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AI Acknowledgement
  
I acknowledge the use of ChatGPT [ChatGPT] on 19th April 2025 to purpose my work. I used the prompt(s): 
1. What is synthetic phonics? 
2. Theories which support phonics schemes.
3. [Prompt] 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence.



















	Targets from previous module
	How have I worked on these?
	An example can be seen on......

	Engage with literature in a more meaningful way.
	I have used a range of literature specific to the writing.
	The Literature Review

	Careful proofreading to avoid repetition.
	I have come back to it the next day to proofread it.
	

	Explain how theories and literature are relevant to my own work.
	I have cross referenced and discussed the chosen literature
	Throughout the middle part of my report.



[bookmark: _Int_KjoWEv3U][bookmark: _Int_L0BcwWuv][bookmark: _Int_tKZX1ZWc]This report aims to critically evaluate a chosen action plan taken from a specific School Development Plan (SDP). For the purpose of this report, the school will be called School A to conform with BERA (2024) ethical guidelines. This particular SDP aims to improve literacy across the school, with a particular focus on raising reading levels through the implementation of a new phonics scheme. School A is a large school situated in South Wales, with pupils ranging from three to eleven years old. Within this school there are clear targets set in the SDP and a wide variety of development plans to suit the needs of all learners. However, for this report, one has been chosen specifically in order to evaluate the importance and implementation of the scheme. Recommendations taken from an ESTYN (2021) report state the importance of developing effective teaching of decoding skills and reading skills for primary schools, which correlates to the chosen action plan from School A. 

[bookmark: _Int_9L3pM71c]The Welsh Government (2024) guidelines set out a statutory requirement for schools to implement an SDP, in which they should have specific priorities in place from their self-evaluation process. Also, this discusses the importance of using measurable targets to indicate the effectiveness overtime in order to provide a reflection on the overall school improvement. The overarching aim of a school improvement process is to provide the best possible experience and outcome for each individual learner, regardless of their circumstance or background (Welsh Government, 2024a) to mitigate the impact of poverty on attainment. The Welsh Government (2024) guidelines also outline that the implementation and review of actions should follow defined timescales, with a clear process in place to regularly monitor and evaluate their effectiveness. 
[bookmark: _Int_6CnKNP2G][bookmark: _Int_Oc88U6d9][bookmark: _Int_7bRtC2s9]The Evaluation and Improvement Resource (NR:EI) supports self-evaluation in schools with guidance to facilitate approaches to evaluate their work (Welsh Government, 2024b). This resource also includes values which schools should consider when planning an SDP such as links to professional learning, transparency and consistency through the work of other initiatives. It further outlines the importance of engaging with stakeholders and describes this process as a crucial part of the development within the learning organisation. However, in order for this to be successful, the NR:EI discusses that schools should focus on a small range of data to provide a clear action plan for improvements in areas. Additionally, a School Improvement Partnership Programme was introduced to support national efforts in raising school standards. This programme focuses on the efficient allocation of resources and delivering consistent support for school improvement processes, all with the goal of narrowing the equity gap across Wales (Miles, 2024).

[bookmark: _Int_7BmQFRcM]Throughout Wales, a variety of programmes to develop and support literacy are being designed with practitioners and authorities (Neagle, 2025) to raise reading levels across Wales. One ESTYN (2021) report recommends that primary schools should support learners’ reading skills through effective teaching, however there is no specific way in which this must be done in Wales. Although this can be implemented differently in schools, research has shown that taking an integrated teaching approach to phonics is critical to success (Lewis & Ellis, 2006). However, Wyse (2010) argues that there is insufficient reliable evidence to confirm that synthetic phonics is the most effective approach for developing reading skills. From 2022/23 pupils’ English Readling level was lower than previous years which was equivalent to a lower attainment of four months (ESTYN, 2024) with pupils eligible for Free School Meals (FSM) underperforming compared to those who are not eligible for FSM. However, this data has been taken from national assessments which only provides an average statistic, this does not take into account the area or attainment within specific schools. Teachers believe that the introduction of a new phonics scheme can support better cohesion across the school, however their attitudes could affect the implementation of this due to the amount of training which is needed (Whitham, 2022). Introducing a new isolated phonics scheme could become problematic for marginalised learners, as they are unable to correlate this to their reading and writing (Mantei et.al, 2021), and there is a small amount of research into how phonics training is successful resulting in limited subject knowledge from teachers (Flynn et.al, 2012). One case study taken from Kitchener Primary School highlights the improvement in literacy and reading standards following the introduction of a new phonics scheme (ESTYN, 2016). While the study focused on learners with English as an Additional Language (EAL), it offers valuable insight into the potential benefits of implementing a phonics-based approach. In connection with this case study, using systematic instruction such as teaching phonics in a structured and planned order, ranging from simple to complex can be more effective for learner progress in reading (National Reading Panel, 2000). Johnston & Watson (2005) also consider how synthetic phonics can improve reading from an early age by developing decoding skills through converting sounds into words.

Although an ESTYN report based on School A identified a good progression in literacy skill development, more specifically reading skills, when discussed with the Language, Literacy and Communication (LLC) lead it was identified that learners were unable to comprehend simple phonics as there was not a structured approach throughout the whole school. This was the main reason behind the introduction of a phonics scheme as it provided more fluidity and cohesion when moving from class to class to improve learner well-being and outcomes. As discussed previously, attainment and literacy levels on a national level have decreased throughout the years (ESTYN, 2024) so this could have also been a driver for School A. 
[bookmark: _Int_0ofiD9GB]School A addressed this plan within the SDP and implemented a phonics scheme which had been used and recommended from other schools in the area. Within this, all staff members had a two-day inset day training including live coaching and online modules and examinations to complete. All staff members were willing to take part in this training; however, the online examination was longer than expected which resulted in less time for other tasks. Leading on from this, all learners had the same assessment to determine where they were with their learning to provide them with the best possible support. Although this was necessary, many staff members faced challenges in allocating time during the assessment phase and found difficulty in completing this on time. Only two boxes of resources were provided by the scheme, such as online resources, physical resources and flashcards to use within the classrooms. This faced challenges during implementation, as many classrooms lacked sufficient physical resources, requiring them to be shared. As a result, phonics sessions had to be scheduled within limited time slots. My role within this was to implement the phonics scheme within the morning lesson and follow the online structure provided. I also used the online resources to set up the classroom displays during the inset days and adopt continuous provision areas, integrating the phonics structures within these areas.
In terms of evaluating this success, it was hard to identify as it was a new scheme which had only been used for eight weeks. However, as discussed previously a case study taken from Kitchener Primary School did highlight the success of a new coherent phonics scheme. Through the assessments provided within the scheme, School A will be able to evaluate the success overtime and cross-reference learner achievement with their previous personal aims and targets. 

[bookmark: _Int_LLFYvvwH]The main findings from this report could suggest that enrolling a whole school phonics approach has some benefits, however there is very limited research that suggests this. From the case study, it may be seen that many phonics schemes have advantages, however there are also limitations such as funding, time and staff willingness to do so. From this, I have realised that SDPs are an integral part of progression for both the school and the individual learner, and it is important to decide on a specific plan through careful and strategic evidence. This experience will support me in my professional development as I will now closely consider the school’s SDP and ways in which I can aid in the overall ethos of the school. I will also continue to work alongside colleagues and members of staff to provide the best and most cohesive learning experience for learners within the school. This can support my professional standards as I will continue to discuss with mentors and senior staff their school vision and ways that I could support this. 
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