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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)






Section 2 - Developmental review

I have completed my first in year in practice predominately in my current role in a Local Authority’s children’s duty and assessment team. In accordance with the Code of Professional Practice for Social Care (Social Care Wales, 2017) I use supervision and reflection with peers and self to maintain and develop my knowledge and skills. This ensures I continually improve my practice, so am better placed to support families and keep current in the ever changing world of social work.  Whilst reflecting on my practice during supervision I have identified the following learning needs in relation to the three learning outcomes.

When considering how I work collaboratively, there has been an occasion where I struggled to build a relationship with a child during. Despite several attempts to engage with the child I were unable to ascertain her lived experience. This difficulty in getting the child’s voice lead to a less robust assessment. It’s important to ascertain the child’s wishes and feelings to ensure I understand their lived experience. Under the Social Service and Wellbeing (Wales) Act 2016 it is my duty to ensure that every child is given voice and control over the support they receive. Therefore it’s imperative I develop a range of effective communication skills to engage children in the assessment process.
When considering applying analysis in assessment to inform intervention I have completed one section 7 of the Children Act (1989) report, and attended court to share the report, which I found quite nerve wrecking as it was my first experience in court. As social workers work closely with family courts (Doel, 2012), and in this instance I represented the voice of the child in private law proceedings it’s important that I’m familiar with the legal system and feel confident in sharing my report and recommendations with the court. Therefore, I need to develop my understanding of the legal system and court work so I can ensure that I am undertaking my work to serve the child as best as I can through providing an evidence based report and recommendations.  

When considering my application of professional judgement in increasingly complex situations I feel confident in completing Care and Support Assessments and What Matter Conversations however, to develop myself as a practitioner I need the opportunity to undertake other assessments such as pre-birth, child protection assessments of a more complex nature and also risk assessments. This will give me the opportunity to use a wider range of specialist assessment tools that feed into the assessment providing an evidence base and informing the intervention. It is important for me to develop this skill because making decisions in uncertain situations is a key task in social work (Taylor, 2017). It would be beneficial for me to attend Bruce Thornton’s Risk 2 training, and any sessions regarding the changes to the All Wales Child Protection Procedure which I can also read up independently. 

Word count: 482 words



Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  _ _ _7th January2021  _ _ _ _ _ _ _ _ _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)







2 is a white Welsh female of primary school age, and has an older sibling referred to as 3. They are both fluent Welsh and English speakers; too ensure the individuals’ language need is met I have individually made the Welsh Language Active Offer (More Than Just Words, 2019); they have chosen to speak English as they feel more comfortable speaking in English as this is what they speak at home, though sometimes may use the occasional Welsh word in conversation. 

Their parents have an acrimonious separation and share their time between both parents who live in the same town. Their town could be described as an economically deprived area, however their school is walking distance and the town has all amenities available within walking distance of both homes. 


The family became known to the department following a self-referral by one of the parents sharing concerns regarding the level of care the other parent is providing. This triggered an Assessment of Care and Support Needs which is outlined in Part 3 (s21) of the Social Service and Well-being (Wales) Act 2014 (SSWBA14). The purpose of the assessment is to ascertain whether the children have any care and support needs and if so, what they are and how these needs will be met. 

An underpinning principle of child assessment contained in SSWBA14 is that it must be child centred (Part 3 code of practice, 2015). This will be my third visit to the children, and the objective of this piece of social work practice is direct work with 2 where we are using the All About Me workbook (Social Workers Tool Box) to explore her lived experience with her parents. It is imperative I keep the children’s wishes and feelings in focus throughout the assessment as attention can be diverted due to the conflict between parents resulting in the children becoming lost in the assessment. 

Word Count: 314




 



	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centredperson-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs preference including the “Active Offer” principle, and ethical practice..

1300 (+/- 10%: include your actual word count at the end of each section)





This appointment was pre-arranged, and the sessions had been happening on a weekly basis however there was a break during the Christmas holidays. Prior to the observation I sought consent from the parent and explained the purpose of it. On the day of the appointment I were unfortunately delayed as the previous visit over ran, however, I did telephone the parent to apologise and confirm I would be there later at a later time if it was still convenient for the family. 

Due to COVID-19 restrictions a temporary change to the Practise Standards means only statutory and essential home visits are to take place. As this assessment is being submitted to Court, and the children’s age would make virtual communication hard, a home visit to ascertain their wishes and feelings was deemed appropriate. During the visit to maintain my and the family’s safety I wore appropriate PPE, and to reduce the number of people present the observer was present by Microsoft Teams.

