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	Section 1: Activity Plan

	Activity: Bug Scavenger Hunt 


	Number of Children: 20

	Age of Children: 5- 6 Years old     
	Number of Adults: 5

	Location: Woodland area located next to the school premises
	Preparation Time: 40 Minutes  
	Activity Time: 1 Hour 30 Minutes

	Resources: 
· First aid kit
· Emergency anaphylaxis kit
· 20 Children’s drinking water bottles
· 5 Adult’s drinking water bottles
· Pupil register
· Children’s medical details forms
· Children’s allergy details forms 
· 5 Writing pens
· 20 Children’s waterproofs 
· 5 Adult’s waterproofs
