2012) “a critical incident is an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgement is a significance we attached to the meaning of the incident.” P.8. A simpler definition of critical incident is anything that makes you stop and think – this can be a positive or negative incident. Critical incident observations are crucial for teachers to develop reflective practice; this is important to help continuous learning and improvement not only to observe them but to analyse them on a deeper level. During this assignment different concepts will be explored including, barriers to learning, the holistic view of the child, emotional well-being, positive reinforcement strategies, Donaldson (2015) 4 purposes and the inclusion of the Welsh language throughout everyday lessons. 

The role of critical reflection 
Teaching staff are faced with difficult situations with challenging pupils daily where they need to adapt to meet the diverse needs of these different pupils. (Markkanen et all., 2020) The role of critical reflection is vital during teaching practice as this allows the practitioner to continue to learn and be the best they can be, reflecting on different experiences including mistakes can help to avoid repeating these whilst identifying what went well and can be applied to future lessons. McGregor and Catwright, (2011) claims the “importance of reflection is to reflect on, develop and take ownership for your own professional progression.” P.14. In other words, holding your hands up and critically evaluating yourself to be honest with yourself that something may not have gone has expected and to conclude further knowledge. There are several different theorists that promote different reflection models such as, Dewey, Schon and Kolb, to name a few I have explored these below with a preferred model to use myself.

Dewey (1933) claims there are three attributes of a reflective individual:
1) Open mindedness, 2) Responsibility, 3) Whole heartedness. Even though this is outdated, these traits are still very relevant today. 
However, according to Griffiths, (2000) critics of Dewey argued that “his idea of teaching as routine action is an over-simplification, and “does not capture the multi-faceteness, unpredictability and sheer complexity of teaching”. Assuming that everything will always go to plan whereas this is not quite the case most of time. In contrast Schon (1991) presents a different picture as he argued that professional teachers interperate situations during the lesson use a stop and think process to briefly reflect if the lesson plan is successful, adapting a flexible approach. (Griffiths, 2000) This is so important as teachers, “in action” if a lesson plan is not working or half of the class do not understand; Schon’s theory encourages to stop and act immediately instead of waiting till the end of the lesson. (Schon, 1991) This seems very realistic in the life of a teacher. 


Schon’s Reflective Model 
[image: Getting started with Reflective Practice]










(Schon, 1991)

Although I really like this model for its “in action” reflection I do find it particularly simplistic. I particularly like Brookfield (1995) reflective model as it looks at the situation through the views of others for example, students, colleagues, theorists, where most other reflective models do not do this. However, my favourite reflection model to use is Kolb’s (2015) Experiential Learning as seen below.
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(Kolb, 2015)

Kolb’s Experiential learning model has four main steps; 1. The concrete learning experience (the incident) 2. Reflective observation, (what did not work) 3. Abstract conceptualisation (what could be done better) 4. Active experimentations (test it, put it in to action) with the expectation that it keeps going around as a cycle of learning.

Furthermore, after much reflection from the Welsh Government - Wales has recently undergone remarkable changes to its education system; many argued the current curriculum was out dates and over complicated, Donaldson has been working on these changes since 2015. Before this change Wales followed the same national curriculum as England, however this did not reflect the Welsh language, culture, or heritage, hence the need for change. Wales has now taken a democratic approach to the curriculum design and asked for everyone’s input in the content design for this new curriculum in line with 4 main purposes, 12 pedagogic principles bringing it up to date with the 21st century. (C.Knight, T.Crick et al, (2021) 


Observation
I really enjoyed my professional experience; over the two-day period my role was to observe a variety of different classes to observe and explore a handful of critical incidents between nursery classes right through to year 6 whilst taking part in the test phase for bridge one.
I observed in a large school in the Swansea area, they have over 420 pupils, 50 staff and 35% of pupils were eligible for free school meals according to their Estyn report from September 2014. (Estyn, 2014) The incident I am going to talk about was in a reception class after lunch – where all the children sat on the carpet to do the register. There were 3 large rectangular tables a home corner and tuff tray set up with autumn goods. BERA guidelines and anonymity have been abided too throughout. (BERA, 2018) 


Critical incident
The teacher was about to take the register after lunch, she asked that when their name is called out to answer how they are feeling; for example: “hapus” “Wedi blino” or “drist.” This stood out to me as a lovely way to start the afternoon as the teacher could find out if anyone was sad and after the register take them to one side and find out why, it came to light that 3 answered drist – although the teacher asked if it was the same reason from this morning as she had already discussed this with the children earlier in the day. 

