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Utilising the Entrecomp framework, critically evaluate your own creativity and enterprise
and consider how you might be able to develop the creative and enterprising skills of the
primary learners through your own pedagogy. (strategies)

Over the years the definition for creativity has been hugely debated by theorists and
psychologists. In a recent Ted Talk, Sir Ken Robinson states his definition being, “The process
of having original ideas that have value” (Robinson, 2012) Another researcher describes
creativity to be “A state of mind in which all our intelligences are working together” (Lucas,
2001. P.40). In addition, Naiman’s definition is that “creativity is the act of turning new ideas
and imaginative ideas into reality” (Naiman, 2018), whereas Gardener explains creativity to
be “the ability to solve problems and fashion products and raise new questions” (Gardener,
1997). In the context of explaining to children what creativity means in an educational
background, Robinson’s quote (Robinson, 2012) regarding creativity as having original ideas
that have value, is the most relevant definition for the purpose of this assignment. During
the assignment | will evaluate my own experiences and my own level of creativity, | will also
investigate how | could develop the children’s creativity in schools.

“The right mix of creativity along with curriculum helps students to be innovative
and encourages them to learn new things” (Edsys, 2017). A creative teacher will encourage
the children to explore original ideas and learn from the decisions they make within the
classroom. This will help the children to start to develop their own skills starting within the
classroom and beyond to everyday life experience. A creative classroom according to Edsys
will really change the way the children look at education and how they can apply their new
skills to real life problems. One way a creative classroom will help the children is learning
through fun. Activities such as storytelling and skits will allow the children learn without the
pressure of learning (Edsys, 2017). In this way, allowing the children to undertake activities
which are fun and enjoyable could result in the children being more engaged in the activity
which will therefore increase its value as a learning experience. Not only does including
creativity and enterprise in the curriculum allow students to use their problem-solving skills
from the classroom to their everyday lives, but it also allows the children to deepen their
knowledge as the engagement levels in the classroom increase.

However, not all children will benefit from the creative classroom, for example the
story telling, and skits earlier mentioned would require the children to work independently

and work together with other members of the group. A report written by ISTTE in 2013
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showed the observations of some creative activities. The report explains that some children
in the classroom will need extra support to keep them focused on the activity to gain the
same amount as the rest of the group. This could potentially be hard if there are multiple
students needing extra support; it would be hard for the teacher to help with the individual
work the children are completing.

Many theorists have been studying creativity and the best way to help unlock the
creative abilities the children already have. Tina Seelig has constructed a model called ‘The
Innovation Engine’. The model has 6 factors that she believes can unleash creativity. The
first 3 factors; knowledge, imagination and attitude are at the centre of the model. These
three are the main skills the children need to enhance their abilities. In addition, there is
culture, habitat and resources, which are external factors that when implemented will help
unlock creativity.

In the recent report that Donaldson published in 2015, he explains that he wants the
new curriculum to have 4 purposes, one of which being that our children will be
“enterprising, creative contributors who are ready to play a full part in life and work”
(Donaldson, 2015). The curriculum also mentions besides the six areas of learning, that the
curriculum should also cover wider skills, one of which being “creativity and innovation —
generating ideas, openness and courage to explore ideas and express opinions” (Donaldson,
2015) Donaldson mentions the concept of enterprise as well as creativity in education,
which can be defined as the process of equipping learners with and enhanced to generate
ideas and the skills to make it happen (Qaa.ac.uk, 2018). Having creativity and enterprise as
one of the 4 main purposes as well as a wide skill, this conveys the importance of the skill in
the new curriculum.

