Introduction
Schools in Wales engage in ongoing self-evaluation and improvement through the use of strategic School Development Plans (SDPs). This report delves into the case of School A, a large primary school in South Wales, to explore how they identified the need to improve their provision for learners with social, emotional, and behavioural difficulties (SEBD). Their investigation aligns with the ongoing evaluation and improvement process mandated by the Welsh Government's school improvement guidelines (2022), ultimately aiming to improve learner progression, outcomes and experiences for all.

To ensure anonymity and adherence to ethical research principles, in accordance with the British Educational Research Association (BERA) guidelines, the school will be referred to as "School A" throughout this report.

According to the Welsh Government (2024) and Estyn (2016), School A is a large primary school catering to approximately 398 pupils aged 3-11. Approximately 20.1% of pupils qualify for free school meals, indicating a demographic reflecting a slightly above-average level of socio-economic disadvantage compared to the local authority. A slightly higher prevalence of pupils with individual development plans (IDPs) compared to the national average has also been noted, with the number of pupils with IDPs standing at 2.4%. 
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Literature Review
As outlined by the Welsh Government (2022), the School Development Plan (SDP) is a continuous 3-year strategic plan that identifies key areas for improvement based on self-evaluation with the ultimate goal of empowering all learners regardless of background or circumstance to reach their full potential. It establishes a cyclical process encompassing several key stages: Evaluation, improvement and accountability.

Schools must first gather diverse, high-quality evidence to achieve learner-centred school improvement. This aligns with the Welsh Government guidance (2022a), which emphasises the need for relevant data in areas such as vision and leadership; curriculum, learning and teaching; and well-being, equity and inclusion. Such evidence is key for effective self-evaluation, creating context-specific improvement plans that target to address national priorities. However, as the Education Endowment Foundation (EEF, 2019) stresses, schools must go beyond mere data collection and carefully analyse their findings to ensure priorities are authentic and significant. This comprehensive approach empowers schools to make informed decisions that benefit learner outcomes and progression. 

Self-evaluation informs improvement priorities through data-driven reflection and stakeholder collaboration and later developed into a singular strategic plan. Welsh Government guidance (2022) encourages stakeholder engagement, including learners, parents and the school community. Goldstone (2018), Chapman and Sammons (2013) emphasise the importance of extending engagement to directly involve teachers, learners, and parents, recognising that the collective effort of every individual in the school can contribute towards improvement. Adopting an inclusive approach aligns with the "Schools as Learning Organisations" model (Welsh Government, 2018) and focuses on enhancing learner outcomes. The improvement process can be further strengthened by fostering a culture of shared responsibility and diverse perspectives, enabling all learners to reach their full potential.
The SDP holds schools and their governing bodies accountable for their progress towards established goals. The evaluation, improvement and accountability framework (Welsh Government, 2022) balances accountability with autonomy, empowering schools to set specific targets relevant to their context and maximise learner progression. This aligns with the “Achieving the New Curriculum for Wales” (OECD, 2020) report recommendations adopted by the Welsh government, prioritising accountability in the evaluation and assessment framework. Local authorities and regional consortia retain intervention power while Estyn provides improvement feedback. However, while this system emphasises accountability towards governing bodies and authorities, it's worth considering Gove’s (2012) and Earley and Weindling’s (2004) argument for the equal importance of downward accountability to staff, communities, parents, and pupils. This perspective raises the question of whether the Welsh school improvement model could further strengthen its approach by incorporating measures for more direct community and learner engagement.
Social, Emotional and Behavioural Difficulties (SEBD) are classed as an area of need under the ALN code (Welsh Government, 2021). SEBD encompass various presentations, including withdrawal, disruptive behaviour, hyperactivity, underdeveloped social skills, and challenging behaviours (Welsh Government, 2021; Goodman and Burton, 2010). Estyn (2022) further clarifies that the definition includes children who have or are prone to mental health problems or disorders. These diverse presentations necessitate a flexible and supportive school approach that caters to individual learner needs.
Learners with SEBD face significant barriers to learning in mainstream education due to disruptive behaviours that can hinder learning (Thompson & Webber, 2010; Nunns, 2017). Lengthy wait times for neurodevelopmental assessments leave these learners without proper support during crucial developmental stages, potentially exacerbating behavioural issues (Children’s Commissioner for Wales, 2020). This highlights the need for effective support strategies, such as smaller class sizes or specialised training for teachers, to prevent further disadvantage, including a widening attainment gap and exclusionary practices (a growing concern with 393.9 fixed-term exclusions per 1000 pupils with SEBD in 2021/22, according to the Welsh Government, 2023). Excluding learners with SEBD, as Jull (2008) argues, is detrimental as it removes them from their support systems due to the nature of their needs. Therefore, it could be suggested that schools adopt a more proactive approach to supporting learners with SEBD, mitigating the risk of further learning disadvantages through exclusion.
While the diverse needs of SEBD learners can present challenges, inclusive schools prioritise creating supportive environments that remove barriers and maximise potential for all students (EEF, 2021). Empowering teachers through targeted training in social-emotional learning, behaviour management, and differentiated instruction significantly improves their confidence in supporting SEBD students within mainstream classrooms (Caslin, 2021). This aligns with the Schools as Learning Organisations model which emhasies the importance of professional learning (Welsh Government, 2022) and ultimately contribute to the high quality teaching and learning for life goals set out in Our National Mission, in attaining high standards and aspirations for all (Welsh Government, 2023). Training equips teachers with the skills to foster positive relationships, a key element in a supportive environment. Furthermore, evidence-based approaches like Nurture and Thrive programs allow SEBD learners to develop social, emotional, and cognitive skills in group settings while building trust and respect with peers (Syrnyk, 2014). Additionally, appropriate staffing with consistent 1:1 support allows for personalised attention and proactive intervention to manage behavioural triggers (Peatson, 2011).
In conclusion, the SDP is a valuable tool for schools to improve and ensure all learners thrive continuously. By effectively utilising the self-evaluation and improvement stages of the SDP, schools can identify the specific needs of learners with SEBD and implement targeted strategies to promote their inclusion and success within the mainstream classroom.
Developing an Action Point
During their self-evaluation process, School A recognised an increase in the number of behavioural incidents involving learners with Social, Emotional and Behavioural Difficulties (SEBD). This could potentially relate to the slight increase of learners with IDPs identified within the school context over 2022/2023. While their restorative behaviour approach, implemented the previous academic year, had yielded positive results regarding improved emotional regulation, the leadership team acknowledged the significant time investment required to attend to escalated behaviour outbursts and dysregulation of learners with SEBD. This led to identifying the need for a more consistent, proactive, and comprehensive support system. It is important to note that the behaviour triage approach had only been implemented the previous year. At the same time, extending the trial period could uncover a sustainable change in effectiveness long term.

