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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW
(WRITTEN RECORD)


SECTION ONE:

	NAME
	Laura James 


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Institute of Management and Health

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Lecturer 


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Programme Manager Wales Ducere Office

Programme Manager CertHE Managing Retail for Growth

  Level 4 Course Manager Skills for The Workplace

Lecturer

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:  3               MONTHS: 9




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your written account in the Areas of Activity and through two case studies.









	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing Section Two of this application, you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. In addition, as outlined above, you should demonstrate a thorough understanding of effective approaches to teaching and learning and evidence of your positive personal influence/impact on the teaching and learning practices of others.

The impact of the activities you choose to discuss should reflect Descriptor 3, Senior Fellowship and so you should refer to the Guidance Handbook to assist you with achieving this.

The form will expand as you enter your information
























	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners and colleagues in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments
· Contribution to the professional development of colleagues/associates through the design and planning process


	Write your evidence here


As a lecturer, I quickly became immersed in a speedy transition to online teaching and, like many other teachers, had to adapt my delivery to ensure that the students remained engaged and the level of quality teaching was sustained (K4) (Sharoff, 2019). As a teacher of a termly course, I was at the forefront of this transition and quickly became a mentor within the Institute. This included engaging in reflective writing throughout the term which was used by the Assistant Dean to develop future online delivery styles for the institute (K2). Developing effective and engaging learning material with other colleagues is made more difficult when collaborating in an online environment only and this was a barrier that we were eager to overcome. It was crucial to face these barriers and transform the content and delivery for learners so that the online teaching was accessible and effective for all students (V2, V1).
My focus is on maintaining an excellent delivery to students within the University and not only groups that I teach. This is consistent across face to face and online teaching. In order to do this, I engaged with students and asked them to reflect on their experiences of online learning in the early stages K2. K5). This is an extremely useful tool in helping me to evaluate the effectiveness of my teaching (K5). Reflection also encourages students to develop their own self-awareness and often helps nurture their understanding (Evans and Walberg, 2013) which ensured that this activity was meaningful to their learning journey (V3). 
 Being aware of the disparities in how students learn in an online environment (K3) is vital when planning and designing programmes and activities for students to engage in both in the classroom and virtually. 
I have created and developed a number of ‘How To’ tutorials for both students and staff. The students tutorials predominantly focus on using online forums, how to get the most out of online learning among other topics. However, my tutorials for staff have been utilised across the institute and university to help other staff understand how to plan and develop teaching and learning resources using a number of teaching and learning technologies (K4). This has helped contribute to the professional development of colleagues through the design and planning process (V4). 
Feedback from members of staff has been extremely positive;
‘Laura has designed a suite of “how to” tutorials which are excellent and are the academic foundation for our students.’ (Lecturer, IMH, 2022).
This multi-modal delivery concept is one which has continued to influence my colleagues planning and design to ensure that my content engages Visual, auditory, kinaesthetic and reading/writing learning styles (Dressen-Hammouda and Wigham, 2022) (K3). 
In addition to these resources, I have engaged with a number of one-to-one sessions with staff to demonstrate best practice when planning and engaging in designing their content and delivery (K4). 
Part of my role and involvement in the Learning, Enhancement and Advancement Programme (LEAP) requires me to consider how the University can enhance teaching and learning institute wide. This has seen me working with the Digital Skills Advisor to design a number of key sessions to be delivered to staff across the University around developing their teaching and learning online and on campus. 
I have also been involved in the development of the Graduate Attribute Modules which included the creation of computer-based learning materials and activities to be used across all institutes- a key learning environment for the University moving forward. 
Having created and written Managing Retail for Growth, a new programme offering for the University, I designed and planned all programme documentation including all modules and took it through validation. In addition, I have taken CertHE Skills for The Workplace through Re-Validation within the last 12 months effectively and am starting the process of Re-Validating Wales Ducere Office Undergraduate and Post-Graduate programmes within a Partnership. This requires key involvement in the design and re-design of all modules and actively promotes consideration of the efficacy of the programme through focus groups and regular feedback (V3, K6).
My involvement in designing and planning learning activities goes beyond the institute and even the University as I created a number of resources for Welsh Government Year 13 Transition to HE for a ‘University Ready’ project housed on the Open Learn Platform (V2).
I have actively shared best practices and developed resources that colleagues can use to enhance their design in a collaborative way;
‘The ability to prepare and plan innovative ways of teaching is evident in discussions at team meetings and in feedback from students about your work. In addition to the devising and developing of learning materials which are routinely shared with colleagues and supporting other lecturers as well as learning from peers is a feature of your approach.’ (Programme Manager, IMH, 2022)