As part of the work Donaldson carried out throughout Wales, he asked teachers and
students what they wanted from a new curriculum. The students mentioned “They wanted
a greater focus on life skills, personal confidence, basic skills, work skills, career advice and
health and well-being.” (Donaldson, 2015). According to the European Training Foundation
(ETF), due to future change in the economy, it requires a more flexible workforce, with
multiple skills that can be applied to any situation. Donaldson has taken all this into
consideration and has placed creativity and innovation into the reformed curriculum. A
framework was created by the government called the Entrecomp framework to help

teachers and specialists to build a more entrepreneurial culture. This framework has three
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main branches: Identifying ideas and opportunities; mobilizing and managing resources;
turning ideas into action. Each aspect has specific competencies to help bring value; these
competencies include creativity, financial literacy and learning thorough experiences (ETP,
2017). This framework has all the aspects to help address what the students are looking for
in the new curriculum, for example, financial literacy will help the children’s life and work
skills. Learning through experiences will help the children to use the skills learned and apply
them to the work place. Teachers can use the framework to make sure teaching and
learning is more effective and students could use the framework to assist the development
of their own competencies, also giving the students more of an opportunity to work
independently (ETF, 2017).

As mentioned previously, teachers can use this framework to ensure that their own
creativity and teaching will be the most effective it can be. As a developing teacher | will use
the framework to assess my own level of creativity and enterprise. The first competence |
wish to discuss is “mobilizing others, inspire and get inspired.” The framework addresses
that we should be able to “inspire, engage and get others on board” (Bacigalupo et al,
2016). | have shown | am able to engage the children through a range of lessons for
example, an introduction lesson on averages. (Full lesson plan, Appendix 1). Encouraging
the children to be used in the explanation of averages, bringing some children to the front
of the class as data, involves the children in the activity and engages them in the task. | have
shown my reflections on this lesson in appendix 2. This is supported by Ben Franklin who
states “Tell me, | forget. Teach me, | may remember, involve me and | learn” (Franklin, n.d.).
This displays the importance of involving the children in their own learning and will result in
the children learning more effectively. In appendix 3, | have shown how | engaged the
children during a language lesson, placing persuasive writing techniques around the
classroom for the children to find, remember and make notes (Full lesson plan, appendix 4).
This activity allows the children to use the environment to help support their learning,
encouraging a flexible environment which enables the children to stay focused on the task
benefiting their learning, “ideally you will want as much flexibility as possible” (Desailly,
2015).

Against the framework for this competence, | have assessed myself to be a level 6. |
feel | can inspire others, despite challenging circumstances (Bacigalupo et al, 2016). To

develop myself further, | wish to aim for level 7 on the framework where it states, “l can

3



1600639

maintain momentum with my team (Class) when involved in challenging situations”
(Entrecomp, 2016). Currently | have shown | am able to engage the class in some lessons
across the curriculum however, | struggle to ensure that all lessons are engaging for the
children. | also need to develop by ensuring that the whole lesson is engaging and inspiring
and not just the introduction to the lesson. In future practice and in my career, | aim to
ensure that as many of the lessons for the children are engaging and inspirational. This
involves more time and thought being put not the planning of lessons, as well as having the
courage to try out new ideas to challenge the children’s thinking.

The next competency | wish to discuss is creativity, developing ideas. The framework
explained that we should be able to “develop, creative and purposeful ideas. The first
example where | demonstrated | can encourage development of ideas was in a science
lesson (full lesson plan, Appendix 5). During the lesson, the children first attempted to use
the materials provided to construct the circuit and make the light bulb light up. They then
needed to develop their knowledge and build on the simple circuits, experimenting what
happens when they add different materials, such as a motor, extra batteries or even
another bulb (Appendix 6). In the classroom it is important to encourage the children’s idea
development as the NSW government states, “Developing ideas requires the student to
think deeply about a topic and analyse various aspects” (NSW government, 2016). Allowing
the children to practice experimenting and developing ideas will help in their skill
development, which will help the children in their future careers. This is then further
supported by Donaldson who explains he wants the children to be ready for their future
careers (Donaldson, 2015). Another example of how | have encouraged the children to
develop their ideas was through a dance lesson (full lesson plan, appendix 7) At the start of
the lesson we explored types of movement together, the children then had to build upon
the basic movements and conduct a series of movements together. In the first lesson of the
unit | found it very difficult to keep the children on task, which would have hindered the
children’s experiences and will have meant the children did not gain much from the lesson.
However, after | explored behaviour management techniques, | was then able to ensure
that the class were all developing their own ideas and collaborating as a group.

