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Abstract
The study investigates the role of youth engagement in advancing young people's political literacy in Wales. It aims to comprehend the advantages and drawbacks of youth initiatives and policies to improve political literacy. As a result, it considers the perspective of youth workers in Wales. To do so, it conducts a review of current youth work policies and primary data analysis. The analysis aims to provide the reader with insight into the policymakers' and society's expectations for the desired outcomes in terms of political literacy. As a result, it undertakes primary data gathering with individuals in Wales via semi-structured questionnaires. The goal of gathering primary data is to have direct knowledge and input on the political literacy programmes that have been established. In addition, the study intends to outline the broad view, and awareness of the influence youth participation has on themes as important as political literacy for young people in Wales because of this. 
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Chapter 1
Introduction 
Young people increasingly mark many civil movements in the twenty-first century. BLM (Black Lives Matter), #MeToo (Me Too), LGBTQ+ rights, and Fridays for Future are just a few examples. Young people are at the forefront of the movements, both as orchestrators and supporters (Terren and Soler-I-Marti, 2021). On the other hand, voting patterns reveal a low number of young voters aged 18 to 25. (Bellinger, 2017). The situation calls into question the various incentives that, on the one hand, inspire young people to participate in social movements such as BLM or #MeToo while denying them the right to vote. On the other hand, youth is often seen as a predictor of the future, and their presence or absence at major civil events is noteworthy. As a result, their motivations, passions, and societal contributions are examined and analysed in various research. 
Adolescence is when a person transitions from childhood to adulthood (Jaworska and MacQueen, 2015). Certain twenty-first-century writers, such as Smith et al. (2007), have argued that UK social policy presumes that young people lack citizenship and thus require initiatives to establish citizenship, but that this presumption is centred on how youth are perceived, which may lessen their importance during their childhood (Smith et al., 2007). Other scholars, such as Keating and Melis (2021), have stated that young adults are optimistic about their future possibilities. This perspective highlights the necessity of developing robust children who will grow up to be ethical and societally active adults. The degree of political literacy that young people have and how they use it in contemporary processes and events is a requirement for considering them as leading contenders in society. To have a viewpoint or an opinion on civil concerns, young people must be politically literate.
Since its initial conception, youth engagement has been tackling social issues in the context of youth, and it is critical in enabling politically literate children. For example, one of the eleven European youth objectives is 'Space and Participation for All' (European Union, 2019). The EU Youth Strategy 2010-2018 included 'Participation' and 'Education and Training' as essential measures for development (European Union, 2018). Moreover, the UN's Youth 2030 strategy aims to improve significantly the UN's ability to interact with young people and gain from their perspectives, experiences, and innovations. It guarantees that the UN's action on youth issues is organised, consistent, and comprehensive (United Nations, 2022a). The objective of these programs is for youth to be more educated and active. Despite the official methods of involving young people, these global companies depend on youth organisations to carry out their initiatives.
Since its introduction in the early nineteenth century, youth Work has been a prominent player in the Welsh third sector. It arose primarily because of the strengthening and promotion of equality in Wales (Hoffman et al., 2021). Youth workers have addressed a variety of difficulties throughout the years and have built an industry that has its national organisation and well-acknowledged policies. As civilisation has progressed, the challenges and issues handled by the youth work sector have developed to reflect their contemporary significance. Wales is only a few countries with its own Youth Strategy (Youth Policy, 2022). Policymakers are researching what succeeds and the advantages of these efforts because of the growing multitude of initiatives. Evidence-based youth work is a focus issue in Wales, allowing practitioners and researchers to assess the programmes' benefits and drawbacks. Intermediate results, such as employment and literacy, can be improved. However, there are signs that they must be carefully focused, maintained, and backed up by solid crisis intervention (Merrington and Stanley, 2004).
The problem emerges when youth workers cannot assess the efficacy of programmes on issues such as political literacy. The nature of the study is the source of this difficulty. According to traditional markers in programmes targeting political literacy improvement, knowledge and engagement in various approaches and politics are scarcely quantifiable. As a result, youth workers lack documentation of their efforts and are marginalised in society. As a response, the study aims to investigate the potential advantages and obstacles of youth engagement and present policies addressing political literacy development from the perspective of youth work. The reader will learn about the demands of youth workers in theory, how society views them, and the challenges of quantifying the effects of political literacy programmes. As a result, the proposed study will focus on three major areas: 1) the potential benefits of youth engagement programmes and policies targeting political literacy in Wales, and 2) policymakers and organisations' acknowledgement of their work. Finally, 3) the difficulties that arise in developing political literacy. 
This literature focuses on various authors who examine young people's political engagement and knowledge. The literature review will begin by reviewing the different approaches to political literacy. The first section of the study's goal is to characterise the broad range of programmes and initiatives that could be deemed advances in political literacy. According to the research, there are multiple perspectives on young people's political literacy (Arthur, Davies, and Hahn, 2008). Furthermore, with the newer politics and profoundly politically neutral young, conceptions of political literacy have gotten more complex. The literature review will look at the rise of evidence-based youth engagement and the problems it faces in these initiatives. Numerous articles have emphasised the relevance of youth work in engaging and educating young people. Many studies have found a link between young people's political participation and their voluntary involvement in youth organisations. Few scholars, however, have concentrated on the direct effect of youth work on young people's political literacy. Political literacy is notably inadequately researched because it is something that youth workers do. Yet, policymakers demand evidence of youth programme benefits because it aids individuals in making well-informed judgments (Rosanbalm and Cadigan, 2010). Lastly, a section of the literature will outline the Welsh policy background, examined further during the document review. 
Using semi-structured surveys, this research will evaluate materials and gather primary data from youth workers and the public. In addition, these surveys will provide specialised information from specialists in the industry. Their knowledge and experience are seen as first-hand and valuable to the subject. Furthermore, the respondents' replies will be examined in a qualitative approach to the literature and present policies in Wales. It is supposed to discover crucial discrepancies between theoretical and practical aspects in that specific fashion.
This research offers a unique opportunity to learn more about the influence of youth workers' jobs on political literacy. Assessing the effect can help other industries recognise the value of youth engagement. Furthermore, this outcome could lead to more money for their programs and more room for youth workers' meetings in young people's lives.
The reader should keep in mind that the investigation will only look at youth participation from one perspective while understanding that the perspective of young people is equally important. However, the author could not reach out to young people due to lack of time and restricted chances. Therefore, all primary data was gathered through online questionnaires on digital channels. Because the surveys are primarily conducted from the perspective of youth workers, the study may be biased. The author will link the survey findings to the literature to prevent this situation. This method has its own set of constraints, which will be mentioned in Chapter 3. On the other hand, the study's merits are the experiences and opinions of youth workers who operate on the ground, primarily with young people and policymakers or other industries at the same time.
Young people, youth work, policies, programmes, and political literacy are some of the study's central themes. According to the United Nations (2013), young people are between 15 and 24. Youth work is a different educational approach that can be used in various situations to help young people improve their personal, social, and academic skills (National Youth Agency, 2022). Governments and other organisations can use policies as legislation, rule, process, administrative action, incentives, or voluntary practices (Centres for disease control and prevention, 2015). A group of related metrics or activities is reflected in a programme. Political literacy refers to comprehending political processes and participating in politics (2nd Chapter). 



