Component 1
	Activity Plan

	Activity: 
Exploring rockpools at local beach.


	Number of children:
20.
	Age of children:
6-7 years old.
	Number of adults:
3.

	Location:
Beach.
	Preparation time:
7 days.
	Activity time:
1 hour and 30 minutes.

	Resources: 

Donaldson, J. (2005) Sharing a Shell story book.
Nets x10.
Laminated creature guides and tally chart x10.
Dry wipe pens x10.
Magnifying glasses x10.
Plastic spoons x10.
Containers with small holes in lids x10.
First aid kit.
Fully charged mobile phone.
Camera/Ipad
Wellington boots.
Raincoats.
Suitcase to carry equipment.
Signed permission forms for each child
Emergency contact details for each child
Medical information for each child.
Towels.
The Royal National Lifeboat Institution (RNLI) (2021) beach safety advice.
Natural Resources Wales (2021) The Countryside Code guidance.
Tide times.
Natural Resources Wales (2021) Find a bathing water guide.
Register.
Drinking water for each child.
Seashore code.
Boundary cones.

	Aim/s of activity:
The aim of the rockpool exploration activity is to provide children with a structured outdoor experience that will encourage holistic development, children’s understanding of marine life and habitats through engagement with nature. The activity aims to enhance sustained shared thinking with questions asked by the practitioner about nature and the environment and through collaborative learning. The activity aims to increase scientific development and the understanding of the importance of sustainable awareness to protect animals and the environment. The activity aims to enhance the development of mathematical knowledge in the use of tally charts to record each creature discovered during the activity. The activity aims to support the development of language and literacy skills and metacognition through linking a class story with the activity and the use of new words to name creatures and describe what can be seen and felt. The activity aims to aid in the progression of children’s fine and gross motor skills and proprioception sense.




	Links to outcomes:

In accordance with Welsh Government (2015) Foundation Phase Framework, the activity links to the following areas of learning and the outcomes:

Knowledge and Understanding of the World - Outcome 5 and 6.

Children are able to use comprehensible equipment to undertake observations in order to classify and compare living things, objects, materials and events. Children are able to differentiate, query, gather information and communicate appropriately during their investigations. Children recognise that humans can have a positive or negative impact on the environment. Children identify what did and did not work and provide explanations and record information to progress in their investigations.

Mathematical Development - Outcome 5. 

Children are able to order and identify patterns and can gather, record and present data through sorting and classifying more than two criteria. Children are able to measure and quantify their findings.

Language, Literacy and Communication Skills - Outcome 5 and 6.

Children concentrate and listen to instructions, respond to key points and ask questions to enhance their understanding. Appropriate vocabulary is used to include and contribute relevant details and information in shared activities and discussions. Links are identified between text and information to encourage progression and completion of tasks. Learn new vocabulary.

Personal and Social Development, Well-being and Cultural Diversity - Outcome 4, 5 and 6.

Children are able to concentrate on a task and cooperate with others whilst showing self-control and taking turns. They develop an appreciation for the environment and a greater understanding of the consequences of their actions. 

Physical Development - Outcome 4, 5 and 6.

Children can use equipment safely and responsibly and show awareness of space in different environments. Children ask questions to improve learning and cooperate to problem solve.

In accordance with the themes of the Welsh Assembly Government (2008) Education for Sustainable Development and Global Citizenship guidance, children will understand ways in which they can protect the environment and the importance of recycling and reusing. 

Improve physical coordination skills, balance and proprioception sense due to uneven surfaces.

	

	Differentiation:
Ensure that the beach is wheelchair accessible. 
Ensure child to adult ratio is appropriate for children requiring one to one assistance. 
Provide and support alternative activity with similar outcomes if a child does not wish to engage or has sensory issues.

	Health and safety:
Ensure each child has returned a permission form signed by parents/guardians.
Conduct a risk assessment of the area. 
Visit the area before children attend to ensure that it is safe and clear of new risks.
Be aware of tide times on the day of the activity and time the activity appropriately.
Be aware of allergies and medical issues of each child participating in the activity.
Appropriate child to adult ratios.
Check the Natural Resources Wales (2021) bathing water quality to ensure the safety and cleanliness of the water before children are in contact with it. 
Place boundary cones.
Place activity away from cliffs to avoid falling objects.