Against the framework | have assessed myself at level 6 as | feel | am able to “set up
processes to involve stakeholders (pupils) in finding, developing and testing ideas”

(Bacigalupo et al, 2016). | have shown | am able to set up an activity for the children to start
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to develop their ideas, however to further develop myself and reach level 7, | need to
ensure that | can tailor the activities and the way the pupils are involved in the activities to
ensure the most value out of the activity.

Continuing with the thread of creativity, another element within the thread is to
define problems. | feel | need to improve my own skills in this area. During the course of my
teaching practice | have shown little evidence of encouraging the children’s problem-solving
skills. Problem solving is really important in developing the children’s creativity and
enterprising skills. Allowing the children to learn these skills from a young age at school
gives them the opportunity to deepen their knowledge and skills to use them in the future
both in their jobs and lives. A report written by Stottler outlines that problem solving isn’t
just about helping the environment today and making it better but “It is also about
innovating, creating new things and changing the environment to be more desirable.”
(Stottler, No Date) This again is why it is really important for the children to have these skills,
which is why as a teacher | need to improve on my teaching of these skills in order to give
the children this opportunity. Against the framework | would say | am able to “shape open-
ended problems to fit my skills” (Bacigalupo et al, 2016) in order to reach the next level, |
need to be able to “describe and explain the different approaches” (Bacigalupo et al, 2016).
To further develop myself and to reach the next level | need to ensure that | try to
incorporate problem solving throughout as many activities as suitable, in order that |
multiple ways of including the skill have been introduced to increase the depth of the
children’s knowledge.

Land and Jarman (1992) generated a test for creativity; he conducted the
experiment with NASA and children, the results showed that at the age of five they have
98% creativity. Testing the same children 5 years later and then 10 years later, the results
showed that as the children got older their creativity levels dropped down to 12% in 10
years of education. The question was then posed as to whether the decrease in creativity
levels is due to our education system and teachers shutting down creative actions in
classrooms. During a Ted talk, Ken Robinson (2018) outlined how creativity is being killed in
schools. He explained that this could have been due to the curriculum being very intense
leaving little time for the teachers to include creativity in the day. Another reason he
explained was due to the testing system, the testing system tests all the students on their

ability to tick a box on the curriculum. This results in the children all expected to be at the
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same level by a time in their education, meaning conformity. Robinson explains that
creativity isn’t about conformity, but rather it should allow the children to experiment and
explore their own strengths and weaknesses. He advises that he thinks the curriculum
should be going in the opposite direction to conformity and more about the children’s skills
and an individual. Furthermore, he shows that some teachers are not inspiring enough to
allow the children to be creative and rather than praising the creative work the children
complete, some teachers may shut down the creativity and encourage the children to think
logically without room for imagination. In the Ted talk Robinson, after discussing problems
with creativity in school then goes on to discuss how teachers can improve creativity.
Examples include: training teachers to understand there are multiple solutions to a scenario
and a problem, giving the children the correct learning environment to enable higher
creative flow and finally giving the children the time in lessons for divergent thinking.
(Robinson, 2018)

