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Part 1
In Iceland, and other comparable countries, they conceive that it is beneficial that every child gets to have the opportunity to play outdoors am much as possible in their life. Several researchers have written about the government papers, which state that the opportunity to be able to go outdoors is good for kids. This is shown in Noradahl and Johannesson’s book “Icelandic teachers’ views of using the outdoors’ (2013) which talks about using outdoor areas in education, the benefits that by doing so can improve children’s health, and that it enables children to “think about the natural world”

This importance, on using external areas within schools has been used for a length of time within Iceland, for all children who are aged between one and six who play outside every day. In comparison, in other country’s school children aged between six and sixteen only have the opportunity to play outside with their school companions during playtime.

Although a fractional amount is known about what educators do externally in to assist in learning, (this probably differs dependent on the teacher and which educational facility the child attends.) There are indicators within Iceland that educational institutions are using external areas increasingly more than they have in the past and in the capital city of Iceland, Reykjavik 70% of educational facilities indicate that they have increased the use of external education (Óladóttir 2008).


Part 2a
The National Trust has written an article expressing concern that not enough children are getting the opportunity to go to forested areas and national parks like their mothers or fathers may have. This seems to be mainly due to health and safety worries that something would happen to them, they may not have access to green spaces due to poverty, and that children now have the opportunity to do loads indoors (Moss 2012.) Research also indicates that when children fail to experience the benefits of open areas when they are children, then indicators are that won’t experience it when they reach adulthood either, and so can pass over on the benefits both physical, and emotional of being able to access nature. (Thompson, Aspinall, Bell, Findlay, Wherrett, and Travlou 2004). An answer to this issue could be Forest schools. 
Looking at the interpretation of the words “Forest School”, made by the Forest School Network, (O’Brien and Murray 2005, p.11).  
 It tells us that “Forest School is an inspirational process” that it gives the person that attends an opportunity to be able to grow in self-assurance by doing “hands-on learning “.
This is due to external learning, being very contradistinctive to learning in a school room environment pupil’s get to experience “special stimuli” that the environment that surrounds us gives while outside such as the “weather, sounds, smells and textures” which all make a pupil’s educational environment more astructive. (WAG 2009 p2, ¶, 3-4.)
Due to this the Welsh Authority are promoting that teachers should develop the Forest School initiative into schools, particularly within the Foundation Phase.
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Part 2b


· If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism. It is essential for university pupils to prevent this at all costs, as they are required to make all assignments as well as essays free from plagiarism as it will affect a vast amount of their marks. Students work can also be disciplined if their work that was submitted was established to have plagiarism problems. This is shown by the Education Drop-in centre pdf article (2013) which tells us that all University’s view plagiarism as a “serious disciplinary offence” and that no excuses would be accepted. It goes on the say that it will affect not only your marks but your passing or not of any assignments and in “extreme cases” explosion. 

· The statement “you only need to reference when you use a direct quotation” is False; according to the Harvard referencing handbook You need to reference when using a direct quote and if you obtained the information or ideas you are presenting from a source, this is in order to avoid plagiarism. (Downs, Evans pg6/7)

· I believe that the statement;
“Wikipedia is a good place to search for information for your academic
 assignments”
is False. This is because of fact that Wikipedia can be tampered with by anyone who uses it, there are no checks so the information contained within itself may in fact be false. The articles themselves can be written by anyone as well as edited, so Vandalism is also common. All, in all it is not a reliable source. (Coomer 2013)

· Instructions on how to present a very long quotation;
When writing a long quotation, it is required to be entered as a complete separate paragraph. You do not need to put quotation marks when doing this but, you will need to Make sure that your paragraph is indented. Then finish by putting the in-text citation. (Downes, Evans pg6)


· When conducting research for an academic assignment you need to begin by either choosing a topic or being given a topic which needs to be clearly related to the subject of the assignment itself or of the course that you are doing. Then gather your resources. (Online Universities 2018 paragraph 2)
     Five sources that would be acceptable for academic study are;
· books,
· academic journal articles,
· published expert reports,
· broad-sheets
· and websites.
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[bookmark: _Hlk528685904]Part 3
Critical analysis

A critical analysis of Suzanne Mackenzie’s (2011) research “Teaching Assistants’ Experiences of Inclusive Education” into the role of teaching assistants, and their effectiveness within inclusive education.

Suzanne Mackenzie was at the time of writing her article, a senior lecturer in Cass School of Education, in the University of East London, and so had a theoretical background in Education. The article itself is based on how Teaching Assistants experience the tensions from legislation and guidance for inclusive education. Showing that policies have changed, and how the new roles of the Teaching Assistants are confusing them, and giving them concerns over the qualifications needed, that they do not have, to be able to do what is now expected of them.

Suzanne Mackenzie’s article is influenced by O’Brien and Garner (2001) and their approach when researching, and so, like them, she wanted to use Teaching Assistants opinions, and voices in the article, showing their experiences within inclusive education, how their backgrounds may impact their roles, and that personal experiences show confusion, strain, and inconsistencies from legislation and frameworks for inclusive education that they experience.

Her findings are that positive collaboration between teachers and Teaching Assistants, are full of strain, misconception, and even opposition, although the Teaching Assistants stated that they still commit to working alongside pupils who have SEN. They were experiencing vagueness, and conflicts around inclusion, and have “a medicalised and individualised category approach” (Mackenzie p 70 ¶,4) she also believes that the training Teaching Assistants receive, needs to be approached differently, taking another route from “1 to 1 support.” (Mackenzie p70 ¶,4.)
She states after doing this study, that educational facilities need to give the role more credit, and look upon the training that is required to fulfil the role. The article marks the impact, that ought not to be credited only in regards to the outcomes of the policy, but in addition to how it encroaches on Teaching Assistants. She is also hoping that the forthcoming green paper, could address these concerns, and tensions of inclusion, and how it operates. 

