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The new curriculum for Wales aims to implement a new way of teaching and learning. The focus of this curriculum surrounds the 4 purposes which are supported by 27 statements of what matters. The main aim of the new curriculum is to provide both practitioners and pupils with guidance and support to achieve each purpose and statement during their time within education (Donaldson, 2015). Each AOLE, method of teaching and progression in learning is designed to promote a blended approach to all teaching and learning; in order to gain success amongst all pupils in Wales (Welsh Government, 2020). In order to achieve success, teaching practitioners, need to engage with the new curriculum and promote good teaching practice. So, as to achieve this, the Welsh government created 12 pedagogical principles to guide practitioners through delivering the new curriculum effectively to all pupils. Each pedagogy allows teachers to understand the ‘why’ and ‘how’ of teaching allowing them to support pupils when achieving the four purposes of education (Donaldson, 2015).  The following discussion focuses on 3 of these pedagogies, evaluating their effectiveness within the classroom and linking each pedagogy to teaching practice. The term, good teaching and learning means employing a blend of approaches including direct teaching, encourages teachers to incorporate a blend of approaches and differentiation within their teaching. Good teaching and learning sets tasks and select resources that build on previous knowledge and experience and engage interest, encourages practitioners to support learners to achieve success by delivering engaging content which builds on what they already know. Finally, good teaching and learning ranges within and across Areas of Learning and Experience, promotes incorporating a range of AOLE’s into lessons and linking them to the content that’s being delivered. Each lesson and form of practice is supported by these principles. They develop a clear understanding of what the new curriculum wants each pupil to achieve, promoting collaboration amongst all teachers, whilst gaining a clear understanding of what good practice consists of (Welsh Government , 2020). 


The first pedagogy discussed is, good teaching and learning means employing a blend of approaches including direct teaching. Essentially, this term suggests teachers should use a range of teaching methods within their classroom (Donaldson, 2015). Examples of different methods of practice include, student led learning, where students make their own decisions promoting independence and student choice. Group work, this can be portrayed in different ways however, usually divided by ability pupils are split into groups in order to complete tasks. Finally, peer assessment, this involves pupils evaluating each other’s work, this method encourages pupils to identify strengths and set targets for their classmates allowing them to consider learning outcomes and the importance of success criteria’s. Another example of a teaching method is direct teaching. Mentioned in the statement itself, this teaching method is considered a traditional practice and most popular amongst practitioners. Hattie described direct learning as teacher led. This means the teacher is actively engaged with pupils throughout, setting learning outcomes, providing support and evaluating throughout the lesson (Hattie & Yates, 2013). This pedagogy supports differentiation within teaching and learning. This is a crucial part of the new curriculum as each individual pupil is unique and every child learns differently. Therefore, differentiation within the classroom is crucial for the success of every pupil (Guiney & O'Brien, 2001). 

Within relation to teaching practice, school x presented this pedagogy within each classroom, throughout the day. A blend of approaches to teaching was engraved within the classroom routine in order to ensure every pupil’s learning needs were met. For example, during the morning the teacher would carry out direct learning on the carpet with the whole class. During this time the teacher explained the outcomes expected from the day, the tasks pupils will be completing, alongside checking in on every pupil. As the day went on the class was split into mixed ability groups. Again, during this time multiple methods of teaching were utilised within the classroom. For example, some groups carried out guided learning with the teacher or LSA. During guided learning pupils still had the choice to decide the level of difficulty they would be working at. Other groups completed student led learning. This consisted of pupils deciding what task they would like to carry out in order to improve their knowledge on the topic of the term. Finally at the end of all task’s pupils carried out self-assessment and decided how they task went with the use of stickers to determine how they were feeling. This approach to the school day ensured the teacher was following the pedagogy, however, pupils were also benefiting from good practice as they had access to whatever teaching method best suited their learning. 

