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Introduction
In this assignment I will be using critical reflection practice to assess a critical incident, that has occurred during a non- participant observation through a structured case study on a group of learners. A critical reflection practice is described as the analysis in which researchers use to discover assumptions that show how something works (Brookfield, 1998). A critical incident is described as a ‘significant turning point’ (Tripp, 2011), or unpredicted event that happens in the classroom (Chien, 2018). The assignment will then use The Donaldson’s four Purposes (Developing a vision for curriculum design - Hwb, 2020)
to gain a deeper understanding of the critical incident. In addition to this, the assignment will research and evaluate theories that build the holistic development of young people. Finally, the assignment will reflect and evaluate the critical incident and identify possible solutions that I can use in my future teaching practice. 

Observation
The college I observed is a part of a collective of colleges around South Wales. The college the observation took place in primarily teaches A Levels and Btec qualifications to students choosing to study post 16. This college is made up of mixed ability students that come from a range of secondary schools across South Wales. All students come from a range of different backgrounds and study a range of different subjects. Due to Covid 19 and the current climate everyone is experiencing, students’ lessons have changed within this college. All students are now in bubbles according to their subject for the day, students come in and do one subject for two 2.5hour lessons a day. Students are expected to stay in their classroom all day and have all breaks there unless able to use the courtyards. The observation I took part in consisted of an A Level business class undergoing a financial performance lesson, with a mixed ability class. By doing this research I recognise the importance of BERA (2018). All information about students, Staff and name of school will be kept anonymous during the whole assignment. BERA (2018) states that:
“All educational researchers should aim to protect the integrity and reputation of educational research by ensuring that they conduct their research to the highest standards. Researchers should contribute to the community spirit of critical analysis and constructive criticism that generates improvement in practice and enhancement of knowledge” (p.29) 
Methodology
This section will explore the research methodology of this study, looking specifically at the approaches and techniques adopted to gain data on a critical incident. The section will also give a rational for the method chosen along with possible limitations and ethical considerations of this study. 

Method Choices
This study will be conducted by gaining data using a non-participant observation through a structured case study. This study will consist of the observer, going out to the college and watching 4 different lessons. 
Non-participant observation is described in the Oxford Dictionary of Sociology as a technique in which the researcher watches a group of subjects or subject, with their awareness but not taking an active part (Scott, 2014). This is a way to gain primary data. This study a non-participation observation will be used to gain an outsider view on the critical incidents happening within the observation. This will enable the observer to gain access to a different view having not known the participants involved.  
A case study is described by Robson (2011) as a strategy using real life contexts and gaining an ample source of evidence. Furthermore, Yin (2014) describes a case study to be made up either of two ways, a ‘holistic’ approach looking schools in their entirety or an ‘embedded’ approach looking at many different units or projects together. For this study the holistic approach will be used using a premade field notes and observation template to be filled out. Having a template to follow helps guide the observer to know what to look for and helps the thinking process. This ensures that the observer will be on task and ideas will not be lost, this is a strength. 

Limitations
Eager and Oppenheim (1996) found out after undergoing a study that researchers presenting themselves as observers had an unsettling and demeaning effect on the participant/s being watched. This could be a potential limitation when the observer is present within the classroom for both the teacher and the students, which could lead to abnormal behaviours and norms. Johnson and Bolstad (1972) and Kazdin (1973) always explain that when an observer is watching, observer bias and reactivity could be an issue. Every observer is different and the way in which they think is also different, therefore observer bias could be a possible limitation of this study. 
[bookmark: _Hlk38015499]
Data Analysis 
The data analysis of this study will use thematic analysis of the data collected. Thematic analysis is a flexible approach to data analysis as it allows the research comprehensive interpretation of the data, with a qualitative paradigm.  According to Clark and Braun (2016) through the use of coding, themes are identified in data, which helps to create a high level visual from individual perceptions and experiences. This flexibility will allow the study to identify casual relationships between relevant variables which can be termed as ‘explanatory research’, and supports the claims of the study (Robson, 2002). This type of data analysis will help find the critical incident and moments that happened during it. 

