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Use of Generative AI in Assessment 



	RESEARCH 
	[bookmark: _Int_eJRQmIQl]For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒

No   ☐

	STRUCTURE 
	[bookmark: _Int_hcmM4KqC]For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	[bookmark: _Int_TMha8wif]For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	[bookmark: _Int_d8hTlZle]For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☐

	NONE 
	[bookmark: _Int_3gIRTx7R]For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 






AI Acknowledgement  
I acknowledge the use of Grammarly https://app.grammarly.com/?msockid=1b3a1912da7a6f323d4b0cafdb196e71 on the 28th of March 2025 to proofread my work. I used the prompt(s): 
1. Check for spelling, grammar and clarity.
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 

Please refer to the next page for examples.
Prior to submission of your assignment, please delete any information on these pages that is not relevant to your submission, including the examples given below.



















Introduction
Sex Education is taught in primary and secondary school; however, it is stopped in post-compulsory education. The Welsh Government introduced a new curriculum for Relationships and Sexuality Education (RSE) in 2022 which is targeted at school children from ages three to sixteen (Welsh Government, 2021) however, the curriculum does not involve post-compulsory education students. 

I am conducting this report because there is a vast amount of post-compulsory students in the United Kingdom (UK) who have experienced sexual harassment and violence during their time in further or higher education. Data from the Office for National Statistics (ONS) shows that between March 2018 and 2020 students in England and Wales were “over three times more likely than average to have experienced sexual assault” (Lewis, 2022). 

I believe that the lack of RSE in post-compulsory education is a key factor in how university students treat each other and why there are sexual harassment incidents on campus.  

The aim is to produce a report that investigates the transition from mandatory RSE in schools to post-compulsory education and the impact this has on student life. To produce this report, I will be focusing on the following research questions: 

1. Finding the gaps between students' knowledge of RSE from compulsory to post-compulsory education.  
2. What training is available to PCET educators to deliver effective RSE?  
3. What measures are in place to prevent sexual harassment/violent incidents in universities?  

To conduct this report, I will be using the action research methodology which will allow me to be an insider inquirer to the research. The report will consist of an explanation of the methodology used; a literature review from key thinkers and government legislations; evidence of data collected from research; a conclusion of findings and then recommendations for how this issue can be resolved.  

Methodology
The methodology I will be using to conduct the essay is action research because it affirms the importance of reflective practice and a combination of theory with practical applications in education (McAteer, 2013). Action research provides practitioners with a clear framework for proving change within the education sector (McAteer, 2013). By conducting my research in the format of action research I am demonstrating the professional standard know how to use evidence and research to improve my practice (Welsh Government, 2023). 
McAteer (2013) states “for most educational practitioners, Initial Teacher Education (ITE) and continuing professional development (CPD) work offers opportunities to engage in practitioner research.” 
To conduct my action research paper, I will be following the spiral created by Stephen Kemmis and Robin McTaggart as seen in Figure 1. The essay began with a thematic concern about the gaps in RSE from compulsory to post-compulsory education and the effect this has on student life. It then goes into the reconnaissance stage in which I reflect on my own beliefs and conduct a literature review with a focus on the essay questions. During the planning stage, I gathered data from case studies, literature, institutional data, and policies. The action stage is where I have gathered all my evidence and put forward recommendations for further investigation into this area. It is worth mentioning that I have not conducted primary research for this essay as there was not enough time to complete ethical approval from the university.
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Fig 1: The action research spiral (Kemmis & McTaggart 1988)
Reconnaissance 
My background is as an illustrator who focuses on social issues surrounding feminism, and as a PCET practitioner, I have created workshops for women and people from minority groups to come together and create work for their well-being. As a PCET practitioner and feminist, I am concerned about the welfare of students in further and higher education and how they treat one another. Students come from a variety of backgrounds which means that their experience of RSE is different. There is a rise in toxic masculinity on social media platforms from voices like Andrew Tate, who says that women need to “bear responsibility” for being sexually assaulted (Evans, 2023). Schools are seeing young men influenced by this behaviour and being misogynistic to their female peers (Barratt, 2025). 
I believe that by gathering research and data I will be able to highlight the gap of RSE in post-compulsory education and how it is needed in a society that is turning to online influences for RSE. I will use the research provided to create recommendations for further investigation and to bring mandatory RSE into post-compulsory education institutions. I will use credible and peer-reviewed sources to gain data to ensure that the judgments I make are fair and correct. I will ensure to look at the incidents of harassment and assault across genders and not focus on women.  
I plan to take this action research further to the Nexus event at the University of Wales Trinity Saint David and other institutions to begin implementing change.  
Literature Review 
Introduction 

A literature review is a structured approach that combines existing studies on a specific topic to present the current understanding and explain the importance of a research question. It acts as a key resource in the research field, helping researchers show gaps in the existing knowledge and set the stage for their investigations (Barisaux et al., 2024). 

