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	Try to broaden the range of your reading.

	Targed/Target 2
	Develop criticality in your writing, rather than being too descriptive.

	Targed/Target 3
	Proofread your work for accuracy in expression and for sentencing.

	Targed/ Target 4 
	To make the assignment flow and not seem disjointed. 
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Choose an intervention that supports the learning and development of a pupil/ group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 
The aims of this assignment are to aid progression through a chosen intervention for a pupil and to face the possible challenges that may arise throughout. This assignment will also deepen the writers understanding of theorist and research that underpin child development. This chosen intervention will support the learning and development of a pupil in KS2. The theme chosen within this assignment is well- being, focusing on social, emotional and behaviour development. 
 Interventions are put in place for children who have difficulty with some aspects of learning. Such difficulties need to be identified early and addressed before they become entrenched. Early intervention is therefore an integral part of good teaching and learning (Donaldson, 2015). Interventions can impact children’s development and improve academic attainment. Furthermore, they can also impact on children’s health and well- being. The pupil I have chosen to focus on is a boy called Josh. Josh is a made-up pupil who was created for this assignment. Josh is eight years old and is a year four pupil. What’s more, Josh is a vulnerable pupil as he struggles with emotional and social skills. That said, Improving the emotional and mental health of children and young people is a key priority for the Welsh Government (Welsh Government, 2016). 
In terms of Josh development (See Appendix 1) there are a few areas which are a cause for concern to his teacher. Regarding Josh’s behaviour in the classroom he lacks motivation when completing a task. The teacher believes that Josh lack of motivation is influencing his performance. Pintrich (2003) and Schunk (1995) (Quoted in Bhoje,2015) state:
“motivation influences learning and performance and what students do and learn influences their motivation.”  
Josh cognitive development is another cause for concern as he is not confident with problem solving when working independently and often gives up if he fails the first time. This is cause for concern as Piaget states that the concrete operational stage is a major turning point in a child’s cognitive development because it marks the beginning of logical operational thought (McLeod, 2018). What’s more Josh’s social development needs to be developed as Josh lacks social skills when playing or working in a group. This may be because Josh finds it hard sustaining friendships. Parten’s stages of play suggest that from age six and above children should play together with shared aims. Parten suggest that this is the beginning of teamwork. (Johnson, 2020; Parten 1929). Finally, regarding Josh’s emotional development, he struggles with emotional skills such as handling his feelings. Brookes (2014) state: 
“Emotions can support or impede pupils’ learning, their academic engagement, work ethic, commitment, and ultimate school success.”
 Josh’s teacher see’s this area as a cause for concern as poor emotional well being can impact mental health, social skills, participation and achievement.
The intervention that was chosen to focus on in this assignment was SEAL, which stands for social and emotional aspect of learning. SEAL is based on international research into children’s emotional and social development. SEAL is an intervention which aims to support children aged three to sixteen to develop their personal and social skills of self-awareness, managing their feelings, empathy and motivation. This intervention promotes social and emotional literacy in children and equips them with skills they need to lead a healthy, happy life. What’s more SEAL is embedded throughout the curriculum and in everyday school life rather than as a subject (TheSchoolRun, 2020). SEAL is delivered in three waves of intervention, the first is a whole school approach where social and emotional skills can be promoted (See appendix 2). In order to teach SEAL as a whole school approach throughout the materials are organised into six themes for each half term: New Beginnings, Getting on and falling out, Going for goals, Good to be me, Relationships and Changes, additional materials are provided for anti-bullying work (See appendix 3). Each theme is designed for a whole-school approach and includes a whole-school assembly and suggested follow-up activities in all areas of the curriculum (Department for Education, 2005). Wave two involves a small group intervention for children who require additional support when developing their emotional and social skills (Humphrey et al, 2008). The final wave is a one to one intervention for children who have not benefitted from the whole school approach or group intervention (Humphrey et al, 2008). Significantly, 70% of schools are involved with SEAL at some level, this intervention also engages staff and parents alongside the children. Estyn (2020) state that schools that best support vulnerable pupils place the wellbeing of pupils at their heart. 
In order to support Josh’s development this intervention was chosen to develop his social and emotional skills. Josh will be involved with wave one of this intervention as the teacher believes his social and emotional skills can be effectively promoted through this approach. The benefits of this intervention include managing feelings, solving problems, increasing independence and sustaining friendships. In addition to this, this intervention should develop Josh’s motivation when completing a task, improve his attainment and increase academic progress. “Better emotional wellbeing at age seven is a significant predictor of higher academic progression” (Gutman and Vorhaus, 2012).

