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Working in groups respond to the following problem to individually produce a paper. 

Temporary post, six months: Work with the physical education department of TSD secondary school. 
Changes in the curriculum in Wales will be focussing on Areas of Learning and Experience (AoLE) in place of subjects.  
The PE department of TSD secondary school are seeking support to develop the Health and Well-being AoLE in the school. Applicants need to demonstrate an understanding of Adventurous Activities and outdoor learning. Prepare a paper for the SMT outlining how the school grounds could be developed to support adventurous activities and outdoor learning. Your paper needs to demonstrate how the changes will contribute to the development of physical literacy, and health and well-being.


SUBMISSION DETAILS: December 13th 2019 
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	                Student No./Name:	
                                               Module: Curriculum Adventure	
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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	Linking the theorist into the benefits of the developments to the school grounds.

	Which aspects do you consider could have been improved in this piece of work?
	Writing and structure, it is my weak point across all subjects and being able to get my point across effectively is something I lack which impacts my structure of writing.

	What have you found most satisfying whilst undertaking this submission?
	Re-visitng and learning new theorists which promote the benefits to the module which I myself believe is best practise for children these days in a school environment. 
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	critically evaluate the importance of adventure to individual learning, personal development and  health and well being
	1
	
	
	
	
	
	
	
	
	30%

	critically analyse a range of developments for the school grounds that are appropriate to outdoor and adventurous learning and support health and well being 
	1, 3
	
	
	
	
	
	
	
	
	20%

	Able to evaluate a range of learning opportunities to underpin outdoor and adventure in the whole curriculum
	
3
	
	
	
	
	
	
	
	
	30%

	Critically analyse  the role of adventure and the outdoors in the development of children’s physical literacy. 

	4
	
	
	
	
	
	
	
	
	20%

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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via Turnitin
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	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet and paste it into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your essay should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Essay is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!

Curriculum Adventure - Problem BAsed learning assignment

Recent surveys have found that 20.1% of schoolchildren in Year 6 of their education are obese (NHS, 2018), 1 in 3 children in England are spending fewer than 30 minutes of physical activity each day (BBC, 2018) and that children are spending up to 20 hours a week on electronic devices (National Trust, 2012), all this is resulting in a nature deficit disorder, where children are lacking with their engagement with nature. 

O’Brien and Weldon (2007, cited in O’Brien 2007 pp.45) share the concern that the children of today are not interacting with nature, wildlife and greenspace as much as their parents did and state that it is down to concerns of safety, which parents are solving with the use of indoor activities which tend to be less active and involve less movement. Whitehead (2013) argues that such a lack of movement could have detrimental long-term effects on the health of individual and proposes that developing and maintaining a high degree of Physical Literacy would counter this.

The natural environment has long provided a setting for play and physical activity for many children, who, when given the choice, prefer to play in natural settings (Dyment and Bell, 2007) Through the ‘greening’ of common areas within school grounds, opportunities are created for all students regardless of gender, age, interest and ability to be more physically active. Introducing a wider range of enjoyable, non-competitive, open-ended forms of play is playing a significant role in promoting physical activity, by inviting children to ‘get moving in ways that nurture all aspects of their health and development’, which in turn has increased the moderate and light levels of physical activity (Dyment and Bell, 2007 pp.960).

Brynteg School has grounds which are larger than most, with plenty of open space to be utilised to benefit the students with a focus on health and well-being, physical literacy, the outdoors and adventure throughout the whole curriculum to promote an individual’s learning and personal development. 

In accordance with Gibson’s (1979) affordances, a brief survey of the current school grounds shows that there is open space which is currently used for competitive sports. The school intends to continue to use this space in this way therefore any future developments will need to accommodate the areas currently being used in this way.

For the benefit of the pupils becoming comfortable in the outdoor environment, exploring potential for cross-curricular outdoor learning and utilising the benefits of the local environment, the use of Beames, Higgins and Nicols’ (2012 cited in Wainwright and Williams, 2016 pp.591) ‘Four Zones of Outdoor Learning’ describes how use can be made of the school grounds, local neighbourhood environment, day trips or excursions outside and beyond to residential trips more pertinent to the OAE curriculum and other subjects. The focus on school grounds and local neighbourhood environments keeps the learning in the outdoors close and more frequent than the more typical one-week residential trip, which has been criticised for not making clear links to the curriculum (Wainwright and Williams, 2016).

Following this, I will explore short, medium and long-term developments and the benefits they can have on the students and the school’s grounds.

Short term development – Forest Schools

Across Canada, schools have recorded the effects which ‘greening’ the school has had on pupils, seeing a natural encouragement for the children to interact with the natural world; exploring rocks, looking for wildlife and engaging in gardening efforts (Dyment and Bell, 2007).  O’Brien (2007) states that learning outdoors has a range of benefits which are seen over time through repeated and regular contact with the outside learning environment through a variety of activities such as using tools to create art, listen and communicate through a range of stories about habitats, plants and animals, all combined through teamwork. 

