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Element 1
Reflection, reflectivity, introspective practice, reflective praxis and critical thinking are all viewed as dialogical terms, used interchangeably to signify various meanings, with consideration to the importance of taking time out to pause on the key concept of reflection and the wider implications of its use (Ixer, 2016). In development of this, there are a range of authors that argue Dewey’s thinking establishes the foundation for the concept of reflection, as Dewey’s theory conceptualizes reflective thinking as a complex process between individuals recognition of a problem and its solution (Macintosh, 1988). Boud et al. (2006), highlight the importance of recognizing that the concept of reflection provides meaning at different levels, including individual, group, collective and organized. Reed and Canning (2010), suggest one of the challenges for developing reflective professionals is in understanding what is involved. Notably, some key processes that have emerged from using models of reflection is reflection in general, reflective learning, reflective thinking, reflective writing, reflective action and meta-reflection. 
Moon (2015) describes reflection as a form of mental processing, used to fulfil a purpose or to achieve an imagined outcome, best applied to somewhat complicated ideas, with no obvious solution and is largely based upon the added process of knowledge and understanding, as well as potential emotions that individuals may already possess. Skills You Need (2020) explain reflective practice in its simplest form, as thinking about what has been carried out, with adjacent links to the concept of learning from experience, by thinking further about what took place, following with a decision on what could be done differently next time. Models of reflection are structured processes which are used to guide personal and situational analysis and improvement, with the concept to emphasize awareness of one’s knowledge, past experiences and beliefs (Rouse and Brush, 2020). There are a range of reflective models available for individual’s choice, in supporting their work and to best help learning experiences, said to be most beneficial in circumstances where feedback is invited (Rouse and Brush, 2020). Given the benefits of using models of reflection, there can be several obstacles said to hinder the process of effective reflective practice, some of which involve time, honesty, fear, absence of suitable models and support (Play Wales, 2018).
Gibbs model of reflection offers a cycle which provides structure to learning from experiences, said to lend itself particularly well for repeated experiences (The University of Edinburgh, 2019). Gibbs reflective cycle concentrates on learning from experiences with the inclusion of feelings, thoughts and recommendations for future measures (Husebo et al, 2015). Expert Program Management (2019) underpins some advantages to using Gibbs’ cycle which embrace the easy understanding of the model, further balanced and accurate judgment and allowing learning to progress over time due to experiences. Gibbs model acknowledges that personal feelings influence the situation and how the reflection begun (Open Learn, No Date). In contrast, some disadvantages to Gibbs’ cycle comprise, the model avoids deep probing questions, some individuals find it challenging to open up and talk about their feelings, it works best with a knowledgeable practitioner guiding the process and its reactive in opposition to proactive for expanding skillset (Expert Program Management, 2019). Open Learn (No Date) explain further, that despite the additional break down, it can be argued that this model could still result in superficial reflection because it does not refer to critical thinking or analysis. Gibbs model doesn’t take into consideration assumptions that individuals may hold about the experience, the need to look objectively at different perspectives, and there doesn’t appear to be an obvious suggestion that the learning will result in a change of expectations, viewpoints or practice.
Moreover, Academic Skills (No Date) explains Kolb’s model of reflection, that is based upon a learning cycle, allowing practitioners to structure a piece of reflective writing around four distinct stages which are experience, reflect, conceptualise and apply. Kolb’s experiential learning theory advantages include its technique orientated, gets direct to the point, the model is flexible and open minded, good at asking probing questions and provides opportunity to grasp information (Slide Share, No Date). Forrest (2008) Highlights the effectiveness of Kolb’s model by suggesting the reflective cycle progress leads onto experimentation and the trying out of new ways of working, which in turn offer added experience with opportunities to reflect. In opposition, Mcpheat (2008) expresses how Kolb’s learning cycle can become complicated when individuals are in the process of learning cycles and discovering the different styles of reflection to best suit them. In addition, Smith (No Date) claims that Kolb’s model does not adequately address the process of reflection and it does not sufficiently address the fact of varied cultural conditions and experiences. The idea of the different stages do not match the reality and the learning process and knowledge appears more complex than Kolb draws upon it.
Both Gibbs’ and Kolb’s models of reflection were created with the intention to be used in any learning situation. As both cycles cover the steps of experience, reflection and planning either model can be challenged for any learning experience, although as the Gibbs cycle includes more steps which require extra effort, the cycle is said to be more advantageous for teaching larger groups of people to learn from their experiences (Fietcher, 2019). It is equally important to acknowledge, the Kolb cycle can be applied to educational settings whilst the Gibbs cycle progresses the experiential learning theory further by relating teaching methods to Kolb’s model (Fietcher, 2019). 
In conclusion, Gibbs and Kolb’s models of reflection are two examples that can be used within early years practice, to support practitioners in reflecting as a means of personal development. Both models provide a useful starting point for reflection, although reflection is a personal process that each person will work towards in a different way. Gibbs and Kolb’s models both portray advantages and disadvantages to be considered when selecting appropriate models to use in reflection. 