References
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you work collaboratively with colleagues to engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Collaborative lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog; engagement in a professional community to impact positively upon the practice of others
· Joint development of learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Development/Sharing of Material from online training
· Sharing of learning activities with colleagues, supported through the VLE (Moodle)
· Impact/influence upon the teaching and/or support practice of others


	Write your evidence here


Collaboration within my teaching and learning is pivotal throughout the student journey. Within my role as Programme Manager and Course Manager, I collaborate with numerous staff when planning and delivering inductions (K2, K3). This includes face to face inductions and some distance learning inductions. As a partnership, my role as Ducere Programme Manager insists that I engage with colleagues in Ducere to create and deliver engaging content for our learners (K1, K6). Collaboration with Student Voice, Student Support services, Academic Library Liaison and other teaching members is part of the induction process which is conducted three times a year for each programme. 
Within my capacity as a teacher, I always endeavour to stay at the forefront of any emerging teaching and learning approaches (V3). This ensures that I consistently offer a variety of teaching methods and approaches to engage with all learners (K2).  The transition to Hybrid teaching is one which has developed rapidly (Stratonova et al, 2022) (Munna and Mazumdar, 2021) and the development of my teaching and learning has adapted and progressed accordingly. This, however, is not a completely new approach as many programmes are distance learning, my Ducere programme being one of them (BA and MBA).
Within my online and face to face teaching, I regularly interchange my teaching methods to include a variation on a flipped classroom approach which has accelerated in popularity as an approach in recent years (V3, K3, K2)(Kakarougkas and Abdellatif, 2022). Additionally, blended learning is an approach that I have endeavoured to embed and explore with a focus on a consistent outcome for students both online and in the classroom (K2, K5, K4), a notion supported by Adinda and Mohib (2020). The agility of teaching methods has proved to be successful for my students who have welcomed the new approaches and have provided very positive feedback within the Staff Student Committee meetings. These teaching methods have been used for group working and, on an individual, one to one basis successfully. 
Feedback from learners is encouraged through a variety of methods, also. I hold formal Staff Student Committee meetings for all programmes that I manage and also bi-monthly focus groups for the Ducere Distance Learning programmes to evaluate the content and delivery of the programmes (K5).
Similarly, I always try to integrate this emerging teaching approach and variance within the assessments which I have worked collaboratively with a number of colleagues to develop. These innovative assessment approaches have at times been a challenge as plagiarism and quality assurance need to be considered for each assessment. The more non-traditional assessment methods are welcomed by students and staff; assessments such as individual ‘interview’ assessments, real-life case studies and reflective journals (K5, V1). This is supported by colleagues;
‘When creating module Schemes of work, and assessments, this is generally done collaboratively and designed to include a number of assessment approaches to ensure breadth and depth to student knowledge and understanding in strict adherence to quality assurance.’ (Course Manager, IMH, 2022).
I have engaged with numerous training activities through my role within LEAP and have brought learning back to my colleagues to help develop their teaching. This has included being responsible (with a select few colleagues) for the consideration and re-writing of the Peer Review/ Support policy for the University, which is still in the development phase. I encourage regular peer observation of me, which is done often throughout the induction period in particular.
Moving forward, as Higher Education further invests into Hybrid delivery and online offerings, the demand for accessibility for all learners is crucial. This requires staff to consider their content and teaching and support of learners in a different way to which they had done before, perhaps. The University has developed training for all academic members of staff to complete to ensure that this accessibility is consistent across all institutes. Another aspect of my role is as Accessibility Development Champion and my responsibilities include supporting staff through their training and gathering feedback on the content and delivery, which consequently has a considerable impact on the teaching of others. 
Similarly, I have designed and implemented the Institutes Staff Development Plan for the academic year, organising and often collaborating with the design of all workshops and sessions. This staff development plan was written by me based on feedback from staff (issues as a short questionnaire at the beginning of the year) to understand how staff wanted to development and to identify any gaps in knowledge within their teaching and supporting roles. 
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	A3:  Assessing and giving feedback to learners (700 words)
Show how you develop assessment strategies and activities that are appropriate to learning experiences in a collegial manner; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal and should include examples of how your practice impacts/influences the professional practices of others. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include collaborative working to develop and influence:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here


