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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 
AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.




Written reflection and peer review
Introduction
[bookmark: _GoBack]Designing a curriculum is a dynamic and intricate process that blends pedagogical theory, hands-on application, and learner-focused planning to create meaningful educational experiences. This reflective account critically examines the experience of designing the ‘Carpentry Skills - Health and Safety Awareness in the Workplace’ curriculum, tailored for post-16 learners identified as NEET (Not in Education, Employment, or Training), disengaged individuals, and those with Additional Learning Needs (ALN). These learners often experience significant challenges in accessing further education or employment, requiring alternative educational approaches to support their development (Brookfield, 2017). The primary objective of this curriculum is to facilitate learners' transition from compulsory education to further education or employment by offering a structured blend of theoretical knowledge and practical skills. Central to the curriculum is an accredited health and safety qualification, complemented by hands-on woodworking sessions, ensuring that learners develop both essential employability skills and technical competencies.
To systematically evaluate the design process, this reflection employs Driscoll’s (1994) model of reflection, which comprises three stages: 'What?', 'So what?', and 'Now what?'. This structured approach enables a comprehensive assessment of the curriculum development experience, ensuring that insights gained inform future professional practice.
The Experience of Designing the Curriculum
Throughout this project, the process has been deeply engaging and professionally enriching. Having worked extensively with learners facing barriers to traditional educational pathways, I have observed the challenges they encounter in accessing further education or employment. Developing a curriculum that specifically addresses these needs presents an opportunity to support an underserved learner demographic and contribute to meaningful change in educational provision.
Designing this curriculum has been a professionally stimulating and developmental endeavour, requiring an in-depth understanding of vocational training principles, educational theory, and accreditation frameworks. The process involved methodically structuring learning outcomes, assessment strategies, and progression pathways to ensure the curriculum's relevance and alignment with professional standards. Given that the target learners often have limited prior academic success or confidence in educational settings, it was imperative to create a curriculum that is both accessible and engaging, without compromising on academic rigour and skill acquisition.
A significant aspect of the design process was balancing theoretical instruction with practical application. Research indicates that vocational and hands-on learning approaches can significantly enhance engagement and retention for learners who struggle with conventional academic models (Gregson, 2020). The decision to integrate a practical woodworking component alongside the accredited health and safety certification was integral, allowing learners to apply their newly acquired knowledge in a tangible and confidence-building manner.
Benchmarking the curriculum against professional standards was crucial to ensure its relevance and credibility. The content was aligned with the Professional Standards for Further Education in Wales (Welsh Government, 2023) and Agored Cymru’s accreditation for health and safety awareness. By structuring the curriculum to meet these frameworks, learners are provided with recognised qualifications that enhance their employability and prospects for further education. Moreover, segmenting the course into achievable learning milestones fosters progressive success, which is essential for building motivation and self-worth among disengaged learners (Brookfield, 2017).
Reflecting on the design process, the structuring of learning pathways and assessment strategies proved particularly insightful. Developing a curriculum that accommodates a diverse learner demographic while maintaining academic rigour required a delicate balance between theoretical depth and practical applicability. The curriculum needed to be accessible enough to engage learners lacking confidence in traditional academic settings, yet sufficiently challenging to ensure meaningful skill development. This process underscored the importance of scaffolding—gradually building knowledge and skills through a well-structured sequence of lessons and assessments—a principle widely recognised in vocational education (Race, 2020).
Analysis of the Experience and Peer Review Feedback
The curriculum design process offered invaluable insights into effective teaching and learning strategies, as well as the significance of structured assessment and learner progression. This experience reinforced the necessity of ensuring that the curriculum is not only content-rich but also structured to maximise learner engagement, motivation, and success.