Children learn and develop in a range of ways. Many theorists have different views on the way children learn and develop. For instance, John Dewey believed that education is the fundamental method of social progress and reform (Pegg, 2019). Dewey believed students should play an active part in their learning. In addition to this he argued that children should learn from reflecting on an experience. Dewey also believed that learning by doing enabled students to develop their problem -solving skills which they would then clarify and apply it to their everyday life (Pegg, 2019). This suggest that Josh would develop his problem-solving skills by doing problems often and reflecting on the experience. However, Dewey states some experiences were more valuable that others and teachers must be able to justify educational activities rather than let the children do their own thing (Pegg, 2019).
In contrast to this, Vygotsky’s theory of cognitive development states children learn and make progress form listening or receiving guidance from someone with more knowledge on the subject than themselves, this could be a teacher, parent of peer and is called the more knowledgeable other (UKessays, 2018). In addition to this Vygotsky argued social interaction is crucial for cognitive development.  Vygotsky states that a child’s learning always occurs in a social context (McLeod, 2018). What’s more, Vygotsky argued that children’s progress needs to be monitored on a regular basis in order to determine what stage they have reached and what input they need in the classroom to reach the next stage (UKessays, 2018). He states assessment should be pitched at the level of the learner and should be monitored day to day (UKessays, 2018). Within a classroom, children will be at different stages so there will be a range of opportunities for coaching from their peers. This theory suggest that Josh can develop cognitively by learning skills of his teachers and peers within the classroom.
Children also develop their behaviour throughout their school life. Skinner’ theory states that behaviour which is reinforced tends to be repeated. Skinner believed positive reinforcement shaped behaviour, he showed this by placing a hungry rat in the ‘Skinner box’. The box had a lever on the side and once the rat accidently knocked the lever the food would drop into a container next to the lever. After being put in the box a few times the rats soon learned to go straight to the lever, as the rats knew they would receive food they would repeat the action again. Given this, Skinner states positive reinforcement strengthens a behaviour by providing a consequence the individual finds rewarding such as foods for the rats (McLeod, 2018). In addition to this Skinner argued a simple way to shape behaviour is to provide feedback on learner performance such as compliments and encouragement. Skinner believed the major influence on human behaviour is learning from our environment (McLeod, 2018). However, Skinner discovered different patterns of reinforcement had different effects on the speed of learning. For example, fixed Interval reinforcement was where reinforcement is given after a fixed time, providing one correct response was made.This implies the response rate is medium and the extinction rate is medium. For example, the teacher could give Josh a reward after a certain amount of time providing, he has got at least one answer correct. This would strengthen Josh’s behaviour and motivation towards his work. This theory suggest that the teacher could use consequences that Josh found rewarding to strengthen his behaviour and motivation. This will ensure Josh is learning from the environment. 
Children also develop emotionally, the development of emotions occurs in conjunction with neural, cognitive, and behavioural development and emerges within a particular social and cultural context.  Trentacosta and Izard (2016) believe emotions have influence on children’s self-concept. Significantly, the benefits of laying foundations for lifelong emotional and physical health and wellbeing have been proven from a range of studies – Mellhuish (2014, quoted in Rose, Gilbert and Richards) these include “neuroscience, development psychology and educational and economics”. These benefits extend into cognitive, educational and social development (Rose, Gilberts and Richards, 2016). Not to mention, Erik Erikson believed that personality develops in a predetermined order. Erikson’s theory states there are eight stages to social emotional development. Each stage is regarded as a psychosocial crisis which arises and demands resolution before the next stage (Child development, 2019). The stages are as followed: Hope, Will, Purpose, Competency, Fidelity, Love, Care and Wisdom. Relating to Josh development he is at the stage of competency. Here the child learns to master formal skills such as working in a team, mastering social studies, arithmetic and reading (Child development, 2019). 
However, Bruner disagrees with Erikson as he argued that any subject can be taught to any child at any stage of their development. He believed the material was structed and presented in the right way any child would understand it. As a result of this Bruner came up with the spiral curriculum, which was predicted on cognitive theory. He believed that The student revisits a topic, theme or subject several times throughout their school career, then the complexity of the topic or theme increases with each revisit and the new learning has a relationship with old learning and is put in context with the old information (Howard, 2012). The benefits to using Bruner’s approach was that the information is reinforced and solidified each time. Provided that, the SEAL intervention as designed as an explicit spiral curriculum for all children. 