Teaching and managing a number of different programmes set at different levels (Level 4-Level 7) enables me the opportunity to develop assessments and methods of feedback across undergraduate and postgraduate level. 
Within the teams that I teach in, I design and write assessments termly in collaboration with other team members. When writing and validating CertHE Managing Retail for Growth I wrote all assessments and factored in valuable feedback for learners (K6).
I moderate colleagues assessments as part of my responsibility but also collect and prepare all moderation for Skills for The Workplace external moderation and quality assurance. 
As part of my role of Programme Manager Wales Ducere Office, I am fully responsible for the engagement with two external examiners for both undergraduate and postgraduate portfolios. As this is a partnership, it is vital that the quality assurance is checked regularly to ensure thorough and consistent moderation. 
As part of this role, I create and implement efficient timescales that both colleagues and the external examiner can use. This has been particularly effective in ensuring an efficient and timely plan for quality assurance. I addition, as the Programme Manager of this Partnership, all moderation for Ducere teachers has to be completed by me to oversee and ensure consistency and accuracy. 
Throughout all of my teaching, I am keen to offer both formal and informal feedback to students both formatively and summatively throughout the module. This is not always easy when you are faced with large class numbers and sometimes only online teaching (Broadbent et al, 2018). This requires innovative design of the assessments and methods of feedback. 
Ensuring that students have individualised, thorough feedback helps learners to grow (Young et al, 2020) which is why I have adapted my method of feedback. I write thorough feedback for students to consider and return to if needed. However, I also offer one to one discussions around their feedback so that I can talk students through this and offer ‘feedforward’ where the students have clear guidance on what they could do in future to improve further. 
My feedback design has been carried forward and often implemented by other colleagues;
‘Laura’s feedback is one of the most comprehensive and detailed examples within the  team. She gives precise, accurate, relevant feedback in relation to grammar, referencing, content, comprehension and areas to improve. She is always available to  learners and responds quickly and is flexible when meeting her students for 1:1’s.’ (Lecturer, IMH, 2022)
However, feedback and evaluation does not end with the learners. I am a keen enthusiast of peer support and learning and have integrated training sessions with team colleagues around the topic of feedback and welcome feedback on my own technique;
‘Providing feedback to students and peers and acting on the views and advice of others to improve your approach to student learning.’ ( Programme Manager, IMH, 2022).
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you work with colleagues, internally and/or externally, to make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you and others undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, skills for the the lepart-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries; professional dialogue
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others
· Observations of teaching/learning activities
· Analysis and sharing of evidence from electronic forms such as blogs and discussion forums to influence future practice