The visit happened at the father’s house, as it provided 2 with a familiar and comfortable environment to talk in. During this visit 2 completed the worksheet titled ‘people who…’ which contained several box such as ‘care for me, love me, make me feel safe, make me feel scared’ etc. This was my third visit to 2 so we’d began to build our professional relationship,  in accordance with section 3 of the Code of Professional Practice as I  worked in a way to maximise 2’s active participation through ensuring her voice is heard.  Knowing that 2 can communicate through the medium of Welsh and English, I again made the active offer where she chose to speak English but we did acknowledge that she may use a few Welsh words through the course of our conversation. I did this to ensure 2 felt she was able to speak in a language which was comfortable to her. This also ensures compliance with the Welsh Language (Wales) Measure 2011 which provides the legal framework regarding the use of Welsh language in the delivery of public services. 

For my intervention I’m utilising an eclectic approach to my practice. Teater (2014) describes the eclectic approach as selecting different theories and methods and combining various aspects of them all into practice. I feel this approach works well for me as I’m not constrained to one specific approach, but in having a range of approaches to draw from I can adapt my intervention to the case and the individual needs of the family. 

I used relationship based social work practice as I need to know the child’s lived experiences which will best inform the assessment and subsequently its recommendations. Through the use of relationship based practice I will maximise the child’s active participation in the process and in line with the principles of the Social Service and Well-being (Wales) Act 2014 of co-production and voice and control. I did this over a period of weeks where we slowly completed a workbook which is all about her. This first two visits we spent time completing work all about her, such as her favourite book, toys, place etc and details about her friends and school. I did this so to give the opportunity to build a professional relationship. 

The session I were observed was in relation to ‘people who… care for me, scare me, love me, and listen to me’ etc. This part of the workbook I draw on systems theory to better underside the bigger picture. Howe (2009) makes reference to how collectively behaviour is influenced by a range of factors and without understanding this it’s not possible to fully understand the situation. This worksheet explored all different people in 2’s life, and how they make her feel.  At the start of the session I explained what we’d be doing today, and asked how she’d like to work through the page and asked if she had any questions. This gave her control over which sections we completed and in what order. I remembered her favourite colour and asked if she’d like to write the answers or if I should write them for her. She chose to write the answers. I again reminded her that as we talk I’ll write a few notes. So to make this less daunting to her, I explained that I were older and memory wasn’t as good to which she replied she writes things in school to remember things. As we had built a relationship over the last few sessions she appeared comfortable talking with me about her life experiences. 

We went through each box, for example, people who scare me. She spoke openly about the person and briefly told me the reasons why. For me to have a better understanding I used open questions to help me understand. Also, I summarised to check I were correct in my understanding and to ensure she was understanding the task. Some of the questions she was a little unsure of so I helped her by using common feeling associated with the question. For example, feeling unsafe might make her belly or chest feel strange. In doing this I felt I were using my active listening skills because I were trying to ensure what 2 was saying was being fully communicated and accurately received (Roger, Edmonds, Whittaker, and Peach, 2020) to ensure her active participation. 

Towards the end of the session I could tell that 2 was getting tired from her presentation and her answers were becoming strained. She made an interesting comment which will help the development of my future practice. On the last question she answered it and said that I would now ask her to explain it - as though she was familiar with the approach I were using to facilitate conversation. Having reflected on this despite being child focused and led by 2, my approach may have been too systematic. This may be due to me knowing what information I wanted to gather and trying to ascertain this. In my future practice I could have better explained in the beginning that I would like to understand more about each section, and also let her take the lead on the session. 

To conclude, this visit was part of a series of visits, completing a workbook to ascertain 2’s lived experience and wishes and feeling in order to complete an assessment which will be submitted to Court. On the whole I feel the visit went well and I achieved my objectives through the use of effective communication skills and social work values. This was achieved having built up a professional relationship with 2, and through the use of an eclectic approach to my practice during the session. Howe (2009) asserts that a reflective practitioner must learn from the experiences, and reflection is a continuous and ongoing process for professional development. Having reflected on the visit, considered the feedback and discussed with the observer; in my future practice I will be more mindful of being overly systematic in my approach as the child picked up on this, though I were unaware of at the time. It was nice to hear that 2 noticed I remembered things from previous sessions; I always make a conscious decision to remember bits of information such as the child’s favourite colour or best friend as it helps to build their trust and confidence in me, and also I remember information that I want go back to explore. 

Word count: 1238




Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	“Social worker was on time.”

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	“Yes.”
When I asked what child’s understanding was she said
“So you needed to make sure he was doing his job good”

	Were you clear why the social worker met with you today?

	“He wanted to talk about what makes me happy and sad and scared”

	How well prepared do you think, the social worker was for his or her meeting with you?

