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This essay plans to explore the topic of how the time that children spend using digital technology can be seen to be impacting upon their emotional and mental well-being. The essay will be exploring a few main concepts including defining the concept of well-being overall, discussing the factors that are impacting the well-being of children, the main impacts that children’s digital technology are seen to be having upon the emotional and mental well-being of children and finally the role that the adults around children are seen to have in terms of supporting and promoting the well-being of children. 
Firstly, there is the need to define well-being, however this is not a straightforward and easy concept to define (Statham and Chase, 2010 and Dodge et al, 2012). Statham and Chase (2010) identify that a general understanding of well-being is that well-being is a measure of the quality of an individual’s life, a state that can be enhanced depending upon how individuals fulfil their personal and social goals and what level of life satisfaction an individual has. Dodge et al (2012) agree by stating that well-being is a state that can be enhanced when individuals are able to fulfil their goals and further add that for a good sense of well-being individuals also need to achieve a sense of purpose within the society to which they live. 
Childhood well-being definitions tend to be placing the definition into two main categories subjective and objective well-being. Objective meaning the level of well-being an individual has based upon factors such as household income, health status, education and to what level their basic needs and rights have been met. This kind of well-being is usually measured through the analysis of observed indicators such as to what extent are the basic needs of an individual met. Some examples of measurement include household income, water access and quality as well as the number of children who are in education (Western and Tomaszewski, 2016).
Although objective well-being measures are highly thought of in literature and are used in a variety of research studies there is however the view that objective well-being measures are based upon the assumptions of others, particularly those in power over others, that certain factors are simply just good or bad for well-being and that there is no in between (Office for National Statistics, 2011). This belief is identified as Paternalism, which means that those in power over others restrict the freedom and responsibilities of those who are below them in order to suit their own personal views and gains. This can be seen to have an impact upon the well-being of individuals as the views of those who control factors that impact well-being are holding one specific view which may not benefit all individuals (Raibley, 2018, Thomas and Buckmaster, 2010 and Cambridge Dictionary Online, 2019). 
Subjective well-being would mean the level of well-being an individual has based upon factors such as levels of happiness, life satisfaction and friendships (Statham and Chase, 2010, Sheung, 2017 and Western and Tomaszewski, 2016). Subjective well-being looks more at how people feel and think about their own personal well-being instead of having set ideas about what is good and bad for well-being, therefor meaning that the subjective concept of well-being is not looking at well-being in the paternalistic way that the concept of objective well-being does (Office for National Statistics, 2011, Alatartseva and Barysheva, 2015 and Western and Tomaszewski, 2016). After looking at both subjective and objective well-being it could be said that in order to address or measure well-being effectively you should look at what would be a suitable viewpoint to take based upon the situation and circumstances of those who’s well-being you wish to study (Office for National Statistics, 2011, Alatartseva and Barysheva, 2015 and Western and Tomaszewski, 2016). 
Dodge et al (2012) and Design Council (2013) identify that there are many factors that can impact upon the well-being of children including health, education and economic status of family therefore making it hard to define. Writers and professionals from each of the above have attempted to define the concept of well-being but do it solely from their own point of view for example from the health professionals’ perspective so ultimately the term ends up meaning something slightly different to each group, this leads to confusion and the difficultly of clearly defining the concept which is also seen to make the concept hard for people to understand and measure. 
This is where the idea of seeing well-being as a muti-facetted concept comes from, the well-being of an individual is not one set thing it is impacted by several factors that include the attitudes of those around the children, the education of parents and the resources around the child, ultimately meaning that every aspect around the child is seen to come together to have an impact upon the well-being of the child (Shweiger and Graf, 2016). 
This can be seen to be linked to Bronfenbrenner’s ideas about how everything around the child including parent’s education, community and health system is seen to have an impact upon the child in some way. 
