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Detail of Workshops Attended

Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	Induction 
	16/10/23

	1 Workshop 1
	01/12/23

	2 Workshop 2
	27/03/24

	3 Workshop 3
	07/08/24

	4 Workshop 4
	18/09/24




Mentor’s report
[bookmark: _Hlk524429051]
	With reference to the 3 learning outcomes please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner at the outset of the programme in Task 1 (Part a) and the later perspective given in Task 1 (Part b). Where you have seen or discussed feedback from individuals in need of care and support and/or their carers with whom the learner has worked, you are encouraged to comment on this with regard to the learner’s development and their future development.


	
Caroline has developed and honed an array of social work skills in the last 12 months.  She is open to feedback and trying out different ways to engage foster carers to develop their own skills and knowledge around fostering.

Caroline has undertaken several annual review reports, in addition she has completed risk assessments – both of which have involved skills of analysis.  Caroline has a ‘have a go’ attitude and will happily make efforts to complete a task, gain feedback/ alternative perspectives and then go on to further develop her work.  Caroline’s reports writing has maintained a focus on evidencing foster carer competencies and Caroline has demonstrated curiosity around factors which may impact on fostering.  Caroline and I have had discussions around foster carers who have a criminal conviction, autistic spectrum disorder or display a lack of warmth.  Caroline contributes to these discussions, debating whether these factors alone, should, could or do impact on the persons ability to foster children safely.  Caroline has certainly grown in confidence in terms of her balance and analysis, she understands her own red lines, also acknowledging that others may have alternative views or risk thresholds.

Caroline uses several tools in her work, both directly with foster carers (as she did in her observation of practice) and in her day-to-day work- for example applying learning models or PACE techniques to her own practice.  Caroline has supported several foster carers who have had young children or babies in their care with plans of adoption.  Caroline has taken it upon herself to develop her own understanding of the adoption process to enable her to support and explain to her foster carers what to expect- this has included independent research, discussions with staff experienced with adoption and feedback/discussion with foster carers who have been through this process.  Caroline developed and delivered training to her foster carers on this topic, which was well received.  Caroline’s gentle, nurturing nature has served her well with this particular focus.  Although a positive outcome, adoption can be emotionally hard for the foster carers who have cared for the child during their formative years.  Caroline is attuned to the needs of her carers as well as the child being adopted. Caroline has developed informative and realistic views of adoption and the need for post adoption support for all involved.  

Caroline has attended POT/LADO meetings in relations to allegations against foster carers in the last 12 months.  Caroline has presented well in these meetings, despite her dislike for conflict by remaining calm, factual and open minded.  Caroline has learnt that she can best support and represent her carers in these meetings by knowing them well and ensuring that they adhere to the fostering expectations- such as recording and sharing information of concern or relevance.  As such Caroline ensures that foster carers know their responsibilities and can be firm with those who do not protect themselves by meeting these expectations (Go Caroline!). Being involved in exploring allegation has given Caroline an insight into the complexities of fostering, forced her to consider her own red lines/boundaries, as well as give her experience of S.47 enquiries when these have been conducted alongside.  

Overall, Caroline’s foster carers appreciate her diligence and dedication to them and the young people they care for.  Caroline genuinely cares about those she works with and that she strives for positive outcomes, using creative means to engage people and develop her own practice skills.  It has been wonderful to see her grown in confidence and find her own style, including her confidence to challenge.  Working collaboratively with other professionals comes easy to Caroline and has gained a sound understanding of her supervising social worker role.  

Direct feedback was received from a foster carer in July 2024 which I thought would be pertinent to share.  
I just wanted to say that my supervising social worker Caroline Blair is fantastic. Since she has been working with me she has been amazing, always at the end of the phone or email, my supervisions are very professional and she asks all the right questions and challenges when needed, she is very encouraging with training and discussing trying different approaches with the children, my supervisions are always on time and my intuitive care is always signed off.

Well done Caroline! 


	Note for Mentor – Please ensure that you provide a signature of verification of this report in the section titled ‘Signatures and Line Manager Verification’








Learner Details

Learner details, Signatures and Line manager verification.

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio.

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Caroline Blair 

2. Learner’s University Number: 2318244

Address for Correspondence: First Affinity Fostering, Chester Road, Gresford, Wrexham, LL12 8NB

Telephone Number: 07826554396

E-mail address: carolineblair@hotmail.com 

Date of Professional Qualification: Social work Bachelor of Arts with Honours – 14/09/22 

Date of registration with Social Care Wales: 22/10/22



3. Name of Learner’s Agency

Agency Contact details: First Affinity Fostering, Chester Road, Gresford, Wrexham, LL12 8NB

Name: Claire Grain – Fostering Services Manager 

Address: See above

Telephone Number: 01978 856 444 / 07483127415

E-Mail address: claire.grain@firstaffinityfostering.co.uk 


4. The evidence I have provided within this portfolio is in:

English only 


Mentor’s details

5. Mentor’s details 

Name: Claire Grain 

Address: First Affinity Fostering, Chester Road, Gresford, Wrexham, LL12 8NB

Telephone Number: 01978 856 444 / 07483127415

E-Mail address: claire.grain@firstaffinityfostering.co.uk



	6. Observer details 

Name: Claire Grain

Work Address: First Affinity Fostering, Chester Road, Gresford, Wrexham, LL12 8NB

Professional Qualification and date of qualification: Social work Bachelor of Arts with Honours – October 2012 

Telephone number: 01978 856 444 / 07483127415

Email address: claire.grain@firstaffinityfostering.co.uk




Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner.

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, individuals in need of care and support and/or their carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:    Caroline Blair
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Date:        02/10/24








Feedback and comments from an individual using services, their family and/or carers (Task 2) - to be completed by the Observer.

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments above from the individual in need of care and support and/or their carers are about the same piece of practice that I observed on the date given.


Signed: Claire Grain (Observer)
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Date: 01/10/24



	Mentors Report (to be completed by the mentor) 

I can confirm that I am a registered social worker and that in my role as mentor I have provided a written report of the learner’s progress over the duration of the programme.

Signed: Claire Grain (Mentor)
[image: A black text with red dots
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Date: 01/10/24





 Line manager verification.
Guidance: This section must be completed and signed by the learner’s line manager and/or senior practitioner. Where the line manager is not a registered social worker, verification must also be provided by a social work practitioner in a senior position (this could be the mentor) who is familiar with the learner’s work and can verify that the learner has been involved with the safeguarding case evidenced in Task 3 of the portfolio and that the learner has met all the required criteria listed below.  

