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Assessment for learning is defined as being a generator for feedback which will develop a student’s academic performance (Cambridge Assessment International Education, 2014). Assessment for learning (AFL) aims to identify where a learner currently is, and what they wish to achieve within their education. AFL is a process by which the learner takes a more active role in their learning, they outline where they are, where they want to be and begin taking steps to get there. There is the belief that each teaching and learning activity should provide an opportunity for assessment for learning, this results in continuous feedback between the pupils and the teacher in order to facilitate development. (NFER classroom , n.d.) This assignment aims to discuss how assessment for learning can be utilised during a series of learning episodes to aid progression across a variety of areas of learning and experiences. Assessment for learning can be broken down into four categories, sharing success criteria, quality of talk, quality of feedback and self and peer assessment (Black & William, 1998)
	The Curriculum for Wales 2022 is made up of six areas of learning and experience (AOLE) including maths and numeracy, language literacy and communication, expressive arts, humanities, science and technology and health and wellbeing. Each AOLE is made up of What Matters Statements which describe the key aspects of the learning within each respective AOLE. There is also an explanation of how the AOLE supports one or more of the four purposes of the curriculum as well as the progression steps within the descriptions of learning. (Welsh Government , 2018). During this essay, three learning episodes will be discussed, each including a variety of AFL strategies across three different AOLEs to demonstrate how progression occurs within an educational setting. 
	Progression is defined by the Welsh Government as being the journey along a continuum following the pace of the individual learner as the nature of the content changes as you move forward through the steps. Expectations are broadly set at ages 5, 8 11, 14 and 16. (Welsh Government , 2018). Assessment for learning aims to provide additional guidance for practitioners and pupils to determine what progression step they are currently working at and which one they are aiming to achieve. This is a very important and prominent subject area, especially since there have been developments to the curriculum in recent years. The education system is moving away from the once used Key Stages system to progression steps to provide a more seamless curriculum with assessment taking place every day rather than producing a one off judgement. (Welsh Government , n.d.). 
	The series of learning episodes in this essay are aimed at a Year 6 class in South Wales made up of three ability groups, those who are more able and talented as well as pupils who need additional support within lessons. There are also pupils who are somewhere in the middle, they are working at an appropriate level for their age. There is an appropriate level differentiation for each pupil to be challenged with the support of a more knowledgeable other (Futurelearn , n.d.). The pupils are aged 10 and 11, the chosen theme for the series of learning episodes was the World Cup as this was a current and prominent topic within both Wales and the World at the time. This falls in line with the curriculums focus on the four purposes, (HWB, 2022). The pupils had not had any previous lessons on the World Cup, this was the first time they had been introduced to the topic in a formal education setting. However, they had been introduced to some of the content within the AOLEs that have been chosen. 
	This series of learning episodes will cover the following areas of learning and experience, humanities, mathematics and numeracy, and expressive arts. The theme of the lessons is the World Cup, which is the beginning of this scheme of work, however some of the activities especially in the maths, numeracy AOLE are to consolidate prior learning, following Jerome Bruner’s spiral curriculum theory whereby content is revisited during each academic year, or through the progression steps with increasing depth or difficulty in order to develop the thinking and learning of the pupils. This allows complicated topics or theories to be introduced at an earlier point in the education system at a stripped back level appropriate for age of the learner (structural learning, 2017). Following this series of learning episodes, the World Cup will continue to be the class theme until Christmas. 
	There are a variety of journals and books written about assessment for learning and its effects in the classroom, one of the more prominent pieces of literature is from Paul Black and Dylan Wiliam. In the article ‘inside the black box’ Wiliam and Black detail the importance of interactive teacher for aiding pupil progress as it allows both the teacher and student to adapt their methods. It also outlines some of the flaws associated with assessment, some of which include methods focusing on the outcomes, the top marks or class rankings which leads to the pupils focusing on achieving those marks rather than improving their knowledge and learning. They outline those methods of assessment that focus on outcomes, can encourage competitive behaviour amongst students. The focus should be on ways that students can better themselves, there should be a focus on having discussions In which reflection is promoted. Where feedback can be taken on board by pupils as it is personalised to them and their learning needs. (Black & Wiliam, 2010). This source comes from two professional education researchers from UCL and has been published in a journal, this indicates that this is a reliable source. 