Specifically, in the case of the early years well-being is seen as something that needs to be looked at holistically without boundaries and with the child being placed at the centre much the same as when looking at development as there are several elements that practitioners should be looking at when looking at the well-being of the children in their care such as their physical, emotional and mental health, their sense of agency, their sense of belonging and their overall well-being (Dodge et al, 2012 and Schweiger and Graf, 2016).
Practitioners could also be considering external factors such as the child’s family, peers, neighbourhood and social norms, all of which will have an impact upon the child and their well-being (Dodge et al, 2012 and Schweiger and Graf 2016). 
In order for practitioners to do so there are a range of well-being models that they can refer to such as the ABC Model of Well-being or Bronfenbrenner’s Ecological Model of Well-being. The ABC Model of Well-being consists of three levels to be met to achieve a good sense of well-being that start with physical well-being, moving on to communication and ending with agency and belonging and boundaries (Roberts, 2010, Roberts 2007 and Fauth and Thompson, 2009) 
Bronfenbrenner’s Ecological Model could be linked to the external factors that have an impact upon well-being, Bronfenbrenner believed that everything around the child including parents, family and friends, community, culture and health system are seen to have an impact upon the child in some way. This can be seen to be the same for children’s well-being (Schweiger & Graf, 2016).
Therefore, with the points raised it could be said that there is a contradiction in different views of well-being in the early childhood field as both a separate category and as whole where everything is connected. However, if we were to consider the possibility of both of these views working alongside each other when we are looking at children’s well-being we could be able to explore the way in which different aspects of well-being contribute to or take away from a sense of overall well-being (Rees et al, 2010 and Manning and Morton, 2013).

As mentioned previously there are seen to be several factors impacting upon the well-being of children, specifically in the case of children’s digital technology usage and emotional and mental well-being we can apply the same contributing factors as to any other form of well-being including but not limited to; The attitudes of those who are around the child such as parents, other family members, practitioners and anyone else whom has a connection to the child for example; health professionals (Rees et al, 2010).
This is seen as an impacting factor as it is identified that the attitudes of those around the child are seen to have an impact upon the child in many ways including parental attitudes being an important aspect for the development of the child. Furthermore, the parental beliefs and attitudes are also seen as key factors that put a mark on their development and can be seen as a deciding factor as to how a child will go on to develop (Tocu, 2014). 
We can link this to Bandura’s Social Learning Theory as Bandura believed that children learn from the behaviours and attitudes that they observe from those around them such as parents, family members and peers. Children then go on to imitate those observed behaviours and attitudes. Therefore, this reinforces the point that the attitudes and behaviours that the adults around children demonstrate are important as they can go on to have an impact upon the way in which not only the child acts but how they think and feel, in turn creating an impact upon their well-being (Berk, 2012, Meadows, 2006 and Ryan, 2012). 
Finally, the resources and services that are made available around the child can be seen to impact the well-being of children. Children who have access to the resources needed to meet their needs and help them develop are identified to have better mental health and a better sense of overall well-being (Arail and Crossman, 2009). Further to this, children who have a sense of community, where help is provided to them with support from those around them in order to meet needs of children, and in turn enhance their development are also identified as contributing factors to a good sense of wellbeing (New Hampshire Department of Education, 2012). 
Next the essay will discuss the main factor impacting upon well-being; children’s digital technology usage. Recent years has seen children spending an increased amount of time using digital technologies such as tablets and phones both in their home environment as well as whilst in educational settings. HM Government (2018) identify that with the development of new technology in recent years, most children and young people now use some form of technology every day, this has in turn decreased the amount of time children spend engaging in hands on play activities and outdoor play (Kennedy, 2018 and Kardefelt-Winther, 2017).   
The increase and the amount of time spend using them has also affected how children and young people use technology, which has led to concerns about the impact of the use of technology on children health and wellbeing (HM Government, 2018). 