It is extremely important to look at the holistic view of the child: if something is bothering them for example, they could have argued with friends at lunch time. This could be a barrier to learning or engagement during tasks in the afternoon. This allows children to feel valued and they can share difficulties with the teacher with it being a safe space to do so. This focusing on “managing the learning environment” from the teaching standards and although no specific lesson was taking place it links with two areas of learning - language, literacy and communication and health and well-being. With the four purposes at the forefront of my mind it links to “building their mental and emotional well-being by developing confidence, resilience and empathy” from Healthy, confident individual purpose. Also, under ambitious capable learners “can communicate effectively in different forms and settings, using both Welsh and English” (Donaldson, 2014) Not only was it a fantastic way of including Welsh language in this part of the day, but it builds positive relationships with the children where the child feels safe to express themselves. The only disadvantage of this strategy is that some children may not feel comfortable expressing in front of everyone that they are “drist” and so not a true representation of how they are feeling. 

The children were slightly distracted and tired as it was after play time and coming to the last lesson for the day. There were lots of questions from the children, some shouting out and some with their hands up, the teacher managed this well as she answered some but repeated what she wanted the children to do to make the expectations clear. Furthermore, during this time a child went above and beyond what was asked of them and instead of answering with one word gave a sentence “Dw I’n hapus” and was instantly given positive feedback and a dojo point, from the view of the child this instant feedback made him feel accomplished and happy. According to Skinner (1937) Operant Conditioning theory Positive reinforcement is an excellent strategy for rewarding children to continue good behaviour and to set an example to other children in the classroom. There were a couple of children who answered “yma” instead of expressing how they felt. In this case children were reminded of how they could answer how they were feeling instead. The teacher had a lovely calm nature with the children bringing out the best in them it was a privilege to observe. 


Literature review 
Throughout the literature review I will explore and research different views from different topics from several different theorists, such as holistic view focusing on health and well-being, barriers to learning, positive reinforcement and the inclusion of the Welsh Language. Firstly, focusing on the health and well-being and holistic view of the child, according to Roberts, (2006) The holistic view acknowledges this includes all aspects of a child’s development, such as emotional, social, cognitive, and physical development and instead of looking at them as separate strands we intertwine them together looking at the whole picture. P.133.  Barriers to learning could include many of different things as simple as; my friend keeps talking to me and distracting me, to not understanding the work, emotional factors, not able to read or language barriers if English is not their first language. 

The first 6 years of a child’s life are crucial for children’s cognitive, social, and emotional development, anything that may impact this may have lifelong implications on their health and well-being. (Carson and Kuzik, 2021) According to Holmes, (2014) Bowlby’s attachment theory believes we are born ready to connect with our surroundings and any separation or deprivation can have a long-term negative impact on development “good therapy, like good parenting, provides the security and space within which a healing narrative can begin to emerge.” (Holmes, 2014) This is critical, any disruption during the early phase of attachment such as separation or deprivation can lead to permanent emotional damage. Holt and Grills (2016) claim that “Approximately one in five youths experience a mental health disorder” P1. Mental health disorders can interfere with social and academic domains this can compromise optimal development and result in a barrier to learning. 

Bronfenbrenner (1977) Ecological Systems Theory suggests “each of these systems interact with the other and, singularly and combination, influences youth development.” suggesting any of these could contribute to be a barrier of learning. Bronfenbrenner claims to study a child’s development we must not only look at their immediate environment but how he/she interacts with the larger environment too: he divided these in to five categories; (See appendix 5) microsystem, mesosystem, ecosystem, macrosystem and chronosystem in order of the most impact on the child. He believed a child’s relationship with a care giver needed to be stable, loving and lasting as the environment affects behaviour. Having a good teacher-pupil relationship to help support the child’s well-being is vital, promoting a safe space atmosphere within the classroom will help with this. However, children’s behavioural problems and diverse needs can be challenging for teachers and support staff when looking after a class of 30 pupils with various needs and abilities. 

