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This portfolio is going to investigate a special school in Wales (SSW) and how they promote the Welsh language, its culture, history and discuss its geographical background. Firstly, this portfolio is going to define the concepts of identity and belonging before providing a brief overview of the SSW which will consider the demography of welsh speakers within the area. The portfolio will outline the importance of the welsh language and the level of understanding of Welsh within the SSW, with refences to academic literature such as books, journals etc… to support how children learn a second language. This portfolio will also be showing evidence of good practice of teaching strategies from the SSW, that allow the pupils to learn and explore their Welsh culture, this will be done using lesson plans which will then be evaluated and reflected upon. The portfolio will then provide a conclusion which will summarise all the salient points made throughout.
According to Hooks (2009) belonging is having an intimate connection to the land in which someone belongs to. Hall (2014) believes that to build a sense of belonging you look for ways you are like the people surrounding you instead of focusing on what makes you different. This can be seen within Wales as people connecting through Welsh language.  Identity defined in the oxford dictionary (2020) as “a person is, or the qualities of a person or group that make them different from others”. Davies (2014) highlights that the Welsh language is the essence of Welsh identity. 
The SSW consists of approximately fifty-five pupils, aged from three to nineteen, with different individual needs, these include pupils with cerebral palsy, autism, profound and multiple learning difficulties, epilepsy, global delay and so on. The class in which this portfolio will focus on consists of four boys all with autism, with limited or no speech, all at different functioning levels. Child A is 10-year-old boy with autism and down syndrome, from a Muslim family with Bengali as his first language at home, with limited speech, but has a good understanding of the English language. Child B is a 10-year-old autistic boy, with no speech, who displays behaviours, and needs a lot of sensory in put throughout his day and limited understanding of the English language. Child C is a 10-year-old autistic boy, with no speech, who displays behaviours, very basic sign to communicate, and little understanding of the English language, and child D is a 10-year boy with a global delay with tendencies of autistic behaviour, recently diagnosed with epilepsy, who understands the English language very well, however, has no speech and some basic sign language (Makaton) to communicate. 
The Cymraeg 2050 strategy was set out by the Welsh Government (WG) (2017) which aims to have a million welsh speakers by 2050.  For this to happen the WG had three strategic themes, these were to increase the number of Welsh speakers, to increase the use of the Welsh language and creating favourable conditions-infrastructure and context. The need for this is due to the reducing numbers of Welsh speakers; one argument for the reduced number of Welsh speakers is the history of the Welsh language. In the 1800’s, schools across Wales adopted punishments for children who spoke Welsh, one example of this was the “Welsh not” according to Davies (2015); the “Welsh not” was a sign that signified that the wearer had spoken Welsh, the pupil wearing the not at the end of the day was subjected to a punishment which was usually physical. The use of the Welsh was not a direct response to the UK findings that Welsh education at the time was found to be lacking and it was deemed the fault of pupils speaking Welsh (BBC, 2014). The ramifications of this can still be seen in present days as the numbers of Welsh speakers within Wales only accounts for 28.3% of the population according to WG (2020).
According to the Welsh Government (2011) there are approximately 26, 532 (10.8%) people in the SSW that can speak welsh, this means that this area is well below the national average. To promote Welsh speaking, the WG has created many schemes including the “active offer” from the ‘more than just words action plan 2019-2020’ which affords people the opportunity to receive all services in Welsh. Welsh language education is also mandatory within education settings across Wales as part of the Welsh in Education action plan 2017-2021 as mandated by the Welsh Government (2017).
Due to the ability of the pupils within the SSW, all pupils have amended educational statements, which explicitly state that the children are not required to undertake Welsh language education or examinations. Appendix 1 is an anonymised example of the letters that the children and families will receive outlining their exemption from Welsh language education. The SSW still promotes the education of Welsh language and culture but ensures that this is done in an appropriate manner that meets the ability of the pupils.
When considering the ways, the SSW promotes Welsh speaking, it is also important to consider the theory behind language development. Aubrey and Riley (2019) highlight that Jean Piaget’s theory of cognitive development allowed him to understand how children acquire knowledge, how their process thought is different from adults and how cognitive development can be classified into stages. Aubrey and Riley (2019) also highlight that Albert Banduras social learning theory allows children to learn through reciprocal interaction, meaning they mimic what they see. Considering these theories, it is evident to see that a child’s ability to learn a new language is dependent on the individual child and what they are exposed to learn, for the purpose of this portfolio how much welsh is taught to them. According to Rhodes et al (2005) highlights that Cummins proposed two forms language proficiencies, these are basic interpersonal communication skills (BICs) and the other cognitive academic language proficiency (CALP), he describes BICS as the proficiency that is typically utilized in a social informal setting, in a school setting, general chat between peers and teachers, whereas the CALP proficiency is what is needed to do the schoolwork side of academic studies.  Looking at the SSW it is clear to see BICs in practice by the way we communicate, however the CALP language proficiency is not appropriate to their educational level. One critique of both theories is that neither of them consider children with additional learning needs and how they may develop differently for example audio and visual impairments may change the way in which the children experience language. This is supported by Paul (2009), who discusses the difficulty in learning languages for people with audio impairments as they may not be able to understand the different nuances, words and phrases of a language. 