As previously mentioned, the learning environment is an important factor for
encouraging creativity and how the lesson is taught. There are three main ways in which
teaching can occur, these are pedagogy, heutagogy and andragogy. Pedagogy is very
teacher led where learner’s contribution to the lesson is very minimal, as Knowles states in
1973 “the art and science of teaching children” (Knowles, 1973). This form of teaching
would have the children sitting and listening to the teacher absorbing the information.
Andragogy is more self-directed learning where the children get more involved in the
teaching and is used more with adult learning. And finally, Heutagogy which is a very holistic
way of teaching. The children are at the centre of the learning, where the learner
contributes and investigates. This final way of learning involves the environment being very
flexible which as | outlined earlier on in the assignment is very important the children’s
development of skills to use the classroom to their advantage. This would be one main
technique | would adopt in the classroom, allowing the children to walk and explore the
area keeping their focus and engagement on the task. As Seelig mentions within the
innovation engine, the habitat factor is closely related to the environment. She states, “the
types of environments we build, and those spaces and the organization affects our
imagination.” (Milena Z. Fisher, 2012). Constructing the correct environment for the
children will enable them to use their imagination. However, the more traditional way of

teaching, where the children are sitting at desks, promoted good behaviour. With
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experience from placement, allowing children to walk around the room generated higher
levels of noise and tended to worsen behaviour.

Another technique that could be used in the classroom is to encourage the children
to develop their divergent thinking skills. Robinson explains divergent thinking to be “the
ability to see lots of different answers to a question, lots of different ways of interpreting a
guestion” (Robinson, 2018). Similarly, Guilford mentions divergent thinking is the
generation of thoughts and ideas from multiple viewpoints (Guilford, 1967). Encouraging
divergent thinking in the classroom will help benefit the children’s creativity and innovation
skills. For example, having the skill to generate multiple answers to a problem will benefit
the children to overcome problems in the future, with multiple solutions to ensure that a
task is completed. Children could use divergent thinking in the classroom to deepen their
knowledge of a topic, experimenting with different questions and answers which will enable
them to experience and attain full understanding of topics. Therefore, the children will be
more likely to be able to recall the information later in life or education.

In conclusion, creativity and enterprise in the classroom is an important skill for
children to develop. Ensuring that children gain the knowledge and skills they need for
future life is one of the main aims of the new successful futures report. Using the Entrecomp
framework in schools will give the foundations of being able to combine creativity and
enterprising skills to enable children to develop potential and equip them for the future. In
future practise and teaching | will ensure that | give the children the opportunity to
complete work in a creative way to keep the children on task and engaged. Giving the
children this opportunity will benefit they children who work better when in a different
environment or style of learning. Another strategy | wish to undertake is giving more time
for problem solving and divergent thinking, this is an important skill the children need to
develop to help deepen their knowledge and to ensure that they are able to solve problems
in a range of situations. Finally, | will ensure that | make the learning environment more
flexible where the children can explore and investigate the task, keeping the children

engaged. These steps will ensure that children gain the most out the education process.
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Appendices

Appendix one

use them.

1B
Session Plan - Key Stage 2
Name of trainee: _ Molly Finn | Session ref.
| Personal s) in relation to QTS: :
 Year group: 6 No. of learners: 22 [ALN:
Additional Adults: 1 i
Learning objective(s). Success critenia:
mean, mode, i escribe a « Recall the types of graphs
I:uu:t ! LFm o fangelo S A umnn:‘dmmnmgdms
averages and range
e Inl the a from data set

Links to previous learning: lastlessonmochildmnwereidonﬁfyhgmodmmwsdmwmw

Curriculum coverage (range, skils)
grouped data charts, line graphs and conversion graphs

(including pie charts)
use mean, median, mode and range to describe a data set

e represent data using: - lists, tally charts, tables, diagrams and frequency tables — bar charts,

extract and interpret information from an increasing range of diagrams, timetables and graphs

Numovacy (LNF)

sol

«  reprosent data using: — lists, tally charts, tables,
fraquency tables — bar charts, grouped

charts)
«  use mean, median, mode and range to describe a data

ESDGC

Session activities, organ

Introduction

To start the lesson off r
in yesterday’s lesson: bar g
and how to use them.
Ask them to open up Kaho
nickname, share the code |
as a class.