[bookmark: _GoBack]Progression is a significant part of learning as it is the basis for developing an accurate picture of the child’s knowledge, skills and competence across the area of learning experience. For academic progression, better emotional wellbeing is a key factor in primary schools (Gutman and Vorhaus, 2012). In addition to this Gutman and Vorhaus, 2012 (2012) state Children with better emotional wellbeing make more progress in primary school. For Josh to make good academic progress the school must support his emotional wellbeing.  Within the Curriculum for Wales 2022 learner progression along a continuum of learning from ages 3 to 16 is central (Welsh Government, 2020). Donaldson (2015) states that having areas of learning experience should promote and underpin continuity and progression and help to make the structure easier. Furthermore, the Curriculum for Wales 2022 recognises children will progress at different rates. Donaldson (2015) states that key stages and phases should be removed to promote progression and as a result of this, progression will now be monitored through progression steps rather than levels. The idea behind this is that progression steps will provide a road map for every child’s progress in their learning (Donaldson, 2015). 
Progression within the Curriculum for Wales 2022 Health and Well-being Area of Learning and Experience is non-linear and follows different pathways within and between progression steps. However personal concerns, interest and circumstances may have an impact on this, particularly feelings and emotion (Welsh Government, 2020). Within the health and well being area of learning experience Josh’s progression would be tracked using the progression steps. As Josh is focusing on the five main areas of SEAL which include self-awareness, managing feelings, motivation, empathy and social skills he would be working towards all five matter statements within this area of learning experience. Josh will be working towards progression step two within each of the statements. Within the statement ‘Developing physical health and wellbeing has lifelong benefits.’ Josh will be developing his confidence and motivation to persevere when faced with physical challenges (Welsh Government, 2020). Likewise, within the matter statement ‘How we process and respond to our experiences effects our mental health and emotional wellbeing’. Josh will learn how to have an awareness of his own feelings and emotions by ‘noticing and communicating his feelings’ (Welsh Government, 2020). Also, Josh will be developing empathy ‘by paying attention to the feelings of others and why they might feel that way’ (Welsh Government, 2020). Within the what matter statement ‘Our decision-making impacts on the quality of our lives and the lives of others’. Josh will be working towards the skill of self-awareness by recognising that his decisions can impact on himself others, both now and in the future’ (Welsh Government, 2020). What’s more, within the what matters statement ‘How we engage with social influences shapes who we are and effects our health and well-being’ Josh will be working towards his social skills by changing how he ‘interacts and behaves in different situations with support’ (Welsh Government, 2020). This area will teach Josh to understand the role of social influences in his life. Finally, when Josh is working towards the what matters statement ‘Healthy relationships are fundamental to our wellbeing’ Josh will be learning to communicate his needs and feelings in a relationship, and this will help Josh to sustain friendships (Welsh Government, 2020). 
Within the SEAL intervention progression can be tracked as each theme has an overview where there are descriptions for each age group of what children will know. Within KS2, they will contribute to judgements teachers make about children’s progress within PSHE and Citizenship, this happens using the end of key stage summative statements. Therefore, the assessment and monitoring of children’s learning is continuous and formative. In this way children know they are making progress and developing important skills (Department for education and skills, 2005). Progression in SEAL can also be tracked each lesson by reviewing if the learning objective has been met. Schools may want to use quantitative and qualitative tools to evaluate the impact of SEAL, for example, tools that could be used to monitored change in Josh’s behaviour could be higher academic attainment in core subjects. (Department for education and skills, 2005). At the end of each half-term a follow-up assembly and celebration of the application of the focus SEAL skills takes place. In addition to this, a staff meeting review also takes place (Hall, 2017). 
SEAL would be implemented as a whole school approach through lessons of PSHE. What’s more SEAL would also be taught as core subjects such as literacy and numeracy. For example, in literacy Josh will be asked to make inferences about characters feelings in a book (TheSchoolRun, 2020), this will help Josh to understand his emotion and feelings and learn why others may feel the way they do. Whereas in a numeracy, Josh will be challenged to review a problem he had previously got wrong and have another go at getting the answer, this will help Josh to develop his problem-solving skills independently. Josh will be encouraged to pick a problem of his choice to work on, this will increase motivation as Josh is being given free choice of question. To support Josh the teacher will give him praise for trying even if the answer is incorrect. This will develop Josh intrinsic motivation as he will want to overcome the problem and get it correct. The teacher is also giving the children values tokens when the solve the problem for consistent effort. This will develop Josh extrinsic motivation as he will be motivated from the environment by having a reward, this is is supported by Skinner’s theory. In addition to this SEAL skills can also be fostered through circle time, assemblies, anti- bullying week, buddy schemes, mindfulness sessions and many more school bases opportunities. Estyn’s review report Action on bullying (2014) recommends that schools promote a whole-school approach to inclusion through the celebration of diversity, their school ethos, the curriculum, anti-bullying policies and personal and social education lessons.
When implementing this intervention throughout the school the rights of the child must be considered. In 1991, the United Kingdom, signed an agreement that all policies and programmes, including those promoting or relating to children’s health and wellbeing must ensure that children’s rights are upheld. (Rose, Gilberts and Richards, 2016). This states that while the school is promoting children’s health and wellbeing the rights of the child must be supported. In addition to this: 
Section 25 of the Children Act 2004 places a duty on each children’s service authority to plan to promote co-operation between itself and partner agencies to improve the wellbeing of children in relation to: physical and mental health, and emotional wellbeing (National Assembly for Wales 2006).
 