The key themes for this literature review are; the curriculum for RSE in compulsory education in the UK and selected countries; statistics of students that enrol in UK universities and where they come from; RSE in post-compulsory education; what training is available to PCET educators on RSE; who can students turn to in the event of harassment or assault; the statistics for sexual harassment or assault within post-compulsory education; and what policies and measures are in place at institutions to prevent incidents.  

Common themes within the literature review are the disadvantages of having a gap in RSE in post-compulsory education and that there are no measures in place for preventing incidents, only how to deal with them. 

What do students learn about in RSE before enrolling in post-compulsory education? 

Students from all around the world attend UK universities, with the leading countries sending students being India, which contributed the highest number with 126,600 students in 2022/23; China, with 102,800 students in the same period; and Nigeria, which saw a rise in numbers since 2017/18, securing third place with 53,800 entrants in 2022/23. The total number of European Union (EU) students had been gradually increasing throughout the late 2010s but experienced a sharp decline of 53% in 2021/22 (due to changes in funding rules and visa requirements) and an additional 8% drop in 2022/23 (Bolton, Lewis & Gower, 2024).  
Using this data, this section of the literature review will focus on looking into compulsory RSE curriculums in the United Kingdom, India, China, Nigeria, and the EU. 

In the UK, the Department of Education has created guidance for how RSE and Health Education should be carried out within compulsory education within the UK. The focus is that by the end of secondary school, students should know there are different types of committed, stable relationships, their rights and responsibilities online, how viewing pornography presents a distorted image of sexual behaviour, the concepts, and laws relating to sexual consent, abuse, harassment, facts about reproductive health, STI’s and how to get further advice and treatment (2021) 
In India, the National Adolescent Education Programme (AEP) is implemented in schools to reach students aged thirteen to eighteen. The AEP aims to provide students with correct, age-appropriate, and culturally relevant information about sexual health, gender, sexuality, communication skills, and relationship navigation (Jejeebhoy & Santhya, 2011). However, there have been significant concerns raised in India about the program's sexual part (Chakravarti, 2011). The updated curriculum includes four key sections: (a) changes from childhood to adolescence; (b) adolescent reproductive and sexual health; (c) mental health and substance abuse; and (d) life skills and HIV prevention (Jejeebhoy, Santhya, 2011). 

In China, sexuality has traditionally been viewed as shameful, leading many parents to be resistant to sex education, which creates challenges in promoting it within local communities. While the scope of sex education in China is gradually expanding, several topics have not been equally emphasised in its implementation, particularly the lack of focus on mental health related to sexuality and education for boys (Qin & Zhang, 2023). 

Students who are entering post-compulsory education have all received various levels of RSE and some have not received any. 
 
Is RSE available to students in post-compulsory education? 

Although Relationships, Sex, and Health Education (RSHE) is compulsory in secondary schools until the age of sixteen, there is no obligation for it in UK colleges or universities. However, some leaders in the sector have called on the government to provide funding and resources to help colleges offer this education (Stein, 2023).  
The Women and Equalities Committee states that the gap between ages 16 to 18 without RHSE means that young people are left under-supported and less equipped with important knowledge (2023). 

Students who attend Universities in the UK have access to student support services and a student union. Swansea University has a health centre which is an NHS General Medical Practice based on campus. Services include contraception (including emergency contraception) and sexual health (2025).  

The University of Nottingham has a page on its website dedicated to Relationships and Sexual Health. On this page, there is information and resources on safe sex, sexual consent, and relationship advice. They provide a service called ‘Report and Support’ for students to anonymously tell someone what happened and speak to an advisor (2025). 

While there are government committees that want to bring mandatory RSHE into post-compulsory education the only education students can receive is through student support and the external services they provide.  

What training is available for PCET educators to deliver effective RSE?  

The Estyn report (2023) states that colleges do not offer adequate learning opportunities about healthy relationships, sexual harassment, and misogyny. Acet UK runs a program for educators called ‘Esteem’ which is a level four accreditation that enables people to become high-quality RSHE educators (2025). However, this program is targeted at teaching RSHE to compulsory education rather than post-compulsory. 