In this section, please confirm that you have seen sufficient evidence of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers who the learner has worked with. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner;
1. learning and development undertaken; 
1. reading and personal research undertaken;
1. level of knowledge and skills demonstrated; 
1. understanding shown of the Code of Professional Practice and National Occupational Standards; 
1. core values of the learner; 
· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice; 
1. completion of accurate, cogent, coherent and analytical recording skills;
1. Line manager to verify the learner has been involved with safeguarding.
1. Mentor’s report, and that it provides evidence of observations of Professional Practice that has been undertaken over the duration of the Graduate Certificate in the Consolidation of Social Work practice pathway (work-based practice which is equivalent to 7,000 words).


I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:
NAME OF LINE MANAGER:            CLAIRE GRAIN 
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DATE:  02/10/24                                             


REGISTERED SOCIAL WORKER’S VERIFICATION (WHERE THE LINE MANAGER IS NOT A REGISTERED SOCIAL WORKER, THIS CAN BE THE MENTOR).

NAME OF SOCIAL WORKER:             N/A
SIGNATURE OF SOCIAL WORKER:  _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
POSITION:                                            _ _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE:                                                   _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Learning Agreement 


PORTH AGORED AND UNIVERSITY OF WALES TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Caroline Blair

	
Name of Team/Agency 
	First Affinity Fostering, Chester Road, Gresford, Wrexham, LL12 8NB

	
Name of Mentor 
	Claire Grain

	
Name of Line Manager 
	Claire Grain



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, four Consolidation Workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three-year) period of registration as a Social Worker. This applies to social workers who qualified after April 2016.

Study Leave 

The employer undertakes to support the learner by providing time within their normal contract of employment to attend all agreed mandatory elements of the programme which include; induction day and four Consolidation Workshops. Additional time may be provided for programme evaluation meetings and any training agreed as a requirement of the programme. 
Three further study days will be provided by the employer as a contribution towards the time involved in personal research and developing the portfolio for submission.  The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. Where the learner works less than 37 hours a week, mandatory days and study leave will be approved in accordance with the employer’s local policies. 





Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook, from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. There is also an expectation that as it is a professional development programme, learners will take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 


The employer’s training department agrees to: 
 
· arrange for eligible staff to join the programme; 
· pay course fees directly to the University;  
· pay Porth Agored partnership fees for each learner;
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources;
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor;
0. providing programme induction and Consolidation Workshops; 
0. providing learners with guidance and support about programme requirements and portfolio completion;
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers. 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme;
· identify with manager/mentor appropriate internal training and arrange to attend these courses;
· identify with manager/mentor and Training Coordinator/Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required; 
· attend induction and four Consolidation Workshops. These are mandatory components of the programme; 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales; 
· make and keep agreed appointments with mentor/line manager;
· ensure they are prepared adequately and obtain all necessary consent for observed practice;
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop;
· liaise with their line manager/mentor to confirm study days and use their own time in addition for self-directed study, research and portfolio preparation;
· take personal responsibility for preparing and completing all work necessary to submit their portfolio;
· act at all times in accordance with the Code of Professional Practice and the employer’s and University’s policies, procedures and processes;
· ensure that they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales. (Qualifying after April 2016).



Line Manager/Mentor agrees to: 

Line-manager/mentor can be one in the same person or the role can be undertaken by two separate people. The mentor must be a registered SW with a minimum of 3 years post qualifying experience. 

· attend an induction meeting to become familiar with the requirements of the programme;
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team arrange to provide these elsewhere within the Service;
· guide and support the learner for the duration of the programme;
· release the learner for the programme induction and the four Consolidation Workshops, and any internal training courses agreed as being appropriate to meet agreed learning needs;
· agree with the learner, use of up to 3 additional study days over the whole duration of the programme, as an employer contribution towards time needed for personal study, research or portfolio development;
· ensure that regular formal supervision is provided to the learner by their line manager in line with organisational policy (line-manager);
· ensure that mentoring sessions are provided in line with Social Care Wales First 3 Three Years in Practice guidelines. Mentoring sessions, where possible, should be arranged as a separate event from supervision. A full record of when mentoring sessions are undertaken must be kept. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-ordinator. It is the learner’s responsibility to inform the university if they are not going to meet the submission deadlines. 

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.
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Signed:  Print Name: Caroline Blair                Date: 15/02/24
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Signed:  Print Name: Claire Grain                  Date: 15/02/24

         
(Line Manager/Mentor)

Signed: N/A                        Print Name:                                       Date: 
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN THE PORTFOLIO.



Task 1: Part A

Developmental Review

Jasper (2013) developed the concept of the three-stage cycle of learning, and I am applying this model to support the reflection on my first year in practice and consider developmental needs. The concept includes identifying the experience, reflecting, and planned actions based on these outcomes. I discussed this reflective model and individual learning plan in supervision with my manager, recognizing opportunities to positively enhance professional development. These goals will be related to my current role as supervising social worker, within an independent fostering agency in Wales. 

Learning outcome 1: Applying analysis in assessment to inform interventions

The first area of learning I have identified is to develop my skills in completing foster carer annual review reports, linking these to fostering competencies/regulations - Fostering Services (England) Regulations 2011, Fostering Services: National Minimum Standards and The Regulated Fostering Services: Services Providers and Responsible Individuals (Wales) Regulations 2019. There will be consideration of training or support needs for foster carers as a personal development plan for the next year, whilst reflecting on their positive achievements and providing an analytical and reflective report on their last twelve months fostering. I will aim to achieve this by developing my report/assessment writing skills through consulting with experienced Form F assessors/social workers on the team. Additionally, I will refer to the practice guidance discussed by Chapman (2021), published by Coram BAFF (British Association for Fostering and Adoption) which provides a framework for Form F assessments and completing a detailed and quality assessment. This will support me in developing my assessment skills and completing a comprehensive review. 