Chapter 2
Literature Review 
The findings and present policies relating to youth engagement in developing young people’s political literacy in Wales will be discussed in the next chapter. The investigations will be summarised in three sections to complete the analysis of my objectives. The first section will look at the ideas and approaches to young people’s political literacy. In contrast, the second will look at the literature on youth engagement and the difficulty of assessing the effectiveness of political literacy programmes. Finally, a third minor section will be devoted to setting the framework for Welsh youth policy.
2.1. Motivations of young people’s citizenship practice
Compared to older generations of their age, young people are politically inactive. Young people are widely acknowledged as less politically engaged than any other age group, and the voting proportion supports these views. Because young people reflect a society’s future, their disengagement has become a topic of discussion among numerous authors and studies.
Amongst the most critical factors affecting voter participation is age. In several countries, youth voter indifference is a major cause of concern. The World Value Survey research findings conducted between 2010 and 2014 reveal considerable discrepancies in voter turnout amongst those aged 25 and below. The study included 59 countries worldwide, covering all the world’s regions (Solijonov, 2016). Young people have continuously shown less interest in local politics than adults, with several describing modern politics as “boring”, “irrelevant” to their life, unhelpful, and incomprehensible (Kiesa et al., 2007; Marsh et al., 2007; Zukin et al., 2006). The Millennial Generation comprises young individuals who turned 21 between the end of the century and the new millennium. 61% of those who said they would vote in a general election tomorrow noted that they would vote Labour (Pirie and Worcester, 1998).
Regardless of political affiliation, 71% believe that their vote will have little or no impact on their lives. This apolitical generation does not look to political parties to resolve issues or improve their lives. The 16-21 age group’s reaction to the influence of voting could be a perception that politics has become less significant than it formerly was since it makes fewer decisions (Pirie and Worcester, 1998). It’s easy to dismiss millennials and their “incoherent” views, mainly when they believe the government needs to do better while advocating expenditure cuts and increases in the same poll (Matthews, 2014). While these inconsistencies have labelled youth as politically apathetic and disengaged, their image reveals a growing and unique civic action identity. Millennials pick where to contribute their money and effort based on their ability to see where they’ll make a difference, according to the Millennial Impact Report (2013). As a result, young individuals are less likely to register to vote, vote, get elected, and partake in specific political causes. In contrast, older adults have a more negative attitude towards politics. On average, councillors, candidates, and MPs are all over 50 years old (Uberoi and Johnston, 2021).
Between the 1940s and the 1990s, van Deth (2001) summarises the advancement of political involvement groups. Political activity in the 1940s and 1950s was mostly restricted to voting and campaigning. In the early 1960s, the subsequent so-called “conventional” political participation techniques arose. “Political participation was broadly understood as activities concerned with traditional conceptualisations of politics as campaigning by politicians and parties, and with well-accepted contacts between citizens and public officials” (van Deth, 2001, p. 5). During the 1970s, conventional methods were broadened, and “unconventional” methods developed, which did not conform to 1970s cultural norms. For example, protest and rejections and current social initiatives like women’s and pacifist groups were unorthodox manifestations (van Deth, 2001). Eventually, in the 1990s, the distinction between modern society’s political and non-political domains was blurred as the political involvement repertory expanded to encompass “civil” acts like volunteering and social engagement (van Deth, 2001). Non-political behaviour conveys political beliefs in new forms, and what was once considered unusual is now mainstream. As a result, the difference between conventional and unconventional political participation no longer applies to these forms. (Teorell et al., 2007).
There is a fundamental division in the electorate between those who vote and those who do not. It is an ‘existential’ challenge, as Blais (2000) acknowledges, and one that scholars struggle with on the most elementary and complicated levels (Wolfinger and Rosenstone, 1980). In addition to their disinterest in politics, young non-voters are more likely to state that they do not vote because they are ‘not interested in politics’ or barely matter who wins the election. They’re also far more likely than other non-voters to dismiss the entire election system as “unimportant” (The Electoral Commission, 2002). Although the 2017 General Election was a watershed moment in many ways, age overtook status as the top indicator of voting intentions.
Firstly, there was a surge in youth attendance (between 18 to 24-year-olds), which reached its highest point in a quarter-century. Secondly, there was a substantial increase in Labour Party support amongst young people, owing to the emergence of social liberal or ‘cosmopolitan values.’ As a result, the Labour Party received an unprecedented 60 per cent of the vote from the youngest voters (Sloam and Henn, 2019).
As an example of civil rights activity, the world is seeing an upsurge in social movements addressing racism (BLM), sexual assault (#MeToo Movement), inequality (LGBTQ+ Movements), and climate change (Fridays for Future). Young people at the forefront of these movements use methods that aren’t often associated with traditional politics, such as social media sites (Brady et al., 2020). Moreover, an increasing amount of research suggests that young people are more precisely keenly pursuing alternate kinds of political participation, refuting the assumption that young adults are simply disinterested. 
Young people and adults appear to have identical political opinions, according to a study by Quintelier (2007), with the distinction that young people have limited opportunities to contribute politically. Moreover, they claim that there are variations in engagement in particular forms of action, with young adults preferring non-traditional forms of participation. As a result, “it seems as if the problem of youth political participation is less a matter of whether they participate, and more a matter of where they participate” (Rainsford, 2017, p.2).
This research is significant in how society views political literacy, mainly if we believe youngsters to be profoundly unpolitical. Of course, young people are politically literate; nonetheless, they prefer to apply their literacy in unconventional ways.
2.2. Different theories of political literacy
These opposing views of young people involved in politics create a vague concept of political literacy and whether young people who do not participate in the world are politically illiterate. There are two underlying concepts of political literacy, both of which result from internal motives and abilities and external social duties (Cassel and Lo, 1997). The first examines political literacy as a combination of acquiring and interpreting political information and the desire to do so (Dekker and Nuus, 2007). This restricted perspective confines literacy to merely being aware of the political environment. Nie, Junn, and Stehlik-Barry (1996, p.24) are other authors that support this viewpoint. They believe “Through its impact on cognitive ability, education greatly facilitates the acquisition of political information, but it similarly dramatically lowers the cost of gaining, pursuing, and integrating political knowledge.” 
The other approach involves the ability to describe or even analyse political structures and government and the ability to participate and exercise rights and obligations (Bochel, 2009). The theory is that political literacy includes participation as individuals grow and convey their ideas regarding the planet and its operation through various actions. They try to partake in and change the outcomes that impact their lives through political engagement (Khasnabis et al., 2010). This viewpoint contends that anybody who engages in politics demonstrates some level of political literacy, and hence we should not confine our investigation to political knowledge alone. Furthermore, numerous supporters of this perspective, such as Reichert (2016), contend that when it comes to anticipating actual behaviour, action theory implies that biased beliefs of political efficacy may be more important than political information. According to action theoretic models, the essential factors in initiating behaviour are individual beliefs of control and perceptions of self-efficacy rather than factual knowledge and skills (Ajzen, 1991; Bandura, 1977; Krampen, 2000). When someone does not know who the president of the European Commission is or how the electoral system works, it does not mean they aren’t aware of political issues that affect their daily lives.