Students can turn to their student unions and support services to receive education about sexual harassment and consent. University of Wales Trinity Saint David Student Union (UWTSD Student Union) hosted an online workshop for sexual harassment awareness to create a safer campus and community (2025). 

On the UWTSD staff hub, any form of RSE training is not provided in the mandatory training (2025). However, staff and students have access to LinkedIn Learning, which is a learning platform provided by LinkedIn that provides video courses taught by industry experts (Larson, 2013). There are courses on there about preventing sexual harassment, sexual orientation equity, and what it means to be an ally.  

Despite the available training, there is not any training on delivering RSE to students within the post-compulsory sector. The training that is available is how to deal with the consequences of a lack of RSE. 


What measures are in place to prevent incidents at institutions?  

A study by McCarry, Jones, and Kossurok (2021) looked at the prevalence of student and staff experiences of sexual assault. Nineteen percent of students and fourteen percent of staff had been sexually assaulted during their lifetime.  
When looking into policies and procedures I will be looking into UWTSD, which is where I currently study and work as a trainee PCET practitioner. The Student Health and Wellbeing Strategy (2020) aligns with the university's strategic equality plan. It aims to enhance transitions into higher education for all students and to embed an inclusive curriculum. They also aim to embed culture within the university where it is easy to adopt health behaviours and to offer a safe and inclusive environment. To build this strategy they used relevant sources, one of them being UUK, Changing the Culture (2016) which specifically investigates violence and harassment against women. 

UWTSD also provides a Student Code of Conduct (2022) in which students must have respect for each other. It says that students should refrain from conducting behaviour that can cause harm to others such as sexual misconduct. The Non-Academic Misconduct Policy (2024) aligns with the student code of conduct and states what happens in case of breaching the code of conduct. 

If the incident is classed as a circumstance that is a danger to others, tutors must use their professional judgment as to whether a student should be excluded from their module. This leads to a report sent to the institute who liaise with the academic office to decide whether it is right to invoke the non-academic misconduct policy. However, criminal processes take priority over the University’s internal non-academic misconduct process. The university can act against the student if there is sufficient evidence that a breach of conduct occurred (UWTSD, 2024). 

There are no procedures put in place to prevent incidents from happening on campus, only solutions when incidents have already occurred. 

Conclusion 

The literature review has explored various aspects of Relationships and Sex Education (RSE) within compulsory and post-compulsory education settings, both in the UK and internationally. By examining the existing curriculums in countries like India, China, Nigeria, and the EU, as well as the availability of training for educators and the measures in place to address incidents of sexual harassment and assault, the review highlights significant gaps and challenges in the provision of RSE. 
 
While RSE is well-established in compulsory education in the UK, there is a lack of continuity and support once students enter post-compulsory education. The availability of training for educators in the post-compulsory sector is still inadequate, particularly when it comes to equipping staff with the necessary skills to deliver RSE and address related issues effectively. 
 
The literature review has provided the information needed to conduct data for the action research paper. The evidence needed will be the benefits of RSE training in post-compulsory education. The evidence provided will be a case study of a young girl who was sexually assaulted and believes that university training could have saved her and a university in the EU that implemented a sex education program for its students. 

Evidence of Data

Introduction 
 
From the literature, I have found evidence to support the need for RSE within post-compulsory education. I have sourced two case studies that demonstrate the need for an RSE curriculum beyond compulsory education. The first case study is of a young girl who was sexually assaulted whilst at university by her partner, who was also a fellow student. The second case study was an experiment conducted at a University in Spain, where they tested students from various undergraduate degrees, on their knowledge of RSE before and after training. Both case studies show the effects that can happen from a lack of RSE and the positive impact of implementing it. 
 
Case Study 1: Rape Survivor - Sexual Violence Staff Training Might Have Saved Me  
 
Ffion, a survivor of sexual violence says if university staff had been trained, she might not have been sexually assaulted. Ffion was twenty-five years old when she started living and studying in Swansea in 2017. She started dating another student who physically and emotionally abused her, then raped her. 
 
[bookmark: _Int_C2jQxnTv]She stated that accommodation security had witnessed behaviour from her boyfriend such as trashing her room and threatening suicide when she attempted to end the relationship, and they did not act upon this behaviour. She said, “I think if the staff were taught about bystander training, I think that would have made a difference.” Bystander training teaches people to recognise unacceptable behaviour and intervene safely. 
 
Ffion had also confided in a lecturer about her experience in 2020, he was supportive but did not signpost her to any available resources. She reported it to the police, but they were unable to proceed with her case. Swansea University stated they take “all allegations of sexual assault seriously and have robust procedures in place.” Regarding the security staff, the university said they were key staff members who are trained bystanders and can recognise signs of distress to provide support (Hoskin & Davies, 2024). 
 