	Mitchell and Koshy suggest there is a large importance in the kinds of feedback pupils receive, a tick marked book provides less feedback than a book that has thought out personalised comments relative to each child, as well as this they suggest that verbal feedback is very important in furthering pupil progression. (Mitchell & Koshy , 1995)
	David Satterly outlines some of the arguments against using assessment in schools but also the counter arguments that have developed as assessment techniques are developing, one of the flaws he saw with assessment included pupils seeing themselves as one of two things, a success or a failure, this limits their performance as they have boxed themselves off, Assessment has developed to take a focus on improvement, students are no longer placed into these categories, they are given success criteria and feedback in order to reflect and improve. (Satterly, 1981)
	It can also be seen that providing constructive feedback can lead to progress and developing pupil attainment as modern AFL strategies take a constructivist approach. (Ko & Sammons, 2013) AFL strategies are used to foster improvement and progress, it is a sensitive and constructive process which reinforces the aforementioned belief that AFL takes a constructivist approach recognising achievements, and fostering motivation. (Florez & Sammons , 2013). 
	The first learning episode focuses on the humanities area of learning and experience to introduce the World Cup through a historical and geographical standpoint. For this session the what matters statement I chose to include was ‘enquiry, exploration and investigation inspire curiosity about the world, its past, present and future’ (HWB, 2022)
I chose this strand as it allows for the learners to ask questions and carry out research into the topic area. This allows for the pupils to take an active role in their learning thinking critically about the content they are being introduced to, in order to form judgements. This form of learning and exploration can lead to pupils identifying a sense of meaning and place within the world, this is outlined in the What Matters Statement under the curriculum for Wales.
	The principles of progression under this AOLE include increasing effectiveness as a learner, increasing breadth and depth of knowledge and deepening understanding of the ideas and disciplines within areas.  The principle of progression I have chosen to focus on in this lesson is increasing effectiveness as a learner. These principles are taken from the Curriculum for Wales, and include a focus on independent research leading to the learner making informed decisions. Appendix 1 shows the plan for the session the task includes independent research carried out by the learners in order to complete a fact file. The progression step I have chosen to focus on includes pupils using a range of resources to find information, working collaboratively and independently. By the end of this session, I want the children to have experienced progression in the following areas, independent research, and collaboration. 
	In this session a variety of Assessment for learning techniques have been included, this is to support the new curriculums need for continuous assessment. During the introduction to the session, a quality of talk AFL technique was implemented by which the children are randomly selected to share their knowledge with the class, creating an opportunity for the learner to be the more knowledgeable other in the classroom, which can aid pupils in reaching their zone of proximal development as per Vygotsky’s theory. (Guseva & Solomonovich , 2017). Theorists believe that questioning is a vital tool within a classroom in order to assess pupil understanding. It allows for feedback between the teacher and the pupil as well as student to student communication. (Hodgen & Webb , 2008 ) It has been found that promoting classroom dialogue through questioning can lead to students understanding what they have learnt and reflecting on it. (Webb & Hodgen , 2008 ). It can be seen that speech can be the foundations for learning, the level of difficulty of the questions asked are very important in measuring progress. (Welsh Assmbly Government , 2022) Higher order questions are needed to challenge the more able pupils, whilst basic level questions such as what is? Who is? Following the De Bono thinking hats theory. (Bono, 2000). This approach will also highlight any gaps in the students’ knowledge early in the lesson, therefore the lesson can be adapted to fill these gaps. 
	As well as quality of talk, during this learning episode the AFL technique of sharing. Success criteria with the learners. Upon personal reflection this method of assessment had the greatest impact on the progression of the pupils in my classroom. However, it can be seen that by sharing success criteria, through the use of a WAGOLL, what a good one looks like, children are encouraged to self evaluate their own work, thinking about whether they have met the criteria. The downfall of this method is that often pupils will not reflect on their work to make improvements. (Stream, 2017). Sharing success criteria through WAGOLLs gives the learner a sense of control over their learning, they have a clear idea of what they need to produce in order to progress, this allows the learner to control their progress as they are aware of their next steps all the way through the process. (Hall, 2004) According to the teacher toolbox sharing success criteria is very important in pupil progress when done properly, it acts as a checklist for the pupils to work with, eliminating the confusion that can be associated with tasks.  This is based on Black and Williams theory of formative assessment (Teacher toolbox, 2010). 