The term used to best summarise this pedagogy could be differentiation. Carol A Tomlinson has written a vast amount of literature surrounding this term and why it should be incorporated within the classroom. She suggested that a blend of approaches to teaching and learning encourages students to take control of their own learning and identify what they need to do in order to achieve their personal goals. Her writing encourages practitioners to consider the student. By doing so teaching and learning should consider a range of students all with different abilities and needs (Tomlinson, 2017). However, not everyone agrees with a blend of approaches within teaching and learning. For example, the Education Index Survey states 75% of teachers and staff within schools are stressed whilst 42% of staff believe their organisation’s culture has a negative effect on their well-being. The survey suggests 68% of staff who wanted to leave the sector considered leaving due to the volume of workload (Savill-Smith, 2022). Due to their workload already being ‘too much’ many teachers feel that incorporating a range of teaching approaches into every day practice may provide even more work, contributing to the burn out crisis with education (Smith, 2022). Keeping this in mind, this pedagogy may come across as increasing workload for teachers. However, the content being delivered does not change, practitioners only need to consider the methods they are incorporating into delivering said content. Taking this into consideration, I believe this pedagogy benefits not only teachers however pupils too. The new curriculum is student focused, therefore it is crucial for teachers to see through the eye on a pupil. This pedagogy encourages this exactly and ensures that individuality within the classroom is being practiced alongside being supported.  

The second pedagogy being discusses is good teaching and learning sets tasks and select resources that build on previous knowledge and experience and engage interest. This pedagogy suggests that practitioners should provide pupils with the steppingstones to success. Rather than expecting all pupils to have a widened knowledge on a particular subject teachers need to identify where each individual is at. The Welsh government provided 27 statements of what matters which pinpoint certain skills required for pupils to meet certain progression steps. This document will then enable teachers to provide pupils with the correct resources and skills to build on prior knowledge and progress to the next step (Welsh Government, 2019). Donaldson suggested teachers should focus on progression steps when delivering content and consider that not every individual will be at the same point when it comes to ability and knowledge. He stated teachers should also offer engaging experiences which not only sparks interests, however, meets the needs of each unique individual (Donaldson, 2015). 

When put into practice this pedagogy can be portrayed in many ways using multiple different methods. For example, many teachers use self-assessment as a method to allow children to identify what they need to do in order to improve and build on their knowledge. For example, in school x a method called the learning pit is often used. This consists of the teacher asking a pupil if they felt they struggled with a task and what they think they need to do in order to do better next time. By doing so, pupils can also identify what they need to do next in order to progress in the future. It is also important that a teacher takes time to get to know each individual within their classroom. By doing so they will be aware of each child’s interests and what resources will engage them with their learning. Another method used that provides engaging resources in order to build on prior knowledge is forest schools. The first of its kind within the UK was created in Bridgewater during 1956. Forests schools promote the benefits of outdoor learning and providing children with experiences in the outdoor environment. It is believed forest schools provide children with experiences and skills for lifelong learning. Friedrich Froebel believed the outdoors was the best environment for children to learn and develop in (Bruce, 2012). By providing children with an engaging environment, they can explore and develop skills they may not develop within the indoor classroom. Finally, another method observed in school x was dividing the class into groups based on ability. This provides pupils with the relevant resources and support they need based on their knowledge and abilities. Teachers use this method to allow all pupils to challenge themselves however, alongside pupils who share similar ability. This avoids children struggling silently within the classroom and offers support to allow all to succeed. 

Lee Vygotsky emphasised the ability children must learn when they use their prior knowledge, alongside support from a more knowledgeable other. He believed prior knowledge is the steppingstone that allows children to develop. He believed the zone of proximal development was the gap between prior knowledge and what a child can achieve with help from an MKO (Vygotsky, 1978). With this in mind, his theory suggest that this pedagogy enables children to develop with the support from their teacher. Another theory that supports this pedagogy is written by Jerome Bruner. He suggested children develop through changing experiences into knowledge (Bruner, 1960). Within the pedagogy stated above the words ‘experiencer and engage’ suggests that Bruner’s theory is being incorporated into the new curriculum and children are being provided with many opportunities that contribute to their development. However, not everybody agrees with this pedagogy. For example, it can be argued that society today does not offer children enough time to play outside and experience the outdoor environment. Many people also believe that as children move through education they begin to spend ‘too much’ time within the classroom and don’t receive the same engaging opportunities they did when they were younger (Pound, 2005). However, taking into consideration the development of technology within the classroom and the use of forest schools, I believe this pedagogy clearly guides practitioners to provide pupils with engaging tasks and the support to develop throughout their education. 

