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‘Teachers are expected to employ differentiated strategies that are both appropriate and challenging in a variety of learning environments that are inclusive of all pupils (including those with SEN) who often manifest very diverse levels of ability and needs (Penney, 2002; Smith, 2004:42).’ In light of this quote, critically discuss how teachers’ attitudes towards and understanding of inclusive practice in PE and youth sport has an influence on quality experiences. Highlight how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.

[bookmark: _Hlk1140550]This assignment will be critically discussing the attitudes and understanding of inclusivity in physical education. This will be done from a teachers perspective and how these attitudes can influence a quality experience in physical education. Inclusion is seen as “embracing all students, making a commitment to do whatever it takes to create meaningful opportunities for learning and to provide a community of learning where all students have an inalienable right to belong” (Tripp, Rizzo, Webbert, 2007).
Planning for students should be done altogether, rather than planning separately for students with Special Educations Needs/or disabilities. This can be done by briefly noting down what adjustments needs to be made in order to fit the needs of students with Special Education Needs or Additional Learning Needs (Training and Development Agency for Schools, 2009). Teachers are encouraged to provide open (all students are included in the same task with no adaptation or modification), modified (changes are created to a task so all students can participate), parallel (all students take part in the same activity but this is done in different groups and the task is done in different ways), disability (activities such as Trail-O are created) and separate activities (activities are done separately from the rest of the class) (Training and Development Agency for Schools, 2009).
In Physical Education, there are a variety of different learning needs that may affect the way the student response in the lesson; these include autism, dyslexia and dyspraxia. As defined by Dunn & Leitschuh (2006) as cited in Zhang & Griffin (2007), “Autism is a complex developmental disability that typically appears in the first three years of life; it is the result of a neurological disorder that affects the normal functioning of the brain, affecting development in the areas of social interaction and communication”. Students with autism have difficulties with social interaction, communication, and learning complicated skills Dunn & Leitschuh (2006) as cited in Zhang & Griffin (2007). Teachers may need to apply certain strategies to fit the needs of students with autism; firstly, teachers may need to think about the type of activity they plan e.g. individual, team or group as students with autism struggle with social interaction. Secondly, explaining instructions need to be simply as too many instructions can be challenging. Finally, consider the environment in which the activity is being held; acoustics may be hard for the student to handle (Zhang & Griffin, 2007).
Dyslexia is a learning need that effects the processing of information, short-term memory or sequencing. Students with dyslexia may be effected in physical education as that may be seen as ‘clumsy’ because they may be tripping over obstacles or dropping equipment. Furthermore, students may have difficulties understanding a series of instructions from the teacher so the teacher may want to create visual resources in order for the student to remember what is being said (Dyslexia Scotland, 2007). Visual demonstration may be necessary when the teacher has a student with dyslexia, as verbal communication may not be understood. Moreover, repeating instructions is vital as students may forget what has be instructed. Lastly, if visual aids re being used ensure that the font is large and clear (Dyslexia Scotland, 2007).
Dyspraxia (also known as DCD), is a disorder affecting the fine/gross motor co-ordination in both adults and children. Dyspraxia can affect the ability to organise, plan and practice sequences or skills that can affect not only in Physical Education, but also in daily activities. Physical Education can be daunting for students with DCD as they can difficulties with balancing (wobbling), hand-eye co-ordination (catching balls), special awareness (predicting movement and short-term memory (remembering rules or important factors from the lesson) (Dyspraxia Foundation, no date). Dyspraxia students may need one-to-one teaching when teaching skills as they have difficulties watching others visually. Another important point is to give the student/s a particular spot/marker or cone on the floor to indicate that they need to return to their space; this gives the student something to aim for, rather than the student wandering. A final point is to ensure that the teacher only explains a few rules at a time as information overload may pressurise the students with understanding what to do (Dyspraxia Foundation, no date). 
According to Kirk (2005), younger people from socio-economical groups, girls and in particular, younger people with disabilities are missing out on quality early learning experiences in comparison to younger people who are from high socio-economical, boys and able-bodied. As defined by Webb & Pope (1999), “inclusion refers to the quest to have all students with varying levels of skills and abilities, educated and interacting together within the context of a GPE class”. As defined by Dewis Cymru (2018), Additional Learning Needs includes those who have Special Education Needs; for example, children or young people who have been supported through school, early years and statements of SEN. This term is also used for young people up to the age of twenty-five who have Learning Difficulties or Disabilities (LDD). 

From a physical education teacher’s perspective, they need to provide all students with a positive attitude towards their participation (Petrie, Devcich, Fitzgerald, 2018). It is appurtenant that a relationship between the teacher and the student to be positive. The key principle of relative pedagogy can underpin the psychological features (Social and emotional development) of learners by establishing a safe and secure learning surrounding in which students can explore their feelings. This issue is not merely emotional and mental well-being, but a mixture of individual experiences that need to be lived in order to be purposeful (Welsh Government, 2017). 
Kretchmar (2006) as cited in Chróinín, Fletcher & O’Sullivan (2018) identified five features that make physical education more meaningful for children; the five features include social interaction, challenge, increased motor competence, fun and delight. Teachers will use these five features as part of their pedagogical decision-making. In order for the experience to be meaningful, teachers should relate to these features as a guideline for an effective delivery. As stated by Kretchmar (2006), “children are more likely to ascribe meaningfulness to physical education experiences when on or more of these features are present”. 
In the article by Beni, Fletcher & Chróinín (2016), it is stated that a review of fifty peer-reviewed articles based on what young people find meaning in physical education and youth sport showed that only four out of the five features by Kretchmar (2006) were supported. Furthermore, there were arguments how these features worked together to form a meaningful physical education experience. However, there were minimal evidence to show that ‘delight’ was supported as a key component due to the nature as well as the difficulty of understanding what delight means (Chróinín, Fletcher & O’Sullivan, 2018).
[bookmark: _GoBack]To provide these experiences, physical educators need to understand their students and their differences in terms of disability, race, ethnicity and gender as these are factors that can change the student’s experiences. Physical education and sports programmes should be designed to suit the necessities and personal characteristics of those who practice them (Webb & Pope, 1999). Furthermore, when creating a physical education and sports programme, the instutional, cultural and atmospheric conditions need to be taken into consideration, as this must be a prioritised requirement of disadvantaged groups within society (United Nations Educations Scientific and Cultural Organisation, 1978). Physical educators need to deliberate how these factors can affect students’ social interaction (Webb & Pope, 1999).  The focus of inclusive education has widened by seeing inclusion as a social justice that holds a viewpoint to social model of disability (Petrie, Devcich, Fitzgerald, 2018).