Markkanen et al. (2020) agrees and says due to the amount of time pupils spend in school, teachers have an important role within supporting children’s well-being and that disruptive behaviour and anxiety disorders are most common becoming a global concern.
“The number of psychiatric and neurodevelopmental diagnoses among children and adolescents has increased in several high-income countries during the last decades” (Markkanen et al., 2020) Many argued that if pupils were provided with support at an earlier age, it may have lowered the emotional and behavioural barrier to learning in the future, with that crucial time being before a child is 6 years old. Although, Hanley et al, (2019) claim that previous research where teachers were asked several questions on how they felt about supporting children with well-being and mental health challenged, it was highlighted that they do not feel confident in this evolving part of their job roles as there was a mismatch between the training and skills needed to be a teacher and not a psychologist and maybe teachers should be given more support and training within this role as it is very much a sensitive topic. During the critical incident children were asked to express how they are feeling so teachers could help resolve any issues and remove any barrier to learning ensuring they are looking at the holistic view of the child. Hanley et al, (2019) also suggested that “they can’t attain if they’re not feeling safe, it is Maslow’s triangle, isn’t it? If they don’t feel safe, looked after, nurtured, school’s the last thing on the list.” If children are worried about something at home this will become a barrier to learning in the classroom. As a teacher you need to engage all the children and make sure they are on task however does not take in to account these types of scenarios. 

Mindfulness a particularly hot topic over the last few years, Mind, (2021) says that “practising mindfulness can help to manage common mental health problems like depression, anxiety and stress.” The theory of using different techniques such as putting your phone down, stopping and concentrating on breathing for a few minutes, to bring your attention back to the present, this could also include exercise and being outdoors with nature. These types of different strategies are being used in the classroom more than ever to calm the children down particularly after play time to help reduce any barriers to learning. 
 
Secondly to look at the behaviour of children and why they act in different ways, Schlinger, (2021) suggests Skinner, a profound theorist in his field talks about operant conditioning and how parents and care givers can affect a child’s behaviour by using negative and positive feedback, one of his “major discoveries was that behaviour can be conditioned and maintained according to various schedules of reinforcement.” And believes “behaviour develops only as the individual’s environment develops” (Schlinger, 2021) as it is not the person who displays the behaviour but that person’s environment (not just structural but all stimuli) that encourages or discourages them to behave in a certain way and with. Environments are constantly changing and therefore can affect behaviours instantly. According to Schlinger, (2021) Skinner’s research went on to prove that immediate feedback/reinforcement was vital in an individual’s learning during his research he noticed that children were not given any type of immediate feedback on their performance and believed there was a need to create a device that would shape behaviour offering incremental feedback until the expected behaviour was achieved. For example, teachers instant praise “well done” and giving out dojo points as soon as the behaviour has happened. Likewise, giving negative feedback for behaviour we do not want to reoccur “no thank you xxxx, we must not hit our friends, use your kind hands,” or missing break time consequently for something more serious. 