Within the school the headteacher would be responsible for SEAL. They must ensure there is an ongoing whole school approach and effective delivery of the sessions. In addition to this the headteacher must also ensure there is time for the class teacher to weekly reflect and plan the sessions, ensure there is appropriate staff, resources and facilities for each session and organise and monitor the effectiveness of each session (Department for Education and Skills, 2006). In addition to this, the class teacher will have a responsibility for SEAL, they must plan the intervention in line with the whole class making sure they meet the specific needs of individuals in the class, hold weekly meetings to reflect on each session, follow up targets of individual children and communicate with parents or carers (Department for Education and Skills, 2006). 
The resources for this intervention include detailed ideas and materials for assemblies and class activities, there is resources for Foundation Phase and KS2. In addition to this there are resources relating to staff development, management and leadership, school organisation, school ethos and family and community relations (Dr Banerjee, 2010). What’s more SEAL is an intervention which can also be implemented in the home. Some schools run SEAL workshops for families which have been developed by schools for parents and carers to support their children. Likewise, materials are provided for Family SEAL as this helps parents and carers to gain new strategies to support their children at home. However, other schools involve parents and carers in school life by inviting them in for a whole school assembly to celebrate children’s achievements. (TheSchoolRun, 2020). Overall, the materials for SEAL were a very good starting point (Humphrey et al, 2008). 
This intervention was chosen to support Josh as it teaches children many skills they need in life and improves social and emotional aspects of their learning. In terms of Josh development there were a few areas which needed to be addressed. The benefits of implementing SEAL would be improving Josh wellbeing and equipping him with many useful skills he may need throughout his life.  What’s more, SEAL would benefit Josh by improving his attainment. “Research has shown that focusing on SEAL improves academic attainment” (TheSchoolRun, 2020). In addition to this it would help Josh solve problems independently and enhance motivation when completing classwork. Furthermore, this intervention would benefit Josh socially as it would help him sustain friendships and teach him how to work and play alongside his peers. SEAL would also teach Josh how to manage his feelings and overall improve his emotional wellbeing. Regarding children’s outcomes from this intervention teacher assessments indicated that children displayed less emotional problems and more pro-social behaviour over the course of this intervention (Humphrey et all, 2008). Furthermore, children in KS2 indicated positive changes in their perception of their own emotions and their social skills (Humphrey et al, 2008). In terms of the cost for SEAL for a school year the cost is £75 for schools/settings and £100 for local authorities or other multi-school organisations. This includes the SEAL curriculum, resources, training materials and guidance. 