	“We did a work book all about me, he brought that with him”

	  How has the social worker listened to you and respected your views and wishes?

	“He listened to me and remembers stuff.”

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	“I understood him, and we did writing and drawing together, he checked when I didn’t understand”




	How has the social worker’s involvement met your expectations for this visit?

	Child not of an age to comprehend this question.

	Are there any other comments or suggestions that you would like to make?
	“I liked him coming to see me, it was really fun and nice”



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)




For this Section I am going to use the Gibbs Reflective Cycle in order to critically reflect on an assessment I completed relating to the safeguarding of a child. This experiential learning cycle is broken down into 6 stages; description, reflection on feelings, evaluation, analysis, conclusion, and action plan (Mantell & Scragg, 2016). I have chosen this particular model as it structures my reflection and helps me to identify strengths and weaknesses in my social work practice, and identify areas of learning and development to ensure I continue to grow in my role as a social worker. In order to ensure confidentiality to the family I have anonymised details and refer to family members using numbers, starting with number 2. 

The first stage of Gibbs reflective cycle is that of description. There are two children both in primary school; the eldest referred to as 2 is a white Welsh male, and has a younger sibling referred to as 3 who is also a white Welsh male. Their parents, mother 4 and father 5 are separated following an abusive relationship. The children share their time between both parents who live in the same town. The Welsh language active offer was made to all individuals, and though can speak Welsh chose to speak and have written communications in English. Altarriba & Morier (2004, cited in Davies 2008:15) suggest that bilingual individuals may switch between languages in order to communicate their emotions more effectively or even to distance themselves from emotionally troubling situations.  
There is a considerable amount of previous involvement with the department relating to domestic abuse, substance misuse, and 4 struggling with the children’s behaviour. During each period of assessment support was made available, though later declined which appeared to be a pattern and the same concerns being raised. Whilst in school 2 disclosed an incident which could be described as a physical assault by his mother. Which the school reported to the department.

On receipt of this report, the local authority has a duty to respond as it concerns a child at risk of harm. The duty manager would have reviewed the information, and because there is reasonable cause to suspect that the child is suffering or likely to significant harm and a strategy discussion was held, where joint s47 enquires under the Children Act 1989 was initiated. In joint enquiries, the police have the responsibility for the criminal investigation and local authority has the lead for the s47 enquiries and the child’s well-being (Wales Safeguarding Procedure, 2019). The purpose of the s47 enquiry is to establish whether the children are suffering or is likely to suffer significant harm and requires intervention to safeguard and promote their well-being. The voice of the child is central to understanding the abuse, neglect or harm the child has or is experiencing. It is important, therefore, that their lived experience, wishes and feelings are given due consideration.

The Wales Safeguarding Procedure states that parents do not need to consent to s47 enquiries they should be consulted and where possible engaged as active participants in the process. As 2 had disclosed concerns relating to 4, 4 was not immediately made aware of the report as there was a likelihood that 2 would be threatened or otherwise coerced into silence and the possibility 2 would be put at further risk of harm. As the parents were separated and 5 previously assessed as a protective factor, 5 was informed of the s47 enquiries and consent sought to speak with the children. Throughout this process I held in mind section 2 of the Code of Professional Practice (2017) which states that I ‘must strive to establish and maintain the trust and confidence of individuals’. 

When we visited the school, in accordance with the Wales Safeguarding Procedure, we spoke with the children separately and briefly explained the reason for the visit. We spoke with 2 first as he’d disclosed being physically assaulted. The purpose of this discussion was to ascertain the degree of this physical assault. Followed by 3, then went to visit 4. s58 of The Children Act (2004) states it’s illegal for a parent to smack their child, unless this amounts to ‘reasonable punishment’. Therefore it is necessary to assess whether a smack amounts to reasonable punishment, this will depend on individual circumstances. However, in Wales the Children (Abolition of Defence of Reasonable Punishment) (Wales) Act 2020 ended the defence of reasonable punishment in Wales, with s58 of the Children Act 2004 being amended to only apply in England. This will provide children with equal protection under assault laws.

Following these discussions it became apparent 4 was struggling to manage 2’s behaviours, and having earlier reviewed the department’s chronology of involvement it was evident there was a pattern and long standing issue of support being made available but declined, and it appeared the situation had deteriorated.  I discussed the concerns with my manager and it was agreed that a multi-agency strategy meeting would be held in accordance with Wales Safeguarding Procedure. This meeting was held so that all agencies involved with the family could come together to share information to enable an informed decision on how to proceed with the case. In this meeting concerns were shared by other agencies, and it was agreed to initiate an Initial Child Protection Conference to discuss the concerns with the parents and to determine whether the children were at risk of significant harm and needed the support of a Child Protection Support Plan, and be placed on the child protection register. 