To add to this, researchers also believe the use of technologies can impede children’s social, emotional, physical, and cognitive development due to the lack of connection to the world around them that overuse of digital technologies are seen to cause (Ozgur, Guler and Seyhan, 2010). However, it is added that, if activities are properly controlled and a wide array of technology is integrated into classroom, early childhood professionals will be maintaining an understanding of their well-being by being able to monitor it effectively.
However, there is an increased amount of time spent using digital technologies in schools as the curriculum now expresses the need for children to become more competent with digital technologies due to the ever increasing use of technology in all things we do and this is set to only increase as time goes on therefor meaning that children are going to need to become fully competent in the use of digital technologies in order to be fully prepared for the digital world ahead of them and in order for children to have the correct skill sets they are going to need in the future for both normal everyday life as well as for the world of work (Ozgur, Guler and Seyhan, 2010 and Kardefelt-Winther, 2017).
To sum this up there is a difficulty in deciding upon how much time really is acceptable for children as overuse is seen to be decreasing children’s connection with the world around them and in turn impacting upon their development. However, on the other hand the way in which the world is changing there is a need for children to spend time engaged with digital technologies as these are the devices that children will need to be competent in for their futures (Ozgur, Guler and Seyhan, 2010 and Kardefelt-Winther, 2017).
Next there is the need to identify and discuss the main impacts being had upon children due to the increased use of digital technologies and to further address what impacts these issues are having upon the wellbeing of children. There is also the need to identify what role the adults’ play, specifically their responsibilities and ways in which they can intervene in order to attempt to improve upon the wellbeing of children. 
The increased amount of time children spend using digital devices is impacting upon children’s well-being in several ways including but not limited to children not understanding how to form and sustain relationships due to less face to face interactions and a decrease in the social and communication skills of children (Kardefelt-Winther, 2017). 
Firstly, children’s usage of digital media is seen to be impacting upon children’s ability to form and sustain relationships due to decreased face to face interactions with those around them. The Mental Health Foundation (2016) states that as social beings, the ability to form and maintain relationships is important, it is a key component to being healthy in mind and having a positive sense of well-being, this is also true for children. So therefore, this highlights the importance of how adults interact with the child and how these interactions can be critical for the healthy development of children. Parents and those who care for will all have a relationship with their child, however it is the quality of the relationship that is important (Swafat, 2014 and Children’s Bureau, 2017).
Goswami (2012) Identifies that child development specialists acknowledge the importance of positive social and emotional development for the overall wellbeing of children and further identify that the relationships to which children from are key in gaining a sense of belonging and the feelings of love and security Goswami (2012) adds that without these relationships with those around the children the children can’t begin to feel security and belonging and this can be seen to have impacts upon children’s emotional and mental well-being. Children’s social and emotional experiences with caregivers as well as their interactions with other children and adults in the early years are seen to set the stage for future outcomes, sense of well-being as well as other areas of development (Denham, 2006, Denham and Brown, 2010). 
These early experiences at a young age help child to develop the key skills they need in order to communicate with those around them.  As children develop social and emotional skills, they gain will be able to gain the  confidence and competence needed to build their own relationships, problem-solve, and understand and manage their own emotions, having these key relationships with people around them therefore is seen to give children a sense of security, the ability to deal with their emotions, meaning they are less likely to become overwhelmed by them and this is seen to help children to have a better state of emotional and mental well-being (Denham, 2006 and Denham and Brown, 2010). 
The Mental Health Foundation (2016) agrees by stating that a child who has an attachment will learn that those who care for them will be there to provide comfort to them when they are distressed, and they will develop a sense that they are worthy love and in turn develop a sense of self-belief and self-worth which is identified as important for children to have a good sense of emotional well-being as well as a good mental state. This is also essential for the child to develop in a healthy way, children who have a secure attachment are identified as better at managing their own feelings and behaviours. This also helps in trying to ensure that children have a good emotional and mental state (Darling-Churchill and Lippman, 2016).