A peer review was conducted to obtain external perspectives on the curriculum's strengths and areas for improvement. The feedback was predominantly positive, acknowledging the curriculum's relevance, structure, and learner-centred approach. However, several suggestions for refinement emerged. One reviewer noted that while the curriculum offers a clear and structured learning experience, establishing additional industry partnerships could enhance post-course employment opportunities. This observation highlighted an area that, although considered, had not been explicitly detailed in the original design. While the curriculum included general employability guidance, it lacked formalised connections with local businesses or apprenticeship providers. Forming collaborative relationships with industry stakeholders would strengthen learners' transition into the workforce, reinforcing the practical applicability of the skills developed.
Another significant aspect of the feedback related to the assessment structure. A reviewer suggested that introducing mid-course formative self-assessments would enable learners to monitor their progress throughout the programme, rather than relying primarily on formative feedback from the tutor and summative assessments at the end. Research supports that formative assessment plays a crucial role in enhancing learner confidence and retention rates (Race, 2020). Implementing ongoing feedback mechanisms, such as learner-led progress reviews, reflective journals, and self-assessment activities, would further engage and motivate learners.
Additionally, feedback addressed the gender balance within woodworking education. A reviewer highlighted that woodworking has traditionally been male-dominated and suggested considering strategies to actively encourage female participation and ensure an inclusive learning environment for all learners. Reflecting on this, it became evident that while the curriculum was designed to be broadly accessible, it did not include specific measures to promote gender inclusivity. Future iterations of the curriculum could incorporate female role models in the industry, targeted outreach efforts, and a stronger emphasis on diversity and inclusion.
Finally, one area of the feedback process that I reflected on critically was the suggestion to include more advanced woodworking techniques. While this recommendation was well-intentioned, I have decided not to implement it in this version of the curriculum. Given that many of the target learners would be beginners with limited prior woodworking experience, introducing more complex techniques could be overwhelming and counterproductive. The primary focus was on developing foundational skills and building learner confidence, rather than delivering an advanced technical program. However, should the curriculum be expanded into an advanced-level course, this suggestion would be reconsidered.
Future Considerations and Professional Growth
Reflecting on the curriculum design process and the feedback received, several areas for further development have been identified. To enhance the curriculum's effectiveness, formalising industry links, integrating structured formative assessment points, and implementing measures to promote inclusivity are recommended. Establishing partnerships with local employers and vocational training providers would strengthen progression routes for learners, ensuring clear pathways into further education or employment. Additionally, incorporating mid-course formative assessments would provide learners with greater clarity on their progress, enabling early intervention for those requiring additional support.
From a professional learning perspective, this project has deepened my understanding of curriculum design and reinforced the importance of aligning learning outcomes with industry needs and learner engagement strategies. Engaging with educational research, vocational training principles, and reflective practice has enabled me to critically evaluate best practices and refine my approach to curriculum development. Moving forward, I intend to expand my expertise in curriculum design by participating in continuous professional development (CPD) opportunities that focus on vocational education, inclusive teaching strategies, and curriculum accessibility for NEET and ALN learners.
Additionally, digital learning technologies offer a potential avenue for future curriculum enhancements. With increasing use of blended learning approaches in vocational education, incorporating interactive online resources or virtual simulations could complement hands-on learning, providing an alternative method of learning. Research supports that integrating digital tools in vocational training can improve learner engagement and reinforce skill development (Gregson, 2020). Exploring these possibilities could offer additional flexibility and accessibility for learners, making the curriculum even more inclusive.
Action Plan 
	Professional Standard
	Action Point
	What will I do to action this?
	How will I know I’ve achieved it?
	Target / Review Date