	Role of adult/adults:
The adult is responsible for the overall health and safety of the children and staff during the activity. Adults must ensure that children are aware of the Natural Resources Wales (2021) The countryside code guidance, RNLI (2021) beach safety advice and Seashore code. Adults must set out boundary cones to ensure children do not go beyond the marked boundaries. Adults must act as role models for how children should behave when in a public place. Demonstrate to children how to gently remove marine life from the rockpool and carefully place the creatures into the containers for observation. Ensure that children are aware that they must not harm or damage any creatures or objects.
Adults must supervise, facilitate a structured activity and scaffold learning and development. Adults must provide children with the necessary equipment to participate in the activity, locally sourced/donated and recycled if possible. Instruct children on how to use the equipment and record data as tally charts. Encourage children to identify the creatures they find on the guide. Support and observe the children once instructions are provided. Encourage sustained shared thinking by asking questions that promote further learning about marine life and habitats and the importance of protecting the environment. Take photographs of the children undertaking the activity on the Ipad. Ensure that all creatures are returned safely once the activity is complete. The adult will observe the children and take photographs on the Ipad. The adult will ensure that children are safely returned to school.



	The activity:

Provide children with a parent/guardian permission form for a rockpool exploration activity on the beach one week in advance. Print and laminate a marine life guide and chart to assist children in their activity and investigation. Accumulate donations of equipment needed to undertake the activity through local sources. Set the scene for children by reading Donaldson (2005) Sharing a Shell story book in the classroom. Discuss with children the importance of keeping the beach clean to protect habitats for wildlife and the environment. Ensure children are aware and understand the Natural Resources Wales (2021) The countryside code, RNLI (2021) beach safety advice and Seashore code. Appoint rockpools in which the bottoms are visible and shallow. Mark boundaries with cones and inform children that they are not to go further than the marked boundary.
Explain to the children that they will be exploring the rock pools and identifying and observing the inhabitants. Question children on which creatures they think they will find before presenting them with a guide and record sheet. Inform children that they will be recording the data in a tally chart on the guides provided. Inform children that they are not to stand in the rockpools or put their hands in their mouths. Ensure children understand that they must be gentle and take care of all creatures. Children are to work in pairs and take turns. Demonstrate to children how to carefully collect the creatures. Creatures are to be collected with nets or plastic spoons and placed in containers with holes in the lid for observation during the activity. Observe how children react to the creatures and support when requested. Question and encourage sustained shared thinking by asking about the marine life, their habitat and how environmental factors may affect them. Allow time for the children to answer. Initiate further discussions about how creatures adapt to their environments and food chains. Ensure each child has had the opportunity to communicate their findings, collect and record data. Discuss and observe the creatures collected with the children. Once complete, ensure children have safely returned each creature into the rockpools. Collect all equipment and return safely to school to wash hands and discuss further. 
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Component 2
RISK BENEFIT ASSESSMENT

	Location / Activity:
	Exploring rockpools at local beach.
	Date:
	05/05/2021

	Assessor:  
	Emily Evans
	Review date:  
	05/05/2022



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	
Walking to the beach
	Physical activity and gross motor skills are increased and developed by walking. Proprioception sense increased. Children learn the Highway code to cross the road safely. Essential to reach the area and participate in the activity. Increased health and well-being.
	Collision with vehicle.
	Children and adults.
	Children will be supervised by staff at all times. There will be three members of staff to supervise the children. Two members of staff will lead the walk to the beach and one in the back. Children will remain within the boundaries. Children will walk in pairs.  Roads will be crossed at designated crossings. One member of staff will stop traffic when necessary.
	Low

	Exploring rockpools – incoming tide.
	Develop an understanding of local tide times, height, climate and weather.
Children learn the seashore code and RNLI beach safety guide to keep out of danger at the beach. Children must be on the beach to participate in the activity.

	Drowning.
Trapped between land and see.
	Children and adults. 
	Tide times and height are to be checked prior to the activity.
Organise activity during low tide and away from areas that may become isolated by tide.
Children are supervised by staff and kept away from the sea with marked boundaries.
Warn children of danger and boundary marks.
Children are to be informed of seashore code and RNLI (2021) beach safety guide.
Charged mobile phone with staff for emergency calls if necessary. 
	Low