	Write your evidence here

I am fortunate enough to manage programmes that teach a culturally diverse audience of learners. Skills for The Workplace is a widening access course which has a large Bangladeshi community of learners. It is crucially important for my learners that as a team, my colleagues and I create an environment for learning that is accessible and effective for all of our learners (V2) (V1). Many of our Skills for The Workplace learners are new to education but have a wealth of knowledge and experience in life and often community projects. When designing the content and delivery of the module that I lead on, I work with other colleagues to share ideas and best practice to help encourage these learners to bring their experience to the classroom (K3). This has been done, for example, through my work with colleagues in training them to understand the use of Breakout Rooms in Microsoft Teams (K4). Feedback from colleagues has shown that this has been effective; 
‘Laura has introduced a digital sophistication to our teaching by creating new resources for both  students and  her peers. For example, she delivered a workshop on how to use breakout rooms to the team’ (Lecturer, IMH, 2022) and has also been echoed in the Staff Student Committee meetings where students have noted that the integration of these technologies to enhance their learning environment has been accepted very positively and helped to give confidence and a sense of community to our learners (K5). This ‘group working’ methodology (Gravells, 2017) has also been echoed within the classroom, where structured group working is undertaken with learners in each session to help promote independent learning and to develop team-working and communication skills (K2). 
In my role as Programme Manager for Wales Ducere Office, I am responsible for both home and International students from level 4-7. In order to ensure that the learning environment is engaging and facilitates learning as effectively as possible, I regularly work in partnership with international Ducere colleagues (V4). This is vital as part of the partnership that we have and helps to ensure that different modes of teaching are used when possible to enhance student experience.
I have led my team in Hybrid teaching, offering both a blended and Hyflex teaching experience for learners and helping colleagues to enhance their confidence in Hybrid teaching (K2);
‘Being at the forefront of developing materials ( e.g. Panoptos and how to videos etc ) you have supported both colleagues and students to make the necessary transition to online and blended learning’ (Programme Manager, IMH, 2022) (K1).
I am a personal tutor to 75 students on the Skills for The Workplace programme and engage in regular one to ones with students to offer advice and Pastoral care. This often includes, at times, students who are in emotional distress- I engage with Student Services to ensure that I offer the support and counselling that the students need (K6). This has been witnessed by a number of colleagues who have used this to develop their own awareness of the necessity for effective pastoral care;
‘She offers an exceptional level of pastoral care and is often the member of the team that students feel they can  share their personal wellbeing issues. She has familiarised herself with all of the contacts/support available to students and efficiently signposts them when necessary and relevant.’ (Lecturer, IMH, 2022).
‘Laura, I can honestly say, has shown a ‘best in class’ approach and attitude toward her relationship with colleagues and students alike. The Skills for the Workplace programme has always been a programme that attracts diverse cultures, experiences and influences, and have worked on the programme with Laura for a number of years, she has shown excellent pastoral awareness throughout.’ (Lecturer, IMH, 2022).
Being qualified in Coaching and Mentoring has helped with this as I have used these skills to develop both students and staff during coaching sessions. 
One of the innovative developments I have created is a Homepage for students where they can access all programme and University information, contact details etc for their programme. This also offers a platform for all students (Level 4-6) to engage with each other. This is an extremely effective tool as evidence suggests that peer learning is extremely effective in helping learners progress (Woolhouse and Nicholson, 2020).
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances teaching and learning within your own personal practice, your School/Faculty and/or the institution as a whole. You should demonstrate explicitly connections between your research and/or scholarly activity and your and others’ professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