Learning outcome 2: Working collaboratively with people in need of care and support, their carers, and other professionals

A second learning need is to strengthen my knowledge in fostering to adoption. I have supported foster carers when the child/young person in their care has been adopted, offering advice, guidance and working closely with the local authority and adoption service. This has provided me with a good insight into the adoption process, family finding and court hearings. Adoption proceedings involve working in partnership with several individuals and professionals, working collaboratively to meet the individual needs of the child(ren). For example, foster carers, social worker(s), independent reviewing officer and adoption/family finder. This links with the learning goal of working in partnership, along with strengthening my understanding of the adoption process and planning positive transitions. Furthermore, I will refresh my knowledge in attachment theory Bowlby (1990) and work completed by Rutter, Ainsworth, Howe and Fahlberg, which has shaped our working framework. I will also continue building my knowledge in therapeutic parenting Naish et al (2021) through completing training courses, reading and relevant educational podcasts. These include The Adoption and Fostering Podcast, Adverse Childhood Experiences by Dr Nadine Burke Harris and the Centre of Excellence in Child Trauma.  This will enable me to share my learning with foster carers and effectively support/supervise them in my role. For example, preparing foster carers emotionally and practically, providing reassurance and a skilled yet sensitive approach, as discussed by Beek et al (2021). I will consider the University of East Anglia (UEA) model of adoption. This is an adapted approach through research, developed by Niel et al (2020), to support a positive experience for children moving to adoption.

Learning outcome 3: Intervention and application of professional judgement in increasingly complex situations

My final learning goal is to develop my experience and confidence in managing foster carer allegations. This can be a complex part of my role and involves risk assessing whilst appropriately supporting foster carers through the process and maintaining my professional judgement. This will involve appropriately supporting my foster carers whilst being professionally curious, working closely with the local authority and safeguarding team, participating in strategy meetings and section 47 investigations. I would explain this procedure to my foster carers and highlight differences in procedures in Wales and England, as I work alongside foster carers in both locations. Furthermore, I will work in a multi-agency way, developing my awareness of professional roles within this process and reflect on this in supervision with my manager. This will require using my professional knowledge/curiosity and awareness within a challenging circumstance, investigating appropriately, whilst also striving to maintain a positive working relationship with foster carers. My learning will be further enhanced by researching practice guidance for supervising social workers in managing allegations, documented by (Williams, 2021). 

I will reflect on these learning goals in my monthly supervision, considering progress and any further support needs. This will aid my individual learning plan, alongside professional and personal growth. For part B, I will complete a reflective task, considering the achievement of these aims, any barriers to completion and support my continued development for practice. 

Word count: 786


Task 1: Part B

The reflective model identified in task 1 part A was Jasper (2013) three-stage cycle of learning. I applied this model to support the reflection of my identified learning outcomes. The concept includes identifying and reflecting on the experience and planned actions. This model is simplistic yet effective – providing a foundation to analyse my experience and consider any goals for the future. Some models can be very detailed and become overly complex, when in our busy roles, it is helpful to have a toolkit that is practical, time effective and valuable for the purpose of personal/professional learning. Another similar model of reflection that I considered alongside this, is Gibbs (1998). I also find this a very valuable model, as the cycle is clear and comprehensive, although provides additional detail and identifying feelings. This is a positive way of ensuring the reflection and analysis is detailed enough prior to reaching a conclusion. It also provides opportunity to develop emotional intelligence, a valuable skill in social work (Goleman, 2020). 

The first learning need I identified in task 1 was ‘applying analysis in assessment to inform interventions.’ Over the last year, I have had vast experience in completing annual reviews for foster carers. This involves completing a report and presenting to panel. I wanted to strengthen my assessment skills, and I feel I have done this through opportunities for learning and referring to reports completed by other members of the team/experienced social workers. I am confident in these reviews, analytical skills, including providing an overview of their fostering experiences, alongside training needs, reflections and any areas to strengthen. I also utilized supervision with my manager to discuss this and provide feedback on my report writing skills. 

The second learning outcome was ‘working collaboratively with people in need of care and support, their carers, and other professionals.’ I demonstrated this by solidifying my experience in adoption and supporting foster carers in children/young people’s transition to their forever family. Two of my foster carers have supported adoption in the last year, with a planned move to their adoptive families over the next few weeks. During this time, I have worked closely with my foster carers, local authority and adoption agency. We have had multi-agency meetings discussing the adoption process, profiling event and a plan for the introductions. This is a time where all professionals must work together for the needs of the child and ensure a child-centered approach throughout the process. I researched about the University of East Anglia (UEA) model of adoption, which is now widely used by local authorities/adoption social workers. I provided my foster carers with this information in supervision and created/delivered a training session for the agency. It is evident from my findings, that high quality post-adoption support is essential. I have a keen interest in this area of work and would like to further my expertise and skillset in supporting foster carers during this time.
 
The final learning outcome was ‘intervention and application of professional judgement in increasingly complex situations.’ I planned to strengthen my knowledge in managing foster carer allegations. I have experienced this twice in the last year and have built confidence in understanding this process. The terminology is different in Wales and England, and as I support foster carers in both areas, I have familiarised myself with this. For example, in Wales we have a ‘position of trust’ (POT) investigation. Whereas in England we refer to this as a ‘local authority designated officer’ (LADO). I attended meetings with the local authority prior to having discussions with my foster carers, to discuss the nature of the allegations and concerns raised. I have read information/resources from fostering/adoption organisations to provide practice guidance and awareness, including CoramBAFF publication by Williams (2021). My self-belief within my professional judgement has grown, yet managing conflict remains challenging at times and I will continue this as an on-going learning goal for my future development. 
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The feedback I received was positive and encouraging. My foster carers shared they feel well supported and understood the purpose of the visit. It was noted my approach/reflective activity, provided an area of focus to the supervision. The foster carers shared they feel I am approachable, empathic and well-prepared. I aim to provide a person-centred approach with the needs of the foster carers, children and young people at the heart of my practice. The feedback provided is reassuring and suggests I am working in the way I endeavour; however, I will continue to strengthen this through reflection, emotional awareness and evolving as a practitioner. 
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Task 2: Observation of Practice

Context

I plan to complete a visit to foster carers for their monthly supervision for this observation task. I will consider the objectives aimed for within my practice, the context/purpose of the activity, a detailed reflection and critical analysis. 

Individual A and B are a married couple/foster carers, male and female, who live in a rural area of North Wales, with access to local amenities. I considered the impact of location on their fostering and access to services (Daley, 2020), although they have local amenities and transport, avoiding isolation. They are a white British and speak English as their chosen language, whilst promoting Welsh culture and heritage. There are no specific religious or cultural beliefs identified, although they celebrate Christian holidays including Christmas and Easter. I will reference legislation, including Social Services and Wellbeing (Wales) Act 2014 and Welsh Language (Wales) Measure 2011, whilst considering geographic location, culture and ethics. Thomas (2023) discusses the importance of upholding these standards of practice for the safety and well-being of individuals in Wales. I will adhere to the codes of professional practice and strive to deliver a person-centred approach that values voice and co-production, discussed by Lefroy (2023). 