	Exploring rockpools- Slippery Surfaces
	Dynamic and static balance, coordination and physical control and reflexes are developed. Fine and gross motor skills, spatial and proprioception awareness increase. Children will be able to participate and engage in the activity thoroughly by being in close proximity to the rockpools. Increase cognitive development through sensory immersions. Opportunities to explore different terrains and surfaces.
	Slip or fall on slippery surfaces such as seaweed at the beach. Cuts, scratches or broken bones.
	Children and adults.
	Ensure each child is wearing appropriate footwear for terrain.
Wellington boots will be requested from home. School will provide for children without appropriate footwear. 
Warn children of the risk of slippery surfaces before participating in the activity.
Demonstrate to children how to stand or crouch near the rockpools safely.
First aid trained members of staff will be present.
First aid kit with staff.
Charged mobile phone with staff for emergency calls if necessary.
Do not rush.
Assess area for considerable amounts of seaweed or algae. 
	Medium

	Exploring rockpools- lost child.
	Children learn to follow instruction. Increase receptive language skills, concentration and attention. Listen and interpersonal communication skills are increased.
	Lost/missing child.
	Children.
	
Ensure that child to adult ration is appropriate and coherent with guidelines. 
Children are to be paired working.
Staff walk at front and back.
Register and head count to be completed.
Children are to be instructed to remain within marked boundaries and in view of staff.


	Low 



	Exploring rockpools- Falling rocks.
	Understand and follow instructions. Acknowledge and follow warning signs. 
Develop awareness of beach and coastal environments. Develop teamwork skills.
	Head injury, cuts or eye injury. 
	Children and adults. 
	Check weather forecast for the day of the activity.
Check for warning signs and guidance from the Natural Resources Wales statutory guidance: the countryside code.
Assess weather during the activity and take appropriate action (leave or move area) if necessary.
Mark boundaries and activity area away from cliffs/potential falling rocks.
	Low

	Exploring rockpools- litter.
	Develop the knowledge and awareness of keeping the environment clean and the consequences to marine life. Develop empathy and an appreciation for nature and wildlife. Develop social skills and sustained shared thinking. Supports sensory awareness and different stimuli as children are able to touch and investigate the sand and water.
	Cuts, pricks, abrasions, illness or infection from litter or contaminated sand/water.
	Children and adults.
	Pre-visit to the activity area before children arrive to identify new litter or potential hazard/animal faeces.
Clear area with appropriate cleaning materials such as gloves and rubbish bags.
Children informed to not touch litter, strange objects or their faces/mouths.
Wash hands after activity.
First aid kit with staff.
	Low

	Exploring rockpools-
Deep rockpools



	Children develop responsibility and self-awareness. Children develop fine and gross motor skills, balance and coordination. Children learn to perceive depth and increase the development of mathematical skills.
	Fall into water. Cuts or abrasions. Drowning. 
	Children and adults.
	Assess rockpools and select those with visible bottoms.
Mark boundaries.
Inform children that they are not to stand in the rockpools.
Demonstrate to children how to safely investigate the rockpools.
	Low

	Exploring rockpools-
animal/marine life bite or sting.


	Children engage with natural environments and elements to increase learning outcomes. Children learn how to observe and interact correctly with creatures. Children develop a sense of responsibility and empathy. 
	Bites, stings, allergies, anaphylactic shock. 
	Children and adults.
	Wear appropriate footwear at all times.
First aid kit with staff.
Ensure all medical history/issues/allergies are completed on parental/guardian permission forms.
Charged mobile phone for emergency calls.
Instruct children to avoid touching jelly fish.
Instruct children not to touch dogs on the beach and allow them to pass.
	Medium 

	Exploring rockpools-
Oils or chemicals in water

	Children develop knowledge of the consequences environmental issues instill on nature and wildlife. Children understand the importance of hygiene and cleanliness. 
	Absorption of chemicals/oils, illness or infection.
	Children and adults.
	Pre-visit to activity area to check water for contamination.
Check water quality on Natural Resources Wales bathing water quality website.
Wash hands after activity.
Pre-visit to check sand for contamination.

	Low 

	Exploring rockpools and walking to the beach- weather.
	Being outdoors provides children with necessary Vitamin D. Fresh air and activities outdoors can improve children’s mental health and well-being. Children gain knowledge of the importance of sun protection. 
	Sunburn, heatstroke or hyperthermia due to adverse weather conditions. 
	Children and adults.
	Parents asked to apply sun cream.
Appropriate clothing for weather conditions.
Check weather forecast and rearrange activity if conditions are unacceptable or dangerous. 
Water available to drink.
	Low

	
Exploring rockpools- equipment used. 

	Fine and gross motor skills are developed by using a range of containers, nets and spoons to assist with the activity.
Encourages the development of self-control, decisiveness resilience and persistence. Encourages the development of confidence and self-esteem.
	Abrasions and injury from damaged equipment or misuse.
	Children and adults.
	Ensure children are aware of how to appropriately use equipment provided.
Safety check for breakages or faulty equipment before and after activity.

