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[bookmark: _GoBack]Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
 
To be creative is to want to identify opportunities, combine prior knowledge and apply it in different contexts, develop understanding of issues and take measured risks, in order to design valuable solutions (Education Scotland, 2013, Costa and Kallick 2008, Donaldson, 2015 and Bacigalupo et al., 2016). However, some theorists support other ideas of creativity, such as Weisberg’s (2015) Simonton (2013) and Boden’s (2004) assertion that ‘intentional novelty’ is a more worthwhile definition of creativity than one which talks of producing ‘value’. When we look at the cognitive understanding of creativity, we try to understand how people can produce new ideas. Creativity has many components, many of which we may still be unaware of as the science behind understanding brain function is still developing. A lot of theory into creativity focusses on considering how people produce ideas; Guilford (1976) discussed how divergent thinking can provide many different ideas for one problem. It is during this time that people can be spontaneous and free flowing in a non-linear manner. Divergent thinking can provide many possible solutions in a short space of time and unexpected connections can be made from seemingly irrelevant elements (Adams, Beniston and Childs, 2009 and Prado and Andrades, 2008). It is during the divergent idea generation process that individuals can prosper (Adams, Beniston and Childs, 2009). Amabile (1996) and Adams, Beniston and Childs (2009) talk of how individuals can produce more creative ideas, although groups working creatively also have their benefits; however, the group must be well-managed, with a clearly defined goal. Tracy (2016) and Simonton (2016) state it is worthwhile to note that for groups of people to deliver ideas in a divergent way there should be as few barriers to creativity as possible, these barriers will be discussed in more detail later. Amabile (1996) talks of how groups of people can help the creative process when it comes to deciding on a final idea, as the collective knowledge and ideas can focus on a singular outcome. The process of using logic to give a singular answer is known as convergent thinking, a phrase coined by Guilford (1976). Convergent thinking is beneficial in creative processes as it helps to identify and refine raw ideas into a final piece. It is worth pointing out that we need both divergent and convergent thinking in order to be fully creative (Kaufman, 2012 and Cropley, 2006). This can be illustrated in the Geneplore model (see Appendix 1) where ideas are generated, explored and refined (Finke, Ward and Smith, 1992).

Whiting (2019) talks of the importance of creativity for the economy, environment, leadership and the future of work. In fact, the Future of Jobs Report gives creativity as a top 10 skill needed; showing creativity to be at number three (WEF, 2018). Further support comes from Adobe (2012) stating that research into creativity shows that ‘8 in 10 people think creativity is key to the advancement of the economy and nearly ‘two-thirds of respondents’ think that creativity is a cultural asset. Therefore, it is vital to be developing elements of creativity within pupils. Donaldson (2015) and WG (2019) support this through key purposes of the curriculum which look to develop enterprising and creative individuals. Learners need to be self-sufficient and ready to learn throughout their lives and should be provided not only with knowledge, but also skills to allow flexible learning, to help individuals adapt to an ever-changing and uncertain job market (Ward, 2004 and Donaldson, 2015). This is supported by Duckworth (2016) WEF (2015) and Ward (2004), who see persistence and enterprise skills as fundamental to individuals’ future successes (see Appendix 2). McLeod, Scott and Fisch (2007) noting that 65% of children entering primary school today will ultimately end up working in completely new job types that don’t yet exist. Therefore, teachers need to be delivering ways to build skills in enterprise; skills which provide learners with improved ability to think of ideas and importantly the skills to produce value from these ideas (QAA, 2012). Ward (2004) talks of how technology is a rapidly changing and expanding market and the demand to supply workers in this sector is great; however, there is a shortfall in the number of suitably qualified workers, in Europe, 40% of companies stated they struggled to fill vacancies as applicants did not have the required skills OECD (2014, cited in Hallett, 2016). The situation is clearly worsening, highlighted in two similar reports where skills shortage in United Kingdom was projected at 12% in 2016 and 19% in 2018 OECD (2014, cited in Hallett 2016 and Manpower, 2018) (see Appendix 3 and 4). Following this, WEF (2016) point out that more than one third of skills needed in 2020 will be different from 2015. With an updated report stating that by 2022, ‘no less than 54% of all employees will require significant re- and upskilling’ (WEF, 2018, p. xi). Additionally, Manpower (2019) identifies not only a lack of skills, but also a shortfall in the ‘labour force participation rate’ as a major concern. Highlighting that in America there has been a fall from 67% in 2000 to 63% in 2019. This is something to be further investigated as there are many factors which effect the job market and it is something to be aware of. This huge requirement from industry could be the driving force behind curriculum reform in Wales and the rest of the world. Of further consideration for educational professionals is that children can be enterprising, but they need entrepreneurial skills in order to turn it into a business. Therefore, practitioners should be giving attention to developing enterprise skills and avoid focussing on entrepreneurial skills.