	Short-Term (0–6 months)
	Strengthen employability pathways
	Research and establish connections with local businesses and apprenticeship providers to create opportunities for learners.
	At least three local businesses agree to offer placements, apprenticeships, or mentorship programmes.
	6 months

	
	Implement structured formative assessments
	Design mid-course feedback sessions, reflective journals, and self-assessment tasks to track learner progress.
	At least 80% of learners complete formative assessments and provide feedback on their effectiveness.
	6 months

	Mid-Term (6–12 months)
	Enhance inclusivity in vocational learning
	Develop gender-inclusive strategies, including targeted outreach for underrepresented groups in woodworking.
	Increased enrolment of female and ALN learners, with at least a 15% rise in participation.
	12 months

	
	Develop employer-led workshops
	Invite industry professionals to deliver guest lectures or skills workshops to enhance learners' understanding of workplace expectations.
	At least four employer-led workshops take place annually.
	12 months

	Long-Term (12+ months)
	Evaluate and refine the curriculum based on feedback
	Conduct a comprehensive evaluation using learner surveys, employer feedback, and course performance data.
	A detailed report is produced with recommendations for further curriculum development.
	18 months

	
	Explore digital learning tools to complement practical skill development
	Research and pilot digital learning tools, such as online tutorials or virtual simulations, to reinforce theoretical concepts.
	Integration of at least one digital resource within the curriculum that enhances learner engagement.
	24 months



Conclusion
Designing this curriculum has been an immensely valuable experience, allowing me to create a meaningful and structured educational programme that addresses a clear gap in the educational progression pathway. The process was professionally enriching, as it required the integration of theoretical and practical elements, alignment with professional standards, and careful consideration of learner needs.
While the peer review feedback identified areas for refinement, it reinforced the strengths and relevance of the curriculum. Using Driscoll’s (1990) model of reflection, I have critically examined my learning process, applied meaningful revisions, and identified key areas for future growth. The experience has strengthened my confidence as an educator, and I remain committed to developing inclusive, skills-based curricula that empower learners and support lifelong learning.
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Appendix 
1. Summary of Reviewed Curriculum Projects

Project 4: Understanding Domestic Abuse (Level 3)
This six-session course, delivered over three weeks, is designed for adult learners (18+) working or aspiring to work in the domestic abuse support sector. It aligns with the Welsh Government’s National Training Framework and the Violence Against Women, Domestic Abuse, and Sexual Violence (VAWDASV) (Wales) Act 2015. The curriculum provides a strong theoretical foundation while incorporating practical elements such as case studies, small-group discussions, and multi-agency working strategies. Lessons are delivered in community venues, ensuring accessibility for frontline workers. The course uses lecture-based learning, real-world examples, and anticipatory safeguarding measures. A workbook-based assessment allows learners to evidence their knowledge. 

Project 6: Paediatric Basic Life Support (PBLS)
This four-week course, consisting of 30-minute sessions, is designed for parents, grandparents, and caregivers, equipping them with life-saving skills such as CPR, choking prevention, and drowning response. Delivered at a health club during children’s swimming lessons, the course ensures minimal disruption to caregivers’ schedules while promoting engagement and accessibility. The curriculum follows a progressive learning model, starting with theory and moving towards hands-on practice, ensuring learners build confidence and competence. The course is aligned with professional standards, incorporating guidelines from the Resuscitation Council UK, NHS, and British Red Cross. Small class sizes (4-6 learners per session) enable personalised instruction. The inclusion of bilingual Welsh/English resources enhances cultural inclusivity. 


Project 7: Adult Microsoft Skills Programme
This seven-week course, with weekly three-hour evening sessions, is designed for adults (18+) looking to enhance their digital proficiency in Microsoft Office applications. The programme runs at a local town hall and costs £275, making it accessible for working professionals. It covers Microsoft Word, Excel, PowerPoint, and Teams, ensuring learners develop a comprehensive skillset for modern workplaces. The curriculum progresses logically, starting with basic computer literacy before advancing to complex functions such as data analysis and workflow optimisation. The integration of industry case studies, real-world projects, and collaborative learning ensures practical application. The course aligns with UK Digital Skills Framework, DigComp 2.2, and Microsoft Office Specialist (MOS) certification requirements. The assessment strategy combines portfolio work, skills demonstrations, and participation-based evaluation. 

1. 

2. [bookmark: _Hlk190943564]Peer Review Feedback
Curriculum number:  Project 4

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	The rationale for this curriculum is strong and well-researched, clearly linking its purpose to the National Training Framework and the Violence Against Women, Domestic Abuse and Sexual Violence (VAWDASV) (Wales) Act 2015. The explanation of how this curriculum aligns with the training needs of professionals within the VAWDASV sector is particularly compelling.

