Jack Craft - 2104855 - BMOE6005 - Assessment 2
Critically review the effect of digital/mobile technology and social media upon outdoor learning.


Within this essay I shall be critically reviewing the effects of digital and mobile technology with the inclusion of how social media is influencing the way outdoor education is being delivered. Firstly, for context, I will define digital and mobile technology, and detail of the recognised social media platforms being used for educational purposes and for the promotion of outdoor learning. From there I will demonstrate the ways that they are currently being used within the outdoor education. With an understanding of the different types of technology, including how they’re applied I will then critically review their effects on participants and educators alike. Through this process I will identify any current and potential problems and any associated benefits that occurs from the utilization of such technology and social media in regard to the educational values that are inherent with outdoor education. Perhaps then it will be clear how outdoor education can keep up with the constantly developing technological world in an effort to ensure its longevity and thoughtful consideration towards catering to the needs of the many.
As defined by (Business studies, no date) digital technology “refers to digital devices, systems, and resources that help create, store, and manage data”. van Kraalingen et al express that it is “fundamentally contrary to all its values” (2022, P.1), concluding that it is a double-edged sword (Cuthbertson et al., 2004; Reed, 2023). This implies that it is down to the facilitators ability to ensure that with the inclusion of such technology learning is still achieved. If the facilitator understands the associated benefits of fully incorporating technology into learning over the general disregard for its use (Reed, 2023), then this affords the potential for deeper and more meaningful learning to happen (Ruchter et al 2010; Reed, 2022).
IBM (2024) define mobile technology as something “that goes where the user goes” … “portable two-way communication devices, computing devices and the networking technology that connects them”. Technology has become integrated into outdoor education using devices like smart watches, mobile phones and computers through the whole process of planning, navigation, safety management and communication to name a few. Given the context of outdoor learning these devices could be mobile phones, tablets, GPS devices or smart watches. All of which afford opportunities to assist learning on an individual level or contextually within nature or the environment (Kraalingen et al., 2021).
Understanding both digital and mobile technology, this now raises the question, is it possible to have one without the other in the context of outdoor learning? Louv (2013) has argued that children’s engagement with nature and the outdoor environment has been compromised by digital technology which affords a quicker, easier, and less demanding form of interaction and intellectual development. Rodgers (2019) has implied that technology has always been a part of outdoor education and therefore learning does not take place without it, contributing towards the affordances that technology supports the learner, empowering them to learn in a different way (Hodges, no date). This is somewhat paradoxical for it disagrees with Louv, but also agrees in the sense that learning may be less ‘intellectual’ but still resembles significance in developing the learner in the broader sense. This is the reality of the situation for technology is here and is continuing to develop and grow and its integration into outdoor education, though counterintuitive, is required (Hills & Thomas, 2019; Anderson et al., 2015). 
Moving onto social media and the platforms that are in use by educators for outdoor learning. It is said that social media are hard to define, we know what they are but are unable to define why they are what they are (Carr & Hayes, 2015). Since the invention of the world wide web, the expanse of online storage and creation of WEB 2.0 (Wikipedia, 2024; Bolliger & Shepherd, 2017) there has been a growing presence on online social media platforms where people have created spaces using their own content as a method for communication. As this has continued to grow it has not only been a method of communication but as promotion (Obar & Wildman, 2015; Jacoby-Garrett, 2019) this is evidenced with an increase in growth of website sales of 204% from 2009-2018 (Prescott, 2019). Further to this the increased use of social media as tool to develop their image and market their products is noted with 70% of UK businesses using it for this purpose. 
As the world is incorporating more technology into the way that we work it is apparent that social media is used as a tool for marketing, the influence and connectivity of social media platforms allows promotion of business ideas plus opportunities for development and learning. It can also be used as a resource for recruiting students onto degree programs mush like university (Rutter et al., 2016). From research conducted by Hodkinson (2016) it has been suggested that the space that young people socialise in now is a digital that is available 24/7, this “digital hyperconnectivity” (Brubaker, 2020 P.771) is a defining fact of our time and raises concerns around the impacts of overuse and reliance on technology is having on the mental health (Person, 2015; Scott et al., 2016) of young people today. It could be said, it is this transition from socialising physically to digitally that needs to be fully explored and understood to develop the necessary precautionary and educational responses to mitigate things such as cyber bullying (Zambrano et al., 2020). This continued development and the need for further strategies towards inclusion has been recognised since the beginning of outdoor education, its pedagogical approach allows underprivileged youth the chance to experience things they otherwise wouldn’t be able to in the normal day to day lives.
Outward Bound Trust pioneered outdoor education in the UK, though initially their mission was to “save young lives” (Outward Bound Trust, no date) it has continually been updated and modified to suit the needs of the ever changing demographic, they have spread globally expanding their reach with a mission to “inspire young people to believe they can achieve more than they ever thought possible” (Outward Bound Trust, 2024). 
Organizations like Learnigaway.org.uk (2019) promote the need for excellent residential trips where pupils from 60 schools get to experience time in familiar outdoor setting to aid the development of their sense of place (Harrison, 2010). A study conducted by Loynes et al (2020) also evaluated the benefits of the residentials and found that the pupils peer to peer and pupil to teacher relationships; resilience, self-confidence and wellbeing; and cohesion and transition all greatly improved also demonstrated by Fiennes et al (2015).