	Low 
















Component 3

	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	Transport to beach.




	Vehicle emissions contribute to global warming, pollution and damaging effects to the ozone layer. Vehicles may leak oils that are toxic to humans and animals.
	Children and adults will walk to the beach to undertake the activity.
	Appropriate footwear and clothing. Acceptable child to staff ratio to ensure the safety of children when walking.
	Adults.

	
Damaging or trampling on plants on walk to the beach or during activity.




	
Plant life could be damaged when repeatedly stood on walked over, or have equipment stored on top by children and adults.
	Understand signs and symbols that help identify the correct routes to use. Stay on marked paths to protect plant life and wildlife. 
	Local maps and an understanding or signs and symbols. 
	Adults.

	
Damaging or harming marine life/creatures.




	Creatures/marine life could be harmed or damaged when handled/discovered by children or equipment is misused. 
	Demonstrate how to handle marine life and use the equipment provided properly. Inform children that they must be gentle. At the end of the activity, creatures must be returned to the exact area they were discovered and placed carefully.
	Equipment that is fit for use with no breakages or sharp parts.
	Adults.

	Damaging rockpool habitat.


	Creatures/marine life may be damaged or harmed if rocks are broken or moved and not replaced.
	Children will be informed that they are not to destroy the creature’s habitat. Adults will supervise to ensure there is no damage. Children will be told not to lift rocks that are too heavy. Avoid placing more sand in the rockpool. The area will be left as it was found. 
	N/A
	Adults.







	Leaving litter/ equipment at the beach.


	Pollution to the beach and sea. Creatures/marine life could be harmed by ingesting litter or becoming trapped in it. 
	Ensure that all equipment used, and litter accumulated is removed from the beach and disposed of appropriately. 
	Bin bags to collect litter and suitcase to carry equipment. 
	Adults.