Glasser’s - Retail Therapy theory disagrees with Skinners Operant Conditioning theory and emphasises persons to develop a strong locus of control, teaching children about choice with the belief that they can still obtain results through their own choices. Counsellors who use this approach encourage clients to learn behaviours that will help them live a happier life. (Robey et al., 2011) This approach is tailored to meet the needs of the individual. “We experience difficulty in our relationships, when we attempt to control others through behaviour’s” (Robey et al., 2011) for example: blaming, nagging, threatening, bribing, criticising. However, Glasser’s theory encourages more positive behaviours such as supporting one another, listening, respecting, and trusting each other. Counsellors aim to educate clients using choice theory of these concepts and practices to apply them outside of these sessions. (Robey et al., 2011)
On the other hand, Bandura, (1977) talks about a different approach to behaviour and claims how important modelling and imitating behaviours and reactions of others meaning children and people will follow by example. In a study in 1961 “Children who observed an adult hitting an inflatable doll, called Bobo, were more likely to reproduce the same aggressive behaviour when later playing with the doll.” (Ozer, 2022) Although Bandura does agree with behaviourist learning theories such as classical and operant conditioning, he also thinks behaviour is learned from observational learning and the environment in which they explore including stimuli and responses. Hence why it is so important to model good behaviour and lead by example, especially being a teacher where the children look up to you.  
Scheurman, (1998) claims Piaget is the most influential figure in cognitive constructivism, he believes that children assimilate new information into existing schemes and build on their own knowledge and learners must construct their own learning and children must be given tasks appropriate to their learning development. Vygotsky one of the most influential theorists in social constructivism agrees with Piaget theory however, he emphasises on the social aspect of learning and children’s culture being most important and believes children should be provided with many opportunities for regular social interaction as this is crucial for speech and intellectual development. According to Maidansky, (2021) Vygotsky believed “the mastering of one’s own behaviour” and that children should be given as many opportunities as possible to explore themselves. Another term Vygotsky foundered was the zone of proximal development (ZPD) “the place where the child and adult meet” (Doyla, 2010) Vygotsky claimed that the teacher’s role in learning was vital in developing children and guiding them towards performing actions which are just beyond their current ability defining this as the ZPD. (Doyla, 2010) However, Villacanas De Castro, (2015) argued Vygotsky did not pay enough attention to the obstacles of different social classes and the impact this would have on cultural heredity being passed on to children.
Finally, to end the literature review it is important to think about the inclusion of Welsh in the classroom, highlighted in the critical incident. According to Gov.Wales (2021) 29.5% of people aged three and above can speak Welsh, approximately 892,200 people, the aim is that 70% of pupils can speak Welsh by the end of their education. To make a “Wales of vibrant culture and thriving Welsh Language” committed to changing how we teach Welsh in schools so pupils can utilise their Welsh language skills in society. Increasing the percentage from 22% to 30% by 2031 and then 40% per year group by 2050. (Gov.Wales, 2017) 
Reflection/Evaluation
During my time observing I have learned several different strategies that I will use in future placements. It has been invaluable for me to gain this first-hand experience to see different scenarios of the daily challenges teachers overcome and given me further knowledge into the teaching standards, areas of learning and how they are included in everyday lessons. As already discussed, it is vital to become a critically reflective practitioner and ensure continuous learning and improvement is taking place to develop my knowledge, skills and adapt to new roles, I particularly like Schons “in action” reflection model and believe it is important to change the lesson if need be. I will also use Kolb’s reflection cycle after lessons to reflect on how I can improve for future lessons. Based on the evidence above, Skinner’s theory believes behaviours are developed or conditioned through reinforcements, Lev Vygotsky emphasis about social constructivism and how important it is for children to interact with people and their environment as much as possible. Bandura’s theory suggests that children are observing and copying our actions and behaviours and if we show negative behaviour, they will also tend to copy this, likewise if we show calm, helpful behaviour they are likely to imitate this behaviour too. I agree that all these theories play a factor in how children learn and behave. 

Upon reflection I would like to promote a relaxed but respectful environment where children are kind to one another as seen when observing and based on Skinners – Operant Conditioning theory where the child was given instant feedback to the pupil who exceeded the expectations using a dojo point. This is a great strategy used to implement positive reinforcement and to encourage that behaviour to continue, a strategy I will take forward with me into the classroom - providing instant feedback is vital for children to move forward in their learning; if they are not sure if they are doing it right, they are likely to fuss, when given positive feedback they are more likely to stay on task. I will do this by using class dojo and giving the children feedback when they are: behaving well, do something kind or if their work is correct. Also, by giving out stickers to children going above and beyond, choosing my helper of the day based on good behaviour. This motivates children to keep up the good work and the rest of the children in the class to strive to get a dojo and good feedback, then at the end of each term whoever has the most dojo points can: choose a prize or golden time on a Friday afternoon.

Emotional well-being is very important and could be a barrier to learning, giving the children opportunity to tell you how they are feeling is a good way to start the day or lesson. This also supports a safe environment for children to feel like they can tell you anything if there were safeguarding issues. Although there are no negative views regarding emotional well-being, a priority there are different views as Lev Vygotsky believes social interaction is most important and Bowlbys attatchment theory suggests that if there is any trauma this may have permanent damage. I would like to emphasis and educate the children on health and well-being and emotions – helping children to be able to express how they are feeling. Another strategy I will be applying to my teacher practice is where I ask the children to answer “happus” “drist” and so on when doing the register as seen from my critical incident. I am aware some children may not want to express how they are feeling out loud so would use a speaker system where they can log on and type how they are feeling after picking which emotion they are feeling where possible. However, I understand this does have barriers for children who may not be able to read and would use a sticker board where they can put the emotion next to their picture discretely. Children will be encouraged to talk about their feelings and have empathy for one and other this will be discussed when completing class rules at the beginning of the term as I think it’s important to outline these areas. 