	The third form of AFL I implemented in this learning episode was peer assessment based on the success criteria, I found that this combatted the aforementioned issue of pupils not self-evaluating their work against the criteria. It is believed that involving the students in the assessment should be essential within a classroom. However, they way in which this is done is very important, theorists believe the practise to be ineffective when the students mimic the work of the teacher. Students should be taught how to assess, to use the success criteria to locate any gaps in the learning pointing them out in a constructive way. (James, n.d.). The positive aspects of peer assessment include the student has access to a greater volume of feedback more frequently as well as giving the pupils an improved understanding of their own work, as they are able to point out what has gone well and identify the areas they need to target for improvement. (University of British Columbia , n.d.). 
	The second learning episode focuses on the mathematics and numeracy Area of learning and experience, the theme of the World cup is carried through into this session which is based around co-ordinates as outlines in appendix 2. The chosen what matters statement for this session ‘Geometry focuses on relationships involving shape, space and position, and measurement focuses on quantifying phenomena in the physical world’ (HWB, 2022). Under this AOLE, the principles of progression include strategic competence, logical reasoning, fluency and communication using symbols. However, the progression step I have chosen to focus on during this session is ‘I have developed an understanding of the ways in which co-ordinates are used to solve problems involving position, length, and shape.’ (hwb, 2022) This is progression step 3 under the new curriculum and is viewed as being the appropriate progression step for the age range of the pupils in my class, however this is closely monitored against the progress of the children to assess whether they are working at this level, above or below and differentiation is then implemented. In order for the students in my class to work towards progression, during this session my intention was that they would become familiar with co-ordinates using the world cup as a theme and begin to solve word problems using the quadrants and the method they had been introduced to to write co-ordinates. 												During. This learning episode I implemented many AFL strategies including sharing and creating success criteria, I chose to spend a portion of the introduction of the session working with the class to create a success criteria. It is important to hold discussions regarding the success criteria, clarifying the end result with the pupils, setting milestones that can be achieved within the task. These should be a mixture of things that the students can already do and things that they are working towards. (Ontario Mathematics Gazette , 2017). One downfall of the method of sharing success criteria is that learners do not always engage with the lesson objective, or success criteria if it is something that they stick into or copy into their books at the start of a topic or lesson. (Crichton & McDaid , 2016) On the other hand, sharing success criteria can be a driving force to further pupil progression, as it fosters the opportunity for pupils to acknowledge what they have already achieved. (McDaid & Crichton, 2016). Another positive reflection from this strand of AFL is that pupils will spend more time assessing their progress which allows them to figure out where they need to go next, and the steps they will need to take to get there, encouraging more time for reflection. This in turn will further pupil progress as the students will continuously be monitoring their work as well as encouraging self-focus, rather than comparison with the ability and progression of peers. (National Foundation for Educational Research , n.d.)		Another AFL strategy I used during this session was a self-assessment technique whereby the children used their thumbs to determine of confident they felt at being able to complete the activity. Thumbs up represented very confident, in the middle equated to ‘I would like some help’ and thumbs down represented ‘I would like additional support’. The children were then grouped accordingly for the activity with regular check ins provided throughout the session. This worked like a traffic light system so that the correct amount of support could be allocated. Rachel McClelland carried out research into whether the traffic light system proved to be a useful tool for aiding progression. From the pupils that she surveyed; a very high proportion gave positive feedback about the system. Her overall findings concluded that the system led to positive changes within the classroom in. terms of pupils taking ownership of their work and progression, it also aided the teacher in remodelling the lessons to fix the gaps in the knowledge of the pupils to provide an enhanced and personal teaching plan. (McClelland, 2020). Many theorists agree with the use of a traffic light system for immediate self-reflection as a way to track progression as pupils can move between the stages during a task. (Stan, 2021). 					The third technique I implemented during this session was the us of feedback ensuring that each of the pupils had their books marked with a statement outlining what went well and an area for improvement. The use of feedback is an important part of pupil progression as it highlights gaps in the learning to the pupil. (Voinea, 2018). This follows the formative assessment model outlined by D Royce Sadler. There are many advantages to written feedback that I found to be very beneficial within my classroom, especially in relation to furthering pupil progress. These include personal feedback, relative to the needs of the individual pupil. As well as this, the feedback when written in their books is always there for the pupils to refer back to, they can develop personal targets and measure their progress. However, the shortfalls of this method include its time-consuming nature and this can result in pupils not receiving crucial feedback in time. (Race, 2021). 