When used correctly it has the power to not only benefit the learners but also introduce ways of safeguarding the environment (Miller & Hougham, 2023). The opposite could also be said, the increase in social media influencers (Arts et al., 2021) has seen a surge in recent years resulting in more demands on outdoor spaces, resulting in overuse, landscape degradation and tighter restrictions in areas limiting access. This latter adds more importance on harnessing the pre-existing pedagogical approaches employed within outdoor education and further developing more sustainable methods (Jeronen et al., 2016). 
The national curriculum for Wales (2019) has incorporated outdoor education into the mainstream education and its continued development is informed and influenced by national and international research (Wainwright et al., 2019), this has the potential to enhance the lives of future generations and assist in developing sustainable practices (Jeronen et al., 2016). The incorporation of technology into the practices of forest schools (Garden, 2022) has enabled children to see the developments that take place in nature through capturing a series of moments digitally. 
The digital classroom, defined by Haleem et al (2022), is the incorporation of devices such as mobile phones, multimedia and social media as an approach to teaching students. The utilization of iPads to record, store and interact with nature affords a meaningful connection when used in collaboration by learners reinforcing the learning and adding a layer of socialisation into the mix, enabling multi-disciplinary learning which in a traditional setting could be missed. That said Beames (2017) puts forward that the innovation of technology in the outdoor education should be critically evaluated and not just utilised for the sake of it. This innovation can and in some cases can speed up the evolution of outdoor education, though it also has the negative affect of distracting both learner and educator from the principles of being in the outdoors for an educational purpose. This distraction disassociates the learners and removes some of the benefits associated with outdoor settings which adds more pressure to ensure the development and understanding of the educators (Hickman Dunne, 2018). That said there is the potential for digital technology to enhance both the learner and educator experience during outdoor programs (Hills et al., 2023). The increased prevalence of technology in outdoor programs afford opportunities and challenges for facilitators, some of which could be the safety; being able to accurately locate oneself, communication; being able to contact, be contacted and seek outside help from emergency services. All of results in technology being labelled as a double-edged sword (Cuthbertson et al., 2004).
As touched on there are both positives and negative to the incorporation of technology into outdoor learning and the effects it has are numerous (Hills et al., 2023; Crawford et al., 2016; Cuthbertson et al., 2004). When it is utilized to its fullest it enables a deeper level of connectivity to the prescribed task; affords more of a connection with peers allowing the learning to continue beyond the environments the lessons take place in; in some cases, allowing the use of hand held devices actually has shown to increase engagement (Ruchter et al 2010). Nature deficit order (Louv, 2013) has detailed how children have been becoming more and more disconnected from the natural world, this has been increased by the commodification of technology into households across the globe. The beauty of allowing technology into outdoor education affords instantaneous learning when an opportunity arises with the ability to research what a specific plant is or why a habitat is the way it is and what the necessary actions to safeguard and maintain it (Gerstein, 2016). Also the ability to reconnect back to a place through the collation of images and videos fosters a greater sense of community an relationship enhancement, I know from a personal level that having thew ability to see images of places I have visited at a later point has at times given me a level of satisfaction and an increase in my head space making me feel positive when I may be feeling down. If those images are connected to a lesson or teaching, then this reconnection could allow for a deeper understanding through the reflective process thus enabling progressive learning to take place. Whilst we find ourselves in a permanently connected society there is the possibility for youth to rebel when there technology is taken from them, this ultimately will diminish any possibility to teach them, I feel here lies the perfect balance of utilizing technology as to keep all students engaged. 
Considering peoples over reliance on technology could be very problematic given a troublesome situation (Maritn, 2017), for example, if we consider someone who only uses a mobile phone for navigation when in the outdoors and the battery dies or they lose signal, they inevitably find themselves in a precarious situation, lost in the hills, no way of communicating or finding help. This overreliance can have drastic consequences and as much as social media platforms and technology is advancing to combat such issues there is still no better way to remain safe than being well educated in the best outdoor practices, choosing the right equipment for the context of the situation presented and being prepared when entering specific environments (Long, 2003; Tovey, 2007). This I feel is where the connection of technology and education needs to be focused. Giving people the skills to know what equipment to choose and rely on and how to use it. If you only rely on a mobile phone for navigation, be educated on how to find where there are signal dead spots in wilderness area, carry a backup battery or phone ensuring it is well protected from the elements, so it does not fail. Being well educated on the correct emergency protocols to follow if an incident occurs, but ultimately knowing how to mitigate the potential for an incident occurring in the first place. All this is down to knowledge acquired through either direct teaching, online teaching, or a combination of both. Scrutiny needs to be applied when online learning for the many social influencers that may appear professional but are they actual qualified or competent enough to be providing such information?
To conclude I feel that as educators in the outdoors there are many benefits to the incorporation of technology and social media. They can both influence more people to get into the outdoors and enjoy its wonders and when used in the correct manner have the power to enhance environmental awareness and protection. This power lies within the hands of us all as both educators and learners, I would say that as an educator they are responsible for ensuring that whatever social media platform they choose to promote through they do it to the best industry practices and are regularly educated themselves to ensure professionalism and valuable lessons. The need for any physical ….>>>>
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