Consent was provided verbally by the foster carers and individuals in the household to participate in this observation and clarifying the process. I have planned a reflective activity/discussion, based on their recent parent and child fostering experience, supporting a mum and baby to move home in a planned and supported transition. This will strengthen my practice skills and development whilst considering their learning needs as foster carers.
The ERA cycle of reflection by Jasper (2013), is the model I have chosen for this task and as a visual aid to the foster carers. This considers their experience, reflection, and action plan, providing a foundation for detailed analysis, whilst not being overly complex. Please see below a resource I prepared for this visit.
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Critically reflect on your communication methods and skills during the observation

The observation took place on 18/04/24 and I was supported by my manager/practice mentor. I visited foster carers, individual A and B for their monthly supervision, discussing the ending of their recent mother and baby placement, reflecting on their experience, and completing an activity together. This included highlighting positives, any areas to strengthen, and hopes for the next step in their fostering journey. 
Before completing my visit, I ensured consent had been sought and I explained the process of the observation, including feedback to be provided. I considered the Active Offer and More Than Words, within the requirements of the Welsh Language (Wales) Measure 2011 and the needs of individual A and B. As a supervising social worker, I am conscious my communication on visits could differ from other social work roles, as I have an established relationship with my foster carers and an existing platform to build upon. As I have supported individual A and B for almost two years, I was aware they did not require a service in Welsh or a language interpreter. Despite living in an area of North Wales and embracing the Welsh culture, they speak fluent English in their daily lives, and this applies for our interactions. 

I feel this observation was a positive experience and provided opportunity for reflection, learning and critical analysis. It provided me with a foundation to reflect on my communication and social work practice. Koprowska (2024) states the importance of communication skills and how this shapes our professional relationship when working with individuals. Without embedding effective interaction, it could be detrimental to services provided and quality of care. I am aware of the importance of communication, the significance of this in my practice and how it impacts others, as discussed by Trevithick (2012). Communication skills are key in my working partnership with foster carers and other professionals. Additionally, I strive for an outcome focussed approach and remain aware of well-being needs of those I am supporting. 

When considering my communication style, I aimed to be open, clear, focussed, and transparent. This supports establishing trust within a professional relationship, promote understanding and avoid any misinterpretation. I strive to balance my supervision visits with being friendly and approachable, yet professional and I feel I achieved this dynamic during my observation. I demonstrated this by asking appropriate, reflective questions, helping individual A and B to consider their thoughts, feelings, and actions. Within my communication, I also aimed to exhibit the principles of Social Services & Wellbeing (Wales) Act 2014 and incorporated this in my supervision visit. I considered how my questions and communication would promote foster carers voice and control, well-being, co-production, and any intervention needed. When considering co-production, I ensured individual A and B felt we are working in partnership for positive outcomes, and I provide advocacy when needed. For example, as an action, we concluded that co-sleeping safety and guidance should be included in the parent and child contract of expectations – a working document from the local authority for the duration of placement. 

Individual A had shared they had concerns about co-sleeping, although could not evidence this. During the discussion, I provided reassurance and suggested they had responded appropriately through recording and reporting, yet still acknowledging their feelings and any on-going concerns. Additionally, this links to Code of Professional Practice: Section 3, in providing individuals with voice and control and I aimed to exert this principle in my observation task.

This supervision promoted a safe space for open dialogue, where individual A and B could share all information, whilst I intervened with gentle, although curious questioning. Furthermore, I used open ended questions, active listening and a motivational interviewing approach as discussed by Maclean (2020). For example, I considered the terminology used in questions I asked, such as “I wonder if this could be helpful…” “I am hearing that you…” “What are your thoughts about…” 
I considered how I could incorporate further reflective discussions and maintain positive communication skills in future supervisions, to enable individual A and B to continue to grow and thrive in their fostering role, promoting therapeutic skills and their personal development plan. 

I have a naturally calm demeanour and individual A and B respond to this approach, helping to establish a positive working relationship. This provides the foundation for a person-centred approach, Rogers (2020). During this visit, I sat with individual A and B, along with my manger, in the living room. The conversation began by asking how they were before discussing any updates. I considered their well-being and needs, whilst speaking about the child/young person, to ensure all details were discussed in a constructive and valuable visit. I considered body language and where I sat in the room, supporting all individuals having their own comfortable space, yet intimate enough for the purpose of supervision. I positioned myself in a chair to the left of individual A and B, whilst they sat nearby on the sofa. Supervision is a formal process, yet in an individual’s home, and it is important to create an atmosphere of ease and comfort, whilst remaining professional. 

Mehrabian (2007) highlights the importance of body language, with this accounting for 55 per cent of our communication being non-verbal – 7%-38%-55% rule being at the centre of this model. I considered this during my visit, where I placed myself in the room, the environment and turned towards individual A and B, maintaining appropriate eye contact. I used sounds and short responses at times, to ensure they knew I was listening and attuned, whilst providing the time and space to share their thoughts. In helping/caring professions, it is often discussed about the power of silence and how it is important at times to just be present, with spoken words/verbal responses not always needed (Trevithick, 2012). I endeavoured to find a balance of this for my visit, to create a dynamic of active listening, open discussion, whilst covering all updates and information needed.

Individual A and B spoke about the transition of the mother and baby they had been supporting for a few months, as they moved to a new foster family home. This was a planned and supported move and did not result in any unexpected emotions to surface. I shared with them the ERA reflective cycle – Experience, Reflection, Action by Jasper (2013) to use as a visual aid during the conversation, helping identify any actions and next steps. I encouraged open dialogue, where individual A and B could share all information, whilst I intervened with gentle, although curious questioning. Within this, I considered open ended questions, reflective listening, in a motivational interviewing approach as discussed by Maclean (2020). This is highlighted by Miller and Rollnick (2023) as being fundamental to help individuals evolve, and our working partnership helps empower this growth. I aimed to be intuitive to individual A and B’s communication style, supporting an engaging response and interaction. I am aware we all have our own way of working and characteristics, however, I would strive to adapt my communication flexibly and accordingly, demonstrating emotional intelligence, an essential skill in social work practice (Howe, 2008). 

Gambrill (2006) states that observational skills are key to identifying need and circumstances, and I aim to embed this in my supervisions to ensure I remain professionally curious and think critically to ensure effective safeguarding practice (Samuel, 2024). Consequently, I considered this within my communication, utilizing systemic questions to enable me to risk assess and analyse needs. I would adjust my communication based on individual A and B’s responses. 

