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The Importance of Storytelling on Children’s Language and Cognitive Development

Shedlock (1923) conveys that the art of storytelling has been utilised for centuries as an initial form of literacy communication for the younger generations. McCormack and Klopper (2016) maintain how storytelling is crucial for literacy development by expressing how a practitioner that emphasises the significance of oracy in their pedagogy effectively imparts learners with sufficient opportunities to engage and communicate creatively and productively in diverse topics that are enticing the individual learner. We can argue further by noting that areas in Wales that possess a high quantity of Welsh speakers conserve a culture where children and young adults communicating and engaging is highly valued (Jones, 2021), hence children’s engagement is nurtured by adults and practitioners effectively modelling quality level of communication (Atwal, 2019). Azzahra and Amanta (2021) suggest the importance of digital competence in the twenty-first century by comparing the utilisation of digital skills with literacy and numeracy. Azzahra and Amanta (2021) continues by maintaining that digital knowledge is fundamental in regard to learning in life whilst also arguing that the status of digital competency should reflect that status of literacy and numeracy within the curriculum.

Digital literacy refers to the skills, knowledge, and understanding needed to use digital technology purposefully, confidently, and appropriately (Maureen, van der Meij, and de Jong, 2018)
which according to McDougall, Readman, and Wilkinson (2018) is beyond the technical functionality of computer programs and application, rather, it focuses on a more comprehensive understanding of technology such as using technology wisely, recognizing the impact technology has on self and society, and developing the skills to identify a problem and then create a thoughtful solution using digital tools. According to Collins and Halverson (2018) digital competency prepares children for the twenty-first century working and learning environment. There is significant value in children learning how to effectively navigate and use digital platforms, as well as how to use devices and social media in a responsible and thoughtful way (Ilomäki and Lakkala, 2018) therefore the development of these skills is critical if children are to function effectively in the modern information age. However Salunkhe, et al. (2021) disagree by stating the impact the increase of technology utilisation in primary education settings has had on children’s language and oracy development, consequently causing severe language delays. Although many primary education settings do employ digital technologies, there is still a significant deficit within settings in their provision of technology in the classroom (Batanero, 2018). (Batanero, 2018) continues by maintaining that disparities in school resources and learners' opportunities can thus result with inadequate knowledge. 

Xie, et al. (2017) argue that digital literacy enhances the learning opportunities for children in primary schools and therefore it is crucial that settings are adopting digital skills for the education of children to maintain the required knowledge of technology in the digital age (Dominic, et al. 2020). The present and future needs of society have transformed to therefore compensate for computer-based information and communication technologies, consequently digital literacy and competency is of primary importance and has been an integral part within the curriculum for Wales (Welsh Government, 2018). Suawrto, Setiwan, and Machmiyah (2022) henceforth argue that the appropriate digital resources that are used effectively in educational settings lead to improvements in children’s literacy abilities owing to engaging aspects that emphasise certain activities, therefore enhancing the ability of the learners to recognise and understand concepts and contexts. 

The integration of technology into Welsh primary education has transformed the way children engage with learning materials, including those that promote oracy and literacy skills (Welsh Government, 2018). Waite-Stupiansky (2022) states that the impact of technology on learning can be understood through the Piaget’s Constructivist Theory, which emphasizes active learning and the construction of knowledge through interaction with the environment. Waite-Stupiansky (2022) continues by conveying that technology can facilitate this process by providing interactive and engaging platforms for children to explore language and literacy concepts.

Helm, Katz, and Wilson (2023) indicate that technology can enhance literacy skills in young children using interactive e-books and educational apps which frequently incorporate rich multimedia elements, such as animations and sounds which young learners’ attention and motivate them to engage with texts and concepts. According to a study by Shamir, et al. (2017), children who used interactive e-books showed improved comprehension and vocabulary acquisition compared to those who read traditional print books. Research by Eutsler, et al. (2020) maintains this by highlighting that children who engage with technology-based literacy programs demonstrated significant gains in phonemic awareness and decoding skills. Moreover, Pardo, et al. (2018) state that technology can provide personalised learning experiences, an example of this includes programs that adapt to a child's reading level, consequently learners can foster a sense of achievement which Layne (2023) agrees promotes a love for reading. 