Hyndman and Mahony (2018) state that the introduction of den building materials has had a positive effect through the utilisation of natural materials such as branches and stones which can be moved, which results in creativeness, (Hyndman and Mahony, 2018). Additionally, the materials are cost effective for the school and can be sourced from the green space of the school grounds. 

Wilson (1943) sees interaction with natural materials and the natural environment as ‘Nature Play’ and that nature-related materials can develop a better understanding about nature. ‘Nature play’ has different levels depending on the affordances (Gibson, 1979); for a child, a tree affords somewhere to play, hide, climb, explore, touch and smell whereas the same tree for an adult offers a different affordance such as shade and possibly an apple. ‘Nature play’ can take place indoors or outdoors and must be ‘fun, self-directed and freely chosen’ (Wilson, 1943, pp.7). Through the manipulation of materials to create a den or shelter, whether it be sized for a human or for a small object, the meaning and the object become separate, so a box can become a television, cage or a den, linking back to Gibson’s (1979) affordances. Guldberg (2009) argues that play and formal education alongside each other assist in achieving Vgotsky’s (1978) ‘Zone of Proximal Development’ (Bilton, 2010), which is supported by Khan (1999, cited in O’Brien, 2007 pp.47) through a constructivist approach which removes the traditional style of teaching where a teacher spoonfeeds the information and the children digest it to then be tested on it at a later date.  Instead, the teachers are there to facilitate the child’s learning through prompts, such as questions, to enable the child to learn in a meaningful way. 

It has been suggested that the introduction of moveable equipment into the school environment may help ‘to revolutionise students’ engagement in creative, diverse and adventurous play for learning beyond the school classroom’ (Gibson et al, 2017, Mahony et al, 2017 cited in Hyndman and Mahony, 2018, pp. 243).

Medium Term Development – Sensory Garden

In Lilley’s (1967, pp. 128-129) ‘Friedrich Froebel: a selection from his writings’ she talks of Froebel’s belief in the value a garden can have for a child to explore on their own without any limitations and how the child’s actions will contribute to the laws of nature such as tending to flowers and keeping them healthy (although they are still destined to wither), but through the process of caring and tending to and general curiosity from a child of varying ages will be rewarded through the flourishing of the garden. Froebel also relates that by caring for something else, a child will learn to care about themselves. 

Wilson (2012,) refers to Froebel’s work in relation to a sensory garden, which can double as an outdoor classroom, as it would provide the same benefits in a structured learning environment, where there is a strong focus on interaction with the natural world.
Piaget strongly supported the theory that children ‘construct their own knowledge’ through interacting with the environment they are in, this aids in the children ‘giving meaning to the people, places and things in their world’ (Mooney, 2013 pp. 79). Piaget was a student of Montessori’s work who supports and expands on her work, by expressing the importance of providing real world experiences and also prompting further learning through open-ended questions. Piaget favours the experience of allowing the child to follow through with the ‘process of digging, watering, observing and actually experiencing growing things’ compared to a teacher telling the child directly what to expect (Mooney, 2013 pp.79).

Should a sensory garden be developed at the school, the ideal location would be the ground between the Science and Health and Wellbeing building as it brings several affordances such as natural materials, a green space, shelter when commuting from buildings, an outdoor classroom, a place to separate away from the normal environment of the school and micro-habitats to benefit the science department (Gibson, 1979).The space is bursting with natural variables for the students but also those natural variables can be used towards the den materials fitting with the Nicholson’s (1972) ‘loose parts’.

It is essential that within a child-centred environment tools are created which are appropriate for both the size and age of the students, such as a smaller sized chairs and tools, and appropriate for any work they might undertake (Mooney 2013. pp.37).  This includes giving out sharp knives and good scissors - a belief of Montessori who highlighted the important of children’s sensory development and that learning through experiences which utilised the senses such as textures, sights and smells is fundamental to children’s development for learning. 

As well as providing a learning environment, the garden will be focussed on affording somewhere for children to experience nature and a greenspace, due to the growing concerns from organisations within British and American societies (O’Brien, 2007), so children can experience outdoor play to gain the valuable holistic values. 

Long Term Development – Assault Course

The longterm development focuses more towards developing physical literacy (PL) where the aim is to promote motor, physical and mental development thereby reducing the restrictions which may impact later on in life.  Barnet et al. (2019, cited in Wainwright 2019) state that such an holistic approach benefits social interaction skills and a healthy attitude towards movement and physical activity as a result of experiencing PL from a young age. The Department for Education and Skills (DfES) published a document in 2006 titled ‘Learning outside the classroom manifesto’ (2006 cited in O’Brien, 2007) which supports the importance of outdoor learning and proposes that through it, the rest of the curriculum can be enriched.  It states that every child should have the opportunity to experience the world outside the classroom as it is essential for learning and personal development, regardless of age, ability or circumstances, so that they are able to move with confidence and competence to achieve their goals, develop their knowledge, movement and potential and also to participate fully in their community and wider society (Wainwright, 2019).

