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Children with Additional Support Needs: Inclusion, Advocacy and Equity

Component A
As explained by Early Intervention Foundation (EIF) (2021), early intervention is the identification of support needed for children and young people. Delivering valuable early intervention can help prevent future problems from taking place, or as a result work through them before they become worse. Her Majesty’s Government (2018) and Koegel et al. (2014) have stated it is important to identify support needed early, rather than reacting later as it allows the children or young person to receive the help both in school and at home, whilst preventing problems arising in later life. Although it has been argued that early intervention is thought to have its biggest influence when given through the first few years of a child or young persons life, it had also been found that the most effective interventions can take place at any point in their childhood and adolescence (EIF, 2021).  
Early intervention in the context of autism spectrum disorder (ASD) can result in great enhancements in language, social, cognitive and adaptive measures with the ability to encourage positive future outcomes. As well as enhance the efficiency and personal well-being of a child or young person with ASD and their family (Vivanti, Bottema-Beutel and Turner Brown, 2020).
The National Autistic Society (No Date) defines autism a developmental disability lasting a lifetime, autism effects the way people interact and communicate with the world around them. Within the UK 1 in every 100 people are on the autism spectrum, there are roughly 700,000 autistic children and adults. Children usually show signs of autism spectrum disorder before the age of three, however diagnosis is known to be given later than the age of three (Welsh Government, 2019).
It has been reported by Koegel et al. (2014) that there has been a significant increase in the number of children who have been diagnosed with autism spectrum disorders (ASD), as a result there has been more awareness and time spent on assessment and intervention matters. Camerata (2014) also argued that there was a need for the early assessment and intervention evidence and process to be expanded. However, they disagreed with Warren et al. (2011) theory that there are not enough analytically supported interventions. The National Day Nurseries Association (No Date) stated that although it is a positive to have a rise in the awareness of autism spectrum disorder in the last few years, there have been cuts in the budget as well as the process of waiting lists which can make it difficult for children and young people to receive the help and support early. 
There are over 70% of children and young people who have autism spectrum disorder within mainstream education setting. However, there is lack of training specific to autism provided to teachers. A survey carried out by the charity ‘Ambitious about Autism’ in 2013 reported that around 60% of teachers in England expressed their worries over not having sufficient training (Wilkinson, 2020). It is essential that practitioners who provide early intervention programmes are qualified and have a complete understanding of the special educational need (Nutbrown, Clough and Atherton, 2013). Usually, children who have autism spectrum disorder are in mainstream settings, however not all children adapt well in these settings. Parents of children with autism spectrum disorder may want to place their child in an education setting that is exclusive to the needs of their child (Rudy, 2020). The National Autistic Society has seven schools in the UK that are independent and specialised on the uniqueness of children and young people with autism. They support children from the age of four up until the age of twenty-one (National Autistic Society, No Date). However, the schools specific to the needs of a child with autism spectrum disorder are based in England, there are no independent schools specialised in autism spectrum disorder in Wales. 
The Welsh Government (2017) state that is the responsibility of the governing bodies to make sure staff who support children and young people with healthcare needs contracted or volunteers have the training needed to support them. Although some learners who have healthcare needs do not require any specific training, there should be an individual healthcare plan (IHP) in place to show what training staff may need in order to support the individual.
Although there are many positives to early intervention it has also been argued that early intervention takes a lot of time and is more costly as opposed to the approach of waiting and seeing (Koegel et al, 2014).
A report carried out by Family Action (2014) argue that there is an obvious need to have wider research on the effectiveness and cost of the early intervention process. The positive effect of early intervention is that it allows children and young people to have the greatest start in life, learn language skills, involves parents and carers, creates improved services as well as gaining greater knowledge.
The United Nations Convention on the Rights of the Child state that ‘every child has the right to an education’. Any child or young person who has a disability has the right to an education that is equivalent to others in the area they live in. Any provisions required should be provided (Children’s Commissioner for Wales, 2020).