[ — N dr e vvweee
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Share the learning objective and the success criteria with the
children and ask if anyone can tell me how much they know
about the averages. Bring up 9 students to the front of the
class 4 boys and 5 girls, first visually describe to the children
mode, most common, explain an effective way to remember
how to work it out and ask the children to use the children at
the front to find the mode of the data. Do the same with the
other averages and the children at the front with an active

way of remembering the data.
- Median is the middie number, take one student off

atatime
Mean Is the meanest one to work out add them up

and divide by how many there are
Range you need to subtract the lowest number from

the highest.
Fist to five to see if they understand all of them and
answer any questions.
Next give out the worksheets for the children to practice the
averages, LA: complete the Smaller sheet
MA: complete the big sheet
HA: extension sheet, work out the mean from a
word problem.
Walk around the tables to make sure the children are okay
with the activity and to provide support when necessary.

Plenary
Colour bomb- give to each child a coloured slip of paper,
they need to write one of the following:

e Something they learnt

* Something they found interesting

* Something they want an answer to
Once they all have at least one of those, lightly screw up the
paper and all together throw them in the air.
The children need to pick up a ball that wasn't theirs and
share if they find it useful for the rest of the class.
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Appendix two
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Appendix three

language.

¢ Define persuasive writing
* ldentify some of the features
* Recognize examples of persuasive

— T O
b A b 1B
ik v b J
L Session Plan - Key Stage 2
%ﬁmﬂﬁm_eo:_maw Finn | Session ref
~-2rsonal targel(s) in relation to QTS.
| Year group. 6 No. of leamers, 22 [ALN:
-Additional Adults: 1
Learning objective(s): To identify the features of Success criteria:
Persuasion writing

language and features used.

Links to previous ieaming: the children have been looking at examples of persuasive adverts and the

Curriculum coverage (range, skills)

¢ Contribute purposefully to group discussions to archive agreed outcomes
* Use a range of strategies for finding information eg scanning for detail

* Wiite for a variety of purposes eg to persuade

racy(LNF) Numeracy (LNF)
*  Contribute purposefully to group o fons to

*  Use a range of st ies for finding information
*  Wite for a variety of purposes eg to persuade

Thinking ESDGC
The childron will need to after

roading the text identty the
foatures and think why they
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T —

{ Main activities
Ask the children to discuss on their tables what they might
Use persuasive writing for, write as many as they can in one
minute and then try beat the score for a further 30 seconds.
Team with the most amount gets the most amount of points,

| @sk them to find 3 most important, 2 they can explain and 1

f they don’t think any other table will have.

Once the children understand the definitions hand out the
differentiated pieces of persuasive text, the children need to
highlight and identify what features are in the text.

Provide help for the students throughout.
Pause part way through to see if there is any confusion and
to answer any questions the students may have.
Extension ~ see if you can create some of your own
’ examples of the techniques.

| Plenary

Colour bomb- give to each child a coloured slip of paper,
they need to write one of the following:

| * Something they learnt

® Something they found interesting

| ¢ Something they want an answer to

‘ Once they all have at least one of those, lightly screw up the
paper and all together throw them in the air.

‘t The children need to pick up a ball that wasn't theirs and

| share if they find it useful for the rest of the class.

1 when would we use persuasive

language ? eg. Advert.

Can you identify the key features
in this text?
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Appendix 4
i ,
Assisted Reflective Conclusions (ARC) Model

Late; Dy th Jonvany, 208 |
it ottt EN QIS - persuasE Wabng, .

Experience
Feeli
. dhus esson peert was successfud

(A the G
mwldm’ @W& foadues (A th

ber and L
” + e e (o) o ackiw .
%:ﬁmm A LA ﬁ%u to Ak?\ém
ieomian experience thot went (eodures Cn the texb.

| tv Keep the Aoige (avels o
“Whot were the clements of the 23 a'\%gm.

learning experience thot were :

dsappainting> - Tha LA poeded a ULEHL more Support
~ | Contd kove hod o beker AiScussion alodd

Evaluate ond analyze tae feoduves |

s e L[ ardas for anethe Stecasspal Asson { wil
learning in the future?” Ploca A350/3 (ATt activitey to gu—x\w.w\

waliting st tihe LLORSEONS o3 tiaery
Wit was the cause o the most_ r\gt 0?20\ .
e ez CaRse Leudd wpuld Wowe bheor.
lack of \umw% About Whosk tb\m ovel
Copobla of - | to opserve thasr MQ%_
gaschivens ond cccom | [ aroLng fo Sowe the dissapointnmands |

1o the disappointing issues
Kentifiec?”