	The third learning episode is an expressive arts session based on the flags of the countries taking part in the World Cup. The What Matters Statement used in this session was ‘creating combines skills and knowledge, drawing on the senses, inspiration and imagination’ which includes learners beginning to communicate through a variety of mediums. The progression principles under this AOLE include ‘refinement and growing sophistication in the use and application of skills’ as well as ‘increasing the breadth and depth of knowledge’. My chosen progression step is as follows I can safely choose the correct creative tools and materials with some consideration for others, this is progression step 3 under the new curriculum and based on prior learning this is the level I believe the pupils in my class are working towards. (Welsh Government , 2022) This is outlined in appendix 3, the activity in this lesson is creating flags using different materials including paint, pastels, and tissue paper. A variety of AFL techniques were used during this session, including a quality of feedback technique whereby the children had their work live marked so that they could correct any misconceptions as they carried out the task. Live marking provides an opportunity for teaching to be adjusted according to the needs of the learners as it happens in the same moment that the initial teaching is taking place. (Wells, 2018). This furthers progression as pupils are given the correct support from the beginning allowing more time for consolidation of methods. However, on the other hand, Wells also suggests that this is a widely time-consuming task when applying to a whole class setting.  (Wells, 2018). This can take away from time allocated to presenting content, however I believe that this is a vital tool in a classroom setting for aiding pupil progression especially when coupled with other methods of providing quality feedback. Sue Swaffield outlines some of the principles discussed by Paul Black and Dylan Wiliam which states that feedback should help learners know how to improve, this is an important way for pupils to progress in their learning as they know the areas that they need to target however, feedback also helps pupils identify the areas that they are making progress in. (Swaffield, n.d.). Another positive aspect of live marking is that the teacher can model techniques with the students and engage in two-way dialogue which can further progression as the pupils are given an opportunity to seek further guidance or ask for more help. On the other hand learners may not take ownership of their feedback as it is not recorded anywhere. (Morgan, 2019). 
	Throughout the planning of the three learning episodes, I made sure to focus on implementing assessment for learning strategies throughout the session. My intention for doing so was to determine whether this would aid the pupils in their progression. Upon reflection I found that the AFL strategies had a positive impact on my classroom in terms of progression. I noticed that pupils were taking more time to reflect on their work, some of the pupils in the class began to participate more in discussions, offering input when questioned. Pupils also felt that they were achieving more during the sessions as they were able to look back at their work and identify things they had done well. As well as holding many benefits for the pupils in my class I found this also furthered my teaching as I was able to tweak my lessons as they were happening to target any areas of weakness. I also used the assessment for learning techniques to identify where individual students needed to go next in their learning. It aided class groupings as children with similar targets for progression were able to be grouped together and have support to work towards these progression steps. 
	The limitations I faced when implemented the assessment for learning strategies included spending portions of the lessons explaining how to carry out the assessment for learning technique such as peer assessment and sharing success criteria. This meant that time was being taken out of the session which could have been spent on learning the content, however once the pupils had familiarised themselves with the AFL techniques and could confidently take part and use them the lessons became much more content focussed. At first the students were reluctant to use the AFL strategies, they felt as though there was no point, to counter this I began modelling the strategies showing how they impacted my work through the introductions in each session. 
	In conclusion, I found using AFL strategies enhanced the progression of my students in my chosen areas of learning and experience, this also corresponded with the literature surrounding the topic as demonstrated in this essay. I am going to continue to use a variety of AFL strategies within my classroom, taking every opportunity to give the pupils the tools they need to progress as best they can. I firmly believe the use of AFL has aided pupil progression across my chosen AOLEs and will continue to implement these strategies into my teaching. However before doing so, I will plan accordingly and allocate time to explaining and giving examples of my chosen strategies where necessary.  
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Appendix
	Student-teacher:
	Danica Jones 
	Class / Group:
	Year 6 