Ethical considerations
This study takes ethical considerations in line with the BERA (2018) guidelines. Due to the type of study and it being non-participant extra cautions where taken and all information is kept under anonymity and full respect is given at all times. As Coe et al (2017) explain it is important to be imposing ethical considerations as it will minimise harm, protect privacy and respect autonomy at all times.

Critical incident linked to Donaldson’s Four Purposes

The critical incident that I have chosen to analyse for this study is a lesson undertaken by a teacher during the first period of a day. The teacher is preparing to teach an AS level class, firstly by starting to present the class with a new topic in the module. The communication between the students and the teacher is very low, and little dialogue is happening. The teacher is sat in the corner showing a PowerPoint on the board and setting out a couple exam style questions to be done in the premade booklet that students have. The teacher sets out the work and asks the students to get on with it for a set amount of time. The teacher is now at the front of the class asking questions using a cold calling technique. The discussion is about the questions previously filled out in their booklets. The students were very reluctant to speak up and answer when called upon, with a lot of students actually saying ‘I don’t know’ to many questions due to embarrassment or not doing the work. 
The new curriculum set out for schools within Wales to follow is called The Donaldson Curriculum. The Donaldson’s Curriculum suggests that children and young people only have a short period in schools and that in order to give them the best possible, we must help them grow as “capable, healthy, well-rounded individual who can thrive in the face of unknown future challenges” (Donaldson, 2015, p. 5). The curriculum holds four main purposes that have been set out to achieve ‘successful futures’ for all children. 
1. Ambitious, capable learners. 
2. Enterprising, creative contributors. 
3. Ethical, informed citizens. 
4. Healthy, Confident individuals. 
(Donaldson, 2015)
The critical incident that I observed links in well with the Donaldson Curriculum. The lesson the teacher has planned out works hand in hand with the first purpose set out by Donaldson as the teacher has given them a question/problem to answer and to come back and discuss what they have written and found out. By doing this they are “building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts” (Donaldson, 2015, p. 29). This also links in well with the third purpose set out by Donaldson as they can “find, evaluate and use evidence in forming views” (Donaldson, 2015, p. 30)  alongside, “understand and consider the impact of their actions when making choices and acting” (Donaldson, 2015, p. 30) as they have to made the decision or not whether to share their answers with the class. 
Literature Review 

Introduction 
This section will critically review literature surrounding Communication, Assessment for Learning and Questioning techniques mainly through cold calling.  It will review both the successes and drawbacks of each topic, looking mainly at what the teacher will need to use effectively and how to use them during practice. 

Communication

Halimah and Sukmayadi (2019) says that communication is the way in which ‘information exchange’ is formed between people. Communication is made up of: Sharing experiences, Verbalization, Definitions, body or silent language but also the control in which you have (Bassett, 1974, p. 25). In order to use it effectively we must understand it and what it is made up of (Bassett, 1974, p. 25). Teachers need to use communication as a vital and effective tool whilst teaching students at all times (Simsek and Erdem, 2020). ‘Communication, cooperation and critical thinking’ are within the skills that are called ‘real global skills’ for the 21st century (Teo, 2019). According to Maeetta (1999) communication is essential and critical driving force for any relationship made, especially with teacher and student. Tepeli and Ari (2011) argue that a teachers’ job is the ‘communication job’ and the education is the ‘communication activity’ to give students everything they need. According to Wootton (1993) although the key aspects of communication are reading, writing, speaking and listening, the way in which a teacher holds themselves and expresses themselves through communication is more important. 