“Whot will you do next?”
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Appendix seven

18
Session Plan - Key Stage 2
Name of trainee: __ Molly Finn | Session ref.
Personal target(s) in relation to QTS: -
_Yeargroup. 6 No_ of learners. 22 [ALN:
Additional Adults: 1 -
j : Success criteria: )
Leaming objective(s):
i i recall the basic dance actions
Tommwmcopmmmmmum : 2 ik
» Start to give peer feedback to other
groups.

Links to previous learing: Children started to investigate

Curriculum coverage (range, skills) P s
develop, consolidate, and then apply, the basic actions of travelling, balancing e
. jumping and landing and rotation. Actions should be developed using the floor and apparatus, as

S mmmmanwmmmmﬁomdmmtmm.mwm.
Including some traditional dances from Wales
* respond to a range of stimuli and accompaniment

Lieracy(LNF) Numeracy (LNF)
e = ESDGC YCC

“id Children would need 1o think Colours in the starter
about what they could do (o
show links 1o energy.

Key vocabulary(English/Welsh);

Traveling

Turmning

Stillnoss

Gesture

Energy

Routine

Movement

Time | Session activities, organisation and management Key questions & Assessment for

Learning opportunities
Introduction

To start off the lesson make sure the children are warmed
up. Ask the children to line up at one end of the hall and Why do we need to make sure
altogether jog to the other end, when I shout 1 they need to | we are warmed up?
touch the floor with their left hand, when | shout 2 they
need to touch the floor with thelir rig . a
should 3 they need to touch
Once the children are warmed|
the 5 basic movements and ;
an example of each, f

* travelling
turning
Jjumping
stiliness

® gesture
Main activities

880400, ——
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T —————
Get the children Into the groups they were in jast week and

ask each of the groups to come up with an action for each of
the movements using their team members linking in with
electricity.
Glve them some time to ber their routines from last
week and to improve and increase them using the

1ts they just created
Pit stop plenary ask the children to pair up in groups and
perform to each other what they have created ask to give
positive feedback on what they liked and maybe something
to improve on. Then continue to develop the routine for the
rest of the lesson.

Plenary
Make sure the children have a cool down of a gentle jog
around the space and get a child to lead some stretches for

the rest of the class to follow.

Ask the class if anyone can recall the 5 basic actions and

maybe show an example of the action.
Leave enough time for the class to get dressed really for the

next lesson.

What movements could you
create?

What are the 5 basic dance
actions?

o A
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Appendix eight

Assisted Reflective Conclusions (ARC) Model

oae 20 TN 1B (Tu%)

Critical incident (focusl: T>O N CQ
Experience
Feelings : ot
“Whot are your feelings regording | | feal s LoSson poent oA
(oSS .
e N s e
naers
Plresissicloainciniidog +ﬁ°9‘;\‘\a§xb‘ﬁ9\”“ i fopic and. thalc
' o [ 32 S Bhs A adeo\QAlPWr
were the elements of the (,[L}(\ O\ mo\ N’F"xd
prelvtshese e gheat s LR achwy.
N
T [ oo Wi g vl o Ariiie TN
e R Shve Lé\ \DJUNa Sure faa colddén
uﬁe
e Yowot ( rULQoL to pocks Sm% Chadlotren
dement” (o ks port fo Ao Sferdlool thod (s

upected R taoxr ag9e .

“What will you do next?”

o ot s st g Sudends (Gt doduing
mmwm Je JOJO o Dle. 10 O(,Q/So
L Lo o
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