All these theoretical approaches may add to the uncertainty surrounding political literacy. As a result, the reader should understand political literacy and how this research will examine it in the coming chapters. A politically literate person is more than just a knowledgeable observer. A politically familiar person is an active participant in social events, especially their concerns (Fyfe, 2007). The Qualifications and Curriculum Authority (QCA, 1998) define political literacy as being “effective in public life through knowledge, skills and values”. Political literacy involves a person’s engagement with the political system and related democratic ideals on a behavioural and psychological level, in addition to traditional politics such as voting (Uberoi and Johnston, 2021).
The author will explore and analyse political literacy as a blend of the two techniques in the next chapter. As a result, the study will include any programme that promotes political literacy through involvement, engagement, political knowledge, or teaching.
2.3. The influence of youth engagement on political literacy 
The United Nations, the European Union, and national and municipal governments acknowledge youth participation as an essential aspect of civil society. Its increase in democratic countries has been seen in recent years, as the EU has implemented new and enhanced structures for youth engagement (European Union, 2022). Encouraging youth political involvement is a priority in EU and UN plans. As a result, many studies investigate the advantages and disadvantages of younger people’s political involvement in society. Youth participation involves them in the process of learning about social issues and their role in them. It can be found outside of typical academic institutions.
This literature spends part of its analysis on the surroundings and circumstances that supply the empowerment aspects to describe the motivations that promote adolescent political participation. The emphasis on surroundings believes that young people learn to be politically engaged in the environments of their lives and that differences in diplomatic growth are influenced in part by their environments (Flanagan, 2013). As Frazer (1999) proposes, “Politics that is the economy of power, the contest for and about the power to govern is everywhere – in social institutions and personal relationships, including friendship and kinship networks”. Young people must feel connected to their community and believe that their knowledge or engagement can impact society to participate or obtain a specific quantity of political information. Wilkenfeld (2009) examines environments such as family, peers, school, and neighbourhood that provide adolescents with the opportunity to belong to a community and acquire a sense of rights and obligations and civic involvement. Support from the community, collaboration, harmony, and solidarity with others perceive belonging. It involves seeing the community representing common values, rules, and traditions amongst a particular group (Madara, 2019). The sense of belonging to the community begins at a young age, yet the shift from young to adult is crucial for political literacy. 
Rice and Dolgin (2008) look at the maturing process from youth to maturity. In the process, they emphasise why achieving autonomy is a crucial step on the road to adulthood. Young people create their individuality throughout this time, and new hobbies, beliefs, aspirations, and worldviews that differ from their peers may arise (Rice & Dolgin, 2008). Here, youth engagement occurs, allowing young adults to remain connected to conventional possibilities and social growth (Flanagan and Levine, 2010). Finally, the European Youth Forum (2016) looks at how youth organisations add value to society. Youth organisations are recognised for adding societal value through youth involvement, youth work, and formal, non-formal, and informal education; experiences and opportunities; places and spaces for young people to interact and build social relationships; and information, counsel, and assistance (European Youth Forum, 2016). 
It is widely acknowledged that most of the instruments used in youth work are indicators for creating social standards, such as youth empowerment and involvement. According to Quintelier (2008), volunteer groups are significant political socialisation agents that encourage young people to participate in politics. Young individuals who belong to multiple organisations are more politically active; however, spending more time in one organisation does not boost political participation. In encouraging political activity, cultural, intellectual, and aid organisations surpass outspoken, religious/ethnic, and youth organisations. Finally, organisations that give young people the opportunity to take on leadership roles or organise activities inspire them to participate in politics (National Democratic Institute, 2022).
While the advantages of belonging to a community and establishing social beliefs are discussed, there is a knowledge gap regarding youth programmes and their immediate effect on political literacy problems. In addition, a significant amount of literature acknowledges the difficulties of assessing the impact of young participation. According to Zeldin et al. (2014), recent literature evaluations have consistently recognised youth-adult collaboration as a practical sort of adolescent participation across various circumstances. However, these same evaluations state that indicators for measuring purposes have not been developed or tested.
As a result, policymakers have prioritised evidence-based youth engagement programmes. Evidence-based youth involvement allows the practice to be transferred to different locations, programmes, and systems to enhance results and determine “what works” (Youth Government, 2021). However, few youth organising activities that focus on social justice and community change have examined the developmental impact of participation on young people. Likewise, few civic engagement programmes that focus on youth development have measured community change impact. Studies that help characterise and distinguish different sorts of civic engagement opportunities, research on the elements that determine and maintain involvement, and more examination of civic engagement and disenfranchised youth are all areas where there are research shortages (Yohalem and Martin, 2007). As a result, requesting evidence for the outcome of a constant process is difficult, if not impossible.
2.4. Accessibility of youth engagement
Even though community engagement has influenced young people’s involvement and empowerment, studies have centred on the youth sector’s limitations. The inclusion of youth opinions and interests in policy formation can analyse this. The section will look at how democratic and participatory the organisations that represent young people are for the topic’s purposes. Cammaerts et al. (2014) recognise that youth associations represent young people but question which segment of the younger population they represent. 
According to Skuza (2004), Youth development programmes do not reach youth in the most deprived neighbourhoods. Regarding the environment that fosters young participation, Lenzi et al. (2012) identifies socioeconomic status, school, and local contexts as factors influencing political engagement. The literature demonstrates the considerable impact social factors have on many opportunities. Greater civic awareness and engagement are linked to higher socioeconomic status (Atkins and Hart, 2003). Parental knowledge of options in the local area and better access to these services are related to socioeconomic status. Parents in higher-income households are more linked to social networks and organisations; thus, they are more aware of and value community organisations that engage youths and aid their youngsters in participating in organised out-of-school programs (Coulton and Irwin 2009).
Furthermore, wealthier families can more easily afford the expenditures of such engagement and participation, according to Gaby (2016), varied by sociodemographic group, with highly educated whites being most active. Long-term institutional reform is difficult in schools underfunded and burdened by political and ideological movements (Levinson, 2010). As a result, despite the well-known importance of youth opportunities to practise being politically active, large groups of young people begin their political growth at a disadvantage. Our reality is characterised by impermanence, and social life is characterised by mobility. Thus, self-identity has become a vague concept. People use consuming objects and commodities to reinvent themselves according to their innermost needs (Hughes, Russell, and Patterson, 2005). Young people live under the pressure of their identity and social and political circumstances. Political literacy should be viewed as a learning experience between a young person and society rather than a result. It is significant only when political literacy is directly linked to every young person. As of 2022, the Welsh Government have created a Children and Young People’s Plan to improve the lives of young people starting from birth to school and college, to developing skills and getting a job, to physical and mental health and emotional wellbeing, to society, and the climate emergency (Welsh Government, 2022b). This initiative will hopefully improve the lives of young people and increase their political involvement.