The need for improvement was informed by a comprehensive data collection approach using qualitative (teacher, ALNCO and parent observations, person-centred planning meetings) and quantitative methods (emotional well-being and mental health assessments, attendance records). While qualitative data offers valuable insights into individual experiences, its reliance on subjective interpretations can raise concerns about reliability and validity. Triangulation refers to the practice of using two or more data sources in combination (Thurmond, 2001. This could strengthen the reliability of School A’s data, informing decision-making with greater confidence. Furthermore, the inherent challenge of capturing well-being data objectively can be addressed by incorporating validated quantitative tools, such as the Good Childhood Index (The Children’s Society, 2010) and the Short Warwick Edinburgh Mental Well-being Scale (SWEMWBS) (Warwick Medical School, 2007), alongside other qualitative methods.

School A recognised the need to adapt its approach to learning provision to better support those with the most significant SEBD due to lengthy wait times for neurodevelopmental assessments (Children’s Commissioner for Wales, 2020). Whilst waiting on external assessments for its most vulnerable learners, the school proactively involved the outreach team from a local special school in developing an alternative provision inherently linked to the school's existing curriculum. To support this new approach, School A restructured staffing to create a well-being team, including a well-being coordinator, support staff, and two additional 1:1 staff members. Additionally, School A consulted learners, staff, and parents in their plans. This broad stakeholder involvement fosters a sense of ownership and aligns with the school improvement guidance and the School as a Learning Organisation Model (Welsh Government, 2022; 2021). 

In line with School A's long-term strategic plan to better support learners with Social, Emotional, and Behavioural Difficulties (SEBD), the School Development Plan (SDP) targeted the development of a new specialist provision and in-reach service. The success criteria involved creating a flexible learning approach, offering a safe space for children with SEBD to develop important skills whilst allowing them as much opportunity as possible to learn with their peers in class supported by 1:1 staff. The alternative provision sought to offer activities that develop self-esteem, collaboration, resilience, and problem-solving skills and foster an understanding of positive well-being. To make this happen, School A set actions that included developing the alternative provision to allow learners with specific SEBD to access relevant activities during afternoon sessions when needed. The in-reach service also utilises staff from this provision to work with identified learners in their class settings to enable them to be included as often as possible. The actions outlined also involved the designing of an alternative curriculum based on the ‘what matters statements’ and ‘descriptions of learning’ from the Curriculum for Wales (Welsh Government, 2022). Both actions were set for completion at the end of the autumn term of 2023, with funding for additional staff from the school budget and learner-funded hours. Furthermore, the long-term sustainability of the approach requires careful consideration, particularly considering potential budget cuts due to inflation (NAHT, 2024). Monitoring and evaluation will be crucial to demonstrate the program's effectiveness and secure continued funding.

School A utilises a vigorous monitoring, evaluation, and review (MER) model to ensure improvement priorities are evidently effective. MER activities encompass learning walks, pupil consultations, progress meetings, assessment analysis, teacher observations, and trend identification. Live MER documents are maintained, with improvement priorities undergoing termly and biannual reviews by the SLT, while annual reviews by the SLT and governing body ensure continuous improvement. Completed actions, commentary, MER activities (including learning walks and learner’s voice), and evaluative judgements are meticulously documented. 