I feel my approach was suited to their individual needs, enabling a positive visit. I endeavour to be attuned to the evolving needs of my foster carers/individual(s) and provide effective communication skills where they feel respected in our partnership. This will support adhering to standards of care, maintaining my value base, with individuals being at the centre of my practice. 
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Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was your supervising social worker on time?  Or, if delayed, did he or she contact you?
	Yes – She always does arrive on time and if not always lets us know her eta

	Did your supervising social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?
	Yes, she also asked permission from the mother of our then parent and child placement

	How well prepared do you think they were for your supervision visit?
	Well prepared

	  How has your supervising social worker listened to you and respected your views and wishes?
	Yes, she always does

	Did your supervising social worker talk to you in a way that you understood? Did they need consider your language needs?
	Yes



	Do you feel your supervising social worker provided a person-centred approach to you? 
	Yes

	Are there any other comments or suggestions that you would like to make?
	We have always found our supervising social worker very approachable, understanding, empathic and supportive of both our and our cared for person in our placements needs







Task 3:

Safeguarding and working in complex situations – Case Study

‘Safeguarding means preventing and protecting children and adults at risk from abuse or neglect and educating those around them to recognise the signs and dangers’ – The Wales Safeguarding Procedures 2019. 

For this safeguarding assignment, I will be critically reflecting on a mother (adult 1 and baby (child 1) fostering placement. Child 1 is now 6 months old. This analysis will include the parenting assessment, foster carer observations and consider all aspects of safeguarding for child 1. I will reference to Welsh legislation and polices/procedures in relation to the circumstances, including comparisons with England/EU laws and guidance. This will demonstrate an understanding of collaborative working, analysis in assessments and professional judgement in complex safeguarding situations. I will consider how this legislation supports my practice, alongside adhering to the Code of Professional Practice and framework guidance. 

As supervising social worker, I have been working alongside foster carers supporting adult 1 and child 1 since April 2024. Due to risks identified, the local authority decided to seek foster carers to support a parenting assessment. This is becoming more common in fostering and provides opportunity to assess parenting skills and risk in a safe space. The local authority social worker will complete an assessment during this time, with a recommendation to court. For example, if mum and baby can safely remain together or if a separation/alternative care plan is in the best interests of the child. These assessments are child centred, with a large focus on safety, risk, well-being and meeting child 1’s basic holistic needs. My role within this is to support the foster carers and work closely with the local authority throughout their assessment. I provide advice, guidance and supervision to foster carers and support visits to adult 1 and child 1. 

During this time, I help foster carers in completing detailed and informative logs that can be shared with the local authority and in court/legal proceedings. I attend care planning meetings and looked after child (LAC) reviews with the local authority and other professionals, including health. We work collaboratively to ensure effective support is provided to adult 1, child 1 and foster carers, contributing our observations throughout the assessment. I have a clear understanding how fundamental this multi-agency working is to contribute to an effective assessment. Furthermore, it supports working with other professionals, communication/sharing information and expertise, to resolve difficulties and professionally challenge in a respectful way. For example, in parent and child fostering, we have a ‘contract of expectations’, which can be amended as a working document, based on level of need. This includes supervision levels expected from foster carers and any independent time for adult 1 and child 1. When safeguarding concerns where highlighted, this supervision was increased after observations shared by foster carers and a meeting with the local authority. 

Upon reflection, there are many positives of working collaboratively and following legislation. However, at times, this can cause difficulties to arise in practice. Such as, varying professional opinions/conclusions, different values/way of working. In my experience, I have found this to occur on occasion with the social and medical model. As I may view a circumstance more holistically, considering the variable social/economic factors influencing a person’s life. Whereas other professionals may have a different perspective. This contrast in professional judgement can cause conflicts to arise. However, when managed appropriately, it is helpful to view these differences as learning opportunities and reflective discussions. We endeavour to work in partnership, especially for assessment purposes, however, there are challenges social workers face with time restraints, resources, funding and high caseloads. Consequently, these timeframes and unrealistic workload expectations for practitioners, could create a sense of pressure, as discussed by Rodwell (2024), highlighting the need for a manageable caseload to prevent burnout. 

Prior to coming into foster carer, the local authority completed a section 47 investigation, a safeguarding procedure embedded in the Children Act 1989. This is to assess risk of significant harm to a child/ren, holding strategy and core group meetings. In many cases, they will apply for an interim care order, before a final court hearing to ascertain the future care plan after completing assessments. Different outcomes could be a return home, full care order (remaining in care of the local authority/corporate parent) or a placement order for adoption. Social services became involved due to adult 1’s previous behaviours that caused concern and her own lived experiences of trauma and the care system. Including mental health and substance misuse, with concern of her ability to safely meet child 1’s needs. Foster carers were then part of the assessment process to support, guide and positively role model parenting skills.

The local authority social worker completes statutory visits alongside the assessment, whilst completing further risk assessments on family members and connected carers. Prior to this, I understand the process for protecting children at risk of harm, as guided by Wales Safeguarding Procedures (Welsh Government 2020), including reporting a child at risk (receiving a referral), responding, decision making and initial child protection procedures/conferences, planning assessment/intervention. In my practice, it is very helpful to utilize the Wales Safeguarding Procedures App. This is readily available to access and to refer to when needed. It highlights the procedures for children and adults safeguarding and guidance for practice. It remains child-centred throughout the safeguarding process focussing on the child’s wishes/feelings, experiences and promotes co-production to meet the individual needs of the child. 

Adult 1 and child 1 were supported by a Welsh local authority; however, foster carers live in England. Adult 1 is a young, white British individual with Welsh heritage. Her hometown is an urban/town area of Wales and not a rural locality, therefore public transport and community amenities were accessible. In her current residing location, foster carers live in England, near North Wales. They live in a residential area, which is similar to adult 1’s hometown and has local services. Adult 1 does not drive; however, it is not a remote location, foster carers transport when needed or use public transport. Adult 1 is Welsh, although English speaking, and thus I ensured the fostering agency and local authority had offered the option of services in Welsh, as part of the requirements of the Welsh Language Measure/active offer. Although this was not needed, I remain mindful this must be considered to ensure a fair assessment and understanding of the process. 

In Welsh practice, I continually consider the principles of the Social Services and Wellbeing (Wales) Act 2014. Part 3 of this act provides guidance on assessing the needs of individuals. In this case, I utilized this legislation for children’s safeguarding and parenting assessment, highlighting any risks or vulnerabilities, helping to determine the assessment recommendation and best interests of the child. 