 Children who fail to develop secure attachments with those around them may lead to later difficulties communicating, managing emotions and developing positive relationships with peers, if children have these difficulties there can be significant impacts had upon children’s emotional state and mental wellbeing. This can lead to children feeling cut off from what is happening around them, which can also lead to children not communicating when something is wrong, this in turn can see children struggling with their emotions, Keiling et al (2011) and Children’s Society (2018) identify  children that struggle with managing their emotions often go on to have issues with their mental health which impacts upon their emotional and mental wellbeing (Sroufe, 2005 and Darling-Churchill and Lippman, 2016).
Here it is identified that the adults around the child have the responsibility to encourage children to decrease the time they spend using digital technologies by modelling to children that there are other options that include interacting with those around them in order to build up relationships like friendships. With friendships come more opportunities for children to engage with one another helping them to develop the necessary skills needed to form and sustain relationships such as listening and empathy and in turn helping in the enhancement of their social and communication skills (Kington, Gates and Sammons, 2013). 
In order for children to gain the understanding of these skills and how they should go about forming relationships with those around them the adult needs to be the facilitator, modelling the necessary behaviours to the child including spending less time using digital devices, face to face engagement with others, helping each other and showing empathy and respect for one another by listening (Kington, Gates and Sammons, 2013 and Plowman, Stephen and McPake, 2009). 
To add to this, if children see adults spending more time engaging with those around them than with digital devices children will perceive this as the norm instead of long periods of time spent using digital technologies. This is because what children do is often just copied from the adults around them, children learn by observing what goes on around them therefor if children see adults spending long periods of time engaged with a digital device only they are going to perceive this as normal and copy the behaviour (Tapscott, 2009). 
This therefor highlights the importance of the adults around the child modelling the behaviour they want the child to learn and helping to guide them through the process. This can be related back to Vygotsky’s theories of adults modelling and scaffolding processes in order to enable and assist the learning process for children. Vygotsky identified that the more knowledgeable others around the child should support children through processes by modelling and scaffolding the process, in this case the adults would be the more knowledgeable other demonstrating to children how to engage with those around them and how to form and sustain relationships (Plowman, Stephen and McPake, 2009). 
The decrease in face to face interactions amongst both children and adults has also been seen to lead to children spending less time in the outdoor environment and this has in turn seen children having decreased exposure to new experiences (Tapscott, 2009 and Plowman, Stephen and McPake, 2009). 
Children’s increased use of digital technologies is also impacting the amount of time children are spending in the outdoor environment, children are now spending less time in the outdoors than ever before due to a change in the culture of children, once children would spend so much of their time in the outdoor environment playing and experimenting but the changes in technology and increased ownership of digital devices in both the home and school environment has changed the way in which children play and spend their time in the home. (Verenikina and Kervin, 2011)
Moss (2012) and McCarthy (2018) identify that this decrease in time in the outdoor environment is being seen to have several effects upon the emotional and mental wellbeing of children. This includes children not being exposed to opportunities to explore and experiment in a hand - on way, not having opportunities to take risk, not exercising and not socialising with other children.
McCarthy (2018) and Jeffs and Ord (2018) identify that children not having these experiences can be seen to have negative affects upon their development, emotional well-being, mental and physical well-being. There have been several studies conducted into the effects of children spending time in the outdoor environment and place an emphasis on the need for children to be spending more time outdoors due to the range of benefits that are identified to come from it including children feeling happier, less anxious and more attentive. Children who spend more of their time indoors using digital devices are identified to experience anxious spells and are seen to feel less happy (Cohen, 2019, Knight, 2013 and Jeffs and Ord, 2018). 
The decrease in time in which spend outdoors has also led to several impacts including but not limited to a decrease in both the communication and social skills of children and physical and mental health problems (Cohen, 2019). Encouraging the use of the outdoor environment can be seen to help promote both the physical and mental health of children as they will be engaging in a form of exercise whilst exploring the environment around them. 