NACCE (1999) believe that the current curriculum and priority through policy restrict the amount of time that is given over to creative development in schools. Highlighting the lack of time and status given to the arts and less creativity shown in science lessons. Charlton (2019) and De Graff (2015) look at the practical challenges for teachers, explaining how more emphasis needs to be placed on creativity in schools but that we also need to fund this to allow teachers with time and resources. This ties in to on-demand creativity when individuals are given a set amount of time to think of ideas there is an external pressure which may hinder their creative process. There appears to be a theoretical tension between freedom and restrictions when it comes to allowing creativity to occur. Some theorists argue that creativity thrives in an open and limitless environment, whereas others argue that the right type of limitations and constraints can generate opportunity (Rosso, 2014 and De Graff, 2015).

The Entrepreneurship Competence Framework (EntreComp), defines what competences are needed to engender entrepreneurial skills in individuals. Established in 2016 through European Commision funding. The structure and benefits it looks to develop took many years of policy making; however, the foundations come from an understanding that individuals can learn entrepreneurial skills and use these to benefit themselves and their wider society. Previously there was no common understanding of what entrepreneurship meant and the framework looks to unify countries’ understanding. A clear understanding of what entrepreneurship is leads to clearer goals; then advancements can be made at a faster rate. Entrecomp aims to address the potential skill shortfall faced by European citizens and businesses. The aim is for all citizens and organisations to have greater understanding of their competence in ‘literacy, numeracy, science and foreign languages, as well as more transversal skills such as digital competence, entrepreneurship competence, critical thinking, problem solving or learning to learn’ (Bacigalupo et al. 2016). As Barnes (2019) notes, a major benefit to the framework is that it looks to provide knowledge and skills with a wide application for the future jobs and roles which currently do not exist but envisaged to be more entrepreneurial and innovation based. It defines ‘3 competences areas’ from which 15 interconnected competences stem. Under each competence there are 60 threads separated into 8 progression levels. These comprise ‘learning outcomes and proficiency levels’ which can link to ‘current and future initiatives’ (Bacigalupo et al., 2016). The Entrecomp Framework corresponds with an updated version of the Digital Competence Framework for Citizens (DigComp) (Carretero, Vuorikari and Punie, 2017). Both frameworks talk of problem solving, expressing oneself and how good communication and collaboration skills need to be developed. The aim being that mentors and trainers can use the frameworks to improve the advice and coaching they provide to young people, leading on to a more entrepreneurial way of thinking for citizens.
 
Utilising the Entrecomp Framework as well as other to recognise my current level of creativity I have considered placement lessons, activities carried out in university and aspects of my personal life to judge myself against. Using the framework as a starting tool and comparing this to Torrance (1966,  
1974) components of creativity I will hope to get an understanding of my present level and how to progress myself in this way. The framework thread goes to level 8; levels 7 and 8 are mainly used for business purpose, 6 would often be the highest level for those in education, although some of the higher levels do have elements which individuals can connect with. Bacigalupo et al. (2016) sets out 5 thread descriptors under the ‘Creativity’ competence in the framework; the creativity competence comes under the area of ‘Ideas and Opportunities’.

