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This reflective journal is based on a block of sessions I have taught throughout the spring and summer term of 2022. Upon finishing my post graduate certificate of education (PGCE) in 2021, I have undertook a number of teaching sessions on supply and am currently in my first year of teaching. The school I teach at is a small village primary school located in the Swansea Valley. The school consist of around 120 students from nursery through to year 6, there are 4 mixed age classes. I currently teach in a mixed year 1/2 class and have 16 year one children and 13 year two children. In the class there is myself and one full  time teaching assistant (TA). As an newly qualified teacher (NQT) my knowledge of physical education (PE) and early physical development is very slight and therefore this training will help me within my role to plan and deliver PE lessons/sessions that will benefit and encourage the learners physical development, whilst making the sessions engaging, fun and highly active. 

As we see the role out of the new curriculum in Wales. With a more holistic approach to teaching and learning, there is growing interest in the children early physical skills and development. If children have good physical skills early in their education and are able to apply them they are more likely to access the new curriculum with confidence (CfW, 2015). I was given the opportunity to attend the SKIP training along with other staff within the foundation phase team.

Upon returning from day one of the training course I was keen to start putting what I had learnt into practice. I decided to separate my class into their year groups meaning I was taking around 16 children at a time to the hall. I was then able to have two gardens with around eight children in each garden. The aim of the sessions is to help encourage children fundamental skills  which are comprised of locomotor, object control and stability skills (Gallahue et al., 2012) This will be carried out by working on the children’s throwing and catching skills and how they are able to control and use their body to move and manoeuvre in a given space. As studies have shown, when looking at age related movement, it is vital to consider appropriate enhancement in order to support the physical development of children’s movement appropriately and supporting (Davies, 2003).  When creating a warm up session it is important for me to give the children a range of verbal instructions in order to support their movement development such as ‘use a low level’, ‘you can’t walk.’ When putting in these constraints I was interested to see how the children would respond and to see if they understood the instructions. It is important the children are familiar and understand the correct movement vocabulary. It was apparent quite quickly the children were confident to move around the hall using a range of direction, speed and levels. However, balance seemed to be an area for development, during the following warm up sessions I was conscious to make sure I incorporate more balance and body control routines, such as individual balancing and partner mirroring. When we began feeding and catching the ball I quickly realised the learners were all at different stages in their development and ability (Gallahue et al, 2012). Whilst many of them believed they could catch the ball and was good at it, it was clear to see there were small gaps that needed to be addressed. Early self-belief and confidence plays a vital part in the early development stages. This positive attitude along with a development of good level of skills will result in positive engagement levels  (Stodden et al, 2008). The first few sessions we began with rolling the ball in partners and I put constraints in to make the task more challenging. As suggested by Karl Newell, movement occurs when there is interaction between the individual, the environment and the task that is being undertaken. Should any of these constraints change or be adapted, the movement process and action will change. Meaning should I change the ball size or weight or increase the distance between the children, this is an adaption to the task and therefore the activity results may be different. (Haywood & Getchell. 2019). Some of the children responded well to these constraints and saw it as another challenge to overcome, whilst others became more frustrated as they had been faced with the same activity yet it was more challenging to reach the desired outcome. This has helped to build resilience within the learners which coincide with the four purposes of the new curriculum, making the learners healthy, confident, ambitious and resilient (Donaldson, 2018) Most of the children were confident to track the ball, for the few that found this a challenge we started with tracking scarves on their own simply throwing them in the air and tracking them to catch them (Gallahue et al, 2012)., then we moved on to feeding the scarves to each other to catch, before I moved the children on to heavier objects using a ball, I started by tying a knot in the scarf as I felt they needed a few more sessions simply tracking, especially whilst they were at their most confident with this skill.  Some of the children were able to ‘scoop’ the ball and therefore I felt a beach ball was the best ball to use initially as one of the children could scoop the ball but would often flinch in anticipation. The children that were able to catch the ball when it was fed to them, I started them with a large ball with a textured surface which allowed for an easier grip, and as they became more confident to ensure I kept they engagement and enthusiasm for the activity I would change the constraint by giving them a range of different ball with different surface textures or even different sizes. The children found this a game that they enjoyed challenging themselves. Upon reflection I would next time give the children a certain number of catches before they could change their ball/equipment. As the children were simply continuing to feed and catch the ball until I told them to change. Should I get caught helping a group or individual I could often lose the attention of others in the group. By giving them an amount of catches before they could change means they are able to lead their own learning and development and move at a pace that is comfortable for them (Donaldson, 2018).


