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Analyse how a range of child development theories and international educational approaches influenced the Foundation Phase.  In particular examine these influences in relation to outdoor learning and the development of physical literacy.


The Welsh Government (2017) describes the foundation phase as ‘the statutory curriculum for all 3-7 years olds in Wales in both maintained and non-maintained settings’. The foundation phase is based on the holistic approach, children learn though first hand experiential learning the foundation phase encourages students to be creative and innovative. Throughout this essay I will analyse a variety of child development theories and international educational approaches which have influenced the foundation phase. The international educational approaches that I’m looking at are Forest Schools from Scandinavia, High-scope from America, Reggio Emilio from Northern Italy and Te Whariki from New Zealand. The Foundation Phase in Wales is a play-based curriculum that supports the development of physical literacy. In 2008, the Welsh Assembly government began the beginnings of a new holistic play-based learning curriculum from children aged 3-7 called the Foundation Phase. Physical literacy plays a big part in the Foundation Phase, as it is mostly based around play. ‘Physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.’(IPLA, no date) Physical literacy is an important part of a child’s development as it is them learning and fundamental movement skills and fundamental sport skills such as throwing, jumping and swinging, and feeling confident and comfortable whilst doing it. Kinver (2016) said that ‘outdoor learning can have a positive impact on children’s development’. Outdoor learning is aspect of the Foundation Phase, it encourages children to be more active and to understand the world they live in, in more depth. With outdoor play and outdoor learning being a main concept of the Foundation Phase it gives children more freedom and a more active upbringing. Play is a huge part with helping a children develop, and the Foundation Phase makes sure that children get the chance to play and a chance to explore for themselves. 
 Forest schools are originated in Scandinavia they allow children to develop their skills and habits over time and their own pace. ‘Forest schools can offer exercise in a form that can be accessible to all children at all levels’ (Sara Knight, 2013). Forest schools has six main impacts on social development according to ‘Forest Schools and Outdoor Learning in the Early Years (2013)’and they are:
1. Dispositions and attitudes
2. Self-confidence and self-esteem
3. Making relationships
4. Behaviour and self-control
5. Self-care;
6. Sense of community 
John Dewey believed that children learn by doing and that in the outdoor environment children are active and interactive participants in their learning process. “A Forest School is an innovative educational approach to outdoor play and learning” (no date) Forest Schools encourage a range of individuals, community groups and larger organisations to utilise their local open space for interactive play, health, recreation and personal development uses. ‘Forest schools aim to promote the holistic development of all those involved, fostering resilient, confident, independent and creative learners.’ (Knight, 2013) The foundation phase framework states that ‘the Foundation Phase environment should promote discovery and independence and a greater emphasis on using the outdoor environment as a resource for children’s learning’ (pg 4). Donaldson believes that ‘in order to fully engage with learning, children and young people require rich, stimulating environments where they can explore and experiment with ideas and resources, collaborate actively with their peers and make dynamic connections with a clear sense of purpose to construct meaning.’ (Donaldson, 2015). I agree with what Donaldson is saying as children need the chance to experience the outdoors on their own terms and to socialise with other children, Forest schools are also a good chance for children to get the exercise they need in a fun environment. ‘Forest School is beneficial for all. So Forest School can be a positive source of exercise for all children, encouraging them all to enjoy exercise and to incorporate it into their lifestyle’ (Knight, 2013). Forest schools has influenced the foundation phase with their approach to learning by encouraging the children to ‘take risks and become confident explorers of their indoor and outdoor environment’, Dewey also believed this and thought that education is a part of life, and should involve real life experiences. (Siefredsen, 2017) Understanding the Danish Forest School approach early years education in practice. Even in subjects such as Mathematics in the foundation phase children will be given the chance to learn outdoors, for example ‘they explore, estimate and solve real-life problems in both the indoor and outdoor environment’. With the Forest School approach children are constantly learning outdoors and have the freedom to run and explore outdoor areas, by this they’re developing they’re natural affordances, especially if walking/ running in a forest area, with hills and different ground levels. 

The Te Whariki approach is from New Zealand and developed by writers Dr Helen May and Margaret Carr from 1991-1996. Te Whariki is not associated to traditional subject areas, but provides an ‘integrated foundation’ for each child’s development. Te Whariki has five broad learning outcomes which are:
1. Children have a strong sense of identity
2. Children are connected with and contribute to the world 
3. Children have a strong sense of well-being 
4. Children are confident and involved learners 
5. Children are effective communicators 
The curriculum doesn’t focus on subjects, however it focusses on culture and family, this has influenced the foundation phase as ‘children learn about themselves, their relationships with other children and adults both within and beyond the family’. According to ‘The Foundation Phase framework for 3-7 year olds in Wales’ Te Whariki encourages children to develop their self-esteem, their personal beliefs and moral values. There are four principles of Te Whariki and they are:
· [bookmark: _GoBack]Principle 1: Nga Hononga – Relationships
· Principle 2: Kotahllanga – Holistic Development 
· Principle 3: Whakamana – Empowerment 
· Principle 4: Whanall Tangata – Family and community 
These principles are the foundations of the curriculum of New Zealand primary schools which make a guide for every aspect of pedagogy and practice. Te Whariki’s main focusses are culture and acceptance and the foundation phase has incorporated it to their framework, ‘The Foundation Phase supports the cultural identity of all children, to celebrate different cultures and help children recognise and gain a positive awareness of their own and other cultures.’ Children should develop positive attitudes so that they are becoming more aware and appreciate the importance of the diversity of cultures and languages that exist in a multicultural Wales.  Te Whariki uses holistic development, a holistic approach to child development seeks to address the physical, emotional, relational, intellectual, and spiritual aspects of a child’s life. The Holistic Approach is important because children learn different things at different stages, such as walking, talking, fine motor skills etc. 