Due to the teaching standards and reform of the new curriculum in Wales It is vital to be a reflective practitioner, although our aim has been to record critical incidents, I have picked up several tips and tricks of classroom management, gaining the class attention and different game ideas to use in my future teaching practice. 


Conclusion 
In this assignment I have explored different theories focusing on behaviour management such as positive reinforcement and barriers to learning regarding health and well-being relating to the critical incident I witnessed. With the change of the new curriculum in Wales and how teachers teach, now looking at the holistic approach instead of an academic approach, it is vital to evolve with these changes and become a reflective practitioner to ensure I continue to develop and learn new skills and knowledge. Being a reflective practitioner links to the professional teaching standards with ‘professional learning’ being one of the five standards along with: pedagogy, collaboration, innovation, and leadership. There are several theorists promoting different reflective models which I have mentioned in the beginning of the assignment, I will use Schon’s in action reflective model during teaching and Kolb’s Experiential Learning model for when the lesson has finished to provide a deeper reflection to what happened and how I could improve. As you can see from the literature there are several contrasting views on which theory is most important, although I think all of the theories play an important role in how a child learns and behave most important is to look at the holistic view of the child and that we are meeting the needs of the individual at all times. 
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Appendix 1 – Observation 1 
	Date and time, year group: Monday 26th September - Reception at 12:50pm 


	Where and When: Context of the observation – subject/AOLE, general classroom context

Children sat on the carpet while the teacher did the register after lunch time. 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher asks that the children when their name is called to answer how they are feeling; for example: “hapus” “Wedi blino” or “drist.” 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This stood out to me as a lovely way to start the afternoon as the teacher could find out if anyone was sad and after the register take them to one side and find out why. It is important to look at the holistic view of the child: if something is bothering them for example, they could have argued with friends at lunch time. This could be a barrier to learning or engagement during tasks in the afternoon. 

Not only a fantastic way of including Welsh language within the lesson. This also builds a positive relationship with the children where the child feels safe to express themselves in their classroom environment. 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The children were slightly distracted and tired as it was after play time and coming to the last lesson for the day. There were lots of questions from the children, some shouting out and some with their hands up, the teacher managed this well as she answered some but repeated what she wanted the children to do to make the expectations clear. 

Furthermore, during this time a child went above and beyond what was asked of them and instead of answering with one word gave a sentence “Dw I hapus” and was instantly given positive feedback and a dojo point. Positive reinforcement is an excellent strategy for rewarding children to continue good behaviour and to set an example to other children in the class. 
Ref: Operant conditioning by F.B.Skinner.  

There were a couple of children who answered “yma” instead of expressing how they felt. In this case children were reminded of how they could answer how they were feeling instead.

The teacher had a lovely calm nature with the children bringing out the best in them it was a privilege to observe. 






Appendix 2 – Observation 2 
	Date and time, year group: Monday 26th September - Year 4 English lesson at 10:20am  


	Where and When: Context of the observation – subject/AOLE, general classroom context

In the classroom which had a relaxed layout 3 square tables and a row along the front. Before morning break. 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The class were asked to practice work they had done previously about the story boards they had made about “the duck who doesn’t like water” book as they were going to present them to the class. The teacher explained that if you were confident, you could speak and do the actions and those who were not so confident could hold up the story board. The children worked collaboratively in small groups to do this. The teacher used a guitar as a tool to gain the children’s attention when the time was up – this was an excellent strategy and somewhat unique to what I had ever seen before by incorporating music into the lesson.
The audience (rest of the class) were given a two-sided sheet of paper with star comments on one side (positive feedback – what they did well) and wish comments on the other side (what could they do better next time) the audience would put their hands up at the end and say some of the star comments or wish comments. 