The first of these threads is to ‘be curious and open’.  I have always felt I am curious about the world and I enjoy asking questions to gain a greater understanding of it. For this descriptor I feel I am at level 6 as I have adequate broad knowledge of subjects, and I can apply this in different contexts in order to achieve the required result (Bacigalupo et al. 2016). Curiosity is a characteristic of divergent thinking, where an individual delves into an idea to understand it more fully (Brolin, 1992 and Guilford, 1976). Albert Einstein and Leonardo De Vinci, two remarkably creative humans are said to have spoken of their never-ending passion for continuous learning (Wiedner, 2014). This has strong ties to the Professional Standards for Teaching and Leadership (Wg, 2019) which talks of how a teacher should continue to develop professionally by researching their chosen field, in order to progress their pedagogy. The search for new ideas to existing problems can be termed as ‘sandboxing’, where an area is used to develop ideas in an interdisciplinary way (Leizrowice, 2018). Torrance (1966, 1974) and Moyles (2007) note that a descriptor for creativity is being curious and being open and flexible in your approach to things. The overlap of creativity descriptors shows that there is a common understanding of basic elements between theorists and researchers. Education Scotland (2013), Moyes (2007) and Costa and Kallick (2008) talk of combining contexts as well as thinking flexibly as a habit of mind. I have shown my open and curious side through a question posed by a pupil on PTE during a science question generation lesson. The pupil asked, “If the world is spinning so fast, why aren’t we thrown off?” This question appealed to me and I decided to base my next lesson around this question. I already had a basic understanding, but I needed to do my own research to find out the intricacies of the subject. I researched online and carried out my own tests for gravity using two objects and a slow-motion camera. I developed this research into a lesson plan (see Appendix 5). A way for me to progress myself in this area would be to use the sandboxing idea to generate more ideas around concepts that interest me. A further way to develop in this area could be to undertake creative drama classes as Karakelle (2009) proposes, these can benefit individuals through increased mental flexibility and fluency, two identifiers of Torrance’s (1966, 1974) creativity elements.

The second thread to discuss is to ‘develop ideas’ (Bacigalupo et al. 2016, p 24). I place myself at level 3 for this descriptor as I have experimented with ‘different techniques to generate alternative solutions to problems, using resources in an effective way’ (Bacigalupo et al., 2016, p. 24). To develop creative ideas, you need divergent thinking techniques; previous knowledge should be applied to the problem then skills in fluency to generate many ideas (Torrance, 1966 and 1974). Getzels and Jackson (1962), Guilford (1976) and Hudson (1972) all talk of how you need flexibility in creativity solutions; pertinent for teachers as often they are limited by resources and time. I have shown I can develop ideas when on placement with a nursery class. There were many EAL pupils whose spoken English was at a low level. I knew the children worked well through sensory experiences due to previous observations. I decided to retell Rosen’s (1989) story of ‘We’re Going on a Bear Hunt’ through a sensory trip around the school garden. Here the children listened to the words of the book as they saw, felt and heard elements from the story; sticks cracking, snow falling and mud squelching (see Appendix 6). According to the framework, I would progress in this area through trialling my ideas; this is something that could be developed over a carousel activity. The first group defining the process and helping me refine my ideas. To work toward higher levels, I need to work on my convergent thinking, De Bono (1985) talks of the need to be critical of ideas and use logic and lateral thinking to give a correct answer to a standard question. Guilford (1976) and Amabile (1996) support this thinking, discussing how communicating ideas in a group can lead to more focussed ideas. However, Moseley et al. (2005) are dismissive of De Bono’s theories, discussing how there is little evidence showing any wider improvements in thinking achievement due to cognitive approaches. Although they do mention that there were ‘significant benefits’ for pupils with Special Educational Needs. Overall De Bono’s thinking tools can be beneficial in developing ideas. As shown by ESTYN (2015) and Hyerle and Yeager (2007) who advocate good practice using ‘thinking hats’ as well as thinking maps, a visual tool to help writing. To progress myself even further in the development of ideas I will aim to talk to other practitioners who have used ‘blue hat’ lateral thinking in classroom settings (De Bono, 1985). I will aim to do this by the end of PTE 3 so that I am more able to develop my creative ideas once I begin work as an NQT.

Thread three in the creativity competence is in relation to skills in defining problems (Bacigalupo et al., 2016). I have identified that I have elements of level 1, curiosity as a habit of mind Costa and Kallick (2008) and approach problems with awe and wonder. I also possess elements of level 2 proficiency as I showed divergent thinking skills during an open-ended problem task in university around the question ‘How many uses for a shoe?’ Although I have some skills in ‘encouraging experimentation’ (Bacigalupo, 2016, p. 24) through work in schools, overall, I will place myself at level 2. Getzels and Jackson (1962), Guilford (1976), Hudson (1972) and Torrance (1966 and 1974) support Bacigalupo et al. (2016) when they talk of generation of multiple solutions is an element of creativity. Fluency was shown in this task when I generated 30 different solutions to the problem (see Appendix 7). During this individual task I felt free to engage fully, although when it came to discuss our ideas as a group, I faced some ridicule from my peers as the ideas were strange and unusual. Tracy (2016), Rieck (2010) and Simonton (2016) talk of rejection to an idea as a major stumbling block to creativity. What I identified as a result of this was that I am resilient as an individual and will not allow minor setbacks to hamper my progress, I am willing to take risks, an element of Torrance (1966 and 1974) creativity identifier. This is another important skill to develop in children to help them mentally and emotionally in their future lives (Donaldson, 2015 and WG, 2019). A way for me to progress myself in this area would be to use more communication and collaboration in my ideas to develop my own understanding of what is needed for good problem defining. A way to progress myself in this area could be to research problem solving processes such as (Schein, 1988) to better understand what to look for when identifying and understanding problems. In my opinion, a weakness of the framework here is that individuals should know how to define problems before developing their ideas around them. If we look at creativity as a process driven exercise, where one overcomes a problem through alternative solutions, then the framework should be laid out with the ‘define problems’ thread coming before ‘develop ideas’.