	


[image: ]The Significance of Reflective Practice to keep in continuance, Quality Provision for Young Children and FamiliesThe objective of this paper seeks to provide Early Years practitioners with deliberations to the importance of reflective practice as a method of upholding quality services for young children and their families. This paper will discuss the understanding of reflective practice, the importance of reflective practice, benefits to reflective practice, theoretical reflection for practice, when reflection becomes reflective practice, techniques to reflection reflective models. 
(Source: Longford Childcare, 2017)


The Importance of Reflective Practice for early years practitioners: Reflective practice is key to evaluating practitioner’s individual effectiveness in relation to what is understood about the theories of child development and learning (Daly, Byers and Taylor, 2006). Reflective practitioners are able to take responsibility for the way they work, critically evaluate their own work, build upon their personal experiences to the benefit of the child, enhance practice, think about the impact of their planning and action on the child’s learning, challenge accepted practice if they don’t believe it benefits the child, question if children’s real needs are being met, question if the children are being challenged and stimulated, alter approach for improving things for the child and finally interpret events in relation to their understanding of child development theory (Daly, Byers and Taylor, 2006). Sale (2015) exemplifies the benefits of reflective practice including, providing a means for continuous improvement in teaching competence, enabling creative teaching by planning highly effective lessons with adaptations where necessary and facilitating the perception of a true professional that makes a meaningful impact to the children they teach. Competent reflective practitioners that continuously reflect upon their experiences, are capable of reflection in action, repeatedly learning from experience to benefit future actions (White, Laxton and Brooke, No Date). Reflection provides practitioners with opportunities to better understand their role and its contribution to children, parents and families within the setting as well as the setting itself (MacLeod-Brudenell, 2004).


What is Reflective Practice? Reflective practice is viewed as those affective and intellectual activities, whereby individuals engage to explore their experiences, enabling them to progress to new understandings and appreciations (Boud et al. 2016). Reflection is part of a continuing process of self-assessment which occurs during an individual’s career, requiring practice and an open-minded approach (Daly, Byers and Taylor, 2006). Reflective practice is the foundation for professional development, involving integrating activities into daily life, teaching individuals to pay attention, listening to oneself, coming face to face with assumptions, recognising patterns, changing what is seen and changing the way things are viewed (CIPD, No Date). Bleach (2014) claims ongoing professional development and reflective practice for practitioners are considered central, to enabling high standards of quality provision amongst early childhood care and education surroundings. Houghton (2017) highlights, outstanding practice to be a cycle of constant reflecting, reviewing, adapting and improving, suggesting there are five main areas to consider when reflecting on early years practice, with direct focus to; Relationships, environment, pedagogy, direct teaching, assessment and interactions as well as observations in play. 


Putting Reflective Theory into Practice: Early Years Educator (2017) highlights the theoretical perspectives and approaches of Schon who identifies reflection as an emotive, human application and focuses on its implicit and intuitive nature, both in action and on action. In contrast, Dewey’s model of reflection include a state of doubt, hesitation, perplexity or mental difficulty whereby thinking is originated. In addition to Dewey and Schon’s models of reflection, Gibbs developed a commonly used model, which is endorsed across a range of fields, in opposition to exclusively early childhood (Early Years Educator, 2017). Throughout early years environments, reflection has been identified as the active process of reviewing, analysing and evaluating experiences, which draws upon theoretical concepts to inform future actions (White, Laxton and Brooke, No Date).