The Social Services and Wellbeing (Wales) Act 2024 was introduced to reform and simplify the law to build sustainable social services for Wales and aims to strengthen safeguarding. It emphasises the need to consider law, regulations and policies/procedures in relation to safeguarding children and/or adults. This legislation embeds the principles of the United Nations Convention on the Rights of the Child 1989 into its own laws for the people of Wales. The overarching duties of the Social Services and Wellbeing (Wales) Act 2024 include views, wishes and feelings of the individual and those with parenting responsibility. It focuses on safeguarding, well-being and health of individuals, whilst promoting partnership working between professionals. This way of working is encouraged throughout this assessment, although can be difficult at times as there remains issues with information sharing and inter-sectional working.  This relies on practitioners thinking beyond their organisational boundaries, as discussed by Douglas and Barlow (2023). Although I am not directly completing the assessment, I am aware of the legislation referred to throughout this assessment, including Social Services and Well-being (Wales) Act 2014 part 7 – safeguarding. This aims to protect people from abuse, neglect or harm for adults and children, and the introduction of national independent safeguarding boards. 

Throughout the assessment process, consideration would always be given to confidentiality. I comply to the data protection act 1989, ensuring information is only shared with necessary parties. For example, fostering logs being shared with solicitor for court purposes – some of these would be redacted to ensure only necessary details included and sensitive information edited when needed. Furthermore, I follow the Code of Professional Practice, ensuring I have a person-centred approach and listen to the voice/wishes of individuals and respect their rights. An example of this, is mum having her own solicitor for guidance and to seek legal advice when required throughout the assessment process. 

The role of the foster carers and their observations is essential during this time. They will complete daily logs, shared with myself as supervising social worker, and I then forward to the local authority and legal team. Within this, foster carers are adhering to the expectations of their role and fostering regulations national minimum standards (standard 4: safeguarding children). My role is to supervise them, building confidence/diverse skillset, trauma-informed approach and ensuring standards of care are adhered to. Furthermore, we discuss training and development/learning plan and foster carers well-being needs. The fostering agency has expectations to work towards regulations within the Fostering Services: National Minimum Standards (2011). Alongside this, I work closely with child 1’s social worker, creating a collaborative approach (meetings, sharing reports/observations, regular communication/updates and reflective discussions) and being the linking connection between foster carers and local authority. Within this partnership working, I was able to apply analysis to foster carers observations, identifying risks, positive steps and adapting the action plan based on level of need. Throughout this assessment, I have provided my professional judgement and remained curious, ensuring we share these ideas and thoughts together to inform a coherent assessment. 

Laws and legislation are needed in practice as we all have different values and beliefs as individuals/professionals. Following this statutory guidance helps create a foundation of procedures and expectations in our role, whilst remaining attuned to our own value-base. It also provides consistency in practice and support for individuals working with services, as professionals are following the same guidance. It is essential social workers have this knowledge of the law to ensure they understand the requirements in their role, legal frameworks and deliver high quality practice. This understanding of law will also ensure social workers provide care and support based on the needs of the individual, promote equal opportunities and effective safeguarding practice. This knowledge and awareness will help create a balance of providing a person-centred service, respecting the needs of individuals, whilst also remaining professionally curious and continually assessing risk, as discussed by Phillips et al (2022). This is a skill in social work practice and requires a thorough knowledge base in law, legislation, practice guidance and a commitment to continued professional development. We have a duty in our role to maintain this level of expertise to support delivering safe and competent practice, as stipulated in the Code of Professional Practice Section 6. 

Tayor et al (2018) state that assessing risk can be complex and multifaceted. It requires social workers to provide a detailed and comprehensive analysis of assessment/observations, which often is used in court and for legal purposes. Chisnell et al (2019) identify the importance of understanding law, legislation and theoretical perspectives and utilizing this knowledge when assessing safeguarding. For example, in this situation, I have supported foster carers to analyse observations/assess risk. Child 1’s social worker provided a recommendation which will now go to court, including a very detailed assessment that focuses on factual information. Assessments must be objective and not based on opinion, ensuring the details are accurate and fair to the individual. Furthermore, understanding law and legislation, also provides us with a sense of security and protection as a professional. 

We are working in challenging and emotionally charged situations with individuals, we have a high level of responsibility. Our professional judgement and decisions can be questioned at any time, by colleagues, individuals or in the legal process. By ensuring we follow statutory guidance/requirements, it ensures we are also safeguarding ourselves in our professional role, providing justification and evidence for our decisions. 
  
Rights of Children and Young Persons (Wales) Measure 2011 imposes a duty upon the Welsh Ministers and the First Minister to consider the rights of children/young people in their decision making. For example, how their action plan adheres to the United Nations Convention on the Rights of the Child. In this parenting assessment, I am aware the social worker has had to thoroughly consider adult 1’s ability to safely meet child 1’s basic needs, including daily care and nurture. Within this, we all consider the assessment framework based on the needs of the child – please see below as an example. As supervising social worker, I support the foster carers closely in reviewing their fostering logs and sharing with the local authority on a weekly basis, throughout the duration of assessment. This is an important part of my role to ensure foster carers feel equipped to contribute to the level of expectations required, as discussed by Adams et al (2011). For the parenting assessment, a primary focus is on parenting capacity, however, all needs are taken into consideration to provide a holistic analysis. 
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National Assembly for Wales: Home Office., (2001), Framework for the Assessment of Children in Need and their Families, London: The Stationary Office 

When assessing risk, all professionals/individuals have a duty of care to safeguard and report concerns. Including social workers, teachers, health and all involved in a child’s life. It is essential all individuals understand their responsibility in keeping children and young people safe from harm (Wales Safeguarding Procedures Section 2 - Welsh Government 2020). It has often been seen as the role of the social worker, and it is an essential part of our job, however, all professionals in contact with a child must share any concerns or observations. This collaborative working will help keep children safe and promotes effective risk assessment/management. The importance of this partnership working for safeguarding children is highlighted in Elieen Munro’s child protection report, 2011. Furthermore, the number of professionals often involved in serious case reviews for children is identified by Cleaver et al (2020), providing critical and reflective analysis of the complexity of partnership working in safeguarding. Keeping children safe required caring and dedicated social workers, who can access supportive and experienced management and supervision to provide time for reflection and guidance. 

Children are offered an advocate as part of their assessment process. As child 1 is only a young baby, they are not able to provide their wishes and feelings. Therefore, are solely reliant on professionals and adult caregivers to advocate for them and meet their needs. Older children may be considered as Gillick competent - able to provide consent/wishes under aged 16 in legal or medical purposes. However, young children can still be visited by a children’s guardian throughout the assessment/court process and in this case study, child 1 has had several visits throughout this time. The advocacy process includes, empowering, speaking up, safeguarding, enabling and supporting. This is also stipulated in the United Nations Convention on the Rights of the Child: Article 12, to respect the views of the child.
 