2.4.1. Collaboration for success 
Youth engagement is frequently likened to the school system when explaining its role in the lives of young people. Schools can assist students in better comprehending their place in society and the world and develop their capacity to make decisions and act (Hanvey, 1982). According to Rogers (2016), at least six schools in Wales have undergone a ‘cultural shift’ that has led to rebuilding by forming a school-wide Wellbeing Team. Although it goes by different names in different schools, the aim is on early detection and intervention to help those children and young people most in danger and offer focused emotional support.
Substantial engagement, involvement with young people, and cross-sector collaboration are essential components of practical youth work. Unfortunately, these mechanisms and collaborations are sometimes in disarray: young people and youth work victims of discontinued or badly offered services (Education Wales, 2019). Youth involvement provides numerous benefits, as evidenced by the literature. However, it still has inaccessibility, funding, and long-term viability flaws.
2.5. Welsh policy context 
Youth work is a unique profession with its qualification structure and national occupational standards (NOS). It has played an essential role in delivering youth care services in Wales since the 1930s (Welsh Local Government Association, 2022). Welsh Ministers have instructed local authorities to offer, guarantee the supply of, or assist in delivering youth support services under section 123 of the Learning and Skills Act 2000 (Education Wales, 2019). 
2.5.1. Main actors of youth work governance in Wales
The policy’s significant entities are the Welsh Government, Education Wales, and the Council for Wales of Voluntary Youth Services (CWVYS). Following Schedule 5 of the Government of Wales Act 2006, the 22 local councils in Wales are responsible for executing government policies on youth work. Local governments collaborate with third-party organisations to provide youth services. Education Wales, CWVYS, and Youth Cymru are all supported by the Department for Children, Schools, and Families. The National Youth Work Agency is CWVYS. It is the Welsh voluntary youth sector’s representative group. It is a non-profit organisation that supports high-quality youth work while also representing the interests of its members and the broader industry. The dedication and continued vital youth work services are fundamental and essential for young people at this time, according to the annual report of CWVYS 2020-2021 (CWVYS, 2021). The CWVYS is also an organisation that helped push for younger voting in Wales. The voting age was changed from 18 to 16, and since 2021 the younger generation has had the opportunity to play an active role in their community and take charge of their lives (CWVYS, 2020). 




Chapter 3
Research Methods
3.1 Introduction
This study aims to investigate "The role of youth engagement in advancing the political literacy of young people in Wales". The primary research is driven by political literacy literature, significant studies, and field experiences of youth engagement. According to the literature on political literacy, there is no uniform definition of political literacy in young people. As a result, how to assess young people's political literacy remains unanswered. Various methods investigate quantitative measuring indicators, such as the proportion of young people who vote or belong to a community organisation. However, the emergence of evidence-based youth participation necessitates the development of new methodologies for assessing political literacy, as it encompasses a range of activities that cannot be measured using traditional indicators. The challenges of evaluating political literacy become particularly important in the youth work area. In virtually every initiative, youth workers have addressed young people's political literacy, and they are scrutinised if they cannot give evidence for their efforts. 
The research's primary goal is to investigate the benefits and drawbacks of youth engagement and the present policies to promote political literacy. The study implies that youth engagement positively impacts young people's lives, but it is hard to ascertain. This could lead to a lack of recognition, money, and participation in policymaking. As a result, it's still important to talk about the potential benefits of youth workers in providing these services and how to measure their effectiveness, get acknowledgement, and address the problems. There are a few different assumptions that might be made about the subject. The most general expectation is that youth workers engage and increase young people's political literacy as part of their profession. On the one hand, this notion has led to the rise of evidence-based youth involvement, which looks for signs of which programmes work. On the other hand, there is a shortage of recognition of the intangible influence of initiatives like political literacy.
3.1.1 Interdisciplinary Approach
Interdisciplinary research combines information, data, methods, tools, perspectives, ideas, and concepts from two or more professions or bodies of specialised knowledge to progress basic understanding or solve difficulties that are outside the boundaries of a single subject or area of research practice (Committee on Facilitating Interdisciplinary Research, 2004). When it comes to youth engagement in education and policymaking, this research applies an interdisciplinary approach. As a result, the investigation does not use a single theoretical framework but rather compares youth participation to other fields. 
3.2 Research Approach
3.2.1 Choice of Methodology
This study looks at how youth participation personally affects young people's political literacy and their place in society in Wales. To achieve this analysis, the research will dive into the experiences and perspectives of young people, youth workers, and anyone who has experienced youth engagement. Their skills and knowledge of the topic are sufficient to meet the research's objectives. To visualise the role of young people and youth workers, the study explores the participants' experiences, knowledge, and perspectives. 
Qualitative techniques are commonly applied to address questions concerning experience, meaning, and perspective from the participant's viewpoint. However, calculating or measuring this data is often impractical. Quantitative research, on the other hand, is the study of numerical patterns and data (Arghode, 2012). As a result, qualitative approaches are required for the research because the intended research matter is unquantifiable in terms of facts and statistics as a substitute relies on the experiences and skills of a specific issue. 
3.3 Research Design
3.3.1 Methods
A review of national (Welsh) plans and policies and qualitative surveys are used in this research. The goal of the analysis was to put the findings into perspective and learn more about the political and national actors involved. The researcher looked at national papers and regulations from Wales that influence the working environment for youth engagement and identified the stakeholders involved in the policymaking process for policies affecting young people's political literacy. Furthermore, each survey is contextualised by a short review of the respondents and the company they work for (where appropriate). This study examines the perspectives of youth workers and their perceptions of their role in developing young people's political literacy.
Nevertheless, the researcher recognises the significance of young people because the subject affects them indirectly through youth thought and policy in practice. Establishing a space for one stakeholder allows for a more in-depth examination of that viewpoint. It also serves as a springboard for furthering and improving the research with other interested parties, such as young people.

3.3.2 Qualitative Survey
Lincoln and Guba (1985) describe qualitative research as providing truth value, consistency, neutrality, and application as criteria for proving consistency in qualitative research. The basis of the subject necessitates that the respondents be young people or specialists in the issue who can share their knowledge and expertise gained from working with children and teenagers. Qualitative surveys, often known as open-ended questions, were carried out by the researcher. Since the participants' interpretations and experiences are explored in these surveys, they provide a detailed understanding of how the sector functions (Fink, 2003). Some significant problems with this approach include inconsistency between the research question and methodology, a lack of methodological understanding, and a lack of awareness of the philosophical foundations of the qualitative approach (Khankeh et al., 2015). Individuals were provided with a statement with the relevant information and the survey to relieve this problem. As a result, the surveys were open-ended, and they could prepare for the questions at their leisure because there was no time constraint. When collecting and interpreting surveys, it is vital to stay impartial and unbiased in critical analysis. This form of style considers the participants' feelings, opinions, and experiences and the significance of their acts (Denzin, 1989). Getting a better understanding of issues aids in creating and implementing new policies.
3.3.3 Sampling 
Because conducting a survey covering entire populations would be too vast for research, a smaller sample was employed for this study. The target audience for this study is members of the public who have first-hand experience with youth participation.