The fourth thread to study is how to ‘design value’ as an individual (Bacigalupo et al. 2016). I feel a negative for this thread is that the description for level 6 doesn’t apply so much for teachers yet there are elements of level 7 I feel I have hit. For example, when playing a ‘maximise/minimise’ game in university to redesign traditional games, magnifying or shrinking them down. This showed a ‘different design approach’ to produce value (Bacigalupo et al. 2016). Overall, I will place myself at level 5 for ‘design value’ I can relate to the description for this in formal settings and everyday life. One example of how I have ‘created a product that solves my problem’ Bacigalupo et al. (2016) (see Appendix 8). Here I had to try to keep my sock dry, although it was raining and the front of my shoe had a hole in it, to solve my problem I overcame functional fixedness, described by Duncker (1945) as “mental block against using an object in a new way that is required to solve a problem" (Sternberg, 1994). I did this by using a plastic glove to cover my sock and keep the water out. Although this is a simple example, I feel it is important for practitioners to understand and use creativity in everyday life. Although not directly connected to teaching, an ability to identify creativity in all aspects of life allows utilisation of transferable skills. A way for me to progress myself in this area would be to complete more work in groups, developing my communication and collaboration (Bacigalupo et al. 2016). A way to achieve this would be during my next PTE when I can collaborate with other teaching staff during PPA and Adds meetings. I attended these during my last two placements but feel more confident in my teaching ability to put forward new ideas to support the schools I will work with. University and school mentors will be utilised in order to identify areas in which I could put forward ideas to design value.

The final thread under the creativity competence looks at how ‘innovative’ an individual can be (Bacigalupo et al., 2016, p.25). I place myself at a level 2 because I can think and talk about how innovations have transformed society (Bacigalupo et al., 2016, p.25). An example shown was during PTE when helping children discover about Celtic use of bows and arrows. From a creativity point-of-view it was great to see the children engage with initial discussions about why bows and arrows were so important to the Celts. Role play around these ideas helped cement understanding for some of the pupils. Knowledge was gained around properties of materials and how the discovery of iron was revolutionary at this time (see Appendix 9). Simonton (2013), Boden (2004) and Weisberg (2015) all put forward the argument that truly creative people create unpredictable and innovative ideas, these ideas, if fully realised, can go on to change society, culture and the world. A way for me to progress in this thread and progress in my professional development would be to research more into different types of innovation and discover how they have shaped the modern world (WG, 2019 and Bacigalupo et al. 2016). I can engage with this by completing my own research, but I feel a big progression step would be for me to attend relevant seminars by fellow professionals in the field of education as well as other areas. I will aim to watch more Ted Talk presentations as I find these engaging and these would be a good starting point.
 
The final two threads do not come under the creativity competence in the framework, although there are strong ties to elements of creativity within this (Bacigalupo et al. 2016). The first of these threads 'be resilient’ (Bacigalupo et al. 2016, p. 28).  I place myself at level 6 for this thread, I feel confident that I frequently hit the lower level descriptors. I have shown I can ‘devise strategies to overcome standard adverse circumstances’ during school placement when I produced extra resources in case these were needed (see Appendix 10). The extra resources were required in the lesson as some children had made a mistake on the first sheet. This showed how I had devised strategies to overcome standard adverse circumstances’ (Bacigalupo et al. 2016, p. 28). I have also shown skills in this level of competence when a PE lesson had to be moved indoors due to the weather. I feel I was calm and organised to adjust the setting and basis of the lesson to work around the adversity. While surprise has been deemed as an element of creativity (Simonton, 2013, Boden, 2004 and Weisberg, 2015). It is the ability to overcome surprise that builds confidence in the creativity process for the learner (Tracy, 2016 and Rieck 2010). A way for me to progress myself in this area would be to connect with psychology focussed interventions such as mindfulness programmes and Acceptance and Commitment therapy (Davies et al. 2019). Ideally these would be offered through a workplace as these are commonly our most stressful situations. As a university student I am aware of the support available through student services and when I enter full-time employment, I can seek these out. There are websites and apps available providing these services also. This can be a long process, but it is one that is invaluable to all individuals.
 