Component B
While there is no cure for autism there are provisions and support available to help. With support and provisions children and young people can learn new coping mechanisms and the abilities to help them with mainstream education as well as later adult life. Child Autism UK uses the Applied Behaviour Analysis (ABA) technique to help change the lives of children with autism and their families from an early age (Child Autism UK, No Date).
Autism is a spectrum disorder that effects each individual in in a different way. Any person who has autism has their own unique strengths and weaknesses the same as anyone else would. One of the main barriers of autism spectrum disorder is communication. People with autism struggle with understanding both verbal and non-verbal language like actions or the tone of a person’s voice (National Autistic Society, No Date).
There are two models that surround people with disabilities, the medical model and the social model. As described in a report by Haegel and Hodge (2016) the medical model sees the disability as being the problem. It is down to the person who has a disability to solve any issues they may have as they are the concerns of them only. Whereas the social model sees society adapting and changing to suit the needs of a person with a disability. The social model of Autism can be adapted to the needs of those with disabilities that can be seen, this can be done by taking away social barriers, altering non-autistic people’s attitudes concerning autism by making sure there is a positive language of autism, putting a stop to the labelling of autism and fully endorsing The Autism Act 2009 and The Equality Act 2010 (Woods, 2017).
According to the National Day Nurseries Association (No Date) to be able to have a diagnosis of autism spectrum disorder a child has to show signs of needing help in two specific areas, these are social communication and restricted and repetitive behaviour traits. As well as these they may also show difficulties with sensory development. A common trait for children and young people with autism spectrum disorder is to have sensory problems, combined with social imagination impairments. As a result of these problems children and young people with autism spectrum disorder can suffer with anxiety, depression and have greater levels of stress (Welsh Government, 2019).
Bond et al. (2016) and Wong et al. (2013) define communication interventions as the centre of a persons ability to show what they need, want and show their emotions, feelings or ideas (Welsh Government, 2018d). 
Early years and education settings are social environments that depend on being able to interact, communicate and socialise successfully with others. Children and young people with autism spectrum disorder encounter problems with their communication and social skills and as a result can have problems dealing with their feelings of stress, depression and anxiety. As a result of these problems, they can have a decline in their academic accomplishment. ASD has an effect on children and young people no matter what their intellectual ability may be. There are some children and young people who may only require little support such as those with Asperger Syndrome who may be more than capable academically as opposed to those who need extra support with all aspects (Welsh Government, 2019).
Children and young people who have ASD and difficulties with communication may have behavioural problems due to the issues. The behaviours and signs can include them being oversensitive to loud noises or not liking bright colours, not feeling pain as much as a person without ASD would. They may suffer with anxiety, children and young people with ASD do not like any form of change and can cause them to have heightened emotions, as a result of these changes they can show signs of different behaviour patterns (NHS, 2019).

Component C
Children in early years settings and schools with special educational needs (SEN) require additional or specific support. Children with special educational needs such as autism can get the help they need with the help of a special educational needs co-ordinator (SENCO) (National Autistic Society, 2021).
It is the responsibility of local authority to make sure a child with any form of special educational needs has the help and support they need. However, this can be difficult to carry out until a statement is put in place. This can be carried out using an Education Health Care Plan (EHC), this will then support the child or young person up until the age of twenty-five, ensuring their needs are met. Students will also need to have an Individual Education Plan (IEP), supported by the Educational Needs and Disabilities (SEND) code of practice (Wilkinson, 2020).
Autism spectrum disorder is a complicated disability and what may support one person may not support another, it is essential that each person is supported as an individual and their needs are taken into account when interventions are put in place. There are a variety of interventions that are communication based with behavioural and educational methods, these include Picture Exchange Communication System (PECS), Structure, Positive, Empathy, Low arousal, Links (SPELL), Treatment of Autistic and Communication Handicapped Children (TEACCH), Social Stories and Speech and Language Therapy (National Autistic Society, 2020).
 The Welsh Government (2018d) describes Picture Exchange Communication System (PECS) PECS as the process containing six different steps these include, ‘how’ to communicate, distance and persistence, picture discrimination, sentence structure, responsive requesting, and commenting. Picture Exchange Communication System is known to be a successful intervention to help   improve communication skills. However, there are only a few studies available and as a result of this the evidence is considered to be small. There is a need for further research to be carried out in order to gain more evidence. 
There have been studies carried out that show PECS can lower behaviour issues and tantrums. An example of PECS is a child may be upset due to being thirsty however the parent or teacher may not know why the child is upset. By using the communication picture card, the child is then able to show why they are upset and what they want or need (National Autism Resources, No Date).
Communication tools such as the Picture Exchange Communication System can help support children and young people within the early years settings, as well as helping them to gain confidence, improve their knowledge, allow them to communicate with others and promote independence for them. PECS also help to prevent frustration to communication barriers as well as prevent anxiety (National Autistic Society, 2020). There can be a negative effect to children using PECS while at school if they may not have access to the resources at home. This can be due to the cost of the system, as well as the need for parents and educators to be trained on the implementation of the PECS process. Parents might also worry that by using a nonverbal method of communication it can have a negative effect on speech delay, may even result in preventing speech completely (Gagnon, 2020).
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