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Introduction 
The benefits of storytelling for children between birth to seven years is extensive as it enhances children’s emotional and physical health in addition to their language and reading abilities. It enables children to engage with others and feel important. According to Anon (2023), for children, story time is a crucial activity that can help them feel more emotionally intelligent, improve their language and literacy abilities, and ignite their imagination. In addition to offering parents and children a great chance to spend quality time together, this pastime has educational advantages that can favourably affect a child's cognitive development.  
[bookmark: _Hlk179108768]Using storytelling with children can help their literacy according to Phillips (1999).  Early childhood education supports literacy initiatives that use storytelling as a means of bridging the gap between children's acquired literacy skills and their existing oracy abilities. Children will come across a wide variety of language in this way: new words, old-fashioned idioms, puns, phrases, rhymes, metaphors, and more. Rahiem (2021) suggests that educational settings develop digital literacy to weave stories together with the author's narrative voice and combine the age-old craft of storytelling with a variety of modern resources, such as digital images, graphics, music, and sound. At all educational levels, digital storytelling has been used in a variety of creative ways as a teaching tool and resource. In addition to helping children learn, digital storytelling enables educators to use cutting-edge teaching strategies.
Main Body 
In an educational setting, the choice of book is an important element of the planning procedure on behalf of the practitioner. Badger Learning (2024) defines The Little Red Hen as suitable for Level 1 readers. The story is commended for introducing children to diverse cultures, customs, and values. Every story within the scheme has been meticulously matched to the phonic progression in the Letters and Sounds Programme (date).  Level 1 books are expected to be appropriate for children ages 3-6. TES (2024) suggests that with the Three Little Pigs storybook can be used with Reception or Year 1. It can support with literacy, maths, Religious Education and Personal, Social and Health Education. 

The choice of two folk tales is a suitable choice for the age range as a traditional fairy tale (Three Little Pigs) and fable (Little Red Hen) as many versions exist of both stories, therefore pupils of all ages can re-tell the story by addressing the illustrations, regardless of the level of the text. Often, folk tales are commonly found in homes and are shared at bedtime. This suggests that children will have prior knowledge of the storyline and vocabulary that can be applied during timetabled session.  

[bookmark: _Hlk179102390]Whisker (2024) suggests that the simplest, most entertaining, and most effective method for improving children language, reading, writing, and creative thinking is through stories. All children, from reluctant writers to high achievers, can benefit greatly from stories as a valuable educational resource. Children's increasing comprehension, analysis, discussion, and imaginative abilities, along with the stories themselves, are all crucial to the development of literacy skills. Bower (2014) agrees and suggests that children's knowledge and comprehension advance when they share picture books with their friends, instructors, and parents. This encourages the use of appropriate terminology and frequently leads to questions being asked and answered. The Little Red Hen digital story provides opportunities for discussion in relation to the refusal of support on behalf of the animals. This in turn requires the children to comprehend the hen’s feelings of rejection and analyse her next steps, particularly the sharing of the bread once baked. 
In contrast, Maureen et al. (2021) argues that very little research has been done on the role that storytelling plays in the development of early literacy abilities. However, they emphasise that storytelling has the benefit of conveying narrative structures in addition to being calming and enjoyable. These include the setting, topic, characters, storyline, and conflict aspects that enable storytelling to serve as a speech model, a learning environment, and a means of encouraging imaginative growth all of which support the development of literacy.
According to Maureen et al. (2021) subjected Paley has an opposing view. He proposes that storytelling supports a variety of developmental domains, from language development to social-emotional development, including the development of certain literacy abilities, and demonstrate a curriculum's holistic approach. Previous knowledge and group size are two essential components in Paley's storytelling programme. A small number of children should be taught in a group in order for the curriculum to be used effectively, and the students must have a basic comprehension of the narrative structure. This guidance was considering when planning the Three Little Pigs sensory story. The small group worked well as the practitioner could evaluate the children’s understanding. Using resources to support the story helped the children to engage and talk to each other and take turns with the resources.  
Main (2021) claims that a multisensory approach to storytelling produces better learning outcomes because it uses more of the brain. In addition to using their hands and bodies in activities, children can learn by seeing, listening, and touching. Practitioners should encourage children to use all of their senses when appropriate to investigate the 3D resources to support a story (Roe, 2008). Story stages can be rearranged and given more context by using these items.  The Three Little Pigs book provides ample opportunity for children to develop their imagination through hands on opportunity to experiment with resources. With this method, children can employ several sensory inputs to connect facts or ideas, which improves their ability to analyse, assimilate, and synthesise information. Along with other long-term advantages like heightened motivation, this greatly enhances understanding abilities. As resources are used to portray the story of the Three Little Pigs, children are invited to engage and participate in the telling of the story. As suggested by Main (2021) this provides them with the opportunity to assimilate and consider sequence of events. As the story progresses, planned questioning will provide opportunities for analysis e.g. “Why do you think the straw house fell down?” On completion of the activity, children will have an opportunity to synthesise and draw conclusions from discussion amongst the group, from observation related to use of resources, and provide suggestions for the way forward for the characters. 