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Differentiation was made clear to those who were not so confident in this task. 
The guitar was extremely effective in being able to control the behaviour management of the classroom and gain the children’s attention quickly whilst also promoting music and expressive arts as the children clapped to the beats. 
The two-sided paper to provide feedback was a gently approach to positive and negative reinforcement encouraging children to be kind, ethical and respectful to their peers.





	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The children were highly engaged in this task and all participating, some were quite shy and not so keen to be the talkers but ok to hold the story board for their fellow pupils. You could tell the groups had enjoyed the book and could tell me all about the story while they were practicing, they were very passionate about this activity. 






Appendix 3 – Observation 3 
	Date and time, year group: Monday 26th September – Year 4 Maths Lesson at 10:50am


	Where and When: Context of the observation – subject/AOLE, general classroom context

The teacher used the dojo to split the class randomly and fairly as half of the class were going to the cabin to do an activity where the other half were staying in the class to do a different activity and swap over after 20mins. 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The task was to match up the writing and ………. to the digits on the wall which were faced down on the floor – the children were encouraged to work collaboratively as a group and encouraged to hear lots of talking. The children were highly engaged and enthusiastic about this activity, shouting out which cards they had to help match up with their friends. 





	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Encouraged confident individuals, problem solving and team work
Different working spaces – Eg: outside the classroom environment – outdoor learning 







	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
















Appendix 4 – Experience 

1. What did you do and why?
I really enjoyed my professional experience; over the past two days my role has been to observe a variety of different classes to observe and explore a handful of critical incidents whilst taking part in the test phase for bridge one. The incident I have chosen to write about took place in reception class straight after lunch where the children were sat on the carpet to do the register. The teacher asked that when their name is called out to answer how they are feeling; for example: “hapus” “Wedi blino” or “drist.” This stood out to me as a lovely way to start the afternoon as the teacher could find out if anyone was sad and after the register take them to one side and find out why. 

It is extremely important to look at the holistic view of the child: if something is bothering them for example, they could have argued with friends at lunch time. This could be a barrier to learning or engagement during tasks in the afternoon. This focusing on “managing the learning environment” from the teaching standards and although no specific lesson was taking place it links with two areas of learning - language, literacy and communication and health and well-being. Also, with the four purposes at the forefront of my mind it links to “building their mental and emotional well-being by developing confidence, resilience and empathy” from the Healthy, confident individual purpose. Not only was it a fantastic way of including Welsh language in this part of the day, it builds a positive relationship with the children where the child feels safe to express themselves in their classroom environment. 

The children were slightly distracted and tired as it was after play time and coming to the last lesson for the day. There were lots of questions from the children, some shouting out and some with their hands up, the teacher managed this well as she answered some but repeated what she wanted the children to do to make the expectations clear. Furthermore, during this time a child went above and beyond what was asked of them and instead of answering with one word gave a sentence “Dw I hapus” and was instantly given positive feedback and a dojo point. According to Skinner (1937) Operant Conditioning theory Positive reinforcement is an excellent strategy for rewarding children to continue good behaviour and to set an example to other children in the classroom. There were a couple of children who answered “yma” instead of expressing how they felt. In this case children were reminded of how they could answer how they were feeling instead. The teacher had a lovely calm nature with the children bringing out the best in them it was a privilege to observe. 

2. What have you learned?
During the last two days observing I have learned several different strategies that I will use in future placements. It has been invaluable for me to gain this first-hand experience to see different scenarios of the daily challenges teachers overcome and given me further knowledge into the teaching standards and areas of learning and how they are included in everyday lessons. 
Emotional well-being is very important and could be a barrier to learning, giving the children opportunity to tell you how they are feeling is a good way to start the day or lesson. Secondly the instant feedback given to the pupil who exceeded the expectations and given a dojo point is a great strategy used to implement positive reinforcement encouraging that behaviour to continue. This is something I would like to use in my teaching practice and something I will discuss and share with peers in the share stage of my bridging activity, I also look forward to hearing of the experience of my peers and how I could use their ideas in future placements too. Although our aim has been to record critical incidents, I have picked up several tips and tricks of classroom management, gaining the class attention and different game ideas to use in teaching in the future. It has been a privilege to see so many amazing teachers.


Appendix 4 – Bronfenbrenner – Ecological Systems Theory 

[image: Journal #8: Urie Bronfenbrenner's Ecological Systems Theory﻿ - Study of the  Mind]
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