3.3.4 Ethics and Ethical Dilemma
This study is carried out following the UWTSD's ethical standards, with permission from the research supervisor and coordinator received via an ethics approval form. Confidentiality, anonymity, and data secrecy were used to address ethical concerns. All participants were over 18 or under adult supervision when they took part in the survey, which was completely voluntary. The data from this study was collected and stored on a single device with password protection, preventing data misuse. Participants would not suffer any psychological impairment, according to the researcher.
3.4 Research in Practice
3.4.1 Predicted Risks
The researcher anticipated concerns based on the research's online character. The study was conducted remotely and tailored to meet the requirements for online engagement. The surveys were performed using the Google Forms platform. The possibility of each participant's absence of internet access, a steady internet connection, interference or disruption by individuals who are not participating but live with the respondents, and personal data protection are limitations of this environment.
3.4.2 Data Analysis 
Ensuring that the research is accurate and genuine is critical because the study would become obsolete without them. The social desirability of replies may impact surveys exploring sensitive personal problems. To combat this, each participant was told that answering every question in the survey was voluntary and that if they wished to remain anonymous, their data would be kept private.
3.4.3 Limitations of the Study 
The study's limitations stemmed in part from the setting in which the interviews were conducted. Although online platforms provide numerous benefits, they do so at the expense of face-to-face connection, which allows the interviewer and interviewee to build a better relationship.















Chapter 4
Findings
4.1. Welsh youth work policy context
The following chapter examines the importance of political literacy as a goal, outcome, or indicator in each key policy in youth engagement. 
The National Youth Work Strategy (NYWS) is the most crucial policy for youth work and its achievements. Wales, along with Northern Ireland, Scotland, Finland, and Estonia, is one of the few European countries having a national youth work plan (European Commission, 2014). The first NYWS, with the 2014-2018 strategy, was published in 2013 (Welsh Government, 2014), and a second NYWS was issued in 2019. (Welsh Government, 2019a). The NYWS 2014 focused on employment, endorsing a more vital link between youth work and formal education, identifying the need for closer collaboration between statutory and non-profit youth work organisations, and identifying the need to substantially enhance the evidence base on the implications of youth work across Wales (Welsh Government, 2014). The basic concepts that govern youth work in Wales are outlined in Youth Work in Wales: Principles and Purposes of the NYWS 2014 (Welsh Government, 2014). 
The National Youth Work Strategy 2019 goes much further, addressing the unique needs, difficulties, and possibilities young people face. The plan identifies five objectives, each of which predicts specific outcomes. The new approach is very clear about its focus on inclusive youth work and positive results (Welsh Government, 2019a). However, it also examines the obstacles that must be overcome to attain such objectives, and the authors agree that youth work does not adequately represent all disenfranchised youth groups (Welsh Government, 2019a). 
Although NYWS emphasises good outcomes, political literacy is left out of the equation. Its portrayal in the result could be seen as "enabling them to develop their voice, influence, and place in society and attain their full potential" (National Occupational Standards, quoted in Welsh Government, 2019a). Being educated is one method of political literacy, as stated by the literature study. Political literacy as engagement in society' is the second strategy discussed in Chapter 2, and it can be seen in the important actions that the stakeholders are preparing to conduct. The essential measures suggest that young people's participation in society, including disadvantaged and marginalised groups, would be respected and supported (Welsh Government, 2019a). The most recent strategy profile – National Youth Work Strategy 2019 – is being developed into a new strategy for the upcoming years. However, it will be postponed due to the global pandemic in 2020 (Miles, 2021).
The Curriculum for Wales (CFW) is another important strategy that affects young people's literacy. For children and young people aged 3 to 16, the comprehensive curriculum framework provides a consistent approach to education, assessment, standards, and qualifications (Education Wales, 2021). After years of development, the CFW was first presented in 2008 (Welsh Government, 2022a). Its goal is to provide a consistent, adaptable, and advanced curriculum for all children and young people, regardless of where they learn. This includes the educational opportunities offered by youth work. In addition, its goal is to help every young person become an ambitious student, an innovative individual, an ethical citizen, and a healthy, confident participant (Education Wales, 2022). All four goals apply to different elements of political literacy, whether it's being educated or being directly involved. As Pring (1997) and Batsleer and Davies (2010) point out, youth work is frequently linked to education. They argue that youth work is an educational practice that should not be considered isolation. In this light, the CFW is a method of institutional cooperation aimed at enhancing young people's political literacy, and therefore, it is highly related to the work of youth workers.
The Principles and Purposes of Youth Work in Wales, specifically the five pillars of youth work, are primarily regarded as a step forward in identifying the influence of youth work in Wales. However, youth work encompasses far more than a collection of services, activities, and interventions. Though youth work methodology and strategies can be used in other (non-youth work) settings, aspects of youth work distinguish it from other forms of youth work (Department for Education, 2011). A few of these aspects have to do with professional skills and levels of training. Still, others are about what Howard Sercombe (2010) calls the "covenantal relationship of trust" that youth workers establish with young people and how society allows the need for suitable adults to create such relationships to promote young people's advancement (Department of Education, 2011). In Wales, none of the five pillars of youth work specifically indicate political literacy because youth work. However, the various viewpoints on political literacy can still be seen in pillar 1: "to gain skills, knowledge, understanding, attitudes, and values," referring to political literacy as knowledge and information, and pillar 2: "express their understanding and knowledge, as well as their ideas, opinions, emotions, and aspirations," referring to political literacy as engagement (Youth Work in Wales Review Group, 2018). The clear and specific mention of political literacy, on the other hand, remains unaddressed.
The Children's Commissioner for Wales, Sally Holland, has written Happy, healthy, and safe: A manifesto for Wales' Children and Young People 2021. In the Manifesto, Holland addressed the policy context and the essential difficulties of youth work. She spoke about the general state of youth work in Wales and the policies that support it. The primary focus of the Manifesto was on the top things we want the Welsh Government to do for children and young people, but she also spoke on the significance of children's rights and youth worker support. The effectiveness of youth workers is that young people choose to partake in youth engagement. However, after years of experience and progress, youth work in the United Kingdom is still overlooked, undervalued, and underappreciated. A decision is to be made on whether Youth and Community Work can effectively make fundamental changes to survive or if rebranding and repackaging are essential (Trimmer-Platman, 2014). Youth workers from the In Defence of Youth Work campaign see companies like the Young Foundation and the National Youth Agency's attempts to quantify 'soft outcomes' as irredeemable. They question the legitimacy of the concept that youth work can 'own' outcomes and the desire for power that it presumably conveys. Others, on the other hand, argue that they are not interested in developing outcomes "because of a love of measurement" but instead in comprehending how youth work contributes so that we can assist the youth work profession and apply what we learn to other occupations that intertwine the lives of youth (Hansen & Crawdord 2011, cited in McGregor, 2014). Unfortunately, the Manifesto 2021 fails to recognise youth workers' experiences and identify their practice and role in society.
Several guidelines, publications, or declarations of the youth organisation outline the Welsh policy context. Shout Out UK is the only one of these reports that specifically address political literacy. The contents in this source are designed to build professional knowledge in practitioners, schools, and community contexts so that young people can acquire and retain critical political literacy skills. The resource provides necessary investigation, discussion, and involvement skills in political literacy. It also offers training and reading materials to help people improve their political literacy skills. According to this resource, political literacy is defined as being educated and aware of political processes and society and being societally involved (Shout Out UK, 2022a). 