Roe (2008) suggests that employing props throughout a few sessions with children will help them get acquainted with the vocabulary and structure of the Three Little Pigs book. Practitioners should concentrate on establishing a mood by using speech, gestures, and facial expressions. To create anticipation, Roe (2008) suggests pauses, dropping one’s voice, and to speak slowly. To create a sense of urgency, to raise one’s voice and speak quickly. Practitioners might give each character in the story a distinct voice, such as a squeaky scared voice for the little piglets and a deep, rough voice for the wolf. Roe (2008) encourages practitioners to discuss with children the feelings that the story evokes, such as anxiousness, fearfulness, or excitement. He also proposes that practitioners should find out what their thoughts are on the characters and encourage children to use their words, gestures, and facial expressions to communicate their thoughts and feelings. In terms of developing skills, he encourages children to devise new, contemporary characters to alter the tale, for example, the big evil wolf may be a gigantic green alien. This alludes to inviting children to participate as the practitioner retells the tale with the new characters
According to Choo et al., (2020) reading stories aloud to children stimulates their creativity and mental imagery, making it an effective teaching and learning method. Children can better comprehend human behaviour by making personal connections between the story and their own experiences when told orally. This opportunity arises within the Little Red Hen. The children gain awareness of the fundamental truths about human relationships and how to interact with others by listening to the story, in addition to improving their vocabulary and reading comprehension skills. 
[bookmark: _Hlk179722677]According to Abderrahim and Plana (2021), in Piaget's cognitive development model, children are perceived as possessing an active and productive disposition. This suggests that the opportunity to use resources to relay the story of the Three Little Pigs is in line with their findings. According to the assimilation-accommodation paradigm, children's cognitive structures determine what they absorb from their surroundings and how they process it. Again, experimenting with the resources supports this theory.  According to Piaget, social factors may have an impact on a child's curiosity, but the ability to assimilate and adapt is an evolving biological trait. The repeating sequential nature of both stories provides opportunity for children to develop and adapt their thinking and provide solutions. 
Indeed, Abderrahim and Plana (2021) claim that the social constructivist theory of knowledge which Vygotsky refers to as tools of intellectual adaptation suggests that children’s learning and knowledge are not merely influenced by social variables but are social phenomena. These tools, which differ among cultures, include symbols, artefacts, and language. With the establishment of repeated language patterns, children can retell both stories with the support of artefacts or symbols (Dolya, 2010). 
Bower (2014) suggests that reading and telling stories are two whole different concepts. The consistency of a story from a book can be comforting to children, who may ask to hear the same tale often since it provides a "safety net" of the predictable and well-known. On the other hand, when stories are re-read, they usually wind up being slightly different from the first, giving the narrator more leeway to add to, subtract from, magnify, or even alter the original entirely.  The Three Little pigs sensory story shows this by adding resources it can be changed in different ways so the story can be altered. Since it is doubtful that every word and phrase will be exactly repeated, repetition in this context has a distinct meaning even though the themes, the scene, and the people may remain the same. Bower (2014) deduces that children learn the essential elements of narrative through story recounting, which they can then use to their own writing. Kirk (2024) relates this to Corbett's well-liked Talk for Writing programme encourages children to mimic sample texts using maps or pictorial models of the writing before the instructor guides an innovative and independent writing phase. Since children frequently read aloud stories with accompanying actions to help them retain the information, text map memorisation can help improve oracy skills.
In terms of location, both recordings were undertaken in the reception classroom. According to Hongwei (2024) to assist children's overall development, teaching and learning methodologies are acknowledged for allowing teachers to engage with children and facilitate learning in a laid-back setting. The practitioner selected a predetermined learning space familiar to the children and therefore accommodating to the story telling requirements. The children congregated in a small group on the floor in a relaxed environment exploring the resources related to the Three little Pigs, while the practitioner read the story which gave the children time and space to do this. To give the children some alone time and space to explore the resources on their own, the practitioner intentionally kept a certain distance from the children. In reflection, the story lends itself well to the outside environment. In small groups, it would have been possible to read the story and ask the children to collect the resources from school grounds and re-tell the story using collected props. The Little Red Hen story was in class, split into groups so it felt relaxed and not over crowed and the children could engage within the story giving them an opportunity to answer questions. 
In traditional storytelling, a narrator uses a variety of vocal tones, body language, and facial expressions to elicit responses and audience engagement while delivering a predetermined story to an audience of small group of children. This guidance was considered and applied when story telling. A digital story eliminates the necessity of using a single narrator, allowing multiple narrators to take the stage at once and influence the audience through comments, reactions, continuations, alternate narratives, and other strategies. Rahiem (2021) suggests that educational settings develop digital literacy to weave stories together with the author's narrative voice and combine the age-old craft of storytelling with a variety of modern resources, such as digital images, graphics, music, and sound. At all educational levels, digital storytelling has been used in a variety of creative ways as a teaching tool and resource. In addition to helping children learn, digital storytelling enables educators to use cutting-edge teaching strategies. On reflection, I will consider these valid points when choosing a digital story to share with children in the future.  
Conclusion 
Both stories enabled the children to engage with their peers and to share resources accordingly. The use of resources in the Three Little Pigs prompted speculation and anticipation on behalf of the children, and readily vocalised their predictions and ignited their imagination (Anon, 2023). The Three Little Pigs promoted children’s language skills, increasing their vocabulary with adjectives such as ‘strong, weak’. Similarly, the Little Red Hen promoted adjectives related to feelings, again expanding children’s vocabulary.  On reflection, several aspects for improvement have been recorded to improve the practitioner’s story telling skills, and encourage further participation from the children, and develop their interest in books and literature, which will support them throughout their educational days. 
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