Reggio Emilia came into existence in 1963 when the women of the village ‘wanted to provide a preschool to provide a new form of education that would ensure that they would never again bring up a generation of children who would tolerate justice and inequality’ (Thronton, Brunton. 2005). Strong-Wilson ac Ellis (no date) says that ‘Reggio Emilia has reconceptualised space as a key source of educational provocation and insight.’ In Reggio Emilia there is a powerful image of the child as strong, competent and confident. There is no written curriculum, educators describe their approach as a long-term educational approach as stated in the book ‘Understanding the Reggio Approach – Early years Education in practice’. The Reggio Emilia approach focuses a lot on group learning instead as individual learning and this is a component that the foundation phase has adopted into their curriculum. As stated in the curriculum under ‘Skills across the Curriculum’ Children should acquire, develop, practise, apply and refine their skills through group and individual tasks in a variety of contexts across the curriculum. The foundation phase also discusses that children learn to form relationships and feel confident to play and work cooperatively. In the Reggio Emilia approach children are seen as active learners and participants in their own socialisation and knowledge building. In Vygotsky’s Social Development theory it states that ‘children’s cognitive development is advanced development is advanced through social interactions with more skilled individuals. Vygotsky believes that by children learning and socialising with other peers and adults that there progression will accelerate. Creativity is at the core of Reggio Emilia, this also is a component that the foundation phase has added to their curriculum. ‘Children should be continually developing their imagination and creativity across the curriculum…Children should engage in creative, imaginative and expressive activities in art, craft, design, music, dance and movement. Children should explore a wide range of stimuli, develop their ability to communicate and express their creative ideas, and reflect on their work.’ By learning creative subjects children are learning to express their selves through a different way than they are used to. Children can develop their fine motor skills through creativity and arts and crafts, by developing their fine motor skills at a young age they will be more prepared whilst developing into an adult.
High-Scope is the final international educational approach which I’m going to discuss. HighScope originated in America, it started in 1962 with research following 123 children which were born in poverty and at a risk of school failure, and they followed the HighScope approach over 30 years, this research project was called the “Perry Pre-School Project’. The results showed that ‘those educated under the HighScope approach were had been more likely to graduate from school and enrol in further education classes and find employment.’ (R.Thomas). Additionally the results from the research showed that they had been less likely to be assigned to special needs classes, commit crimes and become teenage parents. During the research project HighScope also had a beneficial impact on the public’s money, ‘with each $1 spent on HighScope it saved $7 on remedial services in the long term’ (HighScope). ‘The name “HighScope" refers to the organization's high purposes and far-reaching mission’. HighScope is a child-led approach based on learning through play. Palmer says that ‘free outdoor play is where we acquire the emotional skills to see us through the rest of our lives’ (2010). Outdoor play is a vital part of a child’s upbringing, even if they don’t have a chance at home with the HighScope approach they are given the chance to learn through outdoor play. The HighScope curriculum has been designed to promote ‘independent and creative thinking, decision making and problem solving in children from birth through kindergarten’ (HighScope curriculum). The approach also helps children with cognitive development, this is Jean Piaget theory. ‘Piaget disagreed with the idea that intelligence was a fixed trait, and regarded cognitive development as a process which occurs due to biological maturation and interaction with the environment’(McLeod, 2015). The cognitive development theory has four stages of development, the stage for children 2-7 years old is called “Preoperational Stage” during this stage children can think about things symbolically. ‘This is called the ability to make one thing – a word or an object stand for something other than itself’. Montessori believes that ‘children grow out of their Absorbent Mind, and learn through cognitive reasoning and imagination. Children are driven to understand the world around them, how things work, and why. This is the time to learn most factual information, as adolescence brings a decline in this learning drive’ (David.L, 2016)  HighScope has influenced the Foundation Phase with child-led play, the Foundation Phase curriculum states that ‘children learn through first-hand experiential activities with the serious business of ‘play’ providing the vehicle’. By children having first-hand experiences this allows them to develop a better understanding of themselves as an individual and the world they live in. ‘The development of children’s self-image and feelings of self-worth and self-esteem are at the core of this phase’, the Foundation Phase curriculum states. 
Even though each of these International approaches have influenced the Foundation Phase there are many links between them all. Forest schools have influenced most of the other International approaches, ‘I count here the influences of Pestalozzi, Froebel, Steiner, Montessori and Reggio Emilia, along with influences from the Outdoor Adventure Education movement. Others have developed in parallel, such as the Te Whariki curriculm from New Zealand and Guy Claxton’s ‘Building Learning Power’ (Knight, 2009). 


In conclusion I believe that Forest schools, Te Whariki, Reggio Emilia and HighScope have influenced the Foundation Phase and brought a unique aspect to the curriculum. Personally the most important aspect of the Foundation Play is outdoor learning and outdoor play, and each of the international learning approaches includes outdoor play. With children learning in the outdoors it encourages them to play in the outdoors at home, it also encourages them to work instead of being behind a desk where they are not able to develop their physical literacy, so simple actions such as jumping, running, throwing and swinging will be difficult for them without getting the chance to play and learn in the outdoors. This generation doesn’t enjoy playing outdoors as much as previous generations and the Foundation Phase is definitely changing that as children enjoy being given the chance to discover the outdoors. Grigg, 2016 stated that ‘nowadays, there are frequent reports that children are not enjoying the simple outdoor pleasures of previous generations’ (Grigg 2016), I personally think that the impact of the Foundation Phase has encouraged more children to play in the outdoors and will carry on to as the Foundation Phase gets stronger and better. With the influences of the international approaches which I have mentioned and the theorists, the Foundation Phase has become a good structure for children and a change from normal curriculums across the United Kingdom. 
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