The proposal provides a clear target audience—post-16 adult learners, with a minimum age of 18, who either work in or aspire to work within the domestic abuse and violence support sector. The curriculum is highly relevant for individuals within Group 4 of the National Training Framework, ensuring learners gain specialist knowledge necessary for working in this field.

The choice to deliver the curriculum in community venues is an excellent approach, as it ensures accessibility for learners who may already be working in frontline roles. Additionally, the timing of lessons to align with school hours is a thoughtful inclusion, recognising the commitments of learners with childcare responsibilities.

One area for potential enhancement could be referencing recent labour market data to further justify the demand for professionals with this qualification. Demonstrating how this course contributes to career progression could further strengthen the rationale.






The aims and objectives for the curriculum are appropriate for the topic and learning group
	The learning objectives are well-structured and progressive, ensuring that learners move from basic recognition of domestic abuse concepts to deeper critical engagement. They align effectively with Bloom’s Taxonomy, encouraging learners to develop higher-order thinking skills such as analysis and application.

Key strengths include:
·  A strong theoretical foundation, covering domestic abuse definitions, types, and relevant legislation.
· A practical focus, ensuring learners understand how to recognise, assess, and support victims in real-world scenarios.
· Consideration of multi-agency working, which is vital for professionals in this sector.

A minor improvement could be to clarify how the assessment methods explicitly measure these objectives, ensuring there is a clear link between learning outcomes and assessment criteria.




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The six-session format, delivered over three weeks, is well-structured and allows learners to gradually develop their understanding. Each session builds logically on the previous one, ensuring a coherent learning journey. The breakdown of sessions ensures a balance between theory, discussion, and small-group activities, which supports engagement and deeper learning.

The use of case studies, small-group discussions, and real-world examples ensures that learning is applied rather than purely theoretical. The inclusion of breaks between lessons also recognises the emotional intensity of the subject matter, providing learners with time to reflect.

One area for consideration is whether offering an online or blended learning option might increase accessibility for learners who may struggle to attend in-person sessions due to work or other commitments.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum demonstrates strong alignment with professional standards, particularly the Welsh Government’s Professional Standards for Further Education and Work-Based Learning Practitioners (2023). By embedding these standards, the proposal ensures that the curriculum is rigorous and meets recognised teaching and learning expectations.

Additionally, the curriculum reflects key requirements from Social Work England (2025) and the Welsh Government’s National Training Framework, further increasing its credibility.

An excellent feature is the consideration of safeguarding responsibilities and ensuring that appropriate support structures are in place for learners who may have lived experience of domestic abuse. This demonstrates a deep understanding of ethical responsibilities in teaching this subject.




Comments on the scheme of work that was designed.
	The scheme of work is well-detailed, providing clear guidance on weekly topics, teaching strategies, and assessment methods. It successfully integrates:
· Lecture-based learning to introduce key theoretical concepts.
· Small-group activities to encourage discussion and application of learning.
· Case studies and real-world examples, making the learning experience practical and relevant.

The lesson plans are well-structured, with clearly stated aims, learning outcomes, and anticipated difficulties. The inclusion of anticipatory safeguarding measures (such as trigger warnings and access to helplines) demonstrates careful consideration of learner well-being.

A minor suggestion would be to consider additional interactive or digital learning elements, such as digital testimonies from survivors or interactive quizzes, to enhance engagement and knowledge retention.




Anything else that you would like to comment on?
	This is a highly relevant and well-structured curriculum that successfully meets the needs of professionals working in the domestic abuse and VAWDASV sector. It is well-researched, aligned with professional standards, and thoughtfully designed to support learners’ development.

· Assessment strategy – The workbook-based assessment is a solid choice, allowing learners to evidence their knowledge in a structured manner. The inclusion of formative assessments (such as in-class discussions and small-group activities) ensures continuous feedback and learning progression. 

· Inclusivity – The proposal demonstrates a strong commitment to inclusivity, ensuring the course is accessible to a diverse range of learners. The gender-neutral language and acknowledgement of intersectional issues in accessing domestic abuse support are particularly commendable.