The final thread is to ‘cope with uncertainty and ambiguity’, as well as having creative elements I feel this has similarities to the previous thread (Bacigalupo et al. 2016, p. 33). You need to be resilient in order to accept, adapt and overcome uncertainty or changes in life. I place myself at level 4 for this thread as I can research various sources through various media types in order to make informed decisions about the information I am being presented with. A lesson I showed this acceptance of uncertainty in was during a map reading activity. To hook the lesson, I decided to take a small risk and by utilising an unusual approach. I gave each student an orange and we proceeded to draw on north and south poles, followed by a line for the equator and finishing with the continents drawn in. This was a messy alternative to simply getting children to draw a map of the world, but I feel they connected with this creative element and will hopefully remember some of the key points form the lesson due to the unusual way it was delivered. This activity could be improved from a creativity point of view by delivering as a whole brain teaching lesson; I had the children’s attention, they were engaged and collaborating naturally so they would need to be instructed to teach each other the important points (Biffle, 2013). A good general way to improve myself in this area would be to ensure I have good health as well as making strong social connections to those in my professional life as well as my local community. With strong bonds comes a security and confidence to face whatever challenges you are presented with (Davies et al. 2019).
Through further self-reflection I have concluded I feel most creative when in an outdoor environment. De Graff (2015) talks of realising and reproducing environments that promote your own creativity; this is something I will be aware of when planning creatively in the future. As Woods (1995) notes, it is important that individuals learning environments beneficial to creative teaching are identified for teachers to thrive in.
 
When considering development of children’s creativity in the education system it is worthwhile to look to Land and Jarman’s (1968) test for creativity. The test measured divergent thinking by recording how many different ideas for one question the children could produce. The test was repeated on the same pupils over several years and showed that over time, the same set of children became progressively less creative. Land and Jarman spoke of a strong possibility of this being caused by the school system dumbing children down, whether intentionally or not (Nascimento, 2017). This belief is supported by Robinson (2006) during his TED talk on ‘Do Schools Kill Creativity’ when he talks of how children are born with the potential for tremendous talent and yet in education, we can squander this talent. Teachers have a massive impact on children’s creativity; due to the way we teach a whole-class and in the interactions that we have with children on a more individual basis. We must provide opportunities for children to thrive in creative ways, but we must also be open to the ideas they put forward and the different ways they approach the same situation, question or problem. Donaldson (2015) discusses the importance of creativity for a child, through his pedagogical principles, highlighting collaboration and use of previous knowledge the pedagogical principles. This ties into assessment for learning which is a key component for teachers to understand where their learners are currently at, and how to progress their talents further. Although as teachers we do not have a focus on the business elements of creativity, it is important to note that creativity is highly valued in the world of work, especially in leadership. Reports suggest that to be successful in business, even in volatile markets, you need to take creative and innovative approaches (Soffel, 2016, Whiting, 2019 and IBM, 2010). This is backed by Costa and Kallick (2008) who specify that individuals need to be innovating in order to be more creative. Tracy (2016) and Carretero, Vuorikari and Punie (2017) go on to state how problem-solving and making decisions are the key functions of the entrepreneur. This helps to explain why creativity is important in achieving success. We also need to be open as teachers to children’s prospects, we need to develop skills so that children can grow to become entrepreneurs if this is the path they take, or if working for a company can have the skills to become intrapreneurs. 