The first lesson the SSW has provided to pupils, (see appendix 2) to promote welsh history, geography and culture is all about castles. The pupils are taken on an educational visit to a castle close to the school, where they can visually see and explore a castle, in a fun and safe manner. On the visit, the staff will use key words such as big, castle and so on, to build on vocabulary and descriptive words. The next stage in this lesson, the children will go to the art room and build castles out of different resources, to encourage the use of their semantic memory, knowing that castles are big, shape of them are generally rectangular and so on, thus building up their knowledge of castles. The positives to this lesson are that it can be differentiated to meet the learning needs of each child and it is appropriate to their ability, the pupils are not expected to know when these castles were built, who lived there and so on, but just to appreciate them, and learn through play. The one critique that was discovered in this lesson is that they are not gaining transferrable skills they can take from the lesson into their own lives.
The next lesson the SSW has provided to pupils (see appendix 3), is a cookery session, making welsh cakes. This was chosen because it allows pupils to develop many wider skills that are needed to function independently within society, also they are experiencing welsh food and therefore culture. The pupils will first explore the ingredients in a playful and safe environment, which is pupil led and differentiated to each pupil’s ability. They are building on welsh vocabulary and improving gross motor skills. Child D is very tactile defensive, meaning he does not enjoy touching or holding new things, so therefore by allowing him to explore the ingredients and cooking utensils at his own pace, it allows for a desensitizing situation to occur, to reassure that it is ok to try new things and it could be something he could love. The positives to this lesson are it allows for transferrable wider skills to be carried through the pupils lives in and out of school, it teaches pupils about welsh culture and food, also it is a fun activity for pupils to enjoy alongside peers. The skills can be built upon as can be seen from appendix 4, the pupils will learn to follow a method, which is a big achievement for pupils from the SSW, because it allows for independence and wider skills to grow. The critique to the lesson is the resource is cost effect, meaning if the resources are not available then the lesson cannot carry on. 
The next lesson the SSW have provided (see appendix 5), is a welsh lotto game. The pupils will be given lotto boards (see appendix 6 & 7), child A and D will have numbers 1-6 and child B and C will have number 1-3, showing a clear differentiated method of learning to suit the needs of the child individually. This lesson was chosen to build on the pupils’ numerical skills, promoting the welsh language and building on the pupil’s vocabulary, also developing the pupils turn taking skills, communication skills and working alongside peers in a fun game. This lesson also allows progression (see appendix 8), when child A and D can recognise the number alongside a visual representation, they can move onto just the words of the numbers, whilst the teacher calls out the number either in welsh or English to see if they remember what they have learned in previous lessons. Child B and C can eventually move onto the flash cards with 1-6. The positives to this lesson are it is a resource that can be used again and again, its quick and easy to adapt as the child progresses. The critique to the lesson is because of the nature of the pupils and the communication barriers that they face alone with just English, by adding another language to the pupil’s challenges to communicate it could hinder any progressions that the children might have achieved already, slowing down any future progressions, Tomlinson (2008) supports this sentiment and add that it is important that teachers be “mindful of and responsive of their students’ diverse learning needs”.
The next lesson this portfolio will discuss is a welsh Sensology lesson (see appendix 9). This was chosen because of the nature of the pupils of the class, two needing a lot of sensory input and one who is tactile defensive, it allowed for staff to provide a safe environment for the pupils to explore materials commonly associated with Wales for example the daffodil, is the Welsh flower, the coal represents coal mines in the Rhondda, because Wales was known for its coal mining and so on, they are little representations of Welsh history culture and geography all wrapped into one lesson. The lesson looks at the five senses sight, touch, smell, taste and sound, and each one has something relating to wales, that the children can investigate at their own pace. The positives to this lesson are it is quick to put together relieving any academic pressure on staff, its adaptable to the individual for example if the child does not like one material it can be changed to suit the need of the individual. One critique is not necessarily a bad one however from a teacher’s perspective from a special needs school, Sensology lessons are underestimated and not given enough credit. Experiential learning is needed through all areas of learning. When children experience situations and lessons through the senses, it is going to give more of a sensory input, which means they will remember things more, with it was a positive or a negative experience. 
The last Welsh experience that the SSW provides to promote the Welsh language, culture and history is not necessarily a lesson, it is more of an annual celebration which is St. David’s Day. The day consists of the whole school coming together to celebrate Welsh culture, by dressing up in traditional welsh costumes, or wearing a welsh rugby jersey, holding competitions, singing and dancing to traditional Welsh songs, eating Welsh cuisine and sharing these experiences together as a whole school. By doing this the school is positively promoting identity and belonging to the pupils and showing unity through the welsh medium. The negative is, this should be done more throughout the year and not just on one day. 
To conclude this portfolio, it is evident to see the SSW clearly try their best to promote the Welsh language, culture, history and geographical background onto their pupils, to best of their ability, whilst also considering the needs of the individual. Identity and belonging are the essence in which SSW strive to bring to their pupils not only through the promotion of the Welsh language but in general, giving the pupils the right tools to survive today and to be proud be part of a Welsh community. Taking into consideration the percentage of Welsh speakers within the SSW (10.8%) it is apparent that the need for more training is crucial for this language to thrive, not only within the SSW but across wales. When looking into theories behind language development and linking into the lessons mentioned within this portfolio, I can conclude that experiential learning was the overall agenda behind each theory made, children learn from what they see and do and hear as opposed to academic structure, this is clearly seen within the SSW, however one recommendation I would like to make is not to  do a lesson see appendix 3 as a means to tick boxes, if those skills cannot be transferred throughout the pupils daily lives.