The next stage of Gibbs reflective cycle is reflecting on feelings. Morrison described child protection as ‘anxious work’ which triggers issues and difficulties for the families concerned but also the professionals and organisations working with them. Gibbs & Coffey (2000) assert this stage of reflection is often not prioritised. However, I do not agree with this as I feel confident talking with the team about thoughts and feelings. Which has proved to be beneficial during the COVID-19 restrictions and the impact it not only has on working practice but also personal lives. Supervision is also used to explore these feelings in a more structured manner, and discussing a way forward. 

Prior to the visit I had briefly discussed the case with a colleague who had previously assessed the family, reviewed the information on file, and discussed with the attending Detective Constable. There was a clear pattern in the concerns being raised and nothing having changed over the years. Prior to the visit I felt an apprehension as I didn’t know what to expect, and if the children would share their concerns as previously they had declined to speak with professionals.  As a practitioner I always try and ensure where possible the child’s participation is promoted so their involvement does not become ‘tokenistic or non-existent’ (Warren, 2007). A thematic report from serious case reviews identified that too often the focus on the child was lost; adequate steps were not taken to establish the wishes and feelings of children and young people; and their voice was not heard sufficiently (The voice of the child, 2011). Therefore I’m always mindful to try different methods of engaging children to ensure they have the best opportunity to share their worries. For example, drawing, through play, worksheets, going for a walk etc. As often when the child is distracted by an activity they enjoy, they feel more relaxed and likely to speak. 

I were apprehensive regarding the visit to the mother as I were made aware she struggled with anxiety. Naturally, s47 enquiries involving a visit from social service and the police would be anxiety provoking as she’d be made to face difficult issues and problems the children had shared. It’s known that anxiety can cause a fight, flight or freeze response in an attempt to overcome perceived threats and can result in aggressive actions (Rygh & Sanderson, 2004), which could further put the children at risk however they were staying with their father that night which reduced the immediate risk. I feel that my previous experience working in adult mental health hospital discharge project was beneficial as it provided me with strategies to work with resistant individuals, and gives me hope that the family could make the necessary changes. 

During the visit my apprehensions were allayed as the children spoke openly about their experiences at home, having previously not done so when similar concerns were raised. Some children will openly speak about their experiences, however NSPCC research has demonstrated that on average it takes children 7 years to disclose abuse (NSPCC, 2013) with reason for non-disclosure cited as ‘having no one to turn to; not understanding they were being abused; being ashamed or embarrassed; being afraid of the consequences of speaking out.’ Therefore it’s vital in a short space of time I’m able to build a child focused rapport for the child to feel comfortable in sharing information. However, on reflection I do feel this apprehension was slightly misplaced as I had a further 42 working days to complete an assessment during which time I could have drawn from my eclectic approach to social work and seen the children regularly so to explore their lived experiences. In doing this I would hope to build their trust and confident in me, so they felt able to share their experiences.

Reflecting back on the process I had mixed feelings regarding the case. I’m pleased that during the assessment period the children felt comfortable to talk and share their lived experience. They did this with me through the process of direct work, and also they shared the information with the advocate. The local authority’s policy states that children over the age of 5 and in child protection arena are eligible for the offer of advocacy, to give them an independent voice in the conference and through the support process ensuring their voice is heard and the focus remains on the children. This follows the principles of the Social Service and Well-being (Wales) Act 2014, by promoting the children’s well-being and safeguarding, and giving the children voice and control. Considering the long history of concerns for this family, I felt relieved that the children had made the disclosures despite previous involvement. Which lead to the appropriate statutory support being provided. 

The next stage of Gibbs reflective Cycle asks for the practitioner to evaluate the intervention. Which means to reflect on what I did well and what I weren’t happy with (Beesley, Watts & Harrison, 2017). This provides me with an opportunity to explore areas for development. 

I were pleased that all the family and children engaged well in the enquiries and assessment process, though 4 appeared to struggle with her anxiety which could have been perceived as resistance to the process. But in using my communication skills and social work values, which I’ve developed through my practice and drawing on previous experience in mental health I were able to support the mother to lower her anxiety. In doing this I demonstrated section 2 of the Code of Professional Practice as I worked in an open, accurate and straight forwards way.  However, this de-escalation was needed during each visit and telephone call which on reflection left me feeling quite drained, and made me reflect on what the children had said and how her anxiety was impacting on them. 

