Student number: 1502459		Module code: ECAD6006C 




Student number: 1502459

“Present a series of portfolio tasks and professional reflection on the progress made in the development of personal language for speaking, reading and writing.”

Module Code: ECAD6006C

Module Lead: Catherine Morgan

Submission Date: 31st May 2019








Contents page

1.  Rationale (page 3) 
2.  Link to the video clip of focus session (page 4)
3. Reflection (page 5)
4. Reference list (page 10)
5. Appendices (page 12)















Rationale
The selected theme for my Welsh activities is that of Barti Ddu, a famous Welsh Pirate who is renowned for his extravagant style, thus providing an inspiring context in which the children can develop their skills in describing their appearances. This theme was introduced in a previous session, whereby I read a story aloud to the class (appendix A). For the year four class in which I have been placed, I felt that it was necessary to begin by developing these skills in a simplified manner, using first person and the present tense only, as they currently lack the confidence in the language patterns that would be required to extend this further into third person or past tense. 

Within the focus lesson there will be two differentiated activities (appendix B), both of which will form part of a task-based approach, whereby “communicative competence can be developed as a by-product of engaging learners in interactive tasks” (Richards, 2006, p. 30), whilst a cooperative learning approach will also be utilised (Alrayah and Hassan, 2018). The first task will involve the learners in using specific sentence patterns to describe themselves, as pirates, to their partners. Their partners will be asked to listen carefully to the descriptions given and to show their understanding by drawing an illustration of what has been described. Following this, the learners will engage in the second task, which utilises digital technology in enabling the children to animate their illustrations, thus requiring the children to record themselves orally in order to bring their characters to life. This will allow for their oracy skills to be further reinforced, whilst allowing them to have an opportunity to reflect on their spoken Welsh, as they listen back to their recordings, and assess how they can improve, with such reflection being supported by the guidance offered by Estyn (2018). 

These tasks are designed to focus primarily on the use of spoken Welsh, with a secondary focus being on the learners’ listening skills. My reason for adopting this focus is that strong levels of oracy have been found to enable pupils to make rapid progress in their reading and writing skills (Estyn, 2018), which perhaps may be why it has been suggested that there should be a primary focus on oral communication and understanding when teaching Welsh as a second language (Donaldson, 2015). In terms of the specific skills that the learners will develop, I will focus on supporting them to develop their ability to, “listen carefully, responding orally”, and to, “communicate clearly and confidently and use intelligible Welsh pronunciation and intonation” (Welsh Government, 2015).
Word count: 430

Focus session:
https://www.youtube.com/watch?v=ED80oo6fUVk&feature=youtu.be
















Reflection
Overall, upon reflecting on this lesson, there are a number of factors that I would aim to improve in the future, including to shorten the length of the introduction, thus reducing the amount of ‘teacher talk’ that took place, and to bring more interactivity into this part of the session. Furthermore, I realise after watching the recording that I used too little Welsh in my interaction with the children, with me not extending much beyond the language patterns that were promoted throughout this session. However, I am pleased with how well the children engaged in the tasks set and the effectiveness of the cooperative learning and task-based approaches that were utilised, with these appearing to increase the engagement of the children. 

Prior to this lesson, I was aware that I faced two particular challenges in creating a successful lesson in which the children would effectively develop their oral Welsh, with one of these factors being the children’s lack of motivation in, and enjoyment of learning Welsh. Within the focus class, there are only five children who perceive themselves to be confident in using the language, as I observed when I asked them to self-assess themselves prior to this lesson. Out of these, I have only observed two of them to exhibit enthusiasm in learning the language. Alongside this, the entire class currently attain a lower level in Welsh than in any of their other subject areas, with an improvement in this area forming an existing class and school target. Furthermore, such lack of attainment may indeed be a result of, or a preceding factor of the children’s reluctance to engage in the language (Alrayah & Hassan, 2018), with such a lack of confidence being a common hindrance in the development of pupils’ Welsh as a second language across Wales (BBC, 2017). This may be as pupils often learn best when they feel comfortable (Vrhovec & Rot, 2015), with the amount of effort exerted by learners being dependent upon how confident they are that they can succeed (Hattie and Yates, 2014). Furthermore, this may be a significant factor to consider, as “the attitudes of individuals towards a particular minority language may affect language maintenance, language restoration, downward language shift or language death in society” (Baker, 2011, p. 2). 

In order to increase the children’s motivation and engagement in the learning process, I decided to employ a number of strategies, including the use of digital technology, with the utilisation of such resources being advocated by Donaldson (2015, p. 60), with him stating that, “significantly better and more creative use should be made of technology in the teaching and learning of Welsh and also modern foreign languages”, whilst the Welsh Government, in working towards their aim of achieving one-million Welsh speakers by 2050, have called for there to be a transformation of the Welsh language digital landscape (Welsh Government, 2017). Such support for this approach may be as utilising twenty-first century skills, such as digital technology, have been found to support the learning of a second or foreign language by “shaping appealing and fascinating environments” (Ashraf, Ahmadi and Hosseinnia, 2017, p. 40).