Appendix 1
(Exemption from the welsh language)
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Appendix 2
(Castles)
	Area of Learning & Experience 
	Development Matters- Learning Goal (NC, PSE, SoW )

	History
Language, Literacy and communication 
Expressive arts 
Mathematics
	· To explore and respond to stimuli/routine.
· To develop social interaction- eye contact, turn taking, interaction.
· To explore historical Welsh castles to promote Welsh heritage.  



	Progression of Learning and Teaching 
	Key teaching and Learning Strategies 
	Success Criteria 

	Week 1: 
Visit a castle on an educational visit 




Introduction 




	AFL: Feedback at the time of achievement.





To show pupils real life castles, on a bigger scale, what they are going to be making in the next lesson 
Key Words 
Big, castle, huge.

	Individual Targets
Pupil A- To visually explore a castle in Swansea

Pupil B-as above

Pupil C- as above

Pupil- as above 

	Week 2:
Building castles 
	· Explore different materials to allow the pupils use what the prefer. 
· Build a castle with the materials using key words 
Key Words
Bigger, more, up. 

	Pupil A- use a few very familiar words/signs or symbols (LNF Oracy A steps) &
Follow two step instructions for simple movement (LNF Numerical reasoning C step).
Pupil B- Use relevant words, signs or symbols to important picture detail (LNF Reading C Step) and follow 2 step instructions movements within the activities (LNF Develop numerical reasoning C steps) .
Pupil C- Use relevant words, signs or symbols to important picture detail (LNF Reading C Step) and follow 2 step instructions movements within the activities (LNF Develop numerical reasoning C steps).
Pupil D- Take turn in a group activity (LNF Oracy A step) and follow ne step instruction for simple movement within the activity (LNF numerical reasoning C steps). 



	What went well?
	Next steps

	· Children enjoyed exploring the castle
· Enjoyed making castles and knocking them
· Enjoyed taking part in group activities with peers. 
	Now the children have explored castles in a visual and 3D way, to move on 2D representation and to introduce digital representations to see if they know the difference between a house and a castle and so on. 