4.2. Youth engagements impact on the political literacy of young people in Wales
The fundamental difficulty for youth workers, as mentioned in the literature review and the policy context of Wales, is quantifying the impact of their activities on youth engagement. This, combined with the challenge of precisely defining what their techniques entail and the uncertainty of the outcome, obstructs the clarity of the impact. This is embodied in the notion of young people's political literacy, which encompasses a wide range of practices and usually reflects the process rather than the result of practice. According to the Welsh policy context study, many policies regard political literacy as civic involvement and knowledge acquisition. Nonetheless, political literacy is not expressly embraced due to a goal in theoretical strategies. 
The core data for this study was collected through surveys of the general population and youth workers. First, it was necessary to investigate how youth workers view political literacy compared to policy-based political literacy. Youth workers, like Welsh policymakers, have varied definitions of political literacy. Furthermore, various initiatives and activities necessitate different approaches toward political literacy, resulting in differing perspectives among youth workers on what constitutes political literacy. For example, participant A defined political literacy as political knowledge (Participant A), while participant D defined it as engagement with government (Participant D). 
As a result of the many interpretations, the findings reveal a wide range of responses from respondents regarding how they believe youth engagement influences young people's political literacy in Wales. Individuals see it as more about being included and having an undefinable impact on the one hand; as Participant A would say: "it informs them of politics such as the youth volunteering with cadets and learning about social problems" (Participant A). On the other hand, Participant C would say: "The more you teach and involve them, the more interested they are in politics" (Participant C). 
On the other hand, some youth workers see youth work's role in political literacy as more concrete action. According to the research, youth programmes generally build abilities that young people require. "Positive youth development engages youth along with their families, communities, and governments to empower youth to reach their full potential" (Youth Power, 2021). Furthermore, several surveys show that membership in youth organisations helps young people to exercise their civil rights. Regarding political literacy, youth workers should assess the current level of political literacy among young people. As a result, according to the research, young people today are less concerned about traditional politics and more concerned about problems that they consider urgent, including racism, climate change, and data privacy. In addition, young people are increasingly using social media to socialise, including participating in political debates (Democratic Audit UK, 2014). In this approach, youth workers tend to address more questions young people pose than official educational facilities. "Social media is a great tool to engage people," says participant E (Participant E).
In conclusion, people have varied political literacy perspectives, influenced by their position within the company and the concerns they advocate. It's worth noting that youth workers in local governments, where the work isn't issue-focused but somewhat regionally focused, are more open-minded about the importance of youth work than participant A is. On the other hand, when participant C connects the role of youth work with teaching politics to become more politically educated, youth workers are gaining charge. Youth work is essential in both perspectives for guaranteeing that young people are informed and involved.
4.3. Youth engagement's role within Welsh society
To clarify the role of youth workers, one must consider a more extensive portrayal and the context in which youth work exists. To begin with, unlike other agencies, youth work is focused on voluntarily. The voluntary method has benefits and problems, as explored in the literature and analysed in the context of Welsh policy. People come in and out as their needs dictate a volunteer-based programme. At the same time, this makes the work distinctive and emotional (Garth, 2019), but it also means that youth workers must shoulder a huge responsibility (Gough, 2021).
Furthermore, in Wales, youth work is regarded as a vital service. It does, however, have its plan, which does not ensure its long-term viability. Ultimately, the institution's funding comes from public and private sources that aren't always steady and can be withdrawn. To be clear, Wales's budget has been decreased by £19 million between 2010 and 2019 (Hatton, 2019). Nevertheless, participants in the study agree that youth work has grown increasingly important. Yet, surprisingly, they admit that youth work may be phased out in the coming years due to: "Disadvantages include not being interested" (Participant B). Another participant, E, for example, would respond, "Social media is a great tool to engage people" (Participant E), implying that youth workers may not be required.
When we talk about the role of youth engagement in areas like political literacy, these challenges come up. On the one hand, surveys and research (Chapter 2) reveal that youth engagement techniques inspire young people to participate in local youth councils or campaigns. However, this appears to go unnoticed by other stakeholders, politicians, and even youth leaders. On the other hand, while youth workers recognise their importance and purpose, not all believe the Welsh organisational environment undervalues them and their job. "I have a lot of appreciation for youth workers compared to other social actors," says participant C. (Participant C). Another person would like to point out that in Wales, there is a collaboration between youth workers that is "Good. They work with all organisations, including schools and government agencies" (Participant A). These responses stoke the debate over how youth workers are perceived in their workplace. Youth workers must establish their influence to preserve their financing and reputation in society about political literacy due to the activity itself. Despite this, their responses indicate that they are pleased with the Welsh Government's openness and collaboration. In conclusion, how effective is the collaboration between youth workers and other organisations when young workers must still earn and struggle for their acknowledgement?
4.3.1. Youth workers in the policymaking process
The last part questioned policymakers' and youth workers' collaboration. Since they are familiar with young people's perspectives, youth workers actively participate in policymaking. According to the Organisation for Economic Co-operation and Development (OECD, 2019), active and involved young people can contribute to government innovation and quality service (Lipsky 2010).
According to Fischer and Miller (2006), the policy cycle includes agenda setting, problem recognition, and issue selection. Most of the attendees agreed that youth workers are underrepresented at all levels of the policy cycle. "More involved with youth and likely to receive harsh judgment and positive vibes," says participant B. (Participant B). Therefore, it could be argued that involving youth workers at the implementation stage does not give them real influence on policy development. Furthermore, participant C will state that "It varies on the organisation and the level within that organisation. Youth workers follow the orders that the larger organisations are creating in Parliament. There seems to be a great connection when reading online articles or when you see them on the news, but when you speak with the youth workers, they tend to discuss issues with the connection and how it can be improved" (Participant C).
Citizenship is a topic covered in higher learning and is addressed at several stages of policymaking. Citizenship refers to a person's participation in a political entity and the rights and responsibilities that come with it (Smith, 2000; Cheshire and Woods, 2009). According to the literature, citizenship is explored in other school youth work practices. As a result, the importance of including young workers is on par with that of educators and instructional materials. Youth policy is created from the bottom up. Still, it is frequently built from the top-down, removing frontline youth workers from official decision-making procedures and suppressing their perspective on what the work appears like at the operational level (Hogue, 2020). This prevents youth workers from gaining access to resources that would allow them to advance their profession and affect their perception of their discernible and recognisable role.

4.3.2. Youth workers and educational institutions
A different subject that came up in the surveys was the status of youth workers in comparison to teachers and other formal academic employees. The development of this topic was expected, given that citizenship as a concept does not equal but instead reflects political literacy. In other words, both youth work and education offer services to assist young people in increasing their political literacy. However, even though youth workers engage and nourish young people at all development stages, they are rarely thought of as teachers in the traditional sense. Teachers in conventional educational environments are frequently the only educators recognised in the public mind, and there are very few of them (Hasa, 2016).