	AoLE or Subject:
	Humanities (geography) 
	Date:
	W/C 21.11.22

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	What Matters Statement - Enquiry, exploration and investigation inspire curiosity about the world, its past, present, and future
Description of Learning - I have experienced a range of stimuli, and had opportunities to participate in enquiries, both collaboratively and with growing independence


	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	ethical, informed citizens who:
· are knowledgeable about their culture, community, society, and the world, now and in the past
· 

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Digital Competency Framework 

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· Personal Target – To use voice to manage the classroom environment 
· QTS target -  differentiation, ensuring the lessons are suitable for all of the pupils to challenge themselves 

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	
LO – By the end of the lesson I will be able to describe key features of another country 


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	For the Lesson outcome - 
I can identify where in the world the country is 
I can use key information to create a fact file 


	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Misconceptions could include  - confusion about the kind of information to include / response – a list of websites and a booklet to useful information to get the pupils started in the right direction
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
20 minutes 
	Introduction to the world cup – what is it? 
When did it start? 
Where is it this year?
What do you think the climate is like? 
Why is it in the winter instead of the summer? 
Role of the teacher – using a football to randomly select children to answer questions, this will create excitement for the children.  

Use the PowerPoint as an aid to give the children information about the World Cups to fill any gaps in their knowledge highlighted during the questions. 
	The children will have an opportunity to act as the teacher or more knowledgeable other in the classroom.  They will be given time to share their thoughts when answering the questions as well as time to take in any new information and ask any questions that they have. 
	
	AFL – Quality of Questions/ talk 
The pupils are given an opportunity to share their knowledge with the other students 
This will also highlight any gaps in the knowledge of the class 

	

1 hour 
	Give whole class example of wales 
Set up different stations on each table – each table has a different country on it with information about the country – its football team- the language they speak – whether they have hosted or won the world cup and their flag 
Working in pairs – 9 countries covered 
Success criteria discussed as a class and shown a Wagoll 
	Task -  fill in a fact sheet about the country you have received 

Use the conversation card to learn how to say – hello, I am… and I support ….
	Differentiated worksheets with varying levels of support. 
 
LA groups will have the support of the class TA. 
	AFL – Sharing success criteria – WAGOLL 

Quality of feedback – Live marking 

	
10 minute plenary 


	Group feedback -  share your findings with the class 
	Present findings 
Give feedback on classmates work 
WWW and EBI 
	
	Peer assessment – constructive criticism based upon the success criteria 

 

	



	
	
	
	




	Evaluation of the Learning Experience
There should be evidence of reflection and discussion on each lesson in your learning journal. You are welcome to use the questions below to support this. 
Please complete the evaluation section below for two of your lessons each week.



	What prior learning has taken place? 
	· 

	What did the pupils learn in this lesson and how do you know?

	
· 

	What will the pupils learn next? 

How will this lesson impact on future learning (will they need to return and consolidate)? 

	· 

	How did this lesson plan promote pupil learning and pupil confidence?
	· 

	Reflective Analysis of Teaching and Strategies for Development


	Personal Targets for Progress 
(make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets links to the Welsh Language Competency Framework)
	· 



	Student-teacher:
	Danica Jones. 
	Class / Group:
	Year 6 

	AoLE or Subject:
	Maths Numeracy 
	Date:
	WC- 21-11-2022

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	What matters statements – Geometry focuses on relationships involving shape, space and position, and measurement focuses on quantifying phenomena in th physical world. 
Description of learning - I have developed an understanding of the ways in which co-ordinates are used to solve problems involving position, length, and shape.

	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	· Ambitious, capable learners who can use number effectively in different contexts


	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Humanities – Geography 

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	LO – To read co-ordinates on a four-square grid 

	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	I can write co ordinates using brackets and a comma 
I can use the along the corridor and up the stairs method 

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
20 Minute Introduction 
	Recap of the World Cup 
Introduction to co ordinates 
Question – What are co ordinates (give the pupils an opportunity to think) 
Secret Squirrels for how to write coordinates 
Demonstrate using the whiteboard how to use along the corridor up the stairs to work out co ordinates 

Create a class success criteria for working with coordinates 
	Take part in the secret squirrels portion of the lesson 
Ask any questions they may have 