Wootton (1993) suggests that ‘movements, gestures and mannerisms’ all hold symbolic aspects in basic call control and effective teaching. He goes on to express that even though body language lacks rigor and the performance of words, it almost always is a more ‘honest’ approach as it can be difficult to hold back. Furthermore, the study suggests that teachers consciously and unconsciously make calculated decisions when it comes to making gestures and that every good teacher recognises it’s not what you say but rather how you say it. This is further supported by Simsek and Erdem (2020), whom say teachers need to create positive and effective communication with all their students during teaching. 
On the other hand, Gursimsek (1999) says that to have effective communication you must avoid subjective messages, understanding feelings and labelling. Rather using praise and careful reflective emotions to communicate with students. Tepeli and Ari (2011) argued that for a compelling ‘teaching-learning process’, creating a unique teacher-student relationship is essential. This is in agreement with Halimah and Sukmavadi (2019) who have said that studies show a positive indication between teachers with admirable communication skills and students’ high academic achievements when good communication is present. Teachers should prioritize communication skills both for themselves and in terms of enabling students to gain these skills.
Communication has also been linked to motivation of both students and teachers. Communication skills hold many aspects themselves, without it both teachers and students would struggle with everyday aspects of life (Simsek and Erdem, 2020). Tepeli and Ari (2011) mention that by giving students effective sources of communication they are then prepared for life in education and after. According to Simesek and Erdem (2020) although communication is the key form to effective education, the motivation in which the teacher has will affect the autonomous atmosphere in the classroom. In order to gain motivation, communication between both students and staff must be clear. According to a study Simesek and Ederem (2020) completed, the more experience a teacher has gained in their profession the higher the competencies in communication levels they hold. The study showed that teachers who have more than 21 years of experiences are more competent of ones who are nearly qualified or have some years of experience. 
Assessment for learning  
Assessment penetrates every part of a person’s life. This happens naturally and has become an automatic activity to do (Rowntree, 1987, p. 4). There have been multiple approaches in academic teachers where they have tried to make assessment to be more beneficial and consequential (Sambell, McDowell and Montgomery, 2013).  Ausubel (1968) implied that the most important aspects influencing learning is what the learner already knows and what the teacher should do is to determine this and teach effectively. Assessment has normally been used in accordance to the process of looking at effectiveness and evaluating the results (Wiliam, 2011, p. 3). Sambell, McDowell and Montgomery (2013) say that when most people think about assessment, they directly link it to ‘testing and evaluation’ which is in agreement with what Wiliam (2011) and Ausubel (1968) say.
‘AFL’ stands for Assessment for Learning. Assessment for learning can be spilt into 2 components. Summative assessment is summing up a measure of learning at the end of a lesson, course or a phase of time. This can help collate information on what an individual knows and can be used beyond the point of any course (Taras, 2005). Formative assessment is mainly used for engagement in the classroom. It can be used constantly and immediately when needed (Wiliam, 2011). Assessment for learning is commonly seen as an effective way to improve and promote the learning of students It aims to use feedback and reflection in order to assess the student/s and gain a better understanding of what they know and how they can develop further. (Sambell, McDowell and Montgomery, 2013). This is in agreement with Brookhart (2007) as she says that formative assessment provides information about the processes and students can use that to improve their performance when needed. 

Well planned and thought through assessment for learning can improve teaching but also can also positively enhance the learning of the student (Tannehill, van der Mars and MacPhail, 2013). McDowell et al (2011) conducted a study which concluded that students were able to interact and have a more positive outlook on modules where assessment for learning had been used effectively. Moreover, William and Thompson (2008) agree with this and say by effective classroom discussions/activities the learner is then actively learning and becoming owners of their own thoughts and learning. This is all put together by feedback in which provides the student with motivation to improve or move on. 

On the other hand, some teachers have reportedly said that assessment for learning can be extremely time consuming (MacPhail & Halbert, 2010) and that students can find the process exceptionally boring and this can cause issues for teachers (James, Griffin, & Dodds, 2009). Furthermore, Bernstein (1975) explains that though assessment for learning can be effective for some, the validity and equality in which each teacher holds can be problematic. This is in agreement with Schuwith and Vleuten (2011) as they say that human judgement in AFL needs to be looked at again and re-appraised to gain a better understanding. 

