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Reflective Practice in the Early years is a tool used to look back on practice and reflect what can be done to improve on it. “Reflective practice is the process of thinking about and analysing your practice, with the aim of challenging, changing, modifying, developing and improving it.” (PACEY, 2016).  Early years practitioners use reflective practice on a daily basis to improve the outcomes for themselves and the children and young people in their care. There are many different models of reflections that Early years practitioners use at different stages in their working life.  Models of reflection are a representation which give us a way of seeing what we need to do and then putting it into practice. I have chosen Gibbs (1998) and Rolfe (2001) to look at and evaluate. Gibbs (1998) model of reflection has six stages, whereas in comparison to Rolfe (2001) model of reflection has only three stages.
Rolfe (2001) Model of reflection is a more simplistic model, with less steps and is much easier to understand, whereas Gibbs (1998) cycle is more complex.  Both models begin with a description of what has happened during practice, Gibbs (1998) then moves on to feelings, this part of Gibbs (1998) Model could be an advantage to the reflection process, feelings can be seen as a positive part of the cycle. This allows practitioners to understand feelings and have empathy towards their practice, Venninen et al(2015)  notes there are ‘micro’ and ‘macro’ levels of refection these levels would also affect this stage of  feelings in Gibbs (1998) cycle as it is easier to reflect on feelings at ‘micro’ level within their own settings and on their own practice. The ‘Macro’ level of refection is a large scale with government guidelines and policy, this is looking at reflection in a larger scale and is being evaluated from the top down for example by governing bodies such as ESTYN or CIW.  This can cause challenges for professionals as they might not be confident enough to be watched and evaluated by other professionals at a larger scale and reflecting on their feelings can be negative.  Sometimes practitioners may feel like it is their fault things may not have gone very well, which could result in not wanting to think about the situation and the cycle of reflection would stop at feelings and be unable to move on, which would then benefit from Rolfe (2001) reflective cycle where feelings are not involved in the reflection process and a more simplistic approach is taken towards reflecting. 
The next step in Gibbs (1998) cycle is reflecting on what practitioners felt went well during their practice through evaluating what happened, to then moving on to the analysing of what skills they used and what skills may need to be used if they participated in this task again.  This is similar to the ‘so what’ process within Rolfe (2001) cycle and is a key element in both cycles as Josephine Bleach (2014) notes that by using the reflective cycle to reflect and evaluate their own practice they gain new knowledge and understanding of their practice.  This would allow them to provide better outcomes for themselves and the children and young people using the settings.  Gibbs (1998) cycle would then use the information in the first three steps to help improve and provide better outcomes for other professionals and children in their settings.  This would help them to conclude their practice and to note good and bad outcomes, using this information to plan for the future or return to this activity at a later date. Rolfe (2001) cycle would move on to the ‘what now’ stage but instead of putting a plan into place for next time, Practitioners would just move on and start the cycle of reflection again.
Looking at the two models of reflection, Donald Schön (1983, cited in Rudi Dallos and Jacqui Stedmun, p.4, 2009)   idea of reflecting ‘in action’ and ‘on action’ could be incorporated into both cycles.  The ‘in action’ approach would be more beneficial to Rolfe (2001) cycle, with practitioners who are more experienced, as they would reflect whilst working in practice and adapt the situation accordingly.  Therefore reflection after wouldn’t be necessary, whereas a practitioner who is less experienced may reflect ‘on action’ looking back at their experiences and use Gibbs (1998) cycle to reflect on their practice change, adapt, plan and prepare for the future.  This could create a barrier to reflection as working in a busy setting may mean that practitioners might not have the time to sit back and reflect on their work and may find Rolfe (2001) easier as it can be done ‘in action.’ Gibbs (1998) cycle of reflection builds on what the practitioner’s have participated in ‘on action’ and then repeating the activity again after having time to reflect on practice, Rolfe (2001) cycle allows practitioners to reflect whilst ‘in action’ even if they are not planning to return to the activity at a later date.
Both reflective cycles can be used in the role of an Early year’s practitioner at different stages in a practitioner’s personal development and confidence levels.  Jennie Lindon and Lyn Trodd (2016) note that practitioners should be reflecting all the time continuously even as their confidence grows and they start to become confident within their role.  Therefore Gibbs (1998) would be more beneficial for those who may be less experienced and Rolfe (2001) cycle would be useful to those practitioners who have been working in early years for some time and have more experience.





















Using Reflective Practice to maintain quality services for children and their families.

What is reflective Practice?
Reflective practice is a way of looking back and analysing previous experiences to improve on them and create better outcomes for children and their families. The more you practice your work the more confident you will become, making reflective practice even more important. John Dewey (1933) notes that reflecting on past events can lead to gaining new or enhancing knowledge. You need to reflect on your experiences to enable you to analyse it and improve on your practice, which will enable you to become a more confident Early Years practitioner.
Donald Schön (1983, cited in Rudi Dallos and Jacqui Stedmun, p.4, 2009)  shows you two ways of reflecting ‘On action’ you might like to use this if you are new to reflection, this is the idea of looking back at a event and reflecting on it after it has happened, and making a plan for the future. 
‘in action’  might be a good way of reflecting when you become more experienced and confident, this would mean reflecting during practice while the event is taking place, thinking about what to do next and implementing changes there and then.

					

Why is reflection important?

Reflection is important for Early years practitioners to progress professionally, it helps us develop, gives us more awareness and understanding, allowing you to learn from the experiences that have been had and improve on them for next time. Josephine Bleach (2014) reflecting practice allows us to gain new knowledge of practice. Reflecting would allow Practitioners to improve our settings for the children and families who use them.