However, there are also challenges that may arise when implementing this intervention. One of the possible challenges is the profile that SEAL is given within the school, this may arise from the head teacher’s perspective of the SEAL and if it is something, they want to priorities in their school (Humphrey et al, 2008). This implies that SEAL may have a different approach in different schools as it depends on the head teachers view of the intervention. In addition to this, another challenge that may arise would be the time to fit in the intervention, as SEAL is embedded in everyday lessons some schools may not have enough time to fit this intervention in on top of following the national curriculum. This is supported by Humphrey et al (2008) when an LA states:
“One or two staff have voiced concerns about fitting it in and we have got a curriculum that is very full already - how do we fit that in?” 
Finally, another issue that many arise with SEAL is identifying the children to support when involving them in wave two or three. Some schools have misconceptions about who it is for, many schools believed SEAL was designed for ‘naughty’ children with no benefits for other children (Humphrey et al, 2008). This implies that some schools are identifying the wrong children for the waves of this intervention and not focusing on the benefits it would give the children who need the support. 
Looking at a case study from Estyn’s (2020) best practice Mount Stuart primary school focuses on raising the quality of teaching and learning to impact positively on improving standards for all pupils (Estyn, 2020)The whole staff team developed strategies and teaching models to support all pupils. This supports the SEAL intervention as teachers who are embedding SEAL in their lessons are raising the quality of teaching and developing learners social and emotional wellbeing and as a result of this standards will be raised. 
	
The implication of SEAL for teachers would be beneficial because as Hallam (2009) states the teachers now listen to the children more and the environment seems calmer. What’s more, Hallam (2009) states that it brought teachers and pupils together as they were working on the same issues. Another benefit for teachers would be that pupils work will improve, because the pupils are calmer and their learning has enhanced (Hallam, 2009). In addition to this, teacher could also spend more time with the pupils who need the extra support, as they were not having to deal with so many behaviour issues. Furthermore, some teachers state there was better team and independent work in their classrooms and that there was greater improvement with speaking and listening skills, motivation and attitudes towards work (Hallam, 2009). 
Significantly, ninety-two per cent of headteachers agreed that the programme had improved the skills of staff in promoting positive behaviour and improved their confidence (Hallam, 2009). This was supported by eighty five percent of teachers where they agreed that their skills had improved and nighty one percentage their confidence (reference). This implements that SEAL has not only taught the children skills but also the staff and worked effectively as a whole school approach. Moreover, fifty-seven percentage of teachers stated the level of anxiety in their classrooms had been reduced (Hallam, 2009). Overall, this implementing SEAL in the classrooms allowed teachers to understand their pupils better, by becoming more aware of their needs and impacted the way teachers behaved as they were role models for the children (Hallam, 2009). The implication for learning would be that pupils who are involved with SEAL will improve academically this is evidenced in Brookes 2014) briefing When it states, “Pupils with better health and wellbeing are likely to achieve better academically”. Furthermore, attitudes towards school will improve (Hallam, 2009). Humphrey (2008) states working on SEAL has benefits including greater work success and improved learning. Moreover, SEAL teaches children how to be effective successful learners and develops children motivation (TheSchoolRun, 2020). 