For this case study, I considered the local authorities’ policies and procedures, alongside Welsh law and legislation, to gather a deeper insight into children’s safeguarding processes for the area. This includes a Corporate Safeguarding Policy (reviewed February 2024) which relates to all children under the age of 18 and adults at risk over the age of 18. It stimulates guidance for safeguarding, alongside protection for their employees in their professional position of responsibility, such as potential allegations. This guidance states that all members of the local authority have a responsibility to adhere to the procedures and guidance in this policy to promote effective safeguarding of all staff (employee or volunteer) and service users. This council policy states the belief that every child and adult have the right to be safe and free from harm. It highlights safeguarding being a collaborative effort to promote welfare, positive well-being and reduce risk. 

It was helpful in my analysis of this assessment process, to extend my knowledge of the local authorities specific safeguarding procedures, as every council may have different policies, which should be followed alongside the standardised Welsh laws and legislation. I was able to reflect and link this policy to the social workers approach to assessment and her professional judgement/analysis. 

Professionals have a responsibility to ensure they have an up-to-date knowledge and understanding of legislation, law and safeguarding procedures. This will involve training and continued professional development to ensure a relevant and competent assessment is completed. For example, it would be valuable for social workers to have training in assessing risk and unconscious bias to support a reasonable and objective analysis. Having professional accountability and self-awareness is essential in safeguarding and effective risk assessing. Additionally, it is a requirement of the Code of Professional Practice and stated in the British Association of Social Workers code of ethics. We must be aware of our own value base, with an understanding of how this could impact our practice, ensuring our own beliefs do not overshadow professional judgement. Although we endeavour to be non-judgemental and anti-oppressive, it is natural our own feelings and lived experiences can influence our thought process. We uphold accountability by acknowledging this and helps provide a fair and transparent assessment, without own our personal bias. Adams et al (2011) state these assessments must be clear and evidence-based to ensure they meet ethical standards. According to Gershenson (2017), our own experiences and bias can influence decision-making, and we must be conscious of this in our professional practice and when assessing risk in an impartial capacity. Prysor (2023) suggests social workers need to demonstrate critical reflexivity when working with individuals, understanding our own sense of self and way of working, to empower others to make positive change. 

In addition to legislation and law, I considered theoretical perspectives that could have been used in the assessment. For the context of this parenting assessment, I considered Maslow’s hierarchy of needs, as this links with the care needs for child 1. 
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Carl Rogers (2020) devised the concept of a person-centred approach, and this is used in various helping/caring professionals, including social work. I endeavour to use this approach in my practice and ensure the individual is at the centre of my work. In this circumstance, it is considering both the needs of adult 1 and child 1, although with safeguarding child 1 and minimising risk being at the forefront of the assessment. 
Another theory I would use if completing a safeguarding assessment would be the three-stage theory framework by Collingwood (2008). This is a tool in identifying what you already know about an individual and additional information to ascertain, theory to inform, followed by theory to intervene. For example, in this instance, a theory to inform/reason for social work intervention would be mental health, risk and attachment/loss. Theory to then support could include life story work and therapeutic work alongside a trauma informed approach. The final stage to this model would be for the social worker to consider their knowledge, skills and values/ethics, in relation to their work with the service user. I feel this could be incorporated into planning parenting sessions/visits to mum and identifying areas of focus and goals. 

Within this safeguarding process, I would endeavour to deliver a strengths-based approach, Saleeby (1996), recognising the positives for the individual, alongside areas in need to strengthen. Having this approach is essential for individuals to feel empowered, as there is risk of feeling oppressed when assessing safeguarding/risk. It is part of the social workers role and professional skills, to balance this appropriately and sensitively, identifying factors that are working well, when possible, and not solely focussing on negatives, as this could appear oppressive and a barrier to change. 
We often refer to power balance in social work, however, with decision making in our role, this can be difficult and unrealistic to create a complete fair balance of this. Therefore, we must strive to be approachable, kind and listen to individuals, to make them feel valued and their voice heard, using any professional authority in an empowering way for the individual. Law and legislation highlight the differences between power and duties. Considering this, it can be challenging when addressing safeguarding concerns with service users, even if we approach this in an empathic manner, as we will gather details to inform our assessment and ascertain an outcome. This can cause strain on professional relationships as social workers may deliver news that is difficult to hear and impacts the lives of individuals. I aim to build a foundation of trust with service users, and this helps when addressing sensitive topics or challenging their actions. This approach requires expertise, skill set, and emotional energy. Social workers/professionals should also be aware of their own needs to ensure they can effectively fulfil their role, safeguarding/risk manage and complete a high standard assessment. If we reach burnout, our ability to effectively manage this will impact our work with individuals and our ability to identify, reflect and analyse. For example, there have been times over the last few months, I recognised signs of compassion fatigue in my foster carers. I ensured I communicated regularly with them, and they felt supported to continue their role – being considered the ‘eye and ears’ in the assessment, whilst living in the home alongside adult 1 and child 1. 

Additional legislation I would refer to during a safeguarding assessment, would be Equality Act 2010 – with anti-discriminatory practice being at the heart of social work, whilst recognising protected characteristics - age, disability, gender reassignment, marriage or civil partnership, pregnancy and maternity, race, religion or belief, sex, sexual orientation. Although working in Wales, there is UK law that underpins social worker practice, including the Human Rights Act 1989 and the United Nations Convention of the Rights of the Child (UNCRC). This is linked to all assessment work, supporting all individuals’ rights when working with services.

I follow this alongside Welsh legislation in my practice, helping to me think critically and reflectively in my safeguarding work for children. I am aware there is legislation that would apply for children’s safeguarding practice in England, such as the Children Act 1989, Children and Families Act 2014 and Every Child Matters Framework. As I work with foster carers and professionals in Wales and England, at times, this guidance could combine within assessments, depending on which local authority are supporting. Therefore, I strive to keep an updated knowledge for both geographical areas, although we remain a Welsh agency. 

When assessing risk, it can be common to fall into using a procedural model. However, when possible, it would be valuable to use the exchange model, supporting the individual to recognise their strengths, internal/external resources and how to utilize this effectively to make positive changes. When considering this for parent and child, this model could be demonstrated in visits from the social worker, to support mum in identifying her skillset and what is working well for her at present, ways she is safely meeting child 1’s needs and highlight areas of concern, in an honest and open discussion. 

