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An individual reflective response to the professional teaching experience

As stated by Boud (2013) three stages are apparent when conducting reflection within a learning environment. These include preparation, engagement within the activity and the processing of what has been experienced. The source continues to explain that reflection can be further improved by students undertaking placement periods within schools, providing an opportunity for students to learn about a teaching role within a practical setting. According to Jay (2002) reflection has become an essential part of teacher education, as mentioned by the source its elusive boundaries make it challenging to define and teach. Despite its challenges, Bengtsson (1995) explains there is an increasing interest in reflection and it has become a key-concept when reviewing the teaching profession. The process of reflection is not solitary, it is targeted at beginners but can also be utilized by experienced professionals, in order to monitor individual development. As stated by (Bengtsson, 1995), the best reflective teachers learn from their mistakes every time they teach by evaluating and being self-critical in order to adjust what they do next time. 

Ofsted (2004) explains the responsibility of the teacher is to demonstrate a passion and enthusiasm to benefit the learning process for the children. It is essential that lessons are inspiring and engaging in order to motivate the learners and that teachers have to show clear emphasis on the success of each students learning pathway. According to Donaldson (2015), all of the children and young people will be; ambitious capable learners, enterprising, creative contributors, ethical informed citizens and healthy, confident individuals. It is therefore the job of teachers to ensure that children have essential support in order for them to achieve success. 

Throughout my reflective process during my placement I decided to use the Assisted Reflective Conclusion Model (ARC). However, there are several different types of reflection such as the Reflective Cycle, Experiential Learning and reflection-in-action and reflection-on-action. 
 
The placement was undertaken in a pioneer school with approximately six-hundred pupils aged three to eleven years old. I was placed in a year six class to begin and my initial response was apprehension due to the pupils being the eldest in the school and I felt concerned to whether I held the appropriate level of subject knowledge to educate them. Their topic was based on Harry Potter, which in my opinion is stimulating and engaging. It definitely met the learners needs which created a positive attitude and a progressive approach to learning within the school environment. 

Throughout my placement I have been progressing towards various Qualified Teacher Standards (QTS), by integrating them in each lesson I have taught. The definition of Qualified Teacher Status is “an accreditation made to teachers who meet the professional standards required for employment as a qualified teacher in Wales”. (Education Workforce Council , 2005).

These are the standards I have chosen to aim towards:
· S3.1.3 “They begin to prepare suitable resources to support planning”.
· S3.3.9 – “They set high expectations for learners’ behavior and begin to establish an appropriate framework for classroom discipline to anticipate and manage learners’ behavior constructively”.
· S3.3.1 “They have high expectations of learners and build successful relationships, centered on teaching and learning.  They establish a purposeful learning environment where diversity is valued and where learners feel secure and confident”.

During my final week in year six I decided to do four small topic lessons with the pupils, this was which was based on creating their own Harry Potter cushions. I chose this activity as I have a talent in art and design and am motivated in sharing it with pupils. Ofsted (2004) explains that effective teaching occurs when the teacher is enthusiastic about the subject matter and can skillfully instruct their passion to the students and their learning. The reflection of the previous weeks activity motivated me in conducting a creative topic, with my group rotations being completed by clay daffodils for St. David’s Day. The overall lesson was a success and the children enjoyed the process. I then asked the children their opinions on creating their own Harry Potter cushions and their reactions confirmed it. Hopkins (2008) explains the engagement with pupil’s voice is essential when considering successful pedagogy when offering personalised methods to learning.





















Figure 1 - How the lessons planned incorporated Professor Donaldson’ four core purposes.
The focus for the thirty-minute session was to understand the different ways and methods materials could be painted (see appendix 1). The QTS standard for this lesson was S3.1.3 stating that pupils “begin to prepare suitable resources to support planning”. I addressed this target by providing effective resources in order to allow the children to gain from the experience. Reflection of this activity demonstrated that having a large amount of recourses is not always suitable and resulted in the children not understanding the aim and purpose of the activity. This resulted to the children asking constant questions which then disrupted the rest of the group. 

As soon as the children arrived into the VIP area, they were disruptive and unsettled which was not a respectable start. Reflecting back on this aspect of the lesson, I should have stood by the entrance of the door and explained to the children using a positive behavior reinforcement strategy. Instead of using negative behavior strategies like giving the children a cross on their charts, I would explain that ‘if everyone can sit here sensibly and listen carefully without touching any recourses, they will be rewarded with a star to put on their charts. 

An effective aspect of this lesson was the Assessment for Learning (AFL) strategies used in order to celebrate the children’s work. The process of ‘Stop and Check in’ was carried out to allow pupils to peer review another pupils work. This celebrates their work and supports their peers, which will greater develop and understanding of the aim. In reflection, in my first week of teaching I did not fully utilize any AFL strategies, an aspect that will have to be included within future lessons.  

Following the daffodil lesson my class mentor and I discussed several QTS targets that I needed to progress towards in order to be prepared for the next session. Below are some of the areas I reflected upon and decided to adjust in order to improve my practice. (See appendix 2 for ARC).