Contribute towards the success criteria 
	
	Quality of questions – secret squirrels 

Sharing success criteria – Creating a whole class success criteria 

	
1 hour main body 

	Explain the task – using the sheets plot the co ordinates of the footballs and football related items 
Record the co-ordinates of the items 
	Take part in the activity completing the tasks in the allocated timeframe 
	Differentiated worksheets 
LA groups are supported by the classroom TA 
	AFL – Self assessment
Thumbs up or thumbs down to show understanding and how much support they would like with the task

	

Plenary 
15 minutes 

	The children will be able to mark the work of someone else in the class and leave a comment 
	Mark the work of a peer 
	
	AFL – peer assessment 
Marking the work and leaving a positive comment 

Quality of feedback -each piece of work will be marked with a full comment of what went well and areas for improvement as well as an opportunity to make corrections and ask for help. 

	



	
	
	
	




	Evaluation of the Learning Experience
There should be evidence of reflection and discussion on each lesson in your learning journal. You are welcome to use the questions below to support this. 
Please complete the evaluation section below for two of your lessons each week.



	What prior learning has taken place? 
	· 

	What did the pupils learn in this lesson and how do you know?

	
· 

	What will the pupils learn next? 

How will this lesson impact on future learning (will they need to return and consolidate)? 

	· 

	How did this lesson plan promote pupil learning and pupil confidence?
	· 

	Reflective Analysis of Teaching and Strategies for Development


	Personal Targets for Progress 
(make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets links to the Welsh Language Competency Framework)
	· 



	Student-teacher:
	Danica Jones 
	Class / Group:
	Year 6 

	AoLE or Subject:
	Expressive Arts

	Date:
	W/C 28-11-22

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	· Expressive Arts 
· WMS -creating combines skills and knowledge, drawing on the senses, inspiration and imagination 
· DoL – I can safely choose the correct creative tools and materials with some consideration for others 
· 

	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	· Enterprising and creative contributors 
· connect and apply their knowledge and skills to create ideas and products
· 

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Humanities 

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	To recreate the flag of a country using different materials 


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	By the end of the lesson I will have created a flag from my chosen country 
By the end of the lesson I will be able to confidently use the materials I have chosen 

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
10 minutes 

	Looking at different flags, do you know what countries these flags are from? Kahoot? 
Explain the different resources available to make the flags 
Scrunched up paper and glue 
Paint 
Coloured pencils 
Pastels 
Etc 
	Taking part in the kahoot 
Sharing any knowledge they have about flags of the world 
	Provide a variety of flags and support from a TA. 

Provide templates for some of the more difficult aspects such as the welsh dragon 
If needed 
	AFL Quality of questions / talk 

Success Criteria Wagoll 


	

1 hour 
	Creating their flags in groups based on resources eg one group has paint one has pastels etc 
If there is time and availability the groups may switch 
	Creating the flag using a variety of resources 
	
	Quality of feedback – Live marking for the children to make. Improvements to their technique 

	
10 minutes 


	Recap the different flags, have another go at a kahoot 
	Show their work to the class 
Sharing anything they have learnt 

	
	Self assessment – 
Green amber red on the understanding scale 
Would you like to go over the flags in the daily round up? 

	



	
	
	
	




	Evaluation of the Learning Experience
There should be evidence of reflection and discussion on each lesson in your learning journal. You are welcome to use the questions below to support this. 
Please complete the evaluation section below for two of your lessons each week.



	What prior learning has taken place? 
	· Prior learning included a lesson on the world cup to create fact files on a variety of countries 

	What did the pupils learn in this lesson and how do you know?

	
· The pupils were able to experience a range of materials to create flags from countries that qualified for the FIFA World Cup 

	What will the pupils learn next? 

How will this lesson impact on future learning (will they need to return and consolidate)? 

	· This lesson was the last in the series of World Cup lessons, the pupils next step to further their learning is to research the climate of the various countries making comparisons and noting differences 

	How did this lesson plan promote pupil learning and pupil confidence?
	· This lesson plan promotes pupil confidence and learning by allowing them to experiment with different materials such as paint, card, pastels and tissue paper to create a flag of their choice 


	Reflective Analysis of Teaching and Strategies for Development


	Personal Targets for Progress 
(make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets links to the Welsh Language Competency Framework)
	QTS target – 
Personal Target 
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