A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
For this essay, a critical evaluation and identification of next teaching and learning steps will be discussed with a focus on a case study on an individual learner or a group of learners. This case study will be based on an observation made looking into a critical incident. From these observations there will be a literature review based on the critical incidents observed looking into the theory and context behind these incidents. From this observation, theory and research can be made and we as an observer can make our own assumptions and opinions based on what has been observed, to draw a conclusion which will reflect on our views on whether that incident will have a positive or negative impact on the learner or learners. Alongside this, the theory and evaluation from the observation will then be taken on board and used in further practice as well as having a critical evaluation on the critical incidents to which we would take into consideration for teaching. Critical incidents are not major incidents that occur in the classroom, they are normally events that happen in the classroom on a daily basis, however are made critical by the reflection and analysis on that specific incident. From observing in the classroom, many incidents would occur. This could be from a pupil arriving late, to a group not working well together on a particular task. Again, these are normally straight forward events that occur can be looked into and researched in depth to look at the reasoning behind these certain events and if there is any underlying theory as to why that event has occurred. Tripp stated that ‘a critical incident is an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident’ (Tripp, 1993). 
The observation for the case study took place in a small primary school and inside two different classrooms. The school itself is small with houses surrounding the building, but with a modern look inside and out the pupils and visitors can see the school looks positive and creative from the start. With just over 100 pupils in the school the classroom sizes average at around 23 pupils per classroom. For the observation, I sat in on a year 3 and 4 lesson in the morning until lunchtime, with a breaktime in between. With the children being aged between 7 and 9, there was a relaxed feel in the classroom but with the right level of discipline that the children all understood. Due to Covid-19, the classroom layout was set out differently, with tables and chairs put into rows all facing towards the front of the class, and children sat in fours with gaps in between for social distancing. There’s more time made for children to get their equipment ready for the lesson along with being able to wash their hands in their rows, which takes up more time from the lesson. It’s also important to note that this would be the first term back for the children for close to 6 months off being in school, therefore some pupils may be behind others socially and academically. Sitting at the back of the class, I was able to observe the whole room and able to see every child in the room for any incidents that may occur.  
For this assignment, observation was a key aspect in influencing the research and theory behind the critical incident chosen. For this to happen, the school arranged for a visit in which to observe two classrooms during the day. It is important the way in which the classroom was observed will differ depending on the approach and method used and for what It is that’s being researched. As well as this, it is important that the environment in which the observation being done is the same and a fair environment. For this to happen the observation took place inside the classroom and the school hall with little influences interfering with the observation making it as fair as possible. Before the observation took place, it was important to factor in some of the challenges that may arise during this observation. This would include child behaviour becoming different due to having a guest in the classroom and could also have an effect on the teacher’s performance that be different to normal. There are a variety of reasons as to why an observation may occur, it could be to maintain standards in the classroom and in this case, it could be to develop better understanding to take into different approaches and practices. It’s also important to factor who is observing and what is being observed, in this case it was myself without the guidance of any other teachers being involved guiding me on what to look for, along with observing the classroom as a whole, looking for incidents that could become critical. Fletcher-Wood develops a way in which observations should be carried out and what it is that is being observed (Fletcher-Wood, 2016). This divides the observation into different sections rather then the classroom as whole, focusing on areas such as the classroom vibe, the lesson details and the assessments used. 
For this assignment, a non-participant observation approach was used. The reasons for this were that I as a researcher was not involved in influencing any child behaviour and didn’t participate in the activities. Participating in the observation could have an influence in terms of being biased towards certain child’s behaviour and have a more personal point of view towards a certain aspect instead of a neutral stance. However, by using the non-participating approach the children may feel on edge and anxious about an outsider being in their learning environment, this influencing their behaviour. This observation was also a structured observation, due to the location being chosen with a specific age group and a given time scale. For these reasons, the methodology used for this observation is a case study as again, the scenario is not being influenced by us as an observer. This is the best way as it involves real people in a natural environment that can not be influenced which can provide more in-depth discussion and further research. However, this approach could be difficult as in the classroom it would be hard not to get involved and have an influence on a child’s behaviour. From using these methods of observation, the observer can have a better understanding of what it is they are wanting to observer and the necessary approach in achieving that.
The incident used for this particular assignment can be seen as critical when looking into it in more depth and linking it with specific theory. From the observation a number of incidents were found but only a few were made to become critical incidents when looking into more detail (see Appendices 2). The critical incident chosen will have a focus on how child behaviour reinforcement will have an affect on a child inside and outside of the classroom. All children in the classroom were informed that I would be observing the class but for no particular reason, therefore the children may have been more at ease or some may have been more on edge because of this. I would also be taking written notes of the observation to record any incidents I felt were relevant, however I done this knowing that I may miss other details that could contribute to the observation. The incident began just after break time with the teacher waiting for the children to settle ready to explain the next task or activity. Whilst waiting the teacher began adding ‘Dojo points’ to children who deserved it from the previous lesson and who were visibly ready for the teacher and the next lesson. However, two girls at the back of the class carried on their conversation while the teacher was waiting, and as the teacher spotted them still talking the sound of a Dojo point being taken away alarmed the class with the two girls both looking at the board to see one of the girls have a point taken away. The teacher didn’t explain the reason for the point being taken away instead giving the girl a look of disappointment. The girl then turned to her friend who she had been talking to in a confused but angry way as it was only her who had a point taken away and therefore punished for talking when it was a two-way conversation.