S3.3.9 - They set high expectations for learner’s behavior and begin to establish an appropriate framework for classroom discipline to anticipate and manage learners’ behavior constructively.  





This allows the children to take control on their own learning.









S3.2.2 - They monitor and assess as they teach, giving immediate and constructive feedback to support learners as they progress.  They involve learners in reflecting on, evaluating and improving their own performance.







S3.3.7 – With support, they begin to organise and manage teaching and learning time appropriately. 





















Figure 2 - Areas of lesson requiring improvement







The QTS standard that I aimed to achieve was S3.3.9 – which promotes “high expectations for learners behavior and begin to establish an appropriate framework for classroom discipline to anticipate and manage learners behavior constructively”. (Welsh Government , 2009). Reflecting on prior lessons, I did not want to children’s behavior and attitude to ruin another lesson. Therefore, I took several aspects of development forward in order to improve the overall lesson. I felt determined to make all aspects of the activity to be effective, engaging and successful. This target was chosen because during the previous lesson, I observed disruptive behavior from most pupils and I felt like it needed to be the focus point for the following lesson. (See appendix 3)

Behavior charts are used in the school to reinforce positive and negative behavior and are primarily used to motivate pupils to behave better while in class and to make better decisions.  (Bates, 2019) Skinner explored that positive reinforcement has a longer lasting effect in comparison with negative reinforcement.
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Figure 3 - Skinner's Positive and Negative Reinforcement Theory (Bates, 2019)
The overall use of the charts was questionable as most were left in the pupil’s draws. In order to meet the QTS standard and improve the overall behavior, I asked each child to bring their charts into my lesson. Despite this some sources state that behavior charts are not a successful way in improving performance in the classroom. According to Bubenik (2015) behavior charts support the idea that shaming a pupil helps promote better behavior, but a negative impact on the pupil’s well-being and overall performance needs to be considered. According or Griggs (2015) Children do not naturally know how to behave, therefore, in the school environment it is the teacher’s role to be teach right from wrong. 

Reflecting on both lessons I could see the positive impact the behavior charts had on the children’s performance. In conclusion this tells me that the choice I had made in order to manage the children’s behavior worked successfully therefore, I continued to use this management skills throughout my time left in year six.

Another standard addressed was S3.3.1 where pupils have high expectations of learners and build successful relationships, centered on teaching and learning.  Teachers establish a purposeful learning environment where diversity is valued and where learners feel secure and confident”. (Welsh Government , 2009) This area of learning was based on mathematics, this is not my strongest subject area therefore my initial emotion was trepidation. Despite this, I wanted to challenge myself and the pupils in order to overcome the fear. Vygotsky’s theory explains that the zone of proximal development is the distance between what the pupil can do with help and then what they cannot do. This lesson was created in order to put the children in the ‘thinking pit’. (Bates, 2019)
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Figure 4 – Zone of Proximal Development - (Wright, 2016 )
[bookmark: _GoBack]To conclude, from my first placement, I have realised that reflecting is an essential part of teacher education. As stated by (Bengtsson, 1995), the best reflective teachers learn from their mistakes every time they teach by evaluating and being self-critical in order to adjust what they do next time. The QTS standard that I will aim to improve for my future practice. S3.3.5 – With guidance, teachers will begin to support those learners learning English or Welsh where this is the language in which they are being taught and is different from the language or form of language at their home. I will address this standard by writing incidental Welsh prompts and placing them around the classroom environment, doing this could also benefit the children. However, in comparison from year six to Nursery, I am using more incidental Welsh in the Nursery class which shows an improvement on my confidence and ability. 

[image: ]Appendix 1 – Example of children’s work.


Appendix 2 – Arc Reflection on creating their stamp.
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[image: ]Appendix 3 – Arc Reflection on costing lesson










































[image: ][image: ]Appendix 4 – Example of children’s work. 
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Bring Behaviour Charts into lesson 


Allowing the children to model 


Talk to your learning partners


Less is more - resources 


Children read their own  success criteria 



Lesson 1 - - Understanding how to out paint onto fabric.
- Welsh context
-Trial and Error



Lesson 2 -
Following the success criteria of 'What a good one looks like'. 
 Designing / Creating Harry Potter Stamps 


Ambitious Capable Learners


Confident Individuals 


Lesson 3  
Figuring out the cost / amount of fabric.
- Real-life scenario
- 'Miss is going to the shop to buy the material she needs to know how much to get. Can you help her?'


Ethically Informed Citizens 


Enterprising Creative Contributors 


Lesson 4 
Creating our final product 
- Sewing
- Stamping
- Evaluating 


The aim - To create their own Harry Potter Cushions  
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LO: To calculate the cost of fabric to make cushions

Success Criteria: Use a tally/frequency chart to calculate the cost and
estimate the metres needed.

Self-Assessment:

1metre

| makes 1%
| cushions
[e3svrernene| [zssrernere| [E159parmeme |
Materials [ Tally Chart
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Material A - Red £ 7 | €177
|
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Material D - Black | £ 1.+, ‘
| _