Having read all of the theories and information about AFL, Sambell, McDowell and Montgomery (2013) looked at the drawbacks and created their own AFL model. This model argues that assessment isn’t always made for learning but instead is an important way to ‘improve and promote’ the learning of students. This model is a more holistic approach and builds a philosophy. The approach helps make AFL a more consistent and effortless way of improving and promoting student learning. They have adapted this in other to give students an overall approach rather than a technique which has to be ‘dropped in’ and time consuming at times (Sambell, McDowell and Montgomery, 2013). Furthermore, this is in agreement with Sadler (1989) as he explains that sometimes using just using summative assessment can cause reliability issues due to judgement of the teacher. 

Questioning using cold calling 

Questioning techniques have for a long time been used as an everyday and active teaching method (Cho et al, 2012) to encourage students’ audits, appropriate and effective questions need to be used. Therefore, teachers asking questions is a crucial aspect of teaching (Wang, Chai and Hairon, 2017). Sprod (2001) says that a teacher’s questioning styles can be important in helping students improve their awareness of morals, emotions and responsibilities. Teachers using in depth and higher cognitive questions to help the student promote thinking both critically and emotionally that can be taken through life (Wong, 2020). This is in agreement with Brookfield and Preskill (1999) who suggest that discussion in a classroom can help students improve on critical understanding and the ability to take action. This is a highly agreed upon theory as Davis (2009) also suggests that through discussion teaching active learning is created and students are able to develop essential skills. 

Though questioning is a massive part of teaching, students find it hard to voluntary participate in a classroom environment (Dallimore, Hertenstein and Platt, 2006). It is said that students who participate in discussion and engage with personal learning through teacher questioning, tend to have higher satisfaction and performance (Bonwell and Eisen, 1991). However, students who do not participate and engage actively in discussion will gain a lower standard of learning (Dallimore, Hertenstein and Platt, 2006). Dallimore, Hertenstein and Platt (2010) then later conducted another study which also said that students who do not participate during discussion in class, are unlikely to learn as much as those who do participate agreeing with their original study. 

Many different approaches to gain a better voluntary participation in classrooms have been suggested and it has been said that teachers who set out clear expectations about participation do better (Scollon and Bau, 1981). Specific approaches such as clickers, calling upon students (cold calling) and feedback have been used. However, Goodyear, Prosser and O’Hara (2006) disagree and state that students will always feel reluctant to participate and the problem will never be resolved entirely. Calling upon students or cold calling is when the teacher randomly calls upon or picks a student to answer a question or carry on a discussion (Kollat, 2018). Dallimore, Hertenstein and Platt (2006) suggest that using cold calling can have a negative effect on students who may find it uncomfortable and this resulting to even less participation. However, Souza et al (2010) found that there was very little change in participation when using cold calling or not compared to increased participation. Alternatively, Dallimore, Hertenstein and Platt’s study in 2010, showed that starting with simpler and straightforward questioning to enforce discussion resulted in a higher rate of participation. This increased confidence from the start and created a more stable environment for the students to participate in. This then resulted in participation in discussion where more in depth questions could be asked. This is in agreement with Kollat (2006) who conducted a study on how to create better student engagement and concluded that questioning using cold calling can increase and enhance student learning but at the same time create a more exciting and dynamic environment for both the students and teachers are fully engaged. 

Conclusion 

To conclude, through effective communication, good use of ‘AFL’ and clear questioning students become more engaged with the teacher, classroom environment and discussion. Though each technique has drawbacks to it, the successes of each have proven to work effectively for teachers. Teachers will need to have good communication skills in everything to body language which is deemed extremely important (Wootton, 1993). Techers will also need to conduct assessment for learning effectively to promote and improve learning for each student (Wiliam, 2011) and use questioning through cold calling to keep engagement and a dynamic environment for students to enhance discussion and learning (Kollat, 2006). 