In comparison to teachers, the participants shared a common understanding of the function of the youth worker. "More people to encourage it," as participant E expressed it (Participant E). Young people said their school youth worker offers PSE education differently than teachers while also being a person to talk to about things preventing them from participating in class. Even though youth workers are not teachers, young people feel more connected to them than teachers, according to Rogers (2016). The participants also backed up this assertion. "They help support students," says participant E (Participant E). Moreover, Willms (2000) argues that enhancing student participation will improve adolescents' standard of living, which is significant in and of itself, regardless of the impact on their literacy development or long-term health and economic well-being. This diverse setting allows for a more private and emotional interaction.


4.4. Inaccessibility of youth engagement 
The literature review recommended several authors who explore the problem for youth workers to reach out to all young people, significantly underrepresented and marginalised populations. Gaby (2016) and Levinson (2010) explain how youth employment can be aristocratic on occasions. Since this problem affects youth workers' practises and their effect, it may reduce the value of their job and the progression process. This is generalised in Wales in areas like Cardiff and Newport, which are predominantly rural (Thomas, 2022). Several young people are uninformed of their rights and possibilities to participate. Therefore, they are uninformed about what they can do or how they can do it (Department for Education and Skills, 2008). While most of the participants agreed that the Welsh Parliament is accessible, it was noted later in the statements that they recognise the inaccessibility. "Sometimes youth workers are not fully informed," says participant B, implying that it is less accessible. According to the literature, social-economic issues can affect young people's engagement, Atkins and Hart (2003). Some authors, such as Thompson and Woodger (2020), argue that youth clubs and youth workers have long been highlighted as necessary support and impartial sanctuary for socially and economically disadvantaged young people away from family and school. The importance of being available to all young people in Wales has been recognised in policy (UK Government, 2019). Both youth workers and policymakers acknowledge the difficulty. Nonetheless, defining the precise impact of youth engagement creates a professional mentality favouring reaching out to young people who are readily available to justify the money.


Chapter 5
Discussion
The focus of the research was to explore the advantages and drawbacks of youth participation in improving political literacy in Wales. Understanding political literacy within Welsh youth policy and in youth work contexts in practice has been emphasised. As a result, the study demonstrates the impact of youth participation on individuals and understanding the societal implications and the accessibility issue. 
5.1. The role of youth engagement in impacting political literacy
Political literacy is seen in the policies and efforts aimed at young people in Wales. Shout Out UK is the platform that has been studied and is specifically encouraging political literacy. This is not a national policy but rather an educational platform and a creative social enterprise that fosters professionals, schools, and community settings to consider how well they are preparing students to use their voices, engage in, and contribute to authentic and substantial decision-making procedures (Shout Out UK, 2022b). Political literacy is not explicitly mentioned in youth initiatives such as the NYWS, CFW, or manifesto for Wales' children and young people. Policymakers recognise political literacy as being knowing and educated in its cognitive function, and they promote youth civic participation. However, they do not recognise new modes of participation or the presence of profoundly politically neutral youth (Uba and Bosi, 2021). The Minister of Education and the Interim Youth Work Board have signed the NYWS (Welsh Government, 2019b), backed by the CWVYS, Youth Cymru, and Education Wales. This implies that the perspectives of youth workers and the opinions of young people as expressed by youth workers are considered. Nonetheless, it fails to adequately examine the levels of political participation and contemporary trends amongst young people.
The findings of the respondents on the extent of influence of youth work on young people's political literacy can be summarised in two ways: "let young people think for themselves and to have an opinion on more hard pushing topics" (Participant C) and "It's informative" (Participant E). Moreover, the evidence emphasises the positive effects of youth involvement. As Gilchrist et al. (2010) point out, youth work provides the development of social skills for young people who are having trouble retaining a job, transitioning to living independently, or maintaining family relations or peers.  According to Gilchrist et al., building skills encourages young people to participate in active citizenship. Youth workers also influence young people's feeling of community. In this sense, the investigation exemplified the work of the United Nations (2013b) and Kitanova (2019), who investigated the impact of youth program participation on young people's political engagement. The participants believe that forming personal relationships with young people motivate them to participate actively in the data collected. Although youth workers can summarise their influence and discipline, most of the literature on a European level, as well as in the UK and Ireland, finds that there is very little analysis data on youth work itself, which generates difficulties in identifying the results and commitment that youth work makes in the lives of young people (University of Edinburgh, 2015). There is an overall severe lack of validation data, particularly in the UK and Ireland.
In summation, the achievements and aims of government legislation in Wales represent political literacy, and specific significant efforts have been allocated to fulfilling the objectives of educated and involved young people. However, in practice, youth workers can define their work as developing skills and behaviours and fostering a sense of community. The influence of those two behaviours, on the other hand, is difficult to measure, and the literature recognises this as a gap in the data. As a result, youth workers are in a situation to demonstrate their influence to match the national policies' performance targets.
5.2. The role of youth engagement within society 
The significance of youth participation in society and other partners' acknowledgement of the effort were explored in this research. It explored the challenge of establishing the profession's effect, the role of youth workers in policymaking procedures, and how they relate to academic institutions in this regard. The Welsh curriculum emphasises the need for schools and the third sector to work together to strengthen political education for youngsters. The report ‘A Place to Belong,’ which was carefully crafted by youth workers, looks at the function of local youth organisations and how to alleviate youth loneliness. On the other hand, government initiatives recognise the importance of youth work and emphasise the necessity for cross-sector collaboration.
To begin, the participants addressed their overall collaboration with Welsh organisations. The data imply that youth professionals are pleased with the Welsh parliament's and organisations' openness. Nevertheless, the participants believed that youth work is still devalued and must be supported by evidence, even in soft outcomes such as political literacy. Furthermore, the participants debated the importance of youth work against schooling. Most participants feel that education and youth must work together, particularly regarding political literacy. These industries provide a unique approach to civic education and the development of diverse surroundings. According to the Radicalisation Awareness Network (2011), it "strengthens social capital and counteracts radicalisation and polarisation processes." 
To summarise, policies often do not resolve the businesses' effectiveness measurement problem. The role of youth workers as relevant services providers that promote young people's political literacy is strengthened in most policies, enhancing the part of youth workers.  Nevertheless, the evaluation of effectiveness remains unsolved, lowering their social standing by requiring them to demonstrate the merit of their work. Youth workers in Wales perceive a pleasant, approachable, and collaborative atmosphere, but they also perceive themselves as underappreciated and misunderstood. This could imply a need to strengthen collaboration by drawing on the beneficial ties that have already been established amongst policymakers and practitioners to address issues such as political literacy.
5.3. The role of youth engagement in giving voice to under-represented groups 
The availability of youth engagement was identified as a significant obstacle in promoting political literacy in this research. Youth work is sometimes claimed to empower young people (UK Government, 2016), although it does not significantly impact all young people. The Welsh national policies (Education Wales, 2019) and various youth sector studies and plans highlight this concern. The participants' responses revealed that youth professionals are clear of this difficulty and state that they can be: "oppressed or targeted" (Participant B). Although certain young people obtain the most value from youth work, the literature recognises that most who have the most capacity to enhance youth work are not presently being targeted in practice.