The engagement in continuous professional development is a core value of mine. Having completed my PCET a number of years ago, I ensure that I remain up to date with innovative teaching practices and techniques. 
I am currently undertaking my PhD research in Sustainability Leadership on a Part-Time basis. Not only does this help me with my content that I can share with learners across all programmes (K1), (V3), but also helps me develop my own understanding of leadership approaches and methods for both students and colleagues. This engagement in my own development provides opportunities to extend my professional learning within a research based environment. 
Having recently qualified in Coaching and Mentoring, I use these techniques to develop colleagues and have undertaken a number of sessions with a member of staff which have been effective and very well received. This has also helped with my engagement in self-reflective practice, something that I participate in following teaching sessions and coaching sessions with staff an students, helping me to understand useful action points for further development (K5).
Peer observation is key to my own development and I encourage peer support and observation of my classes, resources etc. I am in the process of developing the Peer Review Policy for the University alongside the Learning and Development Manager and Associate Pro Vice Chancellor. By bringing in my expertise and experience that I gleaned from my own career in management alongside my experience in an academic context I am able to work with colleagues to produce a policy that is based on feedback from staff and also from reviewing other institutions policies. 
As an avid public speaker, I regularly present at conferences with a particular focus on Teaching and Learning although not restricted to this theme). For example, I am due to speak at the Advance HE’s Teaching and Learning Conference on: The Importance of Early Engagement; Student Induction Planning to Enhance Success. 
In addition, I have previously presented at the Wales NEXUS Conference in 2018 and am due to present there again this year (2022) around the topic of ‘Career Development and Progression in Higher Education.’ Attendance and engagement at these events offer me the ability to grow my network of colleagues internationally and use the research and findings to help enhance the learning for my students (V3) and the development of my professional practice. By enhancing my own research I am able to develop teaching and learning methodologies for research-led teaching (Fung, 2017).
As part of my LEAP role (Learning, Enhancement and Advancement Programme) I meet on a bi-monthly basis with the Head of Learning and Development, Associate Pro-Vice Chancellor and other LEAP members from across the University to discuss any Teaching and Learning issues and development. This encourages us to share best practice and offers the opportunity to develop the institutes own staff development plan- which I have written and delivered for the academic year 2021-2022. This helps me to implement new approaches to teaching and also helps me to develop the approach to teaching for all colleagues within the University. This is advanced further through my role as Accessibility Development Champion where I regularly engage with staff about essential training.
I have also been involved in bidding for (and winning the bid) for a Pre-Course which is delivered to students with the teaching and learning focus around building confidence through activity to help students progress onto a Level 4 course. This has been extremely successful and has seen two cohorts of students go through the process effectively. The teaching and learning content (K1) and resources that I have made for this course have now been used across other University campuses (London and Birmingham) to develop the teaching there.
Part of my own development which is crucial to me is the peer support and observation of other colleagues. I regularly reflect on their teaching techniques and resources to help improve my own delivery (K5) and to identify any innovation in teaching and learning that I could benefit from. 
References
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The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate the applicant’s sustained effectiveness in relation to learning and teaching and that they meet the criteria for Senior Fellowship.
Applicants should use the two case studies to address different aspects of Descriptor 3, with a focus on their organisation, leadership and/or management of specific aspects of learning and teaching provision. They might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on their academic practice and/or on the practice of others. The emphasis should be on their effectiveness in relation to learning and teaching and should incorporate how they have led, organised or managed specific aspects of learning and teaching provision.

At least one of the case studies should focus on a situation where the applicant worked with others using their skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. They should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Applicants are advised to refer to the Guidance Handbook for more advice.

	Case Study 1. (1,000 words)