I were also happy that 5 used his parental responsibility to safeguard the children, despite initially having concerns he wouldn’t be able to manage this. This was achieved through talking through his concerns and using my motivational interviewing skills to help him identify his own resources within his network to alleviate his concerns. Motivational interviewing is underpinned by set of beliefs, which are compatible with social work values. Such as recognising individuals are the experts in their own lives, focus on strengths, resources people have, the changes that they have been made and issues about regarding their value base (Community Care, 2018). There was one instance whilst talking on the telephone with the mother she was frustrated at the process and asked me for support because I’m the ‘specialist’. I re-directed this question and explained that she was the expert in her family and she’d be best placed to tell me what support she felt she’d benefit from. In doing this I attempted to address the perceived power imbalance, through putting her back in control of the support. 

I were happy that the parents agreed that something was not right and the situation needed to change. This demonstrated an insight into the situation and how harmful it can be for the children, also they individually knew what needed to change. Though at the early stages of intervention it’s positive the family could be considered as in the contemplation stage of the Cycle of Change (Prochaska & DiClemente, 1994). When individuals are in the contemplation stage they have become aware of problems associated with their behaviour. However, maybe ambivalent about whether or not it is worth making the change. 

Reflecting back on the case, there were times when 4 struggled to get in touch with me which triggered her anxiety. 4 would call and email several times a day, and if no response would continue calling and emailing. I understand this was frustrating for her and triggered her anxiety, however when I were out my phone would divert to admin and I would respond to her emails on my return. Reflecting on this I could have agreed a time daily/ weekly that we could have a chat by telephone where I could have provided with an update thus reducing her anxiety. Also, this would have supported me in my time management as I would not have several emails to be replying to daily. 

Due to COVID-19 restrictions I did find using facemasks quite a barrier in my communication with the family. Due to the COVID-19 pandemic, Welsh and UK government have passed legislation to protect individuals and reduce the risk of virus transmition.  This includes social distancing and wearing a face mask. Within the local authority changes were made to the practise standard to reflect this legislation. The wearing of facemasks with the family was difficult as a majority of communication is non-verbal and through the individual not seeing my mouth does make communication harder. However, I have since become aware of face masks that have a clear perspects panel in that enable the listener to see your mouth. But the use of facemasks has tough me to be more descriptive and clear in what I’m saying, and also encouraged the use of minimal encouragers such as nodding, yes/no, hmmm. Minimal encouragers work by using the minimum amount of feedback possible to keep the individual talking (Blonna, Loschiavo, Watter, 2011). However, I need to be aware when I nod or agree that the individual can assume this to be me agreeing to what they’re saying. 

A further point I’ve reflected on is the booking of the conference. In accordance with Wales Safeguarding Procedure (2019) the initial child protection conference should take place within 15 working days of the last strategy discussion/meeting. Having considered the urgency of the case and respond to the nature and severity of the harm, the conference was booked following this timeframe on the latest possible date. Reflecting back, I could have requested the conference sooner. Therefore, the family would have received the intervention sooner as the lead up to conference was an anxiety provoking experience for the parents. However, it may have not provided enough time for the assessment to be completed and for all agencies to gather their information, which is required to ensure there is enough information and evidence to make informed decisions.

The fourth stage of Gibbs reflective model asks to consider what sense can be made from the intervention. This particular intervention was a result of a report being received where a child disclosed a physical assault by his parent, which triggered s47 enquiries to ascertain whether the children were at risk of significant harm. Through the process the children shared their lived experiences and disclosed physical harm and an increase in behaviours which is reflected in the children’s chronology, furthermore the behaviours could be a result of their life experiences and the parenting methods used. Subsequently the children were discussed at initial child protection conference, and placed on the child protection register as it was unanimously agreed the children were at risk of significant harm. 

Reflecting back at the process I were proactive in reviewed the children’s file which shared similar concerns over a lengthy period of time. Also, that in contacting relevant agencies to gather their views and any concerns they had in relation to the children and the parenting. The agencies shared concerns regarding the children’s behaviour, ongoing acrimony between the parents, and their early life experiences where they were exposed to domestic abuse. Also, they shared a similar pattern to the children’s file held by us, support was made available but it was not engaged in. The Munro Report (2011) stresses the importance of effective multi agency working with regards to safeguarding children. Should I have not spoken with other agencies I may not have understood the significant impact the parenting and early life experiences was having on the children. 

The s47 enquiry did not identify an immediate safeguarding concerns, as a safety plan was co-produced with both parents and the children, and the father was using his parental responsibility to ‘protect and maintain the child’. This responsibility comes from section 3 of the Children Act 1989. However, it was clear further exploration was required through a care and support assessment. 