Furthermore, Sharp et al. (2015) argue that there is a lack of research about the efficacy of these types of interventions for underprivileged youth. On the other hand, youth work is susceptible when it is only focused on so-called dangerous, troublesome, or at-risk young people. It establishes disparities among those who have access to services and those who require help. Both points on the availability of youth engagement are relevant. Nevertheless, it is critical when discussing political literacy and the provision of programmes aimed at all young people, mainly those considered unattainable. The advantages of these initiatives, particularly for vulnerable adolescents, are substantial. Trajkoska (2020) states that youth programs and leaders have generally been noted as significant elements of assistance and impartial sanctuary for financially and culturally disadvantaged young people away from parents and teachers.
When considering community-based youth work in remote and difficult-to-reach areas in Wales, the accessibility issue arises (Marshall et al., 2021). These young people may not have the same exposure to youth services as their counterparts in metropolitan regions. As previously said, Welsh policies identify this as a problem and urge the youth sector to address it. Despite this, Wales continues to require youth workers to work on developing specialised treatments for at-risk or vulnerable and marginalised populations while offering evidence-based youth work (Ross et al., 2016). Youth workers have created new, more approachable types of youth engagement to enhance the participation of disadvantaged children. Yet, they are criticised for not achieving favourable consequences and even causing adverse impacts, according to scholars like Baldridge (2020). Public youth facilities, for instance, might have dire repercussions such as annoyance, drug misuse, greed, violence, delinquent behaviour, and thuggery (Ward, 2005). As a result, policymakers are encouraging youth workers to address this problem; yet they are struggling since they must validate their efforts by producing proof of beneficial effects.


























Chapter 6
Conclusion 
This research aimed to determine youth participation's potential strengths and drawbacks in developing young people's political literacy in Wales. The study included a comprehensive examination of national policy in Wales addressing political literacy and youth work and surveys with youth workers and the broader public to assess current work practices. In addition, the investigation critically evaluated the perspective of youth workers and the expertise of their work and the policies, in theory, employing this method. The primary purpose was to determine the influence of youth participation on individual levels of political literacy among young people in Wales and its status and effect within Welsh society.
According to the findings, implementing programmes that address political literacy in cognitive and behavioural functions positively impacts young people's levels of political literacy. These initiatives provide every young person with the skills required for civic engagement (Kirlin, 2003) and a feeling of belonging and community (Cicognani and colleagues, 2015). In contrast, the study finds that youth workers have difficulty assessing that influence, particularly the effect of ongoing programmes or the process itself, which is not a quantifiable issue. On the one hand, the research looked at how favourable young workers feel about Welsh organisations. On the other hand, they believe they are devalued and that the same organisations do not recognise them. Youth workers are often asked to participate in evidence-based youth work, which demands documentation of the results, to achieve positive outcomes and transferable practice (Factor, 2016). However, youth workers frequently lack evidence and, as a result, encounter budget shortfalls or usually focus on easily attainable objectives because they only collaborate with attainable youth (European Commission, 2014). Focusing on the positive and hopeful interactions across the industries, policymakers, the wider public, and the youth work sector will better grasp political literacy programmes and trends amongst young people.
This study adds to our understanding of the impact of youth engagement on essential themes like political literacy and the literature on the acknowledgement and effect of youth work in civilisation. The empirical results offer insight into the perspectives of youth workers and the public about political literacy and their opinions and knowledge on the subject. It also examines how political literacy is reflected in Welsh national policies and reports.
However, this investigation did not specifically address the function of youth participation in the development of political literacy; it did investigate the potential roles of youth workers in Wales and its acknowledgement. Furthermore, it is an interdisciplinary research project that connects the third sector with the youth, academic, and governmental processes. The findings revealed how youth workers viewed their job and presented these views in the context of Wales's overall youth policy agenda.
These findings have certain limits in terms of generalizability. To begin with, the investigation only includes a tiny number of people in its collection of primary data. A more significant number of respondents would have resulted in a more excellent range of responses, resulting in numerous outcomes. Furthermore, the research does not reflect the perspectives of young people. As a result, it does not entirely reflect the views of all parties involved. Regrettably, young people were not included in the research, even though they are the primary beneficiaries of youth work practices and initiatives, and their insight would've been highly relevant.
Several questions have arisen because of this study, which will require more examination. First, the discussion section considered the views of youth workers on the level of collaboration with Welsh authorities and, based on the results, challenged the organisations' and industry's strong partnership. It also questioned how political literacy was perceived as cognitive performance, level of participation (Cassel and Lo, 1997), or a different type of profoundly politically neutral youth in Welsh policy (Drakeford, 2021). Lastly, it questioned policymakers' confidence in youth workers (Gilchrist et al., 2010). On the one side, the aim of universality in national policy indicates that youth groups are the most significant way to reach out to adolescents out of education, disadvantaged, at-risk, or fragile. On the other side, the organisations argue that youth work should be evidence-based without acknowledging the importance of soft outcomes or the method overall, implying a lack of faith in the resulting system.
As a result, more research is needed to determine what consequences, notwithstanding political literacy, are soft outcomes and which mechanisms cannot be examined traditionally. Another interesting subject of continued study would be to investigate why organisations are only embracing evidence-based youth work as candidates for additional financing and visible exposure when important themes like political literacy are not quantifiable. Lastly, further study is needed to incorporate the perspectives of young people and their perceptions of political literacy. The investigation would have high validity and reliability because it would have included all parties concerned.
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Appendices
Appendix 1: Survey Information 
Hello, my name is Emilie Ward; I am a student at the University of Wales Trinity Saint David. I am currently completing my final year project, researching the significance of youth involvement programs in developing young people's political literacy. The purpose is to uncover the gaps between existing theoretical concepts, policies, and strategies on youth engagement and political literacy and the policies and programs that have been implemented in practice. If aged 16-18, I would appreciate it if you could ask an adult to take the time to help their child complete my survey. The survey is entirely anonymous, and the data collected will be sorted safely and then destroyed correctly after the research is conducted. If you would like to participate in this survey, then your consent is needed as the first question; you also have the option to drop out of the study at any time. Thank you for your time. If you have any questions, then please email me (1900413@student.uwtsd.ac.uk).
Do you consent to take part in this survey? And if aged 16-18 have an adult’s consent?
Tell me about yourself, if you work, who you work for, and what is your role?
From your perspective and experience, how does youth engagement assist young people become more politically literate?
What do you think of when you hear political literacy?
Tell me about some of the efforts you've been a part of to improve political literacy.
What are the advantages and disadvantages of these initiatives? How would you assess the impact? Do you use the internet and social media to help others improve their political literacy?
How do you think youth workers compare to other social actors?  
Have you ever been a part of a policy-making committee? If so, which section? If not, why do you believe the institution was not invited to participate in the policymaking process?
How would you sum up the collaboration between youth workers and organisations in your experience?
What can be done in the future to increase the number of politically literate youth?
Is there any resource or approach you believe is crucial to the research?
Is there anything else you want to add?
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