There is not a standardised/mandatory format in completing parenting assessments, although social workers will often have had specific training for the purpose of this work. Professionals completing parenting assessments often now use ‘Parent Assess’ - a new assessment framework in the UK, albeit this is not set guidance. Many local authorities in England and Wales have now chosen Parent Assess as their preferred assessment tool, including independent social workers. It embeds relevant law and provides a structured, strength-based format whilst obtaining a detailed assessment. It also provides a clear summary of the main outcomes that can be shared with the parent(s), helping with clear understanding and avoiding confusion of a lengthy report and professional/legal terminology. 

The assessment framework used by the local authority, appeared to be detailed and contain a thorough and factual report that was appropriate to be used in the court of law. In this case study, the recommended outcome was negative, with it being suggested as not safe for adult 1 and child 1 to remain together independently. After 3-4 months of assessing, the information gathered provided an evidence base for this decision. An example of this is not being able to meet child 1’s basic needs, such as, forgetting to give milk feeds and change nappies and needing continuous prompting for care tasks. This is a very sensitive situation, and the recommendation was delivered in an empathic way, whilst being clear and transparent in the reasoning and the process now moving forward. For example, adult 1’s opportunity to contest and seek legal advice. This experience has enabled me to support assessing risk and safeguarding over several weeks, with many reflections and moments of professional curiosity. I have been actively involved in meetings to review progress and plan appropriately to ensure child 1 is safe. At times, this was emotionally challenging as I was aware of the risks and agreeable with the outcome from the local authority, although felt empathy and compassion to adult 1. 

After the assessment decision was shared with adult 1, the child’s social worker and I had a meeting to discuss moving forward and the need to be vigilant in the aftermath of delivering this news. For example, depending on how adult 1 processed this difficult outcome, how this could influence her actions and possible increased risk to child 1. We discussed an action plan with foster carers, and they were aware who to contact in an emergency/out of hours – the agency and emergency duty team. Foster carers are now primary care givers to child 1, whilst adult 1 has moved out of the household into a residential setting, whilst we await the final court hearing. With no connected carers, the local authority is seeking a placement order for adoption, due to the child 1’s young age. This will be dependent on the judge’s decision if they are agreeable with the social workers assessment.
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Safeguarding in an area which is not your main area of work
Question A:

In my role as supervising social worker, I work with both children and adults safeguarding, although I am social worker for the foster carers. In the previous assignment, I provided a case study example of safeguarding a child during a mum and baby parenting assessment. In this task, I will be demonstrating my knowledge and awareness of adult safeguarding. 

If I was safeguarding at adult at risk, I would follow the Wales Safeguarding Procedures for adults, Welsh Government (2020), section 1-5, providing guidance for practice on responding to an adult at risk and intervention for support/assessment. This also includes specific guidance on safeguarding concerns/allegations for adults in a position of trust, for example, social workers, teachers and those in a caring role or working with children. I have experienced this in my role, when a foster carer received an allegation from a young person, and this resulted in an investigation by the local authority.

Social Services and Well-being Wales Act 2014 provides a foundation for social workers to promote a person-centred approach to working with individuals and in co-production. Part 7 refers to safeguarding and provides guidance for practice. These principles are also embedded in the Codes of Professional Practice. When working with adults, we often say they are an expert in their own experience Parker (2020), with this positively encouraging partnership working and an exchange model in assessment (Fook, 2016). I would endeavour to use this approach to ensure I am delivering strengths-based practice Saleeby (1996), alongside individuals needs and safety being paramount importance. This legislation also gives guidance on well-being outcomes and a duty to assess adults in need of care and support (part 2: general functions and part 3: assessing the needs of individuals). 

I would consider the locality I was working with the individual and the local authority’s policies and procedures on adults safeguarding. Although we have national and UK law/legislation, each county has their own way of working and employees have a duty to adhere to this. Furthermore, I would ensure the active offer was considered as required by the Welsh Language (Wales) Measure 2011. This would support individuals receiving the services needed and making adaptations, such as Welsh speaking professionals or a translator.

Law and legislation have introduced local and national safeguarding boards, in Wales and the UK, including the North Wales Safeguarding Board. Safeguarding adults can be complex. For children and young people under 18, this intervention is decided within their best interests by social services. An adult has freedom of choice, even if an unwise decision. if they have mental capacity, they may decide to remain in a vulnerable situation. However, the dynamic of this would differ if there were concerns for an adult who was a caregiver to a child(ren), as safeguarding intervention may be required. For example, if there are mental health concerns for a parent/primary care giver, the local authority would have a duty of care to intervene and ensure the child was protected from risk or harm. 
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Question B:

An “adult at risk” is an adult who; is experiencing or is at risk of abuse or neglect,
has needs for care and support (whether or not the authority is meeting any of those needs). As a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it.’ – North Wales Safeguarding Board 

One main difference between adults and children’s safeguarding, is adults with mental capacity, can make their own decisions whether to engage with support. In this case, adult 1 can make these judgements for herself, and it would be her choice whether she follows up with professionals/services and completes the referral for well-being support. This is a focus in all adults safeguarding and therefore, protecting adults from harm can be complex. Adults have the freedom to make unwise decisions and engage in support. Only adults already receiving care and support will be eligible for social care involvement and intervention, as the local authority does not have the resources to offer this to all individuals. A critical reflection of this could be that some adults are therefore reaching crisis point by the time they receive support, as it may not meet the threshold prior to this. However, Wales Safeguarding Procedures, Welsh Government (2020) highlights the importance of early intervention to prevent risk and escalation of need/harm. 

Additionally, there are different identified risks and categories of abuse for adults, that is not as prevalent in children. Including financial abuse and self-neglect. In 2023, a government report highlighted 16% of adults in the UK stated they had experienced economic abuse. This is included as a category of abuse in the Domestic Abuse Act 2021. Financial Abuse is also stated as a form of abuse in Section 42 (3) of the Care Act 2014. 

Although adults have the right to live free from harm, it can be challenging to eliminate risk completely. The Human Rights Act 1898 and Equality Act 2010 stipulate the need for a fair and enabling society, underlining protected characteristics and without discrimination (Thompson, 2020). However, the Mental Health Act 2007 and Mental Capacity Act 2005, enable professionals to exert the right to make decisions on behalf of an individual, if they are putting themselves at harm or without capacity to keep themselves safe. 

In children and adults safeguarding, I aim to deliver a trauma-informed approach based on the needs of the individual, MacFarlane (2023). I endeavour to balance this therapeutic way of working alongside theory/evidenced based practice, Mclean (2015) to create a holistic overview and an objective, reflective analysis. 
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