Structurally, the article has been designed, to ensure that the reader can organize their thoughts and persuade us, that there are issues with inclusive education, that Teaching Assistants are not being appreciated or used to their best abilities, although they remain committed to being Teaching Assistants. Her use of linking words and paragraphs together, make the article flow nicely, with a large list of references to other articles that have researched into inclusive education. Although, it is a long article she has short paragraphs to make points succinct.
The writing style she uses is formal, yet is easy to comprehend, and suits the intended audience of academic people. She uses a good amount of persuasive language and is objective in what she wants to get across to the reader.

Suzanne Mackenzie relies on the evidence that the volunteers give (Mackenzie p 66-69)to  justify her thoughts, except, whilst evaluating Suzanne Mackenzie’s article about Teaching Assistants experiences, she initially outlines that she wants to look at both the pleasure, and the strain that Teaching Assistants experience in schools, however, she does present quite a one-sided point of view, as she has firstly, in her choice of where to get her data, data capped her evidence/ knowledge. She has only collected data from one area (East London) this in itself reacts on the validity of the evidence as it may only be typical of schools in this area, although this is pointed out in the methodology (Mackenzie p65.)
 
Secondly, she states, that they are all following degree courses, (Mackenzie p65) in my personal experience, (I have been a Teaching Assistant for over 12 years and I haven’t had a degree) as no requirements are set for applying for a lower level teaching assistant job; “There is no set entry-level qualification for being a TA”. (BBC 2015) not all Teaching Assistants get a degree as mainstream schools mainly employ level 1’s (entry level) usually the only requirement is that you have GCSE’s in English and Maths and “experience of working with children” (N.C.S 2018.) 

[bookmark: _Hlk528594593]Another issue, is that whilst looking at the volunteers themselves, I have come to realise that they are all female, so can only give a feminine point of view. As men may not be experiencing the same issues, it is important to include them in this as well. Not all Teaching Assistants are female, and in my experience, and opinion, men also play a vital role as Teaching Assistants as well as women. We all play a valuable role as role models to all pupils. Boys in particular can be affected by the lack of men in schools, because of this “for many boy’s schools are more feminine than masculine, part of “woman’s world.” So, we need to be rational in our approach to this (Osherson 2017 ¶, 10)

[bookmark: _GoBack]From personal experience, I have found that there definitely are not as many male Teaching Assistants as there are women, although I believe that numbers are on the rise. Unfortunately, due to single parent families being on the up, there are many children left without a positive male role at home, and so it is important to have male Teaching Assistants as well as teachers to fill the roles of positive male role models, so they play an essential role, and so should be included. 
Osherton (2010) a well-known psychologist state’s that;
[bookmark: _Hlk528586342]“The absence of men in the early years of school children can increase the difficulty boys have in learning how to regulate and manage their emotional life, since so many of the role models they have are women”.


[bookmark: _Hlk528660884]Secondly, they have all been academics within the university at the time the author worked there, and produced this article, (Mackenzie p 65 ¶, 1) and so it is unknown, how much influence she may, or may not have had on the volunteers themselves.

Thirdly, the information given about the volunteers themselves (Mackenzie p 66-69) is although informative about their roles, and how they got into being a Teaching Assistant, gives no information about if a wide range of ages was collected from the surveys, or what ethnicity they all are, so we have no knowledge of if they are all in the same age bracket, which they should not be, or if they are all white, foreign or English, all factors that could have influenced the results affecting the validity of the claims and invalidating the findings. (Seliger & Shohamy 1989, p95 ¶, 2)

By doing this she is not giving a good rounded selection of information. In addition, all her volunteers are all working in mainstream schools, so she has not collected any information from Teaching Assistants working in special needs schools, which have a higher Teaching Assistant to pupil ratio, smaller class numbers and more specialised teachers who teach in a different way from mainstream, offering “specialist provision” for SEN children who are unable to attend mainstream schools due to  health issues or “specific special needs, such as autism”  (SEN Magazine 2018) 

Although her article has its flaws, I do agree with the statements that she makes in her conclusion. From personal experience, working in both mainstream and special needs schools’ I feel that Teaching Assistants are getting confused with their roles, as they are being made to do more and more within the schools. It does need to be refined and given clear guidelines, expecially in mainstream schools, so that Teaching Assistants know where they stand, and what exactly their job role entails. As, well as resolving some of the issues that some Teaching Assistants face with conflict with SENCO’s and Teachers, “problems particularly emerge when TA’s are given an ill-defined remedial role.” (Blanchford, Webster and Russel 2012 ¶, 1.) 

I believe that Teaching Assistants education, does need to be revisited as the pressures increase to be able to do the roles asked of them. An article that agrees with this is Morran and Abbotts (2010) abstract which tells us that the Teaching Assistants role itself has “not been satisfactorily resolved at national level over some 30 years”. This is regards to training, conditions of employment and qualifications.

It is vitally important for Teaching Assistants to have this clarity of role, as without it and Them, as they are an integral part of the act of including children, Inclusion will not, and cannot work to its best ability. Teaching Assistants are essential in enabling SEN pupils to be included in mainstream school, they provide personal information on the pupil’s views and needs, as well as developing communication and relationships that are essential to the success of developing the work of SEN pupils. (Cozens 2014)
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