The Welsh Assembly Government (2008) created a National Curriculum for physical education in Wales to create a high standard of physical education throughout schools in Wales. The National Curriculum outlines the responsibilities that schools should be implementing; this section includes how schools should provide equal opportunities which cover age, disability, gender, race, religion and sexual orientation. This is to eliminate discrimination and harassment and “promote positive attitudes and equal opportunities and encourage participation in all areas of school life” (Welsh Assembly Government, 2008).
 Opportunities need to be given so students have access to a range of experiences and an opportunity to show their full potential for further learning and life. Schools need to work closely with specialists and plan relevant and accessible learning experiences, as it is essential that students can improve access to the curriculum, increase participation and ensure teachers provide information in the appropriate format suitable for the student. 

If teachers have a lack of knowledge and understanding regarding how to approach particular disabilities, they need to seek advice to be able to give reasonable adjustments for activities and use the correct equipment. Using different types of resources including, balls that are different sizes or colour, the environment in which the activity is being held or visual resources can facilitate learners in order to have a quality experience (Peterson, 2019). This may include those who have communication disabilities such as hearing impairments. A variety of materials should be on offer from school so that they can “provide a meaningful, relevant and motivating curriculum for their learners” and “meet the specific needs of their learners and further their all-round development” (Welsh Assembly Government, 2008).

Physical education offers students the opportunity to how to become physically active using a variety of movement and fitness activities which can be differentiated according to the needs of the student (Tripp, Rizzo, Webbert, 2007). Inclusion is a combined student-focussed procedure; students with a disability can learn a variety of life skills and enjoy the opportunity to share experiences with their peer group within a dynamic environment that is meaning and high-quality (Tripp, Rizzo, Webbert, 2007). Tripp, Rizzo and Webbert (2007) stated that “inclusion is not just about “disability”, it is about diversity”. This means that inclusion is about accepting students for who they are and recognising individual differences. Teachers who value inclusion will appraise their success within the program and hold students liable for their contribution towards the process. However, physical education teachers will need to clearly recognise goals and objectives which state what successful inclusion looks like (Tripp, Rizzo, Webbert, 2007).

Norwich (1994) as cited in Morley et al (2007) states that the attitude of the teacher towards inclusion of students with Special Education Needs (SEN) can have substantial impact on their educational experiences. Research has suggested that the gender of the teacher can play a part in the attitude towards students with SEN; female teachers are seen to be more likely to have a more positive attitude towards the inclusion of students with SEN rather than male counterparts (Aloia et al., 1980; Kuester, 2000 as cited in Morley et al, 2007). Relating to what was previously stated by Aloia et al (1980) and Kuester (2000), female students may feel they can engage more with female teachers similar to male students engaging more with male teachers. This can lead to being more confident throughout the lesson and being able to show full potential.

A positive attitude from physical education teachers is an important factor to ensure that physical education lessons are meaningful for all students. (Qi and Ha, 2012). Furthermore, research has suggested that the physical education teachers’ attitude to teaching students with disabilities have shown to influence student-related and teacher-related variables. In addition, research may be growing relating to teachers’ attitudes towards students with Special Educational Needs, but more qualitative research is necessary in order to observe the teachers’ perceptions and the factors that are relevant to inclusive practices (Qi and Ha, 2012). University College London have proposed a document in 2009 called ‘Including pupils with SEN and/or disabilities in primary education’. This document was created for primary PGCE tutors and trainees within the University. It is made clear that within this document, teaching staff within the school are made responsible for delivery of students with Special Educational Needs and/or disabilities. Staff should be encouraged to help students with Special Educational Needs to break down barriers relating to participating or learning (Training and Development Agency, 2009).

The Disability Discrimination Act (DDA) have stated three main duties that schools need to put into place; these include making adjustments to policies within the school in order to prevent discrimination against students with disabilities, increase accessibility for students with disabilities and promote equality in schools and having a scheme on how they can do so (Training and Development Agency, 2009). Schools are encouraged to address these duties stated by the Disability Discrimination Act (DDA) as this will being greater benefits to students, staff, parents and other who have use of the school (Training and Development Agency, 2009).

To conclude this essay, research has been identified that it is important to include Kretchmar (2006) five key features for a meaningful physical education experience. Research has also shown that the gender of the teacher can affect the learning of students with Special Educational Needs and students with Additional Learning Needs (Aloia et al., 1980; Kuester, 2000 as cited in Morley et al, 2007). Teachers need to take into consideration several factors to meet the needs of students with Special Educational Needs and Additional Learning Needs in order for students to have a quality experience within physical education and youth sport. Finally, planning effectively around students with Special Educational Needs/Additional Learning Needs is vital as teachers need to meet the needs of these students, and it is important for the students to have a positive experience in order to have a positive approach towards physical education and youth sport in the future (Webb & Pope, 1999). 
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