Finally, good teaching and learning ranges within and across Areas of Learning and Experience (AOLE’s) is the third pedagogy to be discussed. This principle suggests that good practice consists of teachers incorporating multiple areas of learning into each lesson they deliver (Donaldson, 2015). When creating the new curriculum, the Welsh Government suggested that these four areas of learning should not be defined as specific subject areas however, they should in fact be unified in order to create links in knowledge and understanding, therefore, increasing development and progression within the classroom (Welsh Government, 2020. Teachers should incorporate language literacy and communication, mathematics and digital competency into all their lessons, in order to equip all pupils with skills and knowledge they will use throughout their lifetime (Welsh Government, 2020). With this pedagogy in mind, practitioners must carefully plan their lessons in order to incorporate and provide pupils with a wide range of relevant opportunities and experiences. 

Teachers incorporate this pedagogy into their practice every time they cover curriculum content. For example, teaching children outdoors offers opportunities for cross curricular skills to be developed. Being outdoors improves health and well-being for all, however teaching outdoors can cover multiple AOLE’s. for example, teachers can incorporate maths into the outdoor environment simply by encouraging children to count objects or measure an area. Friedrich Froebel stated that the outdoor environment was crucial for child development (Lilley, 1967). Therefore, by incorporating outdoor learning, practitioners are not only following a pedagogy, but they are also contributing to improving the wellbeing of pupils. Another example of this pedagogy in practice is the use of technology within the classroom. As seen in school x, many people incorporated iPads into their learning. By doing so they are widening their knowledge on digital competence. The use of the iPads also allowed practitioners to incorporate other AOLE’s into a lesson. For example, many children practiced their maths skills on specific apps and used QR codes to access instructions to the task being carried out (incorporating literacy). School x also encouraged practitioners to incorporate health and well-being into every lesson. For example, after completion of a task the teacher would ask every individual how they felt the task went. By doing so pupils have the opportunity to voice any concerns and discuss situations that may play on their minds otherwise. 

Many theorists wrote about the importance of creating links between the areas of learning. For example, John Comenius suggested practitioners should have a holistic view of education and consider the fact that many areas of learning cross paths and form links (Anon., n.d.). taking his work into consideration this pedagogy supports the idea of a holistic view on education and suggests that areas of learning are no longer considered as distinct, separate subjects. Chris Athey also suggested that creating links in education also contributes to a child’s development. She wrote about the term schema and stated that children use schema to cognitively create links and build on prior knowledge as they make sense of new experiences or environments (Athey, 1990). Her work suggests that if practitioners use a range of AOLE’s in their practice children are more likely to make links and develop their knowledge. Although they are many theorists whose work supports this pedagogy, Skinner suggests that it is not creating links that help children learn, however children who receive positive reinforcement are more likely to remember information going forward. He believed that if children were rewarded for their work, they will retain the information they have learned for longer (Pound, 2005). However, many theorists criticise Skinner’s work as he experimented mainly with animals and humans are much more complex being therefore his work lacks a lot of reliability. Taking this into consideration, I believe that this pedagogy offers children more opportunities from lessons. There is also a great amount of evidence suggesting that when children create links between certain aspects of their learning, they are likely to have the ability to widen their knowledge and retain new information. This evidence could show that said pedagogy does not only make lessons more engaging and interesting however, children are more likely to achieve success when content is delivered and learning ranges across multiple AOLE’s.  

After evaluating each pedagogical principle, it has become clear that they serve great importance in good teaching practice. Not only do these 12 principles guide practitioners through the new curriculum and ensure good practice, but they also provide great opportunities for good learning to take place amongst pupils. Taking the evaluation above into consideration I believe it is important that each practitioner takes each principle into consideration however, structure their own view and outlook on what good practice looks like. Each individual principle contributes to the potential success of the new curriculum as they provide a clear picture for practitioners to implement in future lessons. I will also personally build my own views on these principles that I will utilise and adopt in my own teaching practice. By doing so, I can improve my teaching and allow myself to develop my methods of teaching in practice. Firstly, I will consider different teaching methods I can incorporate into my lesson to ensure each individual within my class has the resources they need to develop and achieve success. I will also consider cognitive theories discussed above to incorporate multiple AOLE’s into the tasks I am leading, allowing pupils to create links between their learning. Finally, I will also consider each unique child in my class along with their ability and provide them with relevant resources and tasks that spark their interests to ensure my lessons are engaging and gives each pupil the support they need to progress. I will be sure to evaluate these strategies in my own teaching practice during my placement. I will do this with the support of my mentor and make regular comparisons week by week, reflecting on my approach to teaching practice. 
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