Early indications acknowledged on the MER documents suggest School A's specialist provision and in-reach service are highly effective. Identified learners show exceptional progress. External validation comes from visiting outreach specialists, with one commending it as best practice in a mainstream setting. While further data analysis is pending, it will include attendance monitoring in alternative provision sessions, progress tracking using baseline assessments, and data from SELFIE and Motional assessments. However, critical data analysis is required to determine if this progress is directly associated to the specialist provision and in-reach service, or if other factors are contributing such as improved support from parents at home. The school could evaluate the cost-effectiveness of implemented strategies using the MER process to ensure optimal results within resource constraints. This comprehensive data collection could be instrumental in measuring the impact of support for SEBD learners, informing subsequent SDP reviews and future planning.

Reflection and Evaluation 
Using assessment data alongside teacher observations in School A provided a valuable, well-rounded view of students needing support. However, the well-being assessment methods had limitations. SELFIE well-being assessments, completed biannually, offered a limited snapshot, potentially missing crucial changes in student well-being. Similarly, Motional assessments primarily focus on students with existing concerns, potentially overlooking those who internalise their struggles (Leeuw et al., 2018). These limitations may have resulted in missed opportunities for early intervention and support. To address these issues, School A could consider implementing more frequent well-being screenings for all learners. Additionally, utilising multidimensional assessment tools such as the Good Childhood Index (The Children’s Society, 2010) or the SWEMWBS (Warwick Medical School, 2007), would provide a broader and more reliable data. set to identify student needs and develop targeted support plans. This would allow School A to identify a wider range of student needs and develop more targeted support.

School A's consultation process with learners, staff, and parents embodies Bronfenbrenner's Ecological Systems Theory (1977). Within the microsystem (school environment), this collaboration fosters a sense of shared ownership and strengthens positive relationships. By working together on a common goal, staff, students, and parents develop a shared vision for supporting learners with SEBD. This collaborative approach aligns with Bronfenbrenner's emphasis on positive interactions within the immediate setting. Furthermore, School A’s consultation process extends beyond the school (mesosystem) by contacting a local special school for assistance. According to Hornby (2011), School A has the potential to strengthen the connection between home and school, creating opportunities for parental involvement that can positively influence the academic outcomes of learners whilst modelling positive relationships. However, Goodall and Montgomery (2014) recognise that there may be various reasons why parents may not be highly involved with the school, but this does not mean they are disinterested in their child’s learning. To further enhance parental involvement, School A could consider creating opportunities for flexible participation. Offering evening meetings or weekend events can better accommodate parents with busy schedules. By acknowledging these challenges and implementing strategies to address them, School A can ensure all stakeholders feel valued and empowered to contribute to the success of learners.

The lengthy wait times for neurodevelopmental assessments highlight a national challenge. School A has sought a creative solution to supporting its most vulnerable learners by involving the outreach team and engagement service from a local special school. By creating an alternative provision that aims to support the needs of learners while awaiting an IDP. This proactive approach will enable learners to cope better in school and develop social skills, emotional regulation and behaviour management strategies. Early indications show School A’s alternative provision approach to be effective through improved class attendance during morning sessions and declined behaviour incidents of learners with SEBD, subsequently allowing for a more focused learning environment for all learners. 
The development of School A’s alternative provision stemmed from the ongoing time requirements of dealing with incidents of dysregulated behaviour from pupils with significant SEBD. Since implementing the provision School A has noticed a decline in incidents and time required by leadership staff. Consequently, the provision might contribute to a decrease in disruptive behaviours and class disturbances, allowing for a more focused learning environment for all learners. It could be argued, however, that this development priority only focused on learners with significant SEBD, whilst individuals vary greatly in their presentation (Leeuw et al., 2018). Therefore, a staggered or staged approach to recognising the needs of all learners with SEBD may be a possible alternative. 
Conclusion
This report has explored how School A identified the need to improve their support for learners with SEBD. Their approach aligns with the Welsh Government's School Development Plan (SDP) framework, emphasizing ongoing self-evaluation and improvement for all learners. This assignment has deepened my understanding of the importance of a data-driven approach to school improvement, particularly in identifying and supporting learners with specific needs. The emphasis on stakeholder engagement resonates with my belief in fostering collaborative school communities.

I have gained critical experience in understanding how schools collaborate to enhance their students' outcomes. Through conducting the investigation and research presented in this report, I have developed more confidence in my knowledge and ability to support my future school in implementing effective self-evaluation processes. As an educator and fellow stakeholder, I plan to facilitate collaboration among school staff, parents, and the wider community to enable continuous improvement. The learning experiences from this report have developed my understanding and contributions towards the “supporting formal leadership roles” strand within the leadership standard and “supporting and developing others” in the collaboration standard as outlined in the Professional Standards for Teaching and Leaderhsip (Welsh Governement, 2019).
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