Reflective cycle Model

 Reflective Models can be used as a tool for practitioners to see what they have done, what  they need to do and then put the information that they have leaned into practice. Below is an example of Gibbs reflective cycle (1988, cited The University of Edingburgh, 2020)
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How do we use Reflective practice in the Early Years?

Reflective practice in Early years is used to build on what we know, Miller-Young (2016) Notes that if we are part of community practice then this way, we can develop our understanding withing the field we are working. Good reflective practice gives practitioners opportunities to plan and prepare good, enjoyable, and interesting activities for children.



[bookmark: cysill]Reflective log
	Brief description of the activity 	

	I undertook a role play activity with a group of five, 3 year olds. The activity was in doors, in the corner of a large play room, the activity was a ‘ice cream shop.’ We also had a wide variety of resources to aid play.

	Aim/Objective of the activity

	This activity aims to give children the opportunity to express themselves, explore language freely through play, gives them opportunity to make choices, develop hand eye co-ordination skills and also develop language and mathematical skills.



	 Your role

	My role was to plan and prepare an activity for the children that fitted in with the settings current theme, Before the planned activity it was my role to ensure we had the required resources available and to prepare the area for the activity. During the activity I was available to supervise the children and assist them if necessary.


	Positive aspects – why?  How could these be developed further?

	I felt the activity was a success, all the children were engaged and enjoyed participating. The aims of the activity were met throughout the activity, I noted from observation children meeting some learning outcomes such as counting, communicating, expressing themselves and making choices, I observed two children discussing their favourite flavoured ice cream and sprinkles. The children were comfortable and enjoying the activity they were exploring language by role playing the shop keeper. 
There are lots of opportunities for this activity to be further developed such as drawing pictures of their favourite ice creams, or creating their own flavours. Children who are older in ages would gain valuable skills from creating their own price lists. I could also plan and arrange for the ice cream van to visit the setting where the children will be able to bring in money and purchase ice creams and lollies themselves. 


	Challenging aspects – why?  Link to your own practice.

	I do think that there were some challenging aspects to the activity which could be developed on if I was going to revisit this activity at a later date, the children struggled to take it in turns to be the ‘shop keeper’  as  we only had one of each tool e.g ice cream,  which meant the children had to take turns and spent a lot of time arguing instead of participating. When preparing the activity I selected blue, red, green and yellow ice cream colours and found throughout the activity a lot of children were asking for others such as brown for chocolate. I planned this activity without the input of children, had I asked them to participate in the planning I may have realised sooner I needed extra resources. Another challenge to this activity was that we had numerous activities going on with different groups of children in the same room, some of the children.



	What knowledge did you demonstrate?

	During this activity I used my knowledge of the curriculum to help me plan and prepare the activity. I used my knowledge of the children who would be taking part, their ages and abilities to ensure that it was assessable to all, and everybody could take part. I used nursery resources to set up the activity. 

	What skills did you demonstrate?

	During the planning and preparing of the activity I demonstrated creative skills by making the ice cream shop, designing the price list’s and making it bright, colourful and eye catching to attract the attention of the children. I also used skills and knowledge of suitability to ensure that the activity was appropriate for those joining in. 
During the activity I was patient while supervising the children and ensuring that the conflict arising by lack of resources was resolved quickly and the children could still enjoy the experience.
I used organisation skills along with time keeping during the planning, preparing and implementing of my activity to ensure everything was ready for the children and also in a prompt time frame. I used observation skills during the activity to supervise the children and step in when needed. 


	                                
Which values did you demonstrate?

	During the activity I treated the children with a kind and patient nature, I insured that the activity was suitable for all children to participate in. I handled any conflicted that arise between the children calm and positively. I made sure that the atmosphere was a positive one where all the children felt comfortable. When planning the activity I ensured I took into account the children’s personal needs to enable them to progress. I allowed the children to play by themselves and didn’t intervene but was available if needed, I done this by observing and responding when the children approached me.


	What could be done differently in future?  Why?

	Looking back at my activity I do feel it was successful, all the children who participated were engaged and enjoyed, the aims and outcomes I set out to in my activity plan were met by the children, and the children seemed happy. 
Planning for the future if I was going to prepare this activity again for a different group of children, I would involve the children in the planning process by sitting down with the children and discuss their favourite ice cream flavours etc, this would then allow me to ensure that I have resources readily available, this would mean that the children would not need to ask for additional resources during the activity, I would also get more than one of each resource to ensure that there is no conflict between children. 
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Personal Development Plan

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	PGCE
	I would like to progress to studying a PGCE to become a teacher.
	Complete my current studies, Apply to study a PGCE and enrol onto the course.
	Myself – At the University of Wales Trinity St David’s
	September 2021

	Paediatric First Aid
	I am required to hold a certificate in Paediatric First aid for my role in the nursery setting, my previous one has expired and these must be renewed every 3 years.
	Enrol onto a Paediatric First Aid course.
	Myself – The nursery setting I am in as training in place to put me on the course.
	November 2020

	Child Protection
	I am required to have training in Child Protection for my role in the nursery setting.
	Online learning – There is an online Child Protection course which I can enrol onto.
	Myself – Enrol online and complete the study at home.
	January 2021

	Behaviour Management
	I am interested in ways in which I can manage children’s behaviour in my setting.
	Look into finding a course for behaviour management.
	Myself – Enrol onto the course.
	September 2021
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