The use of technology also has implications for developing oracy skills (Huertas-Abril, 2021) for example digital platforms such as video assemblies and interactive storytelling applications can facilitate communication among peers. Duran, (2020) found that children who participated in online collaborative projects exhibited enhanced speaking and listening skills as they engaged in discussions and shared ideas with others, which maintains Huertas-Abril, (2021) ideas of technology’s role in oracy development. Furthermore, technology can provide opportunities for children to develop their oracy skills in a safe environment Collins and Halverson (2018). For instance, applications that allow children to record and playback their voices, such as SeeSaw can support learners and encourage confidence in their verbal expression Shadiev and Yang (2020). However, Hamilton and Lafreniere (2021) state that it is essential for practitioners to ensure that these platforms encourage meaningful interaction rather than passive consumption of content.

Despite the benefits, there are concerns regarding the overuse of technology and its impact on language development as Research by Madigan, et al. (2020) and Monteiro, Fernandes, and Rocha (2022) suggest that excessive screen time can lead to reduced face-to-face interactions, which are critical for developing oracy skills. Monteiro, Fernandes, and Rocha (2022) insist that children who spend excessive amounts of time engaged with screens may be excluded from essential verbal communication experiences, such as conversations with peers and adults. Additionally, the quality of digital content is paramount, therefore, according to Varadarajan, et al. (2021) not all technological tools are designed to correspond with pedagogical principles. A study by Horowitz-Kraus and Sutton (2018) highlights that the effectiveness of technology in promoting literacy depends on the design of the content and the way it is integrated into educational practices.

The reason I included a computer screen in my video was to provide the children with an enhanced animation of the specific storyline, which included the correct characters thus accommodating better understanding of the context (Cahill, Ingram, and Joo, 2023). Consequently, during the digital interactive aspect of the story, the learners were inattentive of the story time activity, as a result of increased concentration on the animations, disregarding the themes and concept of the story and characters. Lissak (2018) maintains this point of view by arguing the excessive use of screen time on children’s ability to concentrate, consequently effecting the development of language skills, attention spans, with children that are exposed to prolonged period of recreational screen time being associated with lower cognitive abilities and academic performance in later years. Accordingly, I will refrain from using interactive screens during story time in order to retain full engagement and participation from the learners with the themes and concepts of the story, by continuing to use interactive and engaging methods. Consequently, I will be able to recount and restate the story effectively with the children in future when commencing with activities where the concepts and themes of the story are applicable (Moedt and Holmes, 2020).

Puppetry has long been recognized as an engaging tool in early childhood education with Kröger and Nupponen (2019) maintaining the impact of puppets in storytelling on the development of literacy and oracy skills in young children. The foundation of using puppets in storytelling can be linked to Vygotsky's Social Development Theory, which emphasises the importance of social interaction and emotion in learning (Rubtsov, 2020). According to Mujahidah, et al. (2021) puppets serve as mediators for communication, allowing children to express themselves in a safe and imaginative environment whilst Coyne, Mallon, and Chubb (2021) suggest that children learn best through active participation, therefore puppetry can be an ideal method for engaging young learners with activities. Karaolis, et al. (2021) indicate that puppets can significantly enhance literacy skills in young children by encouraging children to engage with concepts and narratives. Karaolis, et al. (2021) continue by arguing that puppets can help young learners visualise characters and plot developments, which aids in comprehension and information retention. Additionally, Lillard (2022) agrees that puppetry can foster a love for reading by making stories more interactive and enjoyable. Similarly, Rakoczy (2022) insists that children who participated in puppet-based storytelling activities demonstrated improved vocabulary and narrative skills as a result of the interactive nature of puppetry encouraging children to experiment with language, promoting expressive and receptive language development.