	Write your Case Study here


Reflecting on my experience of engaging as a LEAP (Learning, Enhancement and Advancement Programme) fellow, I am confident that the activities and collaboration that I have been part of has influenced other staff beyond their own programmes and there is clear evidence that this has been utilised by colleagues already.
I was asked to create the staff development plan for the Institute of Management and Health for the academic year 2021-2022. It was important for me to understand what staff felt they wanted and needed from a staff development plan. Without this initial consideration and research, the development plan would likely not be received with the required level of engagement from staff as they may not feel that it was suitable for them. 
Consequently, I began with creating a short survey to be sent out to the institute to gather feedback on what areas and topics they felt they needed development or training around. This survey was then adopted by all other institutes and was sent around via a few platforms; Microsoft Teams, Institute email and Staff Bulletin. Disappointingly, the completion rate was exceptionally low, especially for the institute of management and health. This prompted a further ‘call’ for completions which did have a greater impact. 
Following a number of collaboration meetings with colleagues from other institutes, the responses and feedback were analysed and considered. There were common themes identified, most of which encompassed the difficulty with Hybrid teaching, a teaching method which has accelerated immensely due to the recent local lockdowns (Pass, 2021). This, I decided, needed to form the main basis of the staff development plan to be implemented alongside any mandatory staff development and training that was identified. 
I then took some time to research the fundamental difficulties that are experienced in Hybrid teaching and how this could impact on student experience. Lorenzo-Lledo et al (2022) provided some interesting insight into the effect on student motivation when taught in Hybrid environments. The study revealed that students felt de-motivated, lonely and a lack of interaction with teaching staff. This immediately prompted me to consider what specific development we could offer to help impact the staff and students positively to improve the teaching and learning in Hybrid environments. 
It was important that I collaborated with other colleagues who could offer further insight and innovation into this area to ensure that, as an institute, we could offer a positive learning environment for all learners despite varying student digital competency and confidence. As an institute that offers a number of widening access courses, it was vital that I ensured the development would help promote inclusion of all of our learners. Another crucial element to the planning and implementation of this development plan was to ensure that the content was aligned with pedagogic research as well as practical approaches that could be adopted by staff. 
I worked with a number of colleagues from across the University (Library, Student Union, Academic Misconduct Coordinator, Student Services, Digital Skills Advisor) to lead and plan a template for delivery. Reflecting on this experience, this was not an easy task as I had to manage and organise a number of different departments’ diaries and contacts etc to ensure that there was no clash. However, eventually I created a basic template for review. I then worked with each of the departments to discuss the content and delivery based on the feedback that we had received. 
The staff development plan was agreed by the Academic Directors of the Institute and was shared with all staff through email and Microsoft Teams.
The delivery of the staff development plan was designed to be across the academic year so that it was aligned with the teaching terms and gave staff enough time to arrange attendance. After the full development plan was shared, I sent a reminder through Microsoft Teams a few days before each event with the link to join. However, I was disappointed to learn that the sessions in general have been very poorly attended. In hindsight, it may have been possible that staff did not read their messages on Teams. In future, I will ensure that links can be added to their Outlook calendar for ease of joining. A study conducted in 2013 helped to shed some light on why staff may not be attending. Salter (2013) found that 86% of Higher Education staff who did not participate in staff learning and development activities was due to lack of time. This was somewhat of a turning point for the staff development planning and helped to direct my next course of action. I liaised with all relevant colleagues who were scheduled to deliver the staff development sessions and agreed with them that they would record the sessions. I then shared this recording with the institute (and other institutes that requested they use the staff development plan resources) so that staff could access and watch the session at a time that suited their schedule. 
The feedback from the staff development plan has been extremely positive from staff at all levels;
‘It was interesting and useful to listen to [Colleague] from the Academic Office explain the student complaints process. It actually changed my attitude towards complaints.’ (Julie Thomas, IMH, 2022).
Feedback has also been seen verbally where staff members have claimed that they have learnt significant digital skills that they will put into practice which will have a positive impact on their teaching and learning capabilities. Interestingly, some of this relates to making use of digital functions in order to increase their time management skills. 
In reflection, I am pleased with the feedback and quality of content that I created which will inevitably, have a positive impact on widening access and inclusion for the University. However, there are a few things that I would do differently next time. I would invest more time in getting quality feedback from staff at the beginning of the process. This may include holding focus groups to get more depth of analysis and understanding. 
Secondly, I would ensure that the reminders are sent with a link to ‘add to calendar’ for those staff who do favour live sessions. This will enable the staff to add the event and link to join into their calendar which will automatically instigate reminders. 
Finally, once the academic year has finished, I will review all of the recordings to see which sessions have been viewed most. In addition, I will hold some feedback focus groups to understand the impact that it has had on teaching and learning, personal development and what could be improved in the next academic year.
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	Case Study 2. (1,000 words)