Reflection and Next Steps

In this section of the study I will be reflecting and evaluating the critical incident through The Brookfield Four lenses Model (1995). Each lens is used for a different aspect of reflection. For the first part of this section I will be using the third lens. It is adapted in order to gain learning from colleagues’ experiences and help them secure excellent teaching. The second part of this section I will use the other lenses in order to reflect on the next steps I would like to take for my future teaching.

Within the critical incident the communication between the teacher and the students was not at the optimal level it could have been. There was lack of clarity and students were reluctant to speak up when spoken to. As per Simesek and Erdem (2020) say communication is the key to effective education and the motivation the teacher holds. It also has a massive impact on the atmosphere on the classroom. Tepeli and Ari (2011) also say that the ‘teaching-learning process’ is used to create a unique teacher-student relationship which is deemed as essential in teaching. Kamardeen (2015) conducted a study using the four lenses, whilst on the third lens asked what qualities deem effective for teachers to hold. The 7th answer given was “Effective communication and articulation skills – presentation, use of right media, body language, and entertainment” (p. 68). 

Within the critical incident both formative and summative assessment are used. Questioning throughout the lesson and exam style questions both marked by the teacher later on and self-assessment by the students. This was effectively done by the teacher but the students in this class were reluctant to speak up and have discussion which could link to communication and relationships. As said by Tannehill, van der Mars and MacPhail (2013), if AFL is planned well and thought through it can improve teaching but also enhance the positivity within the classroom and the learning of students. This is a view that is agreed upon widely as William and Thompson (2008) say that if you have effective classroom discussion and activities the learner is then always learning and becoming owners of their own thoughts and knowledge.
Within the critical incident cold calling during questioning was protenant, the teacher asked questions to the students when they are finished their work. Due to the students within the class, and the vibe of the class from the get-go I believe a potential different technique may have worked better. Clearer instructions could have been given from the teacher and starting with simpler questions could have been benefical to get the students started as started by Dallimore, Hertenstein and Platt (2010). This would then ensure that students all participate as studies show that if they do not participate and engage with the discussions in class, they will gain a lower standard of learning.  

Having used Brookfield (1995) third lens to analysis what I have seen during the critical incident, I will now explain how I will use the other lenses in my next steps and future teaching. I will firstly use the first lens in order to figure out what type of teacher I would like to be using my past experiences. This will be done thinking about the qualities I believe I should hold as a successful teacher. This will help me envision what I will need to work towards for my future learning. I will also use the second lens throughout my whole teaching career. Being able to ask students what they think is effective is a massive bonus. This also works hand in hand with the Donaldson’s Curriculum coming into play very soon. Students are the customers of education and being able to understand what they like and how it can work effectively for them is the key to teaching. Having watched the critical incident from above, I believe having a positive relationship with students makes a massive impact on the standard of education the students can receive and the improvement they make. This is something that I will work on profusely within my next steps to ensure all students are engaged and are improving constantly. Students sometimes don’t need to say a lot for the teacher to understand what they enjoy and don’t, this can be sussed out primarily through body language or dialogue. This is something I will take onto my future teaching as I will stay in touch with the students and when using different techniques such as questioning start off with easier simpler questions to gain trust and move the students into a more difficult zone. Using the fourth lens I will always engage with literature new and old. Many theorists have written studies on things I could potentially be struggling on. This will be a way to gain better understanding on how to improve. Mckay (2007) says that through critical reflection teachers can possess different qualities that they want to have to give a better learning experience and that is exactly what I want to do in my future steps. 

Conclusion 

To conclude having done this study I believe that reflecting critically is a massive benefit to all teachers. It gives students a better teaching experience but also educators to be adaptive and constantly stay up to date with the needs and wants of students. Having looked at literature on communication, I believe that all teachers must hold get qualities when creating relationships with students and the way in which they use body language. This then leads onto use of AFL and questioning, ensuring you have good communication, a positive use of AFL will enhance all learning of students, regardless of their ability. This is something that can be done effectively through questioning and using the cold calling method. Having good communication with students will ensure they feel safe to answer whether they are correct or not. For my next steps I will continue to research how to create a positive atmosphere within the classroom as I believe that is where students get the best and most effective learning done. 


