Oracy, defined as the ability to express oneself fluently and grammatically in speech (Mercer, Mannion, and Warwick, 2019) can moreover be developed through puppetry (Byrne, 2022). According to Kröger and Nupponen (2019) puppets provide a non-threatening platform for children to practice speaking and listening skills in a safe and comfortable environment. Packer and Moreno-Dulcey (2022) maintain this by suggesting that children who use puppets, often feel more comfortable articulating their thoughts and ideas, which can lead to increased confidence in their verbal communication and oracy development. Furthermore, puppets facilitate collaborative storytelling, allowing children to engage in dialogues and discussions as Mujahidah, et al. (2021) highlight that children involved in puppet storytelling show enhanced sharing and listening skills which are essential components of effective communication. The use of puppets in storytelling presents a valuable opportunity for developing literacy and oracy skills in young children where interactive and engaging nature of puppetry fosters language development, moreover puppetry enhances learners’ confidence in communication (Lillard, 2022). Therefore, I have used puppets in my video to highlight the significance of using puppets in storytelling as a means to enhance literacy and oracy skills in young learners.

Coleman (2018) explores how a lack of interaction between parents and young children affects oracy which is defined by Mercer, Mannion, and Warwick (2019) as the ability to express oneself fluently and grammatically in speech and cognitive development. The importance of parental interaction in child development is supported by Bronfenbrenner's Ecological Systems Theory, which emphasizes the influence of various environmental systems on child development (Elliott and Davis, 2020), where the home environment is a critical factor in shaping a child's linguistic and cognitive abilities. Barger, et al. (2019) shows that children who experience limited interaction with their parents are at a disadvantage in developing oracy skills. According to Romeo, et al. (2018) the quantity and quality of language exposure during early childhood significantly impact linguistic outcomes later in life with children who engage in regular conversations with their parents exhibit richer vocabulary, better articulation, and more advanced conversational skills. Alternatively, Gilkerson, et al. (2018) found that children from low-interaction homes often struggle with language processing and expression and continues by stating that without frequent verbal exchanges, these children miss opportunities to practice language and develop critical listening skills which are foundational for effective communication.

Parental interaction is equally important for cognitive development as Vygotsky's Social Development Theory posits that interaction is fundamental to cognitive development (Taber, 2020). According to Grace, Miller, and Blacklock (2017) engaging discussions with parents expose children to new concepts, problem-solving strategies, and critical thinking skills. Grace, Miller, and Blacklock (2017) continue by arguing that a lack of interaction can lead to a deficit in cognitive stimulation, leading to gaps in knowledge and understanding. A study by NICHD Early Child Care Research Network (2005) demonstrated that children with low levels of parental engagement had lower scores in cognitive assessments compared to their more engaged peers. The study shows that the absence of interactive play and meaningful discussions limits children's exposure to new ideas and reinforces a passive learning approach. The long-term implications of limited parental interaction can be profound as Taber (2020) indicates that children who lack early linguistic and cognitive stimulation are more likely to face academic challenges later in life. These challenges may manifest as difficulties in reading comprehension, writing, and overall academic performance (Sunderajan and Sujata, 2019). While the negative effects of low parental interaction are clear, it is important to consider the underlying factors that contribute to this issue, such as parental stress, socioeconomic status, and lack of access to resources can inhibit parents' abilities to interact meaningfully with their children (Hoff and Laursen, 2019) therefore, it is crucial that practitioners provide the appropriate Interventions that address these barriers that are essential for fostering positive parent-child interactions.

While Technology offers innovative tools that can enhance engagement and facilitate learning, it also presents challenges. By promoting a balanced approach to technology use, educators and parents can effectively supports young learners and enrich children's language development while ensuring they do not lose out on critical interpersonal communication experiences.
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