	







Appendix 3
(Cooking)
	Area of Learning & Experience 
	Development Matters- Learning Goal (NC, PSE, SoW )

	· Language, literacy and communication 
· Mathematics
· Design and technology 
	· Wider skills 
· Development of peer learning




	Progression of Learning and Teaching 
	Key teaching and Learning Strategies 
	Success Criteria 

	Introduction:  the children will be making welsh cakes independently and exploring the ingredients the way which is most comfortable for them. 
	AFL: Feedback at the time of achievement.
· To allow pupils to explore the ingredients
· Developing gross motor skills when rolling out ingredients with a rolling pin 

Key words
Cacen (cakes), roll, more, mix 
	Pupil A- use a few very familiar words/signs or symbols (LNF Oracy A steps) &
Follow two step instructions for simple movement (LNF Numerical reasoning C step).
Pupil B- Use relevant words, signs or symbols to important picture detail (LNF Reading C Step) and follow 2 step instructions movements within the activities (LNF Develop numerical reasoning C steps).
Pupil C- Use relevant words, signs or symbols to important picture detail (LNF Reading C Step) and follow 2 step instructions movements within the activities (LNF Develop numerical reasoning C steps).
Pupil D- Take turn in a group activity (LNF Oracy A step) and follow ne step instruction for simple movement within the activity (LNF numerical reasoning C steps).

	What went well?
	Next steps

	·  The children thoroughly enjoyed exploring the ingredients and making a mess
· The children enjoyed the end process of eating welsh cakes except for child C.
· Child A enjoyed the ingredients raw and cooked.
	For child B the next step would be making a simple welsh cake recipe that he could follow to make the cakes more independently and take home
Introduce shapes into the lesson, so instead of making just circle shaped welsh cakes, introduce squares, triangles, rectangles. 



















Appendix 4
(Sequencing/method to cooking welsh cakes) 
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Appendix 5
(Maths lotto game)
	Area of Learning & Experience 
	Development Matters- Learning Goal (NC, PSE, SoW )

	Maths 
Language, literacy & communication 


	· Social experience with peers
· Turn taking and learning patience
· To develop their welsh vocabulary 



	Progression of Learning and Teaching 
	Key teaching and Learning Strategies 
	Success Criteria 

	Introduction: To take part in a social game with peers, to develop their understanding in turn taking and waiting for their go, to build on Welsh vocabulary. 

Weeks 1-3:
Welsh lotto board numbers number 1-6 for pupil A and C and 1-3 for pupils B and D.


	AFL: Feedback at the time of achievement.





Key Words 
Numbers in welsh, my turn, lotto 

	Individual Targets
Pupil A- Pupil A- use a few very familiar words/signs or symbols (LNF Oracy A steps) &
Follow two step instructions for simple movement (LNF Numerical reasoning C step).

Pupil B- Pupil B- Use relevant words, signs or symbols to important picture detail (LNF Reading C Step) and follow 2 step instructions movements within the activities (LNF Develop numerical reasoning C steps) .


Pupil C- Pupil C- Use relevant words, signs or symbols to important picture detail (LNF Reading C Step) and follow 2 step instructions movements within the activities (LNF Develop numerical reasoning C steps).

Pupil D- Take turn in a group activity (LNF Oracy A step) and follow ne step instruction for simple movement within the activity (LNF numerical reasoning C steps).



	What went well?
	Next steps

	· The children really enjoyed playing a game alongside peers
· Child C was able to recognise welsh numbers when staff member called them out in welsh.
	To carry on with this activity, include higher numbers for child C to build on welsh vocabulary  















Appendix 6
(Lotto cards)
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Appendix 7
(Lotto cards)
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Appendix 8
(Lotto cards)
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Appendix 9
(Welsh Sensology session)
	Area of Learning & Experience 
	Development Matters- Learning Goal (NC, PSE, SoW )

	· Welsh heritage through sensory experience
· Language, literacy & communication
· Culture
· History
	·  To awaken the senses 
· To provide objects of refence that relate to Welsh history, culture and background  
· Build up knowledge and vocabulary



	Progression of Learning and Teaching 
	Key teaching and Learning Strategies 
	Success Criteria 

	Introduction: To explore welsh materials in a sensory way, to learn names and origins of props used 
	AFL: Feedback at the time of achievement.