This critical incident would be viewed as a negative incident as the child was visibly upset and confused, however could be turned and seen as a positive in the way the child will grow from the situation and adapt if the scenario were to occur again. This could also be linked to the way in which children learn as well as the curriculum they are taught through the four purposes. The four purposes give the foundations for what children in Wales should be aiming and developing to be during their time in school and when they leave school. Teachers would use these four purposes to develop their curriculum around in order to develop the children into becoming what the purposes are supporting. The four purposes would support and develop the children into becoming ambitious capable learners, enterprising creative contributors, ethical informed citizens and healthy confident individuals (Welsh Government, 2020). From these four purposes there are more details that link to each one giving more insight into how the curriculum will help shape each child to matching and supporting the purposes. In terms of the critical incident chosen for this assignment, it can overlap into each purpose in various ways. From looking into the four purposes the incident can be linked to the individual child being a healthy confident individual due to them being able to form positive relationships based upon trust and mutual respect, and being able to face and overcome challenges. From the incident that child will have to come up with a view of how to overcome the fact that they lost their point, and that it was on them that lost the point, and have a view on how they would act in future scenarios related to that. This then could also be linked to the child being an ethical informed citizen due to them being able to understand and consider the impact of their actions when making choices and acting. Overall, both purposes link together to support the learner being able to make their own choices and decisions and decide for themselves which is the right or wrong choice and deal with the consequences. 
With this critical incident in mind, there is room to research and look deeper into the reasoning behind that behaviour as well as the consequences to go alongside that. For this critical incident, the focus would be more on the reward system used in the classroom, looking at the way it is used and how it can be used effectively in the class to get the best out of the children. Ultimately, this system would also give the observer a taste of how these systems can influence a child’s behaviour inside and outside of the class being either a negative or positive influence on the child as an individual or the class as a whole. An area that could also be looked into is the language and communication used in this incident, as this is a vital part of the incident that would show emotion to both the teacher and the child involved and also influence on their decision making in future scenario’s. The critical incident see’s the child talking to a friend inside the classroom after breaktime and being deducted a point for carrying on the conversation when the teacher is waiting. This visibly made the child stop the conversation and also confused and upset the child as it was only the one point being deducted out of the two children speaking. This then leads into researching the use of reward systems in the classroom and the theory behind using them. Different schools use different approaches when it comes to reward systems whether it be as a point-based system or a physical prize system. For this incident, the resource ‘ClassDojo’ is being used as the reward system. This system is used as a whole class approach with each child being an animated cartoon and being given points for positive behaviour or work, or deducted points for negative work or behaviour. It’s important to note that the children were able to see on the interactive board how many points they were on and also when the teacher gave a point or deducted a point, therefore the whole class were able to see when a point was being deducted or given. The purpose of the ‘ClassDojo’ is to ‘create a positive culture’ along with teachers being able to ‘encourage students for any skill or value, whether it’s working hard, being kind, helping other or something else positive’ (ClassDojo, 2020). For this to happen, the children need to understand what is required in order to receive a positive point on the board and how they can gain these points. They will also need to understand the actions and decisions they make can also inflict points being deducted for various reasons and the consequences those actions will have. From this the children should behave in a way that will see their behaviour change depending what has been awarded or deducted from their Dojo chart. A positive point may encourage the child to repeat that same behaviour and encourage them to act in similar ways to achieve more points. A negative point however may have a negative affect on the child, but should see the child understand that that behaviour should not be repeated as it has a negative consequence. 
Interventions and resources such as ClassDojo have been used in a variety of ways in classrooms for years. In a way, it’s a form of bribing and encouraging the children to behave better, and if they succeed in doing that could be rewarded with either a point or even a prize. The majority of children will understand the concept of when coming into school they are expected to behave in a respectful manner, therefore interventions like this may not appeal to them. Other children however will see this intervention as a target for them to achieve, and behaving well will result in them being given positive points and also some praise that they desire. From seeing how to achieve points from interventions and resources can have a massive influence on a child’s behaviour, as they are able to see from other children the correct behaviour and then use that knowledge for themselves. Many of the reward resources and interventions are used by teachers in the classroom but can also be used outside of the classroom, with the ClassDojo this can also be done. Parents can be informed of their child’s behaviour and tasks they have completed via the ClassDojo resource. Many theorists over the years have researched and delved deeper into looking at how behaviour is influenced by reward strategies in the classroom. Some theorists found that using reward strategies had a positive influence on the children and the classroom as a whole, whereas other theorists believe the opposite of this, and that using these strategies will be a negative influence on the children. One of these theorists that believes reward systems have a positive impact on children in the classroom is B. F. Skinner with his operant conditioning theory (Skinner, 2018). This particular theory has a focus on behavioural experiences which has a concept of a positive behaviour from a child being repeated if they are rewarded. The positive reinforcement would then strengthen that person’s positive behaviour as they would then want to