Despite the security staff having bystander training, they did not act upon it. Also, the tutor she confided in will have been aware of the universities policies and procedures, yet did not signpost her to the relevant support. 
 
If there was training for students in RSE this situation could have been avoided. To be taught what healthy relationships look like Ffion would have left her relationship sooner. Also, learning about relationships and consent could have prevented her boyfriend from assaulting her. People come from a variety of backgrounds and bring that with them when they attend post-compulsory education. It is important to teach adults information about sex and relationships to bring them to an equitable level rather than people finding information from online influencers, who all have their own opinions.  
 
If the staff were RSE trained, especially the tutor, they could have helped her leave her relationship and teach her what a healthy relationship looks like. They could have signposted her to appropriate support networks to prevent being raped. 
 
Prevention is the key to stopping incidents from happening because intervention does not always happen and the policies in place to help students after an incident has happened are long-winded and often fall through. 
 
Case Study 2: Sex and Affective Education at University – Evaluation of the Training of Students  
 
This study examines the impact of sex education on university students in Huelva, Spain, through training programs offered in both virtual and in-person formats. The following modules were studied; introduction to human sexuality; gender culture; partner relationships; basic prevention skills; and sexuality as an educational intervention. 
 
The research involved 143 participants from various university degree programs and followed a quasi-experimental (pre-post) design with three groups. Data was gathered through a questionnaire containing 138 items across five scales, collected at three different points: before the training, after the training period, and again three months later. 
 
The findings show a significant increase in students' knowledge of sexuality, with a ceiling effect observed in areas such as attitudes toward sex education, gender-based violence, intercultural romantic relationships, and self-esteem. 
 
The study concludes that it is essential to integrate sex and relationship education into university teaching and learning, through official curricula for both undergraduate and graduate programs that address human groups (Garcia-Rojas et al. 2022). 
 
This experiment shows the need for RSE in post-compulsory education settings, the students walked away with increased knowledge of the subjects, and this can contribute to a healthy student life. 
 
[bookmark: _Int_pPVLXisJ]Looking at the Well-being of Future Generations (Wales) Act (2015) the goals are to have a prosperous, healthier, and more equal Wales. I believe that implementing RSE into post-compulsory education settings would be in alignment with a healthier and more equal Wales. Especially with the rise of the online manosphere, where young men are getting their relationship ideals from. Having an accurate and comprehensive RSE curriculum for post-compulsory students will teach them healthy relationships and gender equality. 
 
Implementing RSE into post-compulsory education would reflect the professional standards; demonstrate commitment to learners, their learning, safety, and wellbeing; value and promote diversity, equality of opportunity, and inclusion; and demonstrate dignity, courtesy, and respect towards others (Welsh Government, 2023). 
 
Consent is Everything Workshops  
 
Nottingham Trent University (NTU) has launched a series of workshops about consent since 2018 to educate students on healthy relationships. The workshops are developed in partnership with the Nottingham Trent Student’s Union and support services and are a result of recommendations from the National Union of Students and Universities UK. 
 
The workshops are interactive, and in-person facilitated by trained volunteers and colleagues. They are essential in the universities commitment to building a healthy, safe, and respectful community for all students. 
 
The contents of the workshops provide an exploration of giving and receiving consent, understanding consent with hypothetical scenarios, sexual violence myth-busting, supporting a friend, and signposting to support agencies. 
The impact of these workshops has seen that 85% of students are more aware of situations that require consent and of sexual assault myths presented in society. 88% of students are more confident in giving and receiving consent. The program has been very successful and is now embedded in student timetables with over 70% of incoming students participating. 
Training has also been provided for colleagues to participate in ‘responding to sexual violence disclosures’ to handle situations that occur (Universities UK, 2024). 
NTU is a clear example of the positive impact of bringing RSE programs post-compulsory education. What started as workshops run by student union volunteers has developed into an embedded program for further education study.  

Challenges of Implementing RSE into Post-Compulsory Education  
 
The biggest challenge when trying to implement RSE into post-compulsory education is funding. Evidence shows that sixth-form students are only funded for 15 hours a week of tuition, if RSE became an additional requirement on the timetable, the delivery costs would need to be fully funded by the government (Stein, 2023). 
 