To conclude, the SEAL intervention would support Josh’s learning and development by supporting him with his social and emotional aspects of learning in school. In terms of moving this intervention forward the next steps for the staff would be to ensure that before this intervention takes place, staff understand the importance of SEAL and what pupils it intends to support for instance some members of staff believed this intervention was for ‘naughty’ children and did not recognise the benefits it would give the children who needed the support. That is to say, further training is needed before the intervention is launched. This could happen through staff meetings where the members of staff go through the staff training booklet together and identify the pupils that need the support throughout the intervention. 
The next step for Josh would be the school to implement Family SEAL. This could happen by sending resources home or parents attending the SEAL workshops. This would support Josh’s development as it is ensuring he is developing his skills not only at school but also at home and will reinforce a closer relationship with his mother. In fact, SEAL has given parents access to a whole new area of their child’s personal, social and emotional life (TheSchoolRun, 2020). For the school to ensure parents and careers are developing their skills to support their child and reinforcing closer relationships they could promote the SEAL workshops. This will give parents the chance to meet other parents are careers to share their ideas and experiences and give them extra support. This could be encouraged by sending parents a letter home (See appendix 4) explaining what the workshop consists of and inviting them into the school to attend. This would ensue that the pupil’s skills are being developed outside of the classroom and the parents understand the importance of the intervention. 
There is a body of evidence, developed over the past thirty years, that demonstrates the significant and ongoing impact parental engagement has on the social and emotional well-being of children (Welsh Government, 2016). 



Wordcount - 






Appendix
1.Pupil Profile
[image: Kid Old Years Stock Illustrations – 833 Kid Old Years Stock ...]This is Josh, Josh is eight years old and is a year four pupil.
Josh doesn’t enjoy maths lessons especially when he must solve problems. Josh enjoys working independently most of the time and his favourite subject is literacy. He enjoys reading and reads in his spare time. However, his teacher has noticed Josh is lacking motivation when being set tasks. Josh also struggles to manage his feelings. His teacher also  believes Josh lacks social skills and cannot sustain friendships with his peers as he sometimes plays alone at playtime and enjoys working independently in class. 


Physical Development
· He enjoys physical activity.
· He can dress himself after swimming lessons.
· He can hold a pen/ pencil correctly. 
Cognitive Development
· Not confident with problem solving.
· Gives up if he fails.
· Does not work well independently on a task.
Emotional Development 
· Struggles with handling his feelings.


Language Development 
· Enjoys literacy 
· Enjoys reading.
· Has a wide spoken vocabulary. 
Social Development 
· Lacks social skills when working or playing in a group
· Struggles to sustain friendships. 



2.Waves of the intervention 
[image: ]








3.Overview of themes
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4. Letter home about SEAL workshop
[image: ]
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frameworks for promoting emotional health and well-
being

Small-group intervention for children
who need additional help in
developing skills, and

for their families

Individual
intervention

Conditions for learning Improving behaviour: Improving leaming

Learning to learning skills Affective aspects
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Overview of SEAL themes/structure

Theme number and time of year ~ Theme title Key social and emotional aspects
of learning addressed

1. October New * Empathy
* Self-awareness
* Motivation
* Social skills

2. November/December Getting on and falling out = Managing feelings
* Empathy
© Social skills

3. One to two weeks in the autumn Say no to bullying = Empathy

term (to coincide with national « Self-awareness
anti-bullying week in November) « Social skills

4. January/February Going for goals! « Motivation
* Self-awareness

5. February/March Good to be me: « Self-awareness
* Managing feelings
* Empathy

6. March/April Relationships « Self-awareness
= Managing feelings
= Empathy

7. June/July Changes * Motivation
= Social skills
« Managing feelings