repeat that behaviour to gain more rewards. It also looks at how children will learn not to do something negative and instead want to do something positive instead, this was known as negative reinforcement. This would stop or remove any negative or unpleasant experience from happening before a punishment is received. The theory suggests that praise should be given to children for their efforts as this will then give them confidence to repeat that same action, an example of this would be praising a shy child for putting their hand up in class and answering a question regardless of it being right or wrong. At first that child may receive a reward, but overtime as they become more confident and have a better understanding of their own behaviour, the rewards will gradually decrease. In terms of this critical incident, what should be seen in future is the child learn that repeating that action of talking while the teacher is waiting will result in a repeat in negative reinforcement, in this case a point deducted from the ClassDojo. However, in this situation the child did not seem too fussed at first at the point being deducted, more confused at the fact it was only her that was punished while another child was involved in the same action. This may lead to the child not understanding exactly why they were deducted a point, leading to the class rules being looked at again or wanting an explanation from the teacher, and may feel the teacher only targeted her when it came to the punishment. This approach however would receive some negative responses. One of these theories is the Kohn risk of rewards theory (Kohn, 1994). This theory believes that once the rewards are stopped, the children will result in going back to their negative behaviour until receiving rewards again. It also believes in rewards causing children to lose interest in what the task is and what they are learning, instead focusing on getting the task done to receive a reward. Instead the theory believes children receiving rewards or punishment will result in them not learning the correct values in order to be successful during their time in school and in the future. Both theories contain positive and negative points about the reward strategy, however it is down to the way the child responds which will ultimately determine whether the strategy will work or not.  
Another area that relates to the critical incident is the language and communication aspect that is used in the incident. In the critical incident, the child is given a negative Dojo point for talking to her friend, while the point is deducted the teacher does not say anything to the child instead giving a disappointed look. It is also important to factor that this incident happened straight after the children’s morning break time, and that the children seating arrangements due to Covid-19 may have changed slightly. The two children involved in the incident were sat at the back of the class while all the other children were sat in rows of four. Communication is a vital part in a school environment involving both pupils and teacher together to form relationships and complete tasks with the support of communication. This would happen on a daily basis with pupil and teacher communicating with one another for various reasons. There can be a variety of ways in which a teacher or pupil can communicate to one another and this can split into being a verbal or non-verbal form of communicating. Verbal communication would involve either the teacher or pupil using volume and projection to express a thought, feeling or phrase that they want to get across to another person. This form of communication would also involve the other person or group of people listening to what is being said in order for the communication to be effective. A non-verbal form of communication would see the appearance and actions of the teacher or pupil doing the talking. This could involve facial expressions, hand gestures or body language giving the other person an idea of what that person is feeling. In this critical incident, the non-verbal form is a crucial part which makes the incident become critical due to there being no words spoken. Instead there is a visual element involved, as the child was not looking where the communication was happening, at the front of the class.
The majority of the class were silent and ready for the teacher’s explanation of the next task whilst watching the teacher award Dojo points from the previous lesson. The sound of positive points being added did not stop the conversation going on between the girls, however the sound of a point being deducted from the board immediately got their attention. As the children turned to see the board, they could see the name of one child in red with a point deducted with ‘talking’ written underneath. The teacher sat with his arms folded with a disappointed body language and a slight wry smile towards the one child. The child then turned to the girl she had just been talking to with a confused facial expression and a slight shrug as the other child sat quietly facing the front. Throughout that short period of time the two children and teacher did not exchange a word instead the visual aid of the interactive whiteboard with the ClassDojo resource done all the talking. The non-verbal approach is one that is used in a variety of ways in the classroom but is also one of great importance. Teacher and students will both use this way of communicating, and by improving on this skill will also improve on the teacher and children’s experiences in school. Using this skill can make teachers ‘learn their own behaviour and its meanings as well as its meaning to students as they learn to observe and detect non-verbal information from students’ (Galloway, 1972). From this it is clear that the student knew that they were in the wrong based on facial expression but also with a visual aid, therefore the use of verbal punishment was not needed in this case as the child already understood that they were in the wrong based on their own body language after receiving the deducted point. 
Overall, the findings from the observation can have a major influence on future practice in the classroom. From learning the ways of observation as well as being able to identify critical incidents that can support future learning and experiences. Being able to see first hand how different ways of communication can affect the classroom as well as some interventions used for good practice. In terms of using these experiences for my own professional development, the use of reward systems as a resource could prove to be vital part of the classroom and also how a child behaves. This then would lead on to how this links onto the professional standards for teaching, as this would show leadership on being able to choose the right resource for the class, but also collaboration in terms of being able to work with the children in designing the right resource and being able to see whether it works or not by seeing their development and listening to their views (Welsh Government, 2017). From the observation and previous experiences, it is clear to see how a reward resource can have an influence on a child in either a positive or negative way. Some children will thrive with the use of a resource and want to improve and develop more with the support of that resource, whereas others may not feel the resource is beneficial or is unfair on the ways it is carried out. The key to this is by trying and testing different methods that will appeal to the children but ultimately get the best out of them in a fair, fun and meaningful way. 