Appendices  
OBSERVATION / FIELD NOTES Number 1 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
· 9:30 am 
· AS Level 
· 30/09/20

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Enterprise and Business plans.
· Stater of the year, start of all new subjects.
· Recap class of time before. 
· Indoor class, due to current situation studetns will be here all day.
· Mixed ability class
· Young teacher

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Vibe is very quite.
· Lots of tired students (Many yawns). 
· Student are not engaged at all. 
· Teacher is sat at desk.
· Little to non communication through body language. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Students are asked to use thier premade booklets. 
· The teacher uses a 5 minute recap activity. 8 Questions are displayed on the board and the students are asked to sit in silence and complete them whilst the regisiter is taken. 
· The main bulk of the lesson is about Business Plans. The teacher uses the premade booklet and goes through the questions using a powerpoint to aid. 
· The Teacher uses questioning to get the class invovled and engaged, 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The teacher gets the students to answer the questions for the starter at the back of thier booklets. She then asks the students for answers, using a cold calling method. Once a student has answered or not, the teacher then expands and adds extra relevant information. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The powerpoint is clear, colourful and easy to read. 
· The teacher asks the students questions, again using the cold calling technique to get students involved. This is due to the class being extremly quiet and not engaging unless asked. 
· 






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Premade booklet has exam style questions in where students are asked to fill out and answer. 
· Questioning throughout the class using cold calling. 


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)? 
· Students were asked to use thier booklets to do everything this lesson. The Students were asked to fill out some questions in the book and then asked to discuss as the teacher asked questions, using cold calling. 
· The body language of the teacher is very weak, no real positive communication is made.
· Due to covid and students havng to spend all day in one classroom, including breaks and lunch times, the dinner ladies would come mid class and shout into the room anyone for breakfast or lunch? Anyone need to buy food?  And students would just get up and leave. This was very loud and distruptive to the others in the class who did not need to leave. This made students very unengaged. 






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 9:30 am (first lesson, 2.5 hours in total)
· AS Level 
· Enterprise and Business plans.
· Stater of the year, start of all new subjects.
· Recap class of time before. 
· Indoor class, due to current situation studetns will be here all day.
· Mixed ability class
· Young teacher

	
What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teacher is within an AS level class, starting to present the class with a new topic in a module. The communication between the students and teacher is very low, the teacher is sat in the corner and cold calling on students to answer. Students were asked to use their booklets to do everything this lesson. The Students were asked to fill out some questions in the book and then asked to discuss as the teacher asked questions, using cold calling. The students were very reluctant to speak up and answer, with a lot of students actually saying ‘I don’t know’ to many questions due to embarrassment. 





OBSERVATION / FIELD NOTES Number 2 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
· A Level Class – Financial performace lesson (primarly maths)
· Just after mid morning break 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Indoor lesson 
· Middle of a topic 
· Ability range is mixed 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Vibe is very interctive 
· Some students are still eating but this is controlled very well
· Lots of questions being asked by the students
· Teacher is very respected by students

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Carrying on the lesson before break 
· Exam related  this is always explained by the teacher (what they are doing and why) 
· Several real-life examples used
· Connections to current climate are made too


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Activities are primarily exam based questions (this is on purpose)
· Many examples are given by the teacher 
· Constantly relating to what they need to know and why they need to know it 
· Lots of questions asked to students 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Lots of engagement with students and by the students 
· Teacher is very helpful and if a student doesnt understand breaks the question up for them
· Lots of dialouge within the classroom, relevant and positive 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· A lot of formative assesment throughout the lesson 
· Cold calling to ensure all students are aware and know what is going on 
· Examples are given and students are asked to link them to real life 
· Exam questions are filled out and will be marked later by teacher 
· 


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Students askes teacher why they got a specific question wrong. 
· Student askes teacher how to imput something onto the calculator 
· Teacher makes students sing an equations song to help with memory for the exam 
· Teacher stops and helps students individually and in groups to help understand




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
A Level Class – Financial performance lesson (primarily maths)
Just after mid-morning break 
Mixed ability class. 