Component 4
The activity plan presented is situated at a local beach in which children will be exploring rockpools and the marine life that inhabit coastal areas. The intention of the activity is to provide children with a structured, stimulating outdoor learning experience encompassed by first-hand experiences with nature and wildlife to encourage children’s physical and cognitive development, fine and gross motor skills and an awareness of sustainability. 
According to Jacobi-Vessels (2013), research results indicate that the use of outdoor environments provide children with advantageous opportunities for effective learning whilst offering numerous beneficial qualities. This is agreed with by Acar (2014) who notes that environments surrounding children are influential to the progression of cognitive, physical, social and emotional development. This coincides with David and Hamilton (2016) who note that the use of the outdoors as a learning environment is essential to holistic development. Similarly, Holland (2020) states that using the beach as a learning environment provides opportunities for skill development and holistic learning. Therefore, utilising the beach as the outdoor environment for the activity could support children’s holistic development and skill progression. Moreover, a further benefit of using the outdoor environment is that children are able to satisfy the need for challenge and excitement as noted by Maynard, Waters and Clement (2013). 
Additionally, Wilson, cited in Ernst and Tornabene (2012) notes that early childhood exposure to nature and outdoor learning environments encourage children to develop a positive understanding of self-awareness, introspection and lifelong attitudes towards nature and the environment. This is agreed with by Fisher (2013) who suggests that experiences with nature from a young age will foster the appreciation of wildlife and ecological compassion. However, there are concerns that children are not encouraged to learn within a natural environment as noted by Welsh Assembly Government (2007) thus resulting in a lack of adequate knowledge to the significance of environmental awareness and sustainability. Furthermore, exposure to marine life, nature and reusable materials within the activity could encourage the development of empathy for wildlife and the effects of environmental issues on habitats. 
The activity also supports the views of Welsh Assembly Government (2008) in the Education for Sustainable Development and Global Citizenship guidelines in which the knowledge of future choices and decisions and their implications on the environment, thus that activity encourages the understanding of the consequences to nature, wildlife and the world. Furthermore, the activity also supports the Welsh Government (2015) Well-being of Future Generations (Wales) Act 2015 in the use of recycled materials and importance of environmental issue awareness for the future well-being of Wales. This coincides with Donaldson (2015) who states that outdoor learning should be accessible to children, providing opportunities to gain experience and develop metacognition and emotional development from outside school environments, thus enabling them to become ethical, informed, capable learners and citizens of the world.
However, regardless of the beneficial qualities gained by outdoor environments, Waite, cited in Kinver (2016) suggests that pressure on teacher to achieve academic results within the classroom leads to insufficient time to appreciate the qualities of outdoor learning. Similarly, as suggested by Little, Wyver and Gibson (2011), parental attitudes towards outdoor activities and the risks involved have a significant impact on opportunities for children to explore and develop in outdoor environments. This coincides with Orestes (2015) who suggests that parental concerns, regulations and accountability if a child is harmed contribute to practitioner’s reluctance to provide children with outdoor learning prospects. In contrast, Brussoni et al. (2012) states that placing excessive restrictions on opportunities to encounter risk impose significant obstructions to a child’s development. This coincides with Eager and Little (2011) who states that risk is not acting recklessly, it is engagement with uncertainty in order to achieve a goal, thus the activity could encourage children to go beyond their comfort zone to enhance their capabilities, perceptions and holistic development that may be unavailable in a classroom environment.  
Moreover, Copeland et al. (2012) suggest that teacher personalities and preferences such as a dislike for cold weather may also be factors in prohibiting children from outdoor learning experiences, therefore resulting in children experiencing less opportunities to engage and learn in an outdoor natural environment. Additionally, Donaldson (2015) in the Successful Futures Framework notes that within the new curriculum, practitioners and teachers will be permitted to use their own knowledge, skills and judgements to condition appropriate methods of educating, in turn producing positive outcomes for children. Therefore, it is essential that an understanding of the importance of outdoor learning environments to children’s development is acknowledged by adults in order to provide children with access to nature and the outdoors. This is supported by Bandura’s views, as noted by Morgenroth, Ryan and Peters (2015), in which adults should act as role models for children, motivating their determination and instilling core values. Therefore, this could be supported within the activity by requiring the adult to take the children outdoors, provide demonstrations and scaffold learning. 
Furthermore, Pickering (2017) suggests that the outdoor learning environment is not limited to the school grounds. This is supported by Welsh Government (2015) in the Play Sufficiency Assessment Toolkit who discuss that children acquiring the beneficial qualities of being outside as the main objective in Wales. Similarly, Welsh Assembly Government (2007) suggest that environments away from the school grounds should be used to accompany work undertaken in the classroom. This could signify that the story read in the classroom prior to the activity taking place could encourage sustained shared thinking, metacognition and empathy. This is supported by Simon (2021) who notes of the adult role in encouraging children to make connections between stories and their environment involves exposing children to the world around them, thus the activity could enhance empathy and deeper understanding.
Additionally, Welsh Government (2015) state in the Foundation Phase Curriculum Framework that outdoor learning environments should be used as a learning resource to offer children the opportunity of first-hand experiences that promote exploration and development. This coincides with Froebel’s belief, as stated by Tovey (2020), in which outdoor learning environments and activities are essential to the exposure of direct experiences for children. Therefore, providing new possibilities, interests and knowledge of the effects of nature which was an influential component to activity plan to enhance knowledge development. Similarly, Sikander (2015) notes of Dewey’s views on the importance of children learning through experiences, interaction and being actively involved with the environment as is supported in the plan. However, restrictions and limitations on outdoor learning activities have limited opportunities for children to directly engage with nature and wildlife, as suggested by Mustapa, Maliki, Aziz and Aswati (2019). Furthermore, this disconnection to nature has been noted by Witt (2011) as a significant concern to children’s development with a future disregard to protecting the environment and potential Nature- Deficit Disorder (Louv 2019). Therefore, the activity could support the development of environmental knowledge, behaviours and attitudes with direct interaction between marine life and their habitat. 