Appendices 
Appendix 1
	Date and time, year group:
30th September 2020, Morning lessons (9-12:15) with year 3 and 4


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Beginning of the day after registration and doing their lunch the children were told it would be a maths lesson with the teacher writing down the learning objective of ‘achieving the targert’. Before starting the task the children were asked to get their whiteboards and draw a grid in order to play a quick warm up maths game (bingo). Then the children were engaged in the lesson with a ‘countdown’ style task of achieving the target. After indoor break the children had a change of plan and were asked to get ready for a PE lesson. They went into the hall and took part in a circuits based activity.  




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Classroom environment seems very relaxed with most of the children interacting with each other in a friendly way before and during their tasks. Classroom may be set up differently due to Covid-19 however, the table with three children sat on right in front of the teacher seemed the most engaged in terms of listening to the teacher as the teacher was right in front of them. Generally, all children are engaged in the lesson and the children can see that the task is a problem-solving activity and are up for the challenge. 




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Children were given a clear instruction as to what the lesson was befoe undertaking the task. The teacher uses a tone of voice which gets the children’s attention straight away to which the children then understand the purpose of which they are to undertake the task and complete without fuss. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher would use the visual board to direct the children in the task, from watching a short film to doing the actual task. The first part that the children could see was the registration board, from seeing this they knew when their turn was to say that they were there. Using the rewards of ‘Dojo’ points lets the children see when they have achieved a point or if one has been taken away. Visually the children are looking at two boards at the front of the class to see what their task is, the interactive board and the white board. As well as this the teacher is positioned next to them so they will be looking at the board and the teacher at the same time.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The classroom layout may have changed due to Covid-19 however the children still have visual access to the class teacher at the front alongside the whiteboard and the interactive whiteboard. The children still have access to all the equipment needed as well as the right support from staff and friends that will engage the learners. 




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

During the maths challenge the pupils were asked to use previous knowledge in order to achieve the learning objective of achieving the target set on the board. The children would use this previous knowledge of adding and subtracting alongside using a new method or technique to help achieve the target quicker and make sure that it was right. Children were able to see how fundamental learning previous knowledge will benefit for future activities. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Using a reward system strategy to have an affect on children in the class and increase positive behaviour. Looking at how the classroom environment can influence on childrens engagement especially with behaviour. Looking into how children will always have a fear of failure and not trusting in having a go without being scared of getting it wrong. 






Appendix 2
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
30/9/2020, 9am – 12:30pm
 Year ¾ (ages 7-9)
I as an observer at the back of the class, with the children in the class and the class teacher 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
During the PE lesson as the children entered the hall a pupil was frightened as he looked up and thought that parts of the ceiling were going to fall down, the teacher calmed the child down by saying ‘i promise you the hall is safe the ceiling won’t fall’. This would then lead to how classroom management/environment would affect children’s learning and the language used.

After break while the teacher was waiting for the class to be quiet ready for to explain the next lesson two children carried on their conversation from break and one of them were deducted a ‘Dojo’ point. This would lead to how reward systems are used effectively in class and the communication aspect used in a classroom. 

A child had left their school bag on the bus from the morning journey and was confused and upset with whether the bag was essential and what was inside the bag. This would lead to the language being used in terms of asking questions and the affect distractions have on learning. 

Children were asking questions in the maths lessons in terms of what would happen if they didn’t get the right answer or if they couldn’t get the correct answer. This would lead to looking into how the fear of failure affects children in the class and what support could be used to help. 
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