The increase in digital technology has led to children spending less time active leading to a variety of health problems including the rise of childhood obesity, therefore encouraging children to use the outdoors will provide them with opportunities for exercise in turn helping to benefit their physical health as well as their mental health as exercise is identified as good for mental health (Cohen, 2019, McCarthy, 2018). Adults could simply send children outside with a ball as this will encourage active play which McCarthy (2018) states is one of the best forms of exercise for children. 
Finally, the outdoor environment also provided children with many opportunities for new experiences, Connor (2012) identifies that children who have opportunities for new experiences are more likely to develop a good sense of agency and competency which Moore (2016) identifies as key elements to a good sense of well-being in children. Children’s experiences also have several other good impacts upon children including having a positive impact upon children’s thoughts, feelings and physical state, further to this, children undertaking new experiences can also have a positive impact upon their connections to thee systems around them and their understanding of the world around them which have often become limited due to increased digital media use (Estyn, 2014).  
The adult around the child should therefore be seen to encourage the child to explore new experiences both in and out of the outdoor environment in order to help children to build connections to the systems around them and to in turn build on children’s knowledge and understanding of the world around them as interacting with these systems can see the child to have a bigger support system with increased connections, relationships and ultimately trust and people to confide in. This increased support system means the child can talk with those around them, not keeping issues to themselves and therefore helping to maintain a good emotional state (Safwat, 2014 and Children’s Bureau, 2017).
Adults can build upon and promote children’s knowledge and understanding of the world by firstly demonstrating to children that there is more than just a screen to engage with, the adult can provide children with other play experiences that are classified as real, meaning children could be provided with hands on first hand experiences both indoors and out that will allow children to experiment, which Doggett (2014) and Zosh et al (2017) identify is the way in which children learn and in turn develop.
 Piaget identified that children will learn from constructing their own knowledge and understanding from engagement with hands on first hand pay experiences, therefor adults providing children with these opportunities would help to enhance children’s understanding of the world around them and I turn develop their skills. 
This could also be identified as important for the emotional wellbeing of children as it is identified by Barrouillet (2015), Zosh et al (2017) and Estyn (2014)  that for children who fall behind in their development and who feel as though they are unable to keep up with their peers both physically and academically are often seen to have negative views of themselves and lack in a self-belief and self-worth. 
These negative feelings are identified as key contributing factors to children who go on to have a poor sense of emotional wellbeing. This therefor highlights the importance of adults providing children with the necessary opportunities to enhance and develop both children’s knowledge and understanding of the world and the skills and development of children (Blake and Pope, 2008, Association for Children’s Mental Health, 2017 and Zeanah, 2018). 
This can lead on to the importance of adults being there to support the emotional needs of children and encouraging behaviours that will help to promote wellbeing. This could include adults encouraging children to talk about any issues they may be having and in turn adults demonstrating this to children by talking, showing them that it is good to talk. 
This is identified as a good practice for encouraging and maintaining good emotional states and wellbeing in children (Zeanah, 2018 and Professional Association for Childcare and Early Years, 2013). 
To conclude, well-being is a vast topic with multiple factors impacting upon it therefor making it hard to define, measure and address. Specifically, in relation to children’s technology use and the connection to their emotional and mental well-being as discussed previously there are seen to be several factors impacting upon this including advances in technology and societal views about the usage. This is then seen to impact upon children’s well-being in a number of ways. From this it can be identified that there is the need for steps to be taken in order to attempt to reduce the effects that the over use of digital technology is having upon children. Therefore, it can be said that the adults around the child are the ones that can be seen to be able to achieve the this best as they are the ones that the child will learn from. If adults promote good behaviours towards all matters related to digital technology usage in children then they can pass onto children these good behaviours and attitudes, and in turn help to support and promote a good sense of not just emotional well-being in children but also overall wellbeing of children as the early years identify that wellbeing for children needs to be looked at holistically. 
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