· Use of professional research and literature – The curriculum is informed by current legislation, academic theories, and professional guidance, ensuring it remains credible, evidence-based, and relevant. The reference to Bloom’s Taxonomy and curriculum theory models adds a strong pedagogical foundation.





[bookmark: _Hlk190943673]

Curriculum number: Project 6

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	The rationale for this curriculum is well-researched, relevant, and timely, effectively highlighting the critical need for caregivers to be trained in paediatric basic life support. The proposal provides compelling evidence-based justification, citing statistics on drowning, choking, and paediatric emergencies from trusted organisations such as the Resuscitation Council UK and the British Heart Foundation.

The target audience—parents, grandparents, and caregivers—is clearly identified, and the course is designed to be accessible and practical. Holding the sessions at a health club during children’s swimming lessons is an excellent approach, ensuring minimal disruption to caregivers' schedules while promoting engagement and participation.

The timing of the course before the summer holidays is particularly well thought out, as it aligns with the increased risk of water-related incidents. The free provision of the training as part of health club membership further enhances accessibility.




The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and learning objectives are clearly defined and well-aligned with the course’s practical nature. The course effectively balances theoretical knowledge (understanding paediatric CPR, choking prevention, drowning risks) with hands-on training (performing CPR, using an AED, responding to emergencies).

The objectives are:
· Realistic and achievable, ensuring that participants leave feeling confident in handling paediatric emergencies.
· Relevant to the target audience, focusing on the most common and high-risk emergency scenarios caregivers may face.
· Well-structured, progressively building knowledge across the four sessions.

One minor enhancement could be to explicitly state how participants’ competence will be assessed in relation to each objective, particularly regarding practical skills.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The four-week structure, with 30-minute sessions, is highly suitable for the target audience, considering their limited time availability and the emotional intensity of the subject matter.

· The progressive learning model (starting with theory and moving towards practical application) ensures a logical and effective scaffolding of knowledge.
· The combination of demonstrations, discussions, and hands-on practice caters to different learning styles, enhancing engagement.
· The small class size (4-6 participants per session) ensures personalised instruction and ample practical practice time.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum aligns strongly with professional and educational standards, particularly the Professional Standards for Further Education Teachers, Work-Based Learning Practitioners, and Adult Learning Practitioners in Wales (2023).

· The emphasis on learner well-being, inclusivity, and effective teaching strategies aligns with best practices in adult education.
· The use of evidence-based guidelines (e.g., from the Resuscitation Council UK, NHS, and British Red Cross) ensures the course is credible and up to date.
· The proposal also acknowledges cultural and linguistic considerations, suggesting the use of bilingual Welsh/English resources, which is commendable.

One minor suggestion is to provide specific details on how instructors will maintain ongoing professional development to ensure continued alignment with evolving first aid guidelines.



Comments on the scheme of work that was designed.
	
The scheme of work is well-structured, logical, and easy to follow, providing a clear week-by-week breakdown of topics, learning activities, and assessments.

· The combination of theoretical and practical elements ensures that learners develop both knowledge and hands-on skills.
· The use of role-play, scenario-based learning, and interactive discussions enhances engagement and knowledge retention.
· The planned assessments (including observations, Q&A, and practical demonstrations) provide continuous feedback and support learner progression.




Anything else that you would like to comment on?
	This is an excellent and well-structured curriculum proposal that meets a critical need in child safety education. It is practical, accessible, and highly relevant, ensuring that parents and caregivers feel empowered to respond to paediatric emergencies.

· Innovative approach – The integration of this course within a health club setting is a fantastic initiative, ensuring high accessibility and engagement from caregivers who might not otherwise seek formal first aid training.
· Assessment strategy – The use of formative and summative assessments is well thought out. However, providing sample assessment rubrics or self-evaluation checklists could enhance clarity for participants.
· Inclusivity – The course considers diverse learning needs and ensures accessibility for individuals with varying levels of prior knowledge. 
· Use of professional resources – The inclusion of recommended reading, signposting to accredited first aid organisations, and links to mobile applications (such as the British Red Cross First Aid App) is an excellent addition that supports ongoing learning beyond the course






Curriculum number: Project 7

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	The rationale for this curriculum is well-articulated, relevant, and supported by research, effectively highlighting the importance of digital literacy in today’s workplace. The justification draws on labour market analysis, demonstrating that Microsoft Office skills are among the most in-demand digital competencies across multiple industries.