Teacher helps confused student. 


	
What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

· A student askes a question as they didnt understand, teacher goes back over the question with them personally, asking where they think they may have gone wrong to understand where they student was at. After the teacher broke down the question the student still did not understand and asked the same question having gained the same answer again. The teacher then rethinks about how they should adapt the teaching to help the student understand. The teacher asks the student to work through the rest of the questions with the person sat next to them to see if that helps. This was a postivie move for the student as they felt more comfortable. The teacher then went back to the original question they found hard and asked the class to do it on the board. Doing this step by step and the student who originally didnt understand was able to see how it was  done on the board and it finally clicked. 




OBSERVATION / FIELD NOTES Number 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
· 3rd lesson of the day 
· Mid afternoon/after lunch 
· AS level – marketing structures 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Indoor 
· Mixed ability 
· Introduction to new subject/module 
· New books were handed out 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Vibe is very quiet (same class as first observation) 
· Students dont participate much
· Teacher recaps on the previous class first, done very well 
· Teacher has very mono tone voice 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Recap about what was learnt last lesson, this was done using homework as help 
· Rest of the lesson will be on new topic 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Recap answers are called out and students can engage in discussion
· Lots of examples are given and answered elaborated on 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Cold calling in used throughout this whole lesson, though the students are reluctant to answer and say I dont know they are definatly more relaxed with this teacher. 
· Relationships have clearly been made 
· Constantly bouncing around the classroom 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· During the class exam style questions where used to help the students understand what they were talking about 
· Cold calling was used here, but the teacher knew the students pretty well, so dialouge better than in the morning 


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Teacher asks for example/answer to a question. Student then answers it and a discussion had started. 
· Teachers asks if someone is happy to read out thier answer, no one is happy to do so. Teacher picks on students and they all say no. 
· Teacher then asks someone who he knows has done well to read thier answer out loud and gives a lot of praise and positive reinforcement 








CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 3rd lesson of the day 
· Mid afternoon/after lunch 
· AS level – marketing structures 
· Indoor classroom 


	
What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

· Teacher asks for example/answer to a question. Student then answers it and a discussion had started. Teachers asks if someone is happy to read out thier answer, no one is happy to do so. Teacher picks on students and they all say no. Teacher then asks someone who he knows has done well to read thier answer out loud and gives a lot of praise and positive reinforcement. The students finally felt okay to speak up a little. The class stayed pretty quiet throughout with a lot of teacher led exercises and speaking. 






OBSERVATION / FIELD NOTES Number 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
·  

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Indoors 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Vibe is VERY tired class (students study the same subject all day due to covid) 
· Teacher is trying to engage all students 
· Students are there but not fully (this is down to the length of the day and time)
 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Teacher understands the vibe in the classroom 
· Teacher is clear and easy to understand 
· Powerpoint with mini quizes is used to help students say focused 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Powerpoint and booklets are being used 
· Proceeds with lesson and sets the group to do exam style questions 
· The class will then read thier answers to partners and mark each others work


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Due to it being a mix ability class plenty of questions are asked to all students. 
· Students can peer mark and ask for help 
· Teacher keeps checking up on all students 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Exam style questions are used for assessment 
· Quizes throughout the lesson to keep students engaged 
· Examples of real life anwers were asked for 

	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· Last lesson of the day 
· A2 Market Segments Class
· Mixed Ability Class
· Middle of module 
· Teacher is expanding on module 

	
What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

· Critical incident with 2 boys and their phones. These two boys finish work a lot quicker than the rest of the class. Teacher catches them on their phones and asks them to put it away and gives them an extention task to do. The boys may have finished their work a lot quicker due to it being a mixed ability class. 

· Differentation could be used here to keep all students on task for longer. 
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