In addition to harnessing digital technology, another twenty-first century skill that I incorporated into the activities was collaborative learning (Ashraf, Ahmadi and Hosseinnia, 2017), otherwise known as a cooperative learning approach (Alrayah & Hassan, 2018). Cooperative learning, which may be defined as, “the instructional use of small groups so that students work together to maximize their own and each other's learning” (Johnson, Johnson and Smith, 1991, p. 5), has been found to have numerous benefits, including positively affecting learners’ motivation and achievement (Richards, 2006; Vrhovec and Rot, 2015; Baloche and Brody, 2017; Ghaith, 2018). The effect of this was evident in the lesson, as the children actively engaged in the tasks, with there being a clear increase in the amount of Welsh spoken independently by these learners. 

Furthermore, cooperative learning may have also benefitted the learners’ language development as it provided opportunities for peer-assessment to naturally occur, hence allowing the children to receive feedback that is “immediate, frequent, more equal and supportive” (Alrayah and Hassan, 2018, p. 23). Whilst planning this lesson, I wanted to ensure that the learners had ample opportunity to engage in peer and self-assessment, as research clearly shows the positive effect this may have on a child’s level of attainment (Black and William, 1998), with the Welsh Government (2016 as cited in Estyn, 2018, p. 2) outlining the need for all learners to, “become reflective and evaluative in relation to their own and others’ achievements”. Therefore, I chose to stop learners after they created their animations, to ask them to listen to the recordings of their spoken Welsh and to reflect on what they did well and what they could do to improve. In addition to this, the illustration task allowed them to clearly assess whether they and their partners had correctly understood the descriptions given. However, I found that the effectiveness of this was not evident within the lesson, with many learners being unsure of how to harness or engage in such self-assessment, whilst seemingly just wanting to get on with the task itself. Thus, I feel that in the future, the children may benefit from explicit training in utilising such metacognitive strategies, as research has shown that, “explicit instruction of cognitive and metacognitive strategies is required if a syllabus aims to assist learners to enhance their listening comprehension and become more-competent at leading their own education.” (Ashraf, Ahmadi and Hosseinnia, 2017, p. 37). 

However, one of the greatest factors that I would like to improve on, after reflecting upon this lesson, is my own ability to confidently engage in the Welsh language. This I believe, affected every element of the lesson, including the planning of the tasks set. Indeed, if I possessed a greater level of confidence, I would have liked to adopt a content and language integrated learning, or content-based learning approach (Richards, 2006; Richards & Rodgers, 2014), as I feel that this would have provided a greater level of authenticity to the lesson, thus providing a more purposeful learning environment for the children. This may be important as the perception held by an individual in regard to the usefulness of a language, may affect their motivation to engage in that language (Strubell, 2006). However, whilst I can see the value in such learning, I did not feel that I had the necessary skills in which to teach another subject, or specific content, through the medium of Welsh, as my knowledge of the language does not extend much beyond the generic sentence patterns used within Key Stage Two, alongside the incidental Welsh which I utilise throughout my teaching. 

Although I have been found to integrate incidental Welsh effectively into my lessons (appendix C), perhaps due to feeling apprehensive about filming the session or being observed, I used less incidental Welsh in this session than I have done previously. This is an element that I would strongly like to improve, as not only did it limit the amount of Welsh modelled to the children, but it also meant that I was not showing a willingness to fully embrace the use of Welsh in my everyday language, with this lack of confidence potentially affecting the pupils willingness to engage in the language, as it has been argued that a teacher’s attitude or mindset may affect that of their learners (Hattie and Yates, 2014; Successful lives, 2015; Dweck, 2017; Nottingham, 2017). Additionally, I did notice during the lesson that some of the resources I had prepared contained a grammatical error, whereby I had typed ‘gyda fi’ at the end of a sentence in which it did not belong. As soon as I noticed this error, however, I ensured it was corrected.

In conclusion, I feel pleased in the level of Welsh spoken by the pupils throughout the session, with me observing a marked improvement in their engagement with the language, which I feel was as a result of the task-based teaching approach employed throughout (Richards, 2006), whereby the children’s focus was on completing the task itself and not on them simply reciting the correct language patterns. In addition to this, the use of cooperative learning (Alrayah & Hassan, 2018), also proved effective in increasing their motivation and formed a natural accompaniment to the task-based approach used, as Richards (2006) also notes. However, I would like to improve the learner’s ability to reflect further upon their own learning, with this being found to be an important component in developing language skills (WG, 2016 as cited in Estyn, 2018).  In regard to the specific skills developed, the next steps for the learners would be to become confident in using these skills without relying on supportive resources, whilst the more able should start to progress onto describing someone in third person. 