The section 47 enquiry is a duty under the Children Act 1989, and influenced by The Human Rights Act 2008 and The United Nations Convention on the Rights of the Child. When completing the assessment of care and support needs I must also ensure that it is influenced by this legislation and treaty. As the family live in Wales, the care and support needs assessment derives from the Social Service and Well-being (Wales) Act 2014. A key principles of the Social Service and Well-being (Wales) Act 2014 is voice and control, therefore putting the individual and their needs at the centre of the support. Through providing them a voice in and control over the support they need. Interestingly, had the family been living in England, they would have been receiving support under the Children’s Act 1989 and the Care Act 2014. These don’t place voice and control as a key principle. Possibly meaning the children’s voices wouldn’t be heard as well and the focus may be diverted to the parents’ acrimony. Reflecting on this, giving the children voice and control does really give the children the best opportunity to achieve well-being. 

In completing the assessment it’s important I explore the wider family and consider the environmental factors. This follows the Common Assessment Framework which guidance asserts will help to make sense of a complex situation and understand the inter-relationships between domains of their life and enable me to make a clear professional judgements. This approach to assessment could be considered as utilising systems theory, as this theory believes that all elements of life impact on each other (Miller, Myers, & O’Burn, 2015). Therefore if one area is struggling it may impact on another area and so forth. 

I have identified areas that I can improve my practice; these included the management of missed calls and several emails when I were out of the office, due to COVID-19 restrictions the use of PPE making a barrier to communication, and the booking of initial conference. For this particular case these improvements would have reduced 4’s anxiety and helped me to better manage my time, and the use of clearer and more descriptive words may have compensated for not being able to see my mouth due to the face mask. 

Having identified learning needs it is now important that an action plan is devised to ensure I meet these learning needs. I can do this independently but will discuss with my manager in supervision. 

I have now reached the end of the Gibbs reflective cycle. In using this model I found it particularly helpful as it provided me the opportunity to critically reflect on an intervention, and provided depth to explore feeling where as other models of reflection don’t. Also, the use of reflection in supervision has helped to stop supervision feeling like a tick box exercise and solely focused on the case management. I use this model in supervision to reflect on new and first time experiences I’ve had as it provides the opportunity to analyse my strengths and weaknesses in practice and put a plan to address these. In doing this it helps me to develop my professional judgement in complex situations, and also makes me accountable for my professional development in accordance with the Code of Professional Practice. However, in researching models of reflection I found Kolb’s Learning Cycle (2019). Mantell and Scragg (2019) describe this process as a series of concepts. Relating these concepts to an intervention they ultimately mean; do it, what? So what? What now? If feel that this model would be easier to use on a day to day basis. For example, after I leave a visit whilst driving back to the office I could use this model to reflect on what was said during the visit. Also, it might be a useful tool to use with families so to help them make sense of a concern and identify their own needs. This would ensure my practice is anti-oppressive, and following the principles of the social service and well-being (Wales) Act 2014.

Word count: 3617



Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)






My area of work is children services, therefore I’m writing about adult safeguarding. 

In Wales we have the Social Service and Well-being (Wales) Act 2014, which provides a definition of an ‘adult at risk’. This is contained within section 126; An “adult at risk”, for the purposes of this Part, is an adult who:

(a) is experiencing or is at risk of abuse or neglect,
(b) has needs for care and support (whether or not the authority is meeting any of those needs), and
(c) as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it.

Section 128 places a duty on relevant partners of the Local Authority to report if they have cause to suspect that a person is an adult at risk. Also, section 196 provides the definition of abuse and neglect. 

Upon the local authority receiving a report they must under section 126 make whatever enquiries it thinks necessary to enable it to decide whether any action should be taken (whether under this Act or otherwise) and, if so, what and by whom, and decide whether any such action should be taken.

To aid practitioners in applying the legislation (SSWBA14) and statutory guidance (Working Together to Safeguard People) the Wales Safeguarding Procedure was launched in November 2019 which standardises safeguarding practise across Wales and between agencies. These procedures guiding principles bring together the Mental Capacity Act 2005, The European Convention of Human Rights, The United Nation Principles of Older People, Welsh Language Standards and the More Than Just Words framework.  

Other relevant legislation to adult safeguarding is the Mental Capacity Act (2005). The main purpose of the Mental Capacity Act is to promote and safeguard decision making within a legal framework (Social Care Wales, 2019). Section 1 states a person must be assumed to have capacity unless it’s established otherwise, and should not be treated as otherwise because they wish to make an unwise decision. However, where there is doubt about a person’s ability to make their own decisions the Act might apply, and an assessment completed. Should a person be found to lack capacity to make a decision a Best Interest Assessment would be completed which considers the person’s known wishes, beliefs and their general well-being. Furthermore, Deprivation of Liberty Safeguards (DoLs) are an amendment to the MCA and are the safeguards which protect a person who lacks capacity to consent to their care and treatment in order to keep them safe from harm. For example, a best interest decision may be made to lock the front door of a care home to prevent an individual from leaving due to concerns they may be injured on a busy road. 