When considering how to develop creativity in young learners, we need to consider common obstacles to creative thinking. Tracy (2016), Rieck (2010) and Simonton (2016) discuss:
· A lack of clear goals or objectives – without these, it can be hard to move forward with your ideas.
· Worry about failure – we learn from mistakes so we should not be afraid of failure, when we learn to accept and understand failure as part of the process then we can become more effective problem solvers. 
· Fear of ridicule or rejection – it is human nature to want to fit in, to play it safe; children can be fearless, but they also quickly learn not to make mistakes that others will ridicule them for. This leads to individuals settling for far less than they could achieve if they were not afraid of what others think. 
· Failure to adapt – a rigid mindset comes from a subconscious desire to remain consistent in our behaviour, this is called homeostasis. We will tend to stay in our comfort zone for ideas and over time these neurological pathways deepen until we rationalise never changing. Homeostasis is a major factor to humans not reaching their potential. 
· Proactive thinking – the brain needs to be worked, like a muscle. If the brain is unengaged it can stagnate and become more passive over time. Routine is a driving force behind this, routine is safe and predictable, however this leads to complacency which in turn causes fear of the unknown and a less creative mindset. 
 
Craft (2005) talks of how creativity can become suppressed in young children, leading to less confidence in sharing of ideas. This can develop into functional fixedness, when ideas are repressed so possibilities are not imagined. Teachers need to build the foundations for children to be fearless, to have a go.

WG (2019) discuss how practitioners need to carefully consider their pedagogy and approach to teaching, this will help to ensure creativity elements are being developed in children. Perkins (2018) states that about 90% of what children are taught is information they will never use again. He proposes that we should be teaching skills we will use in everyday life, rather than teaching the quadratic equations, teach about statistics and percentages as these are much more likely to be used day-to-day. This is supported by De Bono (1985) who favours learners using reasoning and probability to assess the correct answer. Impact (2019) and ESTYN (2016) discuss how creative elements are being promoted in schools, driven by the new curriculum, these highlight good creative and critical thinking opportunities, delivered through problem-solving contexts. Singapore maths is an example of an approach with problem solving at the centre; harnessing collaboration skills to creatively work together (Kaur, 1998). Although normally a subject which many see as rigid and incapable of creative license, divergent thinking is shown to have an impact on mathematic ability through use of open-ended problems (Haylock, 1997). Teachers can look to build pupil’s resilience through mental risk strategies, experienced in the physical world. Delivered through ‘hot and cold’ tasks where children must create from scratch, without seeing a previous example or given rigid instructions (Donaldson, 2015, WG, 2019 and Davies et al. 2019). As Bellis et al. (2017) Hughes et al. (2018) and Di Lemma (2019) discuss, by providing caring and supportive adults who build resilience in their school life, teachers can help children mitigate some of the negative elements they may have been exposed to outside of school, such as ACEs. From these experiences, children can build skills to be resilient individuals who thrive in overcoming challenges (Donaldson, 2015). A major benefit of the new curriculum in regard to creativity is the Expressive Arts Area of Learning and Experience, which looks to ‘foster creativity and critical thinking skills which will aid learners’ capacity to question, make connections, innovate, solve problems, communicate, collaborate and reflect critically’ (WG, 2019). These are responsibilities which will be hugely important in helping teachers develop 21st century learners. To further develop creativity in schools, practitioners should develop pupils’ skills through strategies for when the answer is not known; this will help guide children’s decisions, not only in the classroom, but in everyday life (Costa and Kallick, 2008 and Biffle, 2013).
 
Before undertaking this module, my understanding was that creativity meant producing art, such as a painting or sculpture. Through lectures and further reading I have come to understand that I have some creative elements, through skills in problem solving and resilience (Bacigalupo et al. 2016 and Carretero, Vuorikari and Punie, 2017). The Higher Education Academy (2014) note that UWTSD provides trainees with practical education to help enhance employability through enterprise knowledge and skill-building. Without these, trainee teachers may be placing their students at a disadvantage. Therefore, creativity needs to be a 21st Century skill that teachers are aware of and are trained to understand the multitude of ways to enhance their learner's creative sides (Soffel, 2016). What is highly beneficial to current teachers is the synthesis between the new curriculum and new teaching standards (WG, 2019). This allows educators the freedom to engage with the curriculum in the most beneficial ways for their individual pupils and to allow learners creativity to flourish. I feel creative thinking can be a wonderful way to engage learners in a task; a mental exercise for the brain, like drama, dance or physical activity. Looking at a wider perspective, an Adobe (2012) study found that only one in four people believe they’re living up to their creative potential. It is a consideration that the requirement from industry to support the ever-changing, innovative and creative job market could be the driving force behind curriculum reform in Wales and the rest of the world. However, either through delivering creativity as a lesson focus or delivering lessons which develop creativity as a by-product; teachers will be helping all children on their future paths.
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