PL will be supported by the construction of the assault course which will provide opportunities for movement and motion to assist in developing the foundational movement skills (FMS). Not only will the assault course be situated in the natural environment, but it will also be constructed from them. It is important that the structure supports Fjørtoft’s (2004) ‘Landscape and Playscape’ where the natural environment once again becomes the traditional playground, in preference to digital devices within the age of technology. In this way, the affordances (Gibson, 1979) of the landscape will provide different scenarios and materials for play, from shelter building, climbing trees, hiding in vegetation to using a large rock which looked like a ‘spaceship’ as an affordance for imaginative play and also support significant development for balance and co-ordination. Objects such as a large rock or boulder to climb over and thick branches placed at different heights to crawl under or balance across, provide opportunities for young people to experience physical movement in a range of ways that are unnatural to the modern lifestyle and competitive games (Whitehead, 2013 cited in Wainwight and Willaims 2015 pp.495).  In this way, children’s confidence and understanding of the world can be enhanced. The purpose of keeping the features of the ‘assault course’ as similar to nature as possible is to provide as natural a setting as possible, which is supported by Mygind (2007) and Fjørtoft (2000), as the natural setting increases children’s activity levels far more than a traditional school setting. 

Inevitably the use of such a structure by children will have a level of risk associated with it. There are different forms of risk such as ‘objective or real risk’ and ‘subjective or perceived risk’ (Ball-King 2011 cited in Wainwright and Willaims 2015 pp.486). However, this structure will, by its nature, incorporate risk which can be managed through design and a risk assessment, ensuring that the risk has been managed to ensure there are risk-benefits which will benefit personal growth development whilst minimising danger. The teachers who utilise this structure will need to make dynamic decisions on the risk so that it is kept appropriate for the students. Breivik (2007 cited in Wainwight and Willaims 2015 pp.487) argues that children should take risks and society should provide ‘arenas’ which they can experience the challenges and risk which is supported by Gill (2007 cited in Wainwight and Willaims 2015 pp.487) who states that we live in a risk-averse society and that the current education system fails to do address this. 

A facilitator of the assault course will need to be able to recognise the risks through potential hazards, the behaviour of the children and what problems may occur (Attarian, 2012). To reduce the risks of the assault course, full preparation is required incorporating a risk assessment with staff being able to dynamically risk assess and employ personal protective equipment (PPE) when necessary. Ideally an outdoor first aid qualification would be of benefit in this environment; however, it is not mandatory for teachers to have one (National Education Union, no date).  However, obtaining the ‘Learning Outside the Classroom Quality Badge’ would assist teachers to be trained professionally in the provisions, learning and safety associated with outdoor learning (Learning Outside the Classroom, no date)

What can be learned within the environment which has a level of risk is ‘experiential learning’ (Dewey, 1938), the process of ‘plan, do and review’. A facilitator can allow a group of children freedom of the course, to see how they would tackle the obstacles and solve problems. The process of experiential learning will be immediate with some children more than others, however if the facilitator prompts this process it allows all children to be on the same level together and to review the session all as one, communicating well to hear other people’s thoughts of the problem solving. Adjusting the ‘experiential learning’ cycle with Kolb’s (1984) variation brings in a fourth process of ‘reflect’. The children can review the session and reflect on it at a later date in the hope of improving their ‘planning’ and the process of ‘doing’. 

For all the developments above there are links to the current ‘PE Curriculum in Wales’ throughout Key Stage 2, 3 and 4, all closely linked to each development. Within ‘Creative Activities’ there is a focus on the ‘…basic actions of travelling, balancing and stillness, jumping and landing and rotation’ which is widely covered in almost all-natural environments to some degree (DfCELLS, 2008 pp.17) Crossing rocky ground, balancing on a log, crawling/crouching under branches, and jumping off the branches or from one rock to another, is all encompassed in a natural environment. In addition to this there are ‘Adventurous Activities’ which are there to ensure children are given the opportunities to overcome challenges and solve problems solving in groups of varying sizes, learn skills through the activities to become more competent in that activity and to identify safety and the environment. These activities are all touched on several times throughout each development at different levels of ability. A criteria of the curriculum asks ‘use what they have found out to plan how to improve their next attempts’ (DfCELLS 2008 pp.14) which comes back to Dewey (1938) and Kolb’s (1984) ‘experiential learning’ being able to plan, do, review and reflect for next time. 

As all activities are within the outdoor environment, this should increase awareness of the natural environment and support an exploration of the fundamentals of sustainable development and conservation. These criteria are all to be met in the PE Curriculum in Wales and through these potential developments in the school grounds, PL will be promoted for every child enabling them to fully enjoy the rest of their lives.  

I conclude that having these developments in the school grounds is crucial to ensure that children are meeting the requirements concerning adventurous activities in the curriculum and that it is a regularly repeated topic with the chance of follow up after the usual ‘residential trips’ which happen once a year. These developments bring together environments not just for adventurous activities and PE, but also for other subjects such as art, science, geography, maths and many other forms of creative ways with respect to the draft of the new curriculum which is focusing on moving away from the structured curriculum-led classroom-based sessions towards a framework/guidance to follow allowing the teachers and facilitators to be more flexible and creative in their delivery. 


Word count: 2702
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