Word count: 455
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	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)






Having reflected on the difference between adult and children safeguarding, there is one striking difference. Adult services places an emphasis on the protection of the adult’s capacity. The Mental Capacity Act 2005 states a person is not to be treated as unable to make a decision, merely because they make an unwise decision. Therefore an adult with capacity has the right to make an unwise decision. For example, an adult with capacity can decide to stay in an abusive relationship. However, this does conflict with Article 3 of the Human Rights Act 1998 which states ‘no one shall be subjected to torture or to inhuman or degrading treatment or punishment.’ But if the adult is deemed to have capacity they can decide to make this decision though it would be considered an unwise decision. 

Whereas, in children’s services the United Nations Convention on the Rights of the Child (UNCRC) guarantees every child the right to grow up healthy, happy and safe. This includes to be protected from harm and be appropriately supported to recover from abuse. Article 19 states child will be protection from violence, abuse and neglect, therefore a child cannot consent to being abused or neglect which includes being exposed to domestic abuse. Research demonstrates that exposure to domestic abuse can and does cause significant harm to children (UNICEF, 2006). Furthermore, the Adoption and Children Act 2002 extended the definition of significant harm to include ‘impairment suffered from seeing or hearing the ill-treatment of another’. This recognises the fact that witnessing domestic violence can have a serious impact on children’s emotional well-being and development. In these circumstances the practitioner would follow the Wales Safeguarding Procedure which asserts consent is not required and a strategy discussion or meeting would be held, where the appropriate course of action following the child protection procedures would be agreed.

Under the same vein, another difference is the range of powers available to safeguard children under public and private law. If there is a risk to life or likelihood of immediate significant harm and no alternative to secure the child’s safety there are several compulsory orders that apply. These include, in emergency circumstances s46 of the Children Act 1989 prove the Police with powers to remove a child to a place of safety; Emergency Protection Order can be applied for; or an Exclusion Order can be applied for which removes the perpetrator from the home as opposed to the child. Whereas, in adult services the social worker could turn to criminal law however, this relies on the individual’s capacity, consent and cooperation. Which can almost leave the social worker powerless in trying to protect the individual. 

Word count: 442





Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)






Reflecting on the last 12 months I feel fortunate that I have been in a stable and settled team, whereas my initial experience in practice was somewhat thwarted by frequent changes in my line manager which didn’t afford me consistency and made it hard as I were receiving different directions from each manager. However, the consistency I have since enjoyed has enabled me to develop my skills and knowledge base, and out it into practice in a wide range of scenarios. I did this through the use of supervision, training sessions, and self-directed research.

My first learning outcome was to develop my skills and acquire a range of methods to build a relationship with children; after I reflected on a child and despite my best efforts I struggled to engage with her. Tait and Wosu (2013) assert that sometimes children suffer longer than they need to because adults lack the skills for effective communication. In the past 12 months I have built up a range of different resources which I use to engage children and facilitate a conversation. This includes the use of age appropriate worksheet, Bear Cards, more creative methods such as art, and stronger use of observations considering the child’s attachment and bonding with their parent. It is important when completing assessments I now use my full range of resources and adapt to the child’s needs, so to ensure I ascertain the child’s wishes and feelings and exploring their lived in experiences. Furthermore, I feel it’s important to reflect on the current situation regarding the COVID-19 pandemic which has impacted on the way I work with children and families. Due to the risks posed from this virus we now must wear PPE during visits. I found this to add a barrier to communication as families couldn’t see my mouth and children couldn’t see facial expressions. However, as time has passed both my anxiety wearing PPE and the families appear to have dwindled. In wearing the facemask I’ve learnt that it’s important to be clear in what I’m saying, and using words that may have previously been reflected in my facial expressions- reinforcing the importance of the individuals’ choice of language. Also, other methods of communication are being utilised much more regularly. For example, video calling families, and greater use of emails. Which brings us up to date with the ability of current technology and a more flexible way of working.  

My second learning outcome was following a court hearing where I gave evidence for a s7 of the Children Act report I had completed. I found this quite anxiety provoking as it was my first time in court and despite talking about it in supervision and with peers still didn’t know what to expect. Reflecting back on this experience, a significant learning was the use of words in the report. For example, stating whose opinion it is, and what evidence supports this opinion. To help my development in this area I attended Court Skills training which was delivered by a judge and solicitor and took place in a family court room. I found this very helpful because it gave me the opportunity to attend court on a more informal basis and the process of hearings was shared including the expectations on a social worker. I’ve also used supervision to discuss subsequent court work. Since this time have completed several pieces of work for the courts, and attended several hearing. I’m pleased with my development in this area, as I feel confident in writing the reports and now know what to expect during court hearings. 