	
[image: ] Benefits of Applying Reflective Practice: Digidolly (No Date) states benefits reaped from practitioners reflecting on practice, which involve a raised sense of awareness, a greater understanding of practice and improvements in own area of practice. Additional benefits for practitioners to consider are the understanding of how to act in deliberate manner and becoming free from routine behaviour (McKay, 2007). Hutchison (2016) stresses reflective practice, deepens personal expectance, teaches individuals about a chosen profession, improves relationships, transforms individuals from passive to active, develops new skills, improves decision making and heightens organization.
Technique of Reflection: The S.M.A.R.T goals technique includes factors that can be applied when achieving a specific goal or for smart goal setting. Smart goal setting helps practitioners to track the rate of success in the journey of achieving goals (Your Coach, 2020). Smart Goals method is positive for clarifying an end vision, encouraging focus on specific aims, prompts motivation to move forward, self-discipline, fosters prioritisation, provides new things to think about, obliges to take action and gives a sense of containment. In addition, advantages to smart goals involve planning can be incorporated, quicker to identify missed targets, easier to visualize what success looks like and larger goals can be divided into small achievable ones which are all significant considerations to providing quality provision for children and families (Your Coach, 2020)
When does reflection become reflective practice? Early Years practitioners are encouraged to hold confidence in understanding the term ‘Reflective Practice’ as a means of providing the best possible care for children, enabling them to evaluate activities carried out, improve and expand on them, providing increased challenge in support of growth (Early Years Careers, 2015). Reflection is said to become reflective practice when a structured form is applied by identifying the problem, reflecting or analysing upon the problem, drawing conclusions and planning towards the future (Play Wales, 2018). The act of reflecting empowers making sense of what has been learned, why it was learnt, and how each increment of learning took place. Reflection is about linking one increment to the wider perspective of learning, whereby learning is integrated, internalised and personalised (CIPD, No Date). Thinking about an experience is largely a cognitive activity, but reflection is also emotional and physical, and is linked with individuals’ values and social identity. Watching issues from different perspectives confronts assumptions and established patterns of behaviour as well as encourages the development of new ways of seeing (CIPD, No Date)


(Source: Achieve It, 2017)

Models of Reflection: Beard and Wilson (2006) state models of reflection are structured processes used to guide personal situational analysis and improvement and can also be known as framework of reflection and reflective practice models. Some encouraging examples of models of reflection include Atkins and Murphy, Gibbs, Schon, Johns, Kolb and Driscoll (LA Trobe University, 2020). 







“We do not learn from, experience, we learn from reflecting on experience (Dewey,2018)”. 


[image: ][image: ](Source: Pinterest, No Date).
(Source: SlideShare, No Date).


Conclusion: To Infer this briefing paper, within each of the points displayed, there is an evident pattern on practitioners using Reflective Practice as a strategic element for enabling quality provision for young children and families. Practitioners must use reflection as a means of achieving efficiency within their role to constantly improve the quality of care throughout early years settings. Early Years practitioners are encouraged to do this by introducing suitable reflective models to their reflection process. The importance of reflective practice in embedded in early years provision and will continue to be echoed through early years settings by following suggested patterns of reflection. Above all, the process of reflection improves the standard of care for children and young families. 

Element 3
	Brief description of the activity 

	· Designing and creating handmade tulip Mother’s Day cards
· Groups of six children, aged 4-5 years, in the arts and crafts activity section of the classroom
· Materials presented on the tables for use are variety of pink, red and green coloured card, mixed coloured felt pens, red and orange coloured tissue paper, pencils, a range of decorative stick on hearts and flowers glue and scissors
· The children will use scissors to cut the tissue paper to shape and size, positioning and gluing their crafted flower to the front of the card
· The children will be encouraged to write a personal message of their choice on the inside of the card
· Stick on hearts and flowers selected by the children to include to their individual card for decoration 
· Two staff members present on a one to three ratio for the duration of the activity, supporting the children where necessary 