	Write your Case Study here


When the Covid-19 Pandemic took hold in March 2020, the programme that I managed (Level 4 Course Manager Skills for The Workplace) was preparing to begin its third term in the following month. As one of only a few courses at this time which ran lectures termly, we were at the forefront of a steep learning curve as we integrated to online learning. As an enthusiast of using digital technology for teaching and learning, I began to arm myself with the tools and knowledge that I would need to teach in an online platform. However, I was increasingly aware that my passion and competence in digital technology was not something that was necessarily echoed within the team. 
I embraced any innovative developments that were taught to us internally and signed up for as many online teaching conferences and workshops as I could. I then began to adapt the learning from these to create a set of straightforward video tutorials for my team to use in a kinaesthetic way. Feedback from my colleagues was that they needed to perform each function or activity several times before they understood it and so I believed that by creating this library of helpful resources, this could aid in that. 
Informally, I took on the role of a digital coordinator of sorts for the team- sourcing innovative ways of engaging students and using emerging technology to promote effective teaching and learning environments for our online classes. This also saw me create similar student-focussed resources using various software to give to my colleagues to use with their students, whilst teaching them how to create them themselves. These included vidoes on How to get the most out of Online Learning, Canva videos, Sparkol resources and many other How To tutorials. 
As the demand for more guidance and tutorials grew, I felt it important to conduct a skills audit, something that Hopkins and Harris (2013) also value. This helped my colleagues and I identify any gaps in knowledge, particularly where this was linked to blended and online learning. 
Once the gaps were identified, I set about creating resources that could be accessed and re-used by colleagues whenever they were needed. However, I supported these resources with regular training sessions online to demonstrate how to use the software etc in a lie capacity so that colleagues could follow along and ask questions in a timely manner. 
This would often be followed up with one to ones with individual members of staff who needed further support, or wanted to know a little more about how to implement this technology further.
Feedback from these mentoring sessions was excellent and the demand for more became apparent. Colleagues recalled how the functions that I had helped them with had enhanced their online teaching and learning, for example, the use of Breakout Rooms on Microsoft Teams and the engagement of students following the video resources. 
It was encouraging to see that staff were beginning to implement what they had learnt to other programmes and not just ours. It demonstrated how these generic sessions were helpful across the University. 
I was approached by the Head of Corporate Communications and PR and asked if I would be willing to allow them to submit some of my student-focussed resources to the University Ready project. I obliged and was pleased to hear that two of the videos had been selected to be used in the Welsh Government Year 13 Transitions to HE/University Ready project (https://www.open.edu/openlearn/education-development/university-ready/reflective-learning) (https://www.open.edu/openlearn/education-development/university-ready/how-write-report). 
As a Course Manager, I felt it important to ensure that my team were equipped with all of the tools that they needed to deliver a confident and effective experience for the students and I believe that the coordinating, supervising and leading of the digital technology and resources helped in that respect which is something that has been echoed in the feedback from a variety of staff;
‘Throughout the period your willingness and ability to provide materials and tuition to lecturers and students has set the standard of support at the university.’ (Brynach Heffernan, IMH, 2022).
‘Laura is adept at most aspects of digital learning and is constantly learning and sharing her knowledge. For example, she held a meeting to teach us the option of recording our feedback by using a microphone which automatically types the content. This has resulted in a far greater level of detailed feedback for our students.’ (Melanie Squire, IMH, 2022).
‘With her guidance and peer reviews, I feel that I have become a much more rounded educator, and the resources and training she has provided for my journey remain.’ (Christian Felices, IMH, 2022).
In order to develop this area of my role further, I enrolled in an ILM Coaching Training Course. This gave me the theoretical approaches to improve on my coaching and mentoring sessions with colleagues in any context. Following on from this training, I am engaged with fortnightly coaching sessions with a colleague in the team who has found the coaching extremely beneficial. This has enabled me to ensure that the support that I am offering is supported by theory and practise.
In order to improve and develop from this experience further, I would like to advance my Mentoring experience in a formal capacity. Whilst the coaching course gave me ample theory and experience in coaching, I feel that I could develop my mentoring further to offer more support in that capacity. This could be done by enrolling on a further course specifically aimed at mentoring or by conducting my own research into this area. 
Overall, on reflection, I am extremely pleased with how the experience went and how I was able to demonstrate significant leadership skills to support my team and teams outside of my programme. 
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Gareth Hughes

	Job Title
	Academic Director

	Faculty/Centre/School/Department
	IMH

	Email address
	Gareth.hughes@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?

As my line Manager and Academic Director for the institute, Gareth has supported me throughout my role and has witnessed the impact that my leadership has had on colleagues and students. 





	Second Referee:


	Name
	Dr Bronwen Williams

	Job Title
	Academic Director

	Faculty/Centre/School/Department
	IMH

	Email address
	Bronwen.williams@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?

Bronwen has supported me throughout my role and has witnessed the impact that my leadership has had on colleagues and students. 
















SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Laura James

	Name of Signatory
	Wendy Dearing

	Job Title
	Dean of Faculty IMH

	Faculty/Centre/School/Department
	IMH

	Email address
	w.dearing@uwtsd.ac.uk 

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Senior Fellow status recognition from the person named above:


Signature:___________ [image: ]__________________________Date: _________________________20/04/2022
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