The target audience—adults aged 18+ who are seeking to enhance their professional digital skills—is clearly identified. The course is highly accessible, running in the evening at the local town hall, making it suitable for those balancing work and other commitments. The course fee of £275, while an investment, is positioned as cost-effective given the career benefits it offers.

The timing and structure of the course, with weekly three-hour sessions over seven weeks, ensures learners have sufficient time to develop their skills. The inclusion of hands-on practice and real-world scenarios is particularly commendable, reinforcing the programme’s practical value.

One way to further strengthen the rationale would be to provide feedback from employers who recognise the value of these skills.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The curriculum aims are clearly defined and well-matched to the needs of adult learners. The programme effectively blends technical training with the development of transferable workplace skills such as problem-solving, time management, and digital collaboration.

· The learning outcomes are well-structured and align with Bloom’s Taxonomy, progressing from basic proficiency (navigating Microsoft Office) to higher-level skills (data analysis, workflow optimisation).
· The course covers a wide range of Microsoft applications, ensuring learners gain a comprehensive digital skillset.
· The integration of collaborative learning and industry-specific case studies ensures that participants can apply their skills effectively in workplace scenarios.

A minor improvement could be to make explicit how the assessment methods directly evaluate the learning outcomes. For example, how will problem-solving capabilities and collaboration skills be measured and documented?



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The seven-week structure, with weekly three-hour evening sessions, is well-designed for adult learners balancing work and study.

· The course progresses logically, starting with basic computer literacy before advancing to more complex functions in Word, Excel, PowerPoint, and Teams.
· Each session follows a structured format, ensuring that learners are given ample practice time after theoretical instruction.
· The requirement for learners to bring their own laptops ensures they become comfortable using their own devices, promoting long-term skill retention.

One potential enhancement could be the addition of an online or hybrid learning option, making the course even more accessible to those who may struggle to attend in person due to work or family commitments.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum aligns strongly with key professional standards and industry benchmarks, ensuring that learners acquire recognised and transferable digital skills.

· The UK Digital Skills Framework and the European Digital Competence Framework (DigComp 2.2) are integrated into the programme, reinforcing its credibility.
· The curriculum is mapped to Microsoft Office Specialist (MOS) certification requirements, providing learners with the option to pursue an industry-recognised qualification.
· The proposal acknowledges the Welsh Professional Standards for post-16 education, ensuring best practices in adult learning.
· Bilingual learning materials are considered where possible, demonstrating cultural awareness and inclusivity.




Comments on the scheme of work that was designed.
	
The scheme of work is detailed and well-structured, providing a clear breakdown of weekly topics, activities, and assessments.

· The combination of guided instruction, hands-on practice, and collaborative learning activities is excellent, catering to different learning styles.
· The progressive learning model, particularly within Excel (starting with basic data entry and advancing to pivot tables), ensures a smooth learning curve.
· The inclusion of portfolio development throughout the course ensures that learners leave with tangible evidence of their skills, which is particularly beneficial for career development.




Anything else that you would like to comment on?
	This is a well-developed and highly practical curriculum that meets a critical need for digital literacy among adult learners. It is structured, accessible, and aligned with professional standards, making it an excellent option for career development.

· Innovative elements – The focus on collaboration and problem-solving ensures that learners do not just memorise skills but learn to apply them strategically in workplace settings.
· Assessment strategy – The mix of practical skills assessments, portfolio work, and participation-based evaluation is well-balanced. 
· Inclusivity – The course caters well to a diverse range of learners, but offering additional support options (such as extra coaching sessions or online resources for those who struggle) could enhance accessibility.
· Use of professional resources – The recommended reading list is strong, featuring practical guides and online learning platforms that encourage continued learning beyond the course.
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