	Aim of the activity

	· Participating children to value the importance of Mother’s Day through giving of cards
· Each child to complete a personalised handmade card to take home 
· Encourage the children’s literacy skills through speaking and listening, reading and writing
· Provide a Montessori style teaching and learning experience through the using of scissors, signifying practical and artistic expression
· Participation in a fun and educational activity using arts and crafts
· Encourage expression of emotions and feelings
· Foster relationship building between all children and staff involved 
· Promote knowledge of nature and the growth process of flowers 

	Your role

	I had a contributing role in demonstrating to the children how to correctly use a scissors implying all safety precautions, offer support to each individual child as and when required, provide an enabling environment that’s safe, inviting, comfortable and enjoyable, initiate conversations between staff and children by asking open ended questions and display demonstrations of created tulip flowers to the children. I allowed my role of sitting back to observe take place, as I watched the children create their own cards and express their own ideas in opposition to having a leading role to the final product

	Positive aspects – Why?  How could these be developed further?

	The activity allowed me to develop my team building skills amongst the children and my colleagues which could be developed further by repeating similar activities and providing additional arts and craft sessions within smaller groups.
The activity drew my attention to inclusivity of children from a range of backgrounds and beliefs, which could be developed further by exploring cultural backgrounds and encouraging equality and inclusion of all children within my care.
The activity covered multiple areas of development for the children, which provides an opportunity for me to undertake my monthly observations on my key children 

	Challenging aspects –Why? Links to my personal practice

	The activity proved challenging in offering close safety support to each individual child as they practiced using the scissors, because of the one to three ratio it was difficult to focus on one child at a time and offer guidance promptly where required.

	What knowledge did you demonstrate?

	I demonstrated my knowledge and understanding towards the Curriculum for Wales Guidance by encouraging the children to develop their creative, artistic and performance skills.
I demonstrated my knowledge towards empathy, creativity, planning and patience.
I challenged my knowledge of the Foundation Phase Framework in providing the children with a suitable activity with appropriate materials based upon their age. 
I demonstrated my knowledge of the children’s individual needs, including providing left-handed scissors for participating left-handed children.

	What skills did you demonstrate?

	· Leadership
· Adaptation 
· Creativity 
· Ability to apply open ended questions
· Organisation
· Communication
· Active listening
· Patience
· Praise and encouragement
· Negotiation
· Motivation
· Pleasant voice
· Ability to learn from the children
· Relate conversations to nature

	Which values did you demonstrate?

	· Influence 
· Respect
· Optimism 
· Dependability 
· Flexibility 
· Teamwork
· Excellence
· Empowerment
· Diversity
· Dedication
· Enjoyment and fun
· Persistence 
· Diversity
· Discipline
· Insight
· Helping others

	What could be done differently in future?  Why?

	In repeating the activity, I would plan with additional inclusivity and acceptance for children who do not have mothers as a guardian that are instead under guardianship of a grandmother, auntie, same sex parents, applying further empathy towards those children . I would offer the children with additional ideas for their cards such as ‘to someone special’, or ‘have a lovely day’ so that the activity is inclusive of all situations at home and these children do not feel excluded to concept of the Mother’s day card activity. 
I would focus on my acknowledgment of individuality and diversity, to enable the children to feel confident in expressing their own creative ideas for the person they wanted to make the card for.
I would reduce the number of children participating in the activity, due to the using of scissors, I would prefer a more one to one basis whilst the children are still learning how to safely use scissors. 





























Element 4 
	Area for further development:
	Why?
	How?
	Who/Where?
	When?