[bookmark: _Hlk71728642]Furthermore, Mackintosh (2017) discusses that the distinctive landscape and features of a beach environment offer vast opportunities for formal and informal teaching and learning. The unsteady and ever-changing landscape of the beach provides challenges in which children must overcome, as suggested by Hives and Scheffel (2019), thus the activity could encourage the enhancement of physical development, problem solving skills, confidence and competence as children pursue and balance on contrastive terrain. Similarly, within the activity children will be expected to manoeuvre on sand and rocky terrain and will be introduced to uneven ground. Therefore, the activity could support the sense of proprioception as children will need to sense and detect their joint positions without consciously looking at them in order to navigate across the stones and respond to stimuli to avoid injury, as noted by Rees (2020). Playworld (2018) also highlights the progression of gross motor skills and vestibular sense as children determine the appropriate solutions to reach the expected location within the activity. Similarly, the activity could enhance cognitive development and concentration skills (Active Health 2021) as children determine the correct steps to take in order to progress. 
Moreover, Hanscom (2016) suggests that the beach environment offers a whole-body experience that stimulates children’s senses and should not only be felt by hands. However, this is not supported within the activity as children are required to wear adequate footwear, therefore, the activity should have included the opportunity for children to explore barefoot on the sand to appreciate and receive different stimuli furthering their development.  In contrast, water-play and exploration has been noted by Harvoth (2012) as a form of stimulating the development of children’s thought processes in which they alter their way of thinking and develop new concepts. Piagets’ views, as discussed by Lefa (2014) also support the interaction between children and water play as enhancing imagination, problem solving skills and language skills as they manipulate and alter the flow of the water. This was also highlighted by Crosser (2021) who noted that water play can encourage collaborative play among children thus enhancing sustained shared thinking and cognitive development. Therefore, the activity could be significant to fostering mathematical concepts, social and cooperative skills and encouraging children to make sense of the world around them. Furthermore, the activity could influence these developments by requiring the adult to ask questions thus encouraging the thought process.
Moreover, to achieve optimal learning and play experiences in the outdoor environment, White (2013) notes that adequate preparation and planning is needed. Similarly, Allen (2016) highlights the significance of structured play in enhancing a child’s development during enjoyment with learning objectives. This coincides with Healey and Healey (2017) who suggest that a structured approach to activities and play can foster self-regulation as children will need to be patient while waiting for their turn and control frustrations thus providing increased reductions to aggression and hyperactivity, in turn improving and supporting wellbeing and mental health problems. In addition, Elwin and Rossi (2017) suggest that research illustrates a positive connection between structured activities and play with improved cooperative learning, teamwork and academic results. Furthermore, scaffolding techniques by adults in structured activities can aid in the development of new knowledge and cognitive development through cooperative learning and social interaction, as noted by Vygotsky (1978). Therefore, the structured plan of the activity could support children to surpass their comfort level, acquire new knowledge and social skills and aid in the development of self-esteem and control. 
However, natural outdoor environments such as the beach offer numerous prospects for unstructured play, as noted by Herrington and Brussoni (2015) which allows children to play freely, thus enhancing their imagination. Similarly, Ginsbeurg, cited in Olsen and Smith (2017), states that children should be encouraged and provided with opportunities to engage in unstructured play and activities in order to achieve developmental milestones. Additionally, Sundquist (2021) highlights child-led activities as formed by children’s own desires and curiosities, thus enhancing a better understanding of the world as they challenge hypothesis and concepts during play. Furthermore, adults should only interfere in child-led activities if invited, taking a passive role and allowing them to learn as they lead their play, as suggested by Caro (2012). Therefore, the adult-led structured activity in the plan could potentially obstruct opportunities of further learning experiences for the children as they are confined to a certain area and expected to complete the activity under adult instruction. Furthermore, an alteration of the activity plan to allowing children to lead their own play and activities on the beach could enhance their development progression as opposed to only acting as instructed by the adult. 
Moreover, during child-led play, as stated by Play Wales (2017) children are able to play with objects and materials within the environments in ways other than their intended purpose, thus allowing the enhancement of the imagination, however this is not portrayed in the activity plan as the structured activity does not involve child-led play therefore is insufficient in promoting imaginative qualities for children. In addition, Gibson (2014) offers a consideration that affordances of the environment in which children play encourage interaction with nature which are unique to the child, thus enhancing their perception and behaviours towards the environment. Furthermore, Nicholson (1971) notes of the instrumental qualities to a child’s play experience while engaging with the loose parts and objects provided in the immediate environment, thus supporting collaborative play, decision making skills, sustained shared thinking and improved health and wellbeing (Play Wales 2017). Similarly, Gencer and Avci (2017) state that it is essential for children to obtain loose parts and materials that can be used freely within their play in order to perceive the world and enhance their creative skills. Therefore, the activity plan lacks creative development for children as the objective is to complete the activity using equipment provided by the adults. 
Furthermore, the activity stated within the plan is beneficial to the development of ecological awareness, proprioception awareness, cognitive development, fine and gross motor skills and encouraging children to surpass their comfort levels. However, the activity is insufficient in enabling children the opportunity to play and experience child-led activities thus hindering their creative development. Therefore, an alteration to the activity in which children are able to play on the beach, uninterrupted by adults could enhance the quality of their learning and support their outdoor learning experiences.
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