After returning from day 2, I felt more confident with allowing the children to simply experiment with their techniques in throwing. By allowing the children to throw the equipment gave me a very quick idea of where the learners were in their development stages (Gallahue et al, 2012). This was something I struggled to identify during the first cycle. Again, I have noticed the difference of stages within the class is big, I had some children who were ‘chopping’ (Gallahue et al, 2012) as they were throwing the beanbag which means in order for me to support their development I need to make sure the children are aiming high instead of aiming to the floor. So I began by holding a hoop to the children eye level and we made a game of trying to throw the bean bag through the hoop. Once they felt they were comfortable with this, even though they may have only got it through a few times, in order to continue to adapt the constraint I then had the children to try aiming the bean bag over the wall, which means they now needed to aim higher than their hight in order to get it over the wall. The children were far more confident to have a go at throwing the beanbags, fluff balls and rubber balls than they were when we first addressed catching the ball. Successful participation in these physical activities that help children develop their locomotive skills allows children a greater opportunity to reach their proficiency barrier (Seefeldt, 1980). As lots of the children were able to confidently throw the equipment, it was now time to find which stage they were at. Many of the children were able to throw the beanbags with one hand an stepping forward, however lots were stepping forward and throwing with the same hand and others would step backwards. So, I use the scarves (as they love the scarves and find any excuse to use them) and I tied a scarf to their ‘throwing hand’ and the opposite leg, and then explained the scarf leg steps forward and the scarf hand throws. Initially this created no end of problems as the children were switching hand and over thinking the action, so I decided to take the scarf off their hand and just left it on their leg, once they noticed it was only their leg they had to think about some of them shows some development. The children that were stepping backwards, I placed a spot on the floor and explained they had to step onto the spot with one foot before they throw. As mentioned previously without the knowledge of putting these constraints in (Gallahue et al, 2012), I wouldn’t have the knowledge or skills to be able to support their progression to work to reaching their proficiency barrier which in turn creates confident adults to continue to participate in physical sports and activities (Seefeldt, 1980).



Moving forward within our school, we have decided that giving the children the opportunity to participate in a range of physical play will in turn help to develop their skills in more formal PE lessons. Since being on the SKIP training, the children have a range of ‘Loose parts’ to use on the yard, allowing them to climb, crawl, hop, jump and balance. Learning in an outdoors environment offers the ability to assess and manage risk and learn how to be safe. These are important learning dispositions that contribute to becoming strong, capable learners which is also the focus of the new National Curriculum Wales 2022 (Welsh Assembly Government, 2019)
 Movement plays an equally important role in the growth, development and education of all children. However, because movement is seen as part of everyday life it can sometimes be over looked as a fundamental role in the educational spectrum (Davies, 2003). Prior to the SKIP training I did not have any knowledge of the stages of development (Gallahue et al, 2012) Without this knowledge I wouldn’t have has the skills to be able to intervene and support a learners development when they found something challenging. I wouldn’t have had the knowledge to adapt constraints to the task to support development (Haywood an Getchell, 2019).  There are many things I have discovered from being on the SKIP training, the first is the children’s enthusiasm and engagement within our PE sessions, the children are all keen to have a go and have enjoyed using a wide range of equipment. After learning about Newell’s constraints theory, has not only helped me with my practice when delivering PE. This has also helped me in my teaching practice in general, I am able to evaluate situations and learning activities and tasks and I use the idea of adapting and changing one of the constraints in order to change the activity to suit learner needs and challenge (Haywood an Getchell, 2019).  
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