	

	Touch:
1)Explore the textures of the Welsh costume 
2)Feel coal 
3)Explore welsh cake ingredients 
	

To encourage children to explore different textures.


Key Words 
Feel
	Individual Targets
Pupil A- to explore welsh props in a fun and exciting way

Pupil B-as above

Pupil C- as above

Pupil D- as above 

	Vision:
1)Look at the welsh flag
2)Someone dressed up in the welsh costume 
3) Look at daffodil 

	
To encourage children to look at different colours, objects and shapes.

Key Words 
See
	

	Smell: 
1)Smell fresh daffodils
2)Smell leeks
3)smell freshly cooked welsh cakes  
	
To encourage children to experience different smells.

Key Words 
Smell
	

	Taste:
1)Taste welsh cakes
2)taste leeks 
	
To encourage children to taste different foods.

Key Words 
Taste
	

	Sound:
1) Finish the session off by listening the Welsh national anthem
	
To have the children listen to the Welsh national anthem and experience that.
Key Words 
Hear
	



	What went well?
	Next steps

	· The children really enjoyed exploring the props and listening to the welsh national anthem
· They were able to explore new things in a safe environment and at their own pace 
· The pupils were able to identify their favourite prop by repetitive choosing week by week 
	To expand on this lesson and allow the pupils to make things to take home i.e. welsh cakes, their own costumes and so on. 
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National Curriculum Arrangements
G iilsapplled from the study of Welsh. The time made available will be used to

develop anguage skills.

will be disapplied from the study of Modern Foreign Languages. The time made
available will be used to develo;- expressive and receptive language skills.

‘ﬂl be provided with Individualised Programmes of Work in the areas specified below.
n general, programmes will be structured and finely graded to provide plenty of practice at

each step to ensure mastery of the skill being taught and to allow to experience

success.
Programme planning and planning in general relating t

collaboratively betweehteachers and his parents.

In developing the Individual Education Plan the school should initially have regard to
approaches and strategies identified in the advice attached to the statement. Subsequently
these strategies and approaches will be updated through the Annual Review process.

education will take place

As advised by the Speech and Language Therapy Team, Abertawe Bro Morgannwg
University Trust:

-Ianguage and communication needs can be met with:-

« Individual or group therapy for a minimum of two blocks of six sessions over the next
12 months. (each session lasting a minimum of 30 minutes) delivered by the Speech

and Language Therapist or Speech and Language Therapy assistant.
IEP targets written jointly with the specialist class teacher.

Liaison with parents to discuss any issues arising during the year.
Verbal or written contribution to the annual review.

Arrangements for Support

@D vill be supported in a small teaching group with a high adult to pupil ratio in a
Specialist environment for pupils with speech and language difficulties.

The class will be staffed with a suitably experienced and qualified teacher and have access to
teaching assistant support which will allow for supported inclusion in mainstream lessons as
determined by individual need.
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Please ask for:
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Direct Line.
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E-Mail.
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Our Ref:
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Your Ref:
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Date:
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AMENDED FINAL STATEMENT OF YOUR CHILD'S SPECIAL EDUCATIONAL
NEEDS

RE:
D.O.B:

Please find enclosed the Amended Final Statement of your childs Statement for
Special Educational Needs. This has been drafted after consideration of either the
information presented at the recent Reviews, or from information recently received in

the Department and following the issue of the Notice to Amend.

The amendment(s) to the Statement have been highlighted in bold for your
convenience.

| anticipate that this Amended Final Statement is acceptable to you. However, if you
have any concerns or disagree with any part of the document you can write to us at the
address below. We will try to address your concerns and you can request a meeting
with the Local Authority's Named Officer to discuss them if you wish,

You may wish to get advice or support from the local Parent Partnership Sergce (PPS)

Your case can also be referred to the Special Educational Needs Disagreement
Resolution Service. This service provides a trained independent facilitator who will meet
with you and the Local Authority in order to explore and try to resolve your concerns. A
referral to this service does not affect your right of appeal to the Special Educational

Needs Tribunal for Wales as outlined below.

EDUCATION DIRECTORATE/ CYFARWYD! ADDYSG

To receive this information in alternative format, please contact the above.
| dderbyn yr wybodaeth hon mewn fformat arall, cysylitwch &'r person uchod