	Learn and Speak Basic Welsh Language
	· Enhance my support, encouragement and teaching of welsh language amongst children in my care
	· Attend a minimum of two weekly online teaching classes at my own pace of learning and understanding, increasing the levels of difficulty, progressing onto intermediate level
	· Individually, using an instructive voice over
· Online open web access using Dualingo.com 
	· Ongoing weekly learning
· Before my return to work date – no specific date set, due to a continuous extension because of coronavirus

	Behaviour Management Training
	· Build upon my current knowledge to create a calm atmosphere for children in my care where they can feel confidence to explore the environment and learn from the opportunities provided to them
· Address, support and control behavioural issues and situations, accordingly, suiting the individual needs of children within my care
· Meet my staff training workplace policies and requirements 
· Expand upon my understanding of implementing behaviour management plans in my workplace
· Offer additional guidance and support for behaviour management strategies to families with children displaying challenging behaviour patterns 
	· Complete 6 Promoting positive behaviour modules including: Understanding challenging behaviour, establishing expectations, respond using praise, using rewards and incentives, using commands effectively, deal with non-compliance 
· Undertake online assessment of 20 multiple choice questions, aiming for a pass mark of 80%
	· Individual teacher training through online high-speed training 
	· 30/06/2020

	Paediatric First Life Support Plus (12 Hours):
	· Comply with legislation to meet the compulsory paediatric first aid training as a nursery nurse based on government guidelines 
· Remain up to date with the latest First Aid procedures to be able to apply first aid response in any workplace emergencies as efficiently as possible 
	· Attend 12 hours of first aid training, spread over two separate days including: record keeping, managing an incident, resuscitation, use of an AED, wounds and bleeding, head injuries, shock including anaphylaxis, using an adrenaline auto-injector, dealing with a choking infant or child and illness and injuries affecting infants and children
· Renew my training every 3 years 
	· In house group classroom training, delivered by RT Safety Training instructor(s)
· Unit C12 Western Avenue Bridgend Ind Est, Bridgend CF31 3TS
	· My next update of Paediatric First Life Support Plus certificate is due 18/05/2022 

	Autism Awareness:
	· Gain a wider understanding in general about autism and how it affects children
· Spot warning signs, create better acceptance between peers and my colleagues, innovative teach, prepare children within my care for a world beyond nursery walls
· Apply the principles of the SPELL framework to my practice
· Confidently provide the correct support and level of understanding towards families with autism or suspected autism, attending my setting
· Meet staff training requirements of my setting
· Meet the individual needs of children in my care to the best of my ability 
	· Enrol onto a course and complete an online delivered training session 
· Undertake online assessment of 20 multiple choice questions, aiming for a pass mark of 80%
	· Individual Online training via childcare.co.uk 
	· 30/06/2020

	Child Protection:
	· Gain an understanding of the areas of abuse
· Be able to recognise possible signs and symptoms of abuse
· Gain awareness of the legal frameworks that govern child protection, understand legal/moral obligations to report suspicions or evidence of child abuse
· Make myself aware of the referral process for reporting child abuse
· Know how to respond/record effectively to disclosures of child abuse
· Understand what happens following a disclosure
· Understand limitations of professional responsibilities
· Meet staff training requirements of my workplace 
	· Attend a full day training course 
	· In house group classroom training delivered by Camau Training & Consultancy trainers 
· Unit C12 Western Avenue Bridgend Ind Est, Bridgend CF31 3TS
	· 15/07/2020, with renewal every two years  

	Sign Language:
	· Meet the communication needs of children in my care
· Discuss the needs of the child with parents/guardians whose principal language is sign language
· Communicate with hearing impaired staff members 
· Be able to teach children with hearing impairment 
	· Enrol onto online Introduction to British Sign Language course 
	· Online training via childcare.co.uk
· Individual certification 
	· 30/07/2020

	MSc Social Care:
	· Qualify as a registered Children, Youth and Family’s Social Worker 
· Increase job prospects, to seek employment as a social worker 
· Help develop practical skills that are necessary for a successful career in the health and social care sector
· Make a difference to families lives that are suffering from sensitive issues and difficult times
· To contribute to keeping a child safe or a family together 
· Provide quality care, safety and protection for children
	· Attend blended full-time study over two years, actively participating in face to face lectures
· Study the ethics and values of social work, critical practice relating to the law around child and adult care, and the key theories and perspectives underpinning social work policy and practice
· Attend placements with social work agencies, learning through observation and practice
· Graduate from university and register with the Health and Care Professions Council 
	· Swansea University 
· Singleton Park, Swansea SA2 8PP

	· 09/2021 – 06/2023
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