In regard to my own engagement in the Welsh language, I was confident in my ability to model and support the use of the specific sentence patterns that were promoted, and as such, I was able to model this effectively to the pupils through the means of direct teaching, as promoted by Donaldson (2015). However, I feel that my lack of confidence in engaging with a more extensive level of spoken Welsh, impeded my ability to plan and to teach at a level that I would have liked to. Therefore, my personal target is to utilise the resources available to me, to develop my Welsh language skills further, thereby increasing my confidence which should, in turn, promote an increased personal engagement in the language when given the opportunity to do so (Grin, 2002 as cited in Strubell, 2006). This will then enable me to confidently engage in effective methodologies such as content-based learning, which in turn may provide my learners with a more purposeful and authentic learning experience (Richards, 2006).
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Appendices

A) The story that I read to the class to introduce the theme of Barti Ddu (in a previous session). 

https://drive.google.com/open?id=1qeMZTf33VIB5QRJ6RSHwbKBwLYQrhMui
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B) Lesson plan for the focus lesson. 

	
	1B

	Session Plan – Key Stage 2

	Name of trainee:
	     Naomi Fiddy                     
	Session ref:
	Welsh 23.05.19 (03)

	Personal target(s) in relation to QTS: 
S2.2. (i) As relevant to the age range they are trained to teach, they understand that, in Wales, learners aged 7-14 should be given opportunities, where appropriate, to develop and apply their knowledge and understanding of the cultural, economic, environmental, historical and linguistic characteristics of Wales (the Curriculum Cymreig) and learners aged 14-19 should have opportunities for active engagement in understanding the political, social, economic and cultural aspects of Wales as part of the world as a whole (Wales, Europe and the World);
S2.5 They know how to use ICT effectively, both to teach their subject and to support their wider professional role.
	

	Year group:
	4
	No. of learners:
	25 (x1 on holiday)
	ALN: x 1 BESD – seating plan.
	

	Additional Adults: 
	0

	Learning objective(s): Verbally communicate simple, personal and factual information clearly.

	Success criteria: I can…
· Understand simple information in Welsh when given verbally.
· Verbally describe my pirate persona! 
· Write a description of my pirate-self.

Write these on small whiteboard for referral to during the lesson.   

	Links to previous learning: Barti ddu – fi a ti. Story read to class to introduce Barti Ddu, language patterns focused on describing themselves, including their clothing and appearance. 

Video clip of story being read aloud: 

https://drive.google.com/open?id=1qeMZTf33VIB5QRJ6RSHwbKBwLYQrhMui


Possibly use story again to recap/link back to prior learning, revise key language – if time allows.  

	Curriculum coverage (range, skills)
Loxton Ladders

1. Ask for, understand and communicate simple, personal and factual information clearly.

2. Write short, basic sentences using suitable and familiar vocabulary and patterns to communicate simple factual and personal information that is within own experience fairly accurately, showing some awareness of the reader and form.

National curriculum

· View and listen carefully, responding orally
· Communicate clearly and confidently and use intelligible Welsh pronunciation and intonation 

	Literacy
Contribute to group discussion and help everyone take part


	Numeracy (LNF)
Identify the appropriate steps and information needed to complete the task or reach a solution


	DCF
Morpho app – recording themselves. 
	Thinking
 Reflecting on their own learning/work. 

	ESDGC
Links to the theme coast – protecting our coastline
	YCC
Welsh language promoted throughout.

Historical characteristics of Wales explored – famous Welsh person. Links to the local community.  

	Key vocabulary (English/Welsh)
Pwy wyt ti? Beth ydy dy enw di? Beth wyt ti’n hoffi wneud? Beth wyt ti’n gwisgo? Pa liw ydy dy lygaid? Beth ydy dy seren? Beth ydy dy dymuniad? 
Fy enw i ydy….
Dw i’n…..
Mae llygaid……gyda fi
Mae gwallt…….gyda fi
Dw i’n gwisgo….



	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	5 mins
	Introduction

Read out a description of my pirate self or show my own animated video of this using Morfo. 

Can they decipher it? What am I saying? Table with the most information correct wins. 

Explain that they will be continuing their work as Barti Ddu’s loyal sea crew, describing their pirate selves orally, whilst listening and responding to others’ descriptions. 

Model the task and language to them

Check for understanding. 
	AFL:

Think pair share

Lollipop sticks

Self-assess 

Peer-assess

Questioning


Key questions:

Beth ydy dy enw di?
Pwy wyt ti?
Faint ydy dy oed di?
Ble wyt ti’n byw?
Pa liw ydy dy gwallt?
Pa liw ydy dy llygaid?
Beth wyt ti’n gwisgo?


Resources:

iPads with app
iPad connector to IWB
Video recording/my own pirate description. 
Language mats
Sentence patterns for task 1, 2 and 3 (LA only). 

	
	

	Paper cut out for profiles – lined paper. 
Paper cut out for pictures – A4 split in half. 
Dictionaries




	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
15 mins







15 mins








15 mins
	Main activities

1) Children to take it in turns to describe one aspect about their pirate selves in Welsh. Their partner will then draw this on a sheet of paper. They will have one minute prior to this to plan, using a whiteboard to note down ideas, what their pirate name is, their eye colour, hair colour and clothing. The criteria for each group will be as follows:
Lower ability: To describe their chosen eye and hair colour, one item of clothing. 

Moderate ability: Eye and hair colour, 2-3 items of clothing.

MAT: Eye and hair colour, 3 items of clothing and their height (dw i’n dal/fyr), extending with the use of connectives (hefyd, a, ond, etc). 

Notes: Pair with children of a similar ability to support their listening skills. Get children to peer and self-assess at this point – beth ydy dy seren/dymuniad? Reflect on their own performance – talk to their partners. 

Bring together, explain their second task – demonstrate how to use the app, children to gather around the table to watch how I do it – use one of their images/Barti Ddu. Show them how I verbally describe my pirate self and record this. 

2) Children to animate these pictures (their own ones drawn by their partners) using Morpho. They can orally record themselves describing themselves in Welsh. This will also allow them to listen back to their own descriptions and appraise their own work. 
One group to work in the corridor – iPads one between two due to availability – children to take it in turns. Children to be prompted to peer assess and support each other. 

Lower ability – less criteria given, more support in the form of a writing frame to be given. 

Moderate ability – Moderate criteria and support given. 

MAT – More criteria and minimal support given, except some sentence starters if needed. 

(They will have the same level of criteria/support that they had in the first task). 

The criteria for each group will be given through the use of challenge cards, which will also include support in the form of sentence starters to support each group in a level that is appropriate to their ability. 

Bring back to the front – appraise some of their work – use iPad connector to IWB to show examples.  

Extension task: 

Children to write their own pirate profile, including the descriptions already used in the recording. 

LA: Keep to the same descriptions, just adding their name. (Use writing frame provided)

MA: Add their name and age and where they live. (Use writing frame – less support)

MAT: Name, age, where they live and their likes and dislike, giving reasons for these. Use lined paper to write on, which will then be glued onto the old-style paper. (Use writing frame – more criteria asked for and less support given). 

Points to consider:

Encourage the children to utilise the resources available to them – dictionaries, peer support. Try to prompt them to engage in self-assessment throughout. 







	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	10 mins
	Plenary


	

	
	Listen back to some recordings and read out profiles – appraise.  

Hot seating activity. 

Outline where they found it easier/more challenging and ask them to consider their next steps.


	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




Differentiated language patterns used for each group in task one and task two:

Lower ability:

	1)
Fy enw i ydy………..(your name)
Mae llygaid (glas/brown/gwyrdd) gyda fi. 
Mae gwallt (brown/melyn/du/oren/coch) gyda fi. 
Dw I’n gwisgo (crys/trowsus/siorts/sgert) (coch/du/melyn/gwyrdd/oren/porffor/pic/gwyn) gyda fi. 






Moderate ability:

	   2)
Fy enw i ydy…
Mae llygaid ……… gyda fi. 
Mae gwallt ……… gyda fi. 
     Dw i’n gwisgo ……..  ……… a …… …….       
     Hefyd, dw i’n gwisgo…… …….



MAT: 

	3)  
Fy enw i ydy……..
Dw i’n (dal – tall/fyr – short). 
Mae llygaid ……… gyda fi. 
Mae gwallt ……… gyda fi. 
Dw i’n gwisgo ……..  ……… a …… ……
Hefyd, dw i’n gwisgo…… …….















C) Swwcte feedback from PTE3 received from my mentor as part of a formative assessment. 


[image: page1image272]





1

image1.png
Dyma Barti Ddu . .




image2.png
“Bunum pue Suipeal ‘felo uidojanap ‘suossa|
USI3M 210w 4783} 03 NOA J0j pauUe|d IABY IM "3J0YM 33 UO JSUURW JB3] Pue 1991103 AIaAe[2. e Ul S|js Keiay|
1ssep> 3l dojanap 03 pue a8enBue| YsIIM 343 32NPO.IU 0 LOH3 POOD "YS|IM [EIUSPIRU JO 10| € PASN ARy NOA

piemuioy shem paisadsns pue juawanoidwy) oy s3afiel e

2JUIPIAT pUE SIUBWIWOD o

poo

pdepuess agen3ue ysjam s