The consensus from the government and committees is that there is a desperate need for RSE within the post-compulsory sector. The Women and Equalities Committee (2023) expresses the role of education in preventing violence against women and girls. Bill Watkin, the chief executive of the Sixth Form Colleges Association has said that there is “unlikely to be any significant advantage in making RSHE compulsory” due to funding needs and working out how to implement RSE into Independent Training Providers (Stein, 2023). The Online Safety Bill which was developed to tackle misogyny and online abuse entered parliament in 2022 but is still in the report stage at the House of Lords (Stein, 2023).

Conclusion
The evidence provided supports the necessity of implementing Relationship and Sex Education (RSE) within post-compulsory education. Both case studies highlighted in this review demonstrate the significant consequences of lacking proper RSE and the transformative benefits of introducing such programs. 
 
The first case study, which details the experience of a sexual assault survivor, emphasizes the importance of staff and students being adequately trained in understanding and addressing issues of consent, healthy relationships, and bystander intervention. In this instance, a well-rounded RSE program could have potentially prevented the assault and offered vital support to the victim. 
 
The second case study from Spain illustrates the positive impact of comprehensive RSE on students, showing that improved knowledge on topics like consent, gender-based violence, and sexual health contributes to healthier and more informed relationships. 
 
Furthermore, implementing RSE aligns with national goals such as those outlined in the Well-being of Future Generations (Wales) Act (2015), advocating for a healthier, more prosperous, and equal society. With the increasing influence of online communities shaping young people’s views on relationships, it is essential to offer accurate and educational alternatives through structured RSE. 
 
Successful initiatives, such as the “Consent is Everything” workshops at Nottingham Trent University, demonstrate how RSE programs can be embedded into university life, fostering an environment of safety, respect, and equality. 
 
While challenges like funding remain a significant hurdle, the widespread acknowledgment from governmental bodies and educational institutions of the need for RSE in post-compulsory education underscores its importance. Addressing these barriers and implementing an effective RSE curriculum is not just beneficial, it is a necessary step toward preventing violence, promoting equality, and ensuring the well-being of all students in higher education.

Recommendations 
After conducting my research, I will now list the recommendations for furthering this study.  
1. Investigate other FE & HE Institutions Policies & Procedures:  
When I investigated the policies and procedures put in place to prevent incidents from happening to university students, I only looked at UWTSD. From further investigation of my evidence of research it is apparent that other institutions such as NTU have implemented effective courses into their undergraduate curriculum to ensure student safety.  

2. Interview staff at student support services and student unions: 
To complete this action research by the agreed deadline, I was unable to conduct primary research due to the length of time it would take to complete an ethics form. To further my research, I would like to interview or send questionnaires to staff working in student support and student unions about what training they receive as staff and what advice/support are they allowed to provide to students regarding relationships and sex. 

3. Regular training to be implemented for staff such as bystander training and signposting:  
Following Case Study 1, the staff at Swansea University had training on bystander awareness and signposting but when needed they did not act upon them. I think mandatory refresher training and role-playing sessions would be beneficial in ensuring that staff at post-compulsory institutions are confident in intervening and helping students in need.  

4. NTU to expand its Consent is Everything program to support other institutions:  
NTU’s workshop “Consent is Everything” has proven to be very successful and beneficial not only to students but to staff training. As it is run by trained volunteers, I think they should expand their expertise to other institutions. As funding is an issue for the post-compulsory sector, using volunteers should help ease the financial demands of running courses. The trained volunteers can provide training to staff and other volunteers to carry out these workshops across institutions in the UK. 
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Figure 7.1 The action research spiral
Femms, 5. & MTaggart, R (1988]. The cton resarch planner (31 o). Vitori, Ausrals
Deskin Unvesty Press)

Many studenis ask “How many eycles is enough?’ However, this reduces
AR 1o the procedural. McTaggart (1996: 248) has wamed against thinking that
following 4 spiral necessarily constitutes action rescarch. He argues that,
rather than 4 method or procedure, AR is ‘a series of commitments’ Which
involves observiny and problematising through professional practice 4 scries
of principles for conducting social enquiry

For action rescarch practitioners, who are commitied to continually dey
oping educational practice in a socially active contest, observations and
relections on paricular situations are ongoing and never-cnding. However,
i i also necessary 1o be pragmatic and f, for example, you are undertaking
a study as part of an MA programme, you will have a submission deadlne
Therefore, for the purpose of your assignmen. you might be obliged to limit
the study 10 two o three cycles, depending how long the data gathering
takes and the extent of your developments. However, as a practiioner com-
mitted 10 social action, you will camy on your rescarch, albeit with less
extensive “wriing up' than was required for your assignment, A more
extended formal study might be cartied out over one of 1wo academic years