My third learning outcome relates to developing my assessment skills and completing a wider range of assessments. Howarth (2018) asserts that assessment is often a difficult task and requiring a high level of skill therefore it’s important I develop this skill especially as I work in a duty and assessment team. 
Reflecting back over the last 12 months I’ve completed assessments leading to child protection conference. In doing so I’ve utilised risk assessment tools such as Bruce Thornton’s Risk2, CCE, graded care profile, and home conditions tool etc. These tools along with other agency’s involvement and feedback help to build a bigger picture of the situation, and can help predict the likelihood of significant harm or if the children are experiencing significant harm. Also, I’ve completed several pre-birth assessments and used risk predicting tools such as the pre-birth risk screening and risk 2 assessment. 

Professional development is important, not only because it is a requirement of my professional registration but also to ensure that I remain motivated and care about my work (Halton, 2015). In supervision I have discussed my development for the coming 12 months, and have subsequently enrolled in a diploma in trauma informed practice, and would like to develop my writing skills to become more succinct.
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	26/11/2019

	2
	26/02/2020

	3
	11/08/2020

	4
	06/10/2020



Notes 

23/06/2020 – Email regarding changes to the delivery of workshops due to COVID-19. Workshops rescheduled and moved to virtual sessions. 






	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.






Over the past 18 months that I have supervised the learner he has become a very competent and confident Social Worker. When the learner commenced in team it appeared to me he was lacking in confidence and needed a lot of guidance. However since this time the learner has impressed me with his diligence and his continued efforts to learn and develop as a practitioner who always takes feedback on board, he has used evidence based approaches to increase his knowledge which in turn has improved his confidence.  

It was interesting to read section 2 where the learner reflects on a difficult experience he had in preparing a court report and subsequently giving evidence and following this he identified the need to improve upon his understanding of the family court system. 
Since this time the learner has developed upon his report writing and analytical skills within his written work and it has been pleasing to see that recently the learner has been able to work on several cases private law cases requiring court reports which have been completed to an excellent standard and it is clear the learner has developed his confidence in this area. 

.A particular strength of the learner is that he has excellent people skills and he is skilled and working with families to ensure they can engage within the assessment and has been praised by families for his calm and reassuring manner. He has also developed his skills on communicating with children which is evident in section 3 of the portfolio. 

It has been a pleasure supervising the learner over the past 18 months and I look forward to seeing him continuing to develop and grow as a practitioner.
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Section 8

Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner Geraint Llewelyn Dobson Jones

2. Learner’s University Number: 1911910

Address for Correspondence:

Maple Leaf, Hen Llandegfan, Menai Bridge, Anglesey. LL59 5PW


Telephone: 07823 66332

E-mail: Geraint.Jones@live.com 

Date of Professional Qualification: 10/09/2018

Date of registration with Social Care Wales: 26/09/2018



3. Name of Learner’s Agency:

Agency Contact details:

Name: Children’s Services,  Isle of Anglesey County Council

Address: 
Council Offices, Llangefni LL77 7TW


Telephone Number: 01248 725888

E-Mail address: geraintjones@ynysmon.gov.uk



4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only 


Mentor’s details

5. Mentor’s details:

Name: Helen Turner

Address: Isle of Anglesey County Council, Council Offices, Llangefni LL77 7TW




Telephone Number: 01248 752878

E-Mail address: HelenTurner@ynysmon.gov.uk



	6. Observer details 

Name: Helen Turner – details as above

Work Address: 

Professional Qualification and date of qualification: BA (Hons) social work – 21/09/2012

Email and telephone number:








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

[image: ]All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ 11/01/2021_ _ _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _[image: C:\Users\GJOSS\Documents\#Referral forms\Helen signature.png] _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ 11/01/2021_ _ _ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ _HELEN TURNER _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _[image: C:\Users\GJOSS\Documents\#Referral forms\Helen signature.png] _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _11/01/2021 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Geraint Jones 

	
Name of Team/Agency 
	Children’s Services, IOACC

	
Name of Mentor 
	Helen Turner

	
Name of Line Manager 
	Helen Turner



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.
[image: ]
Signed:……… ……………….. Print Name: Geraint Jones:………………………… Date    05/12/2019:………. 
(Learner)

Signed:… [image: C:\Users\GJOSS\Documents\#Referral forms\Helen signature.png]…………………….. Print Name:…Helen Turner……………………….Date:……05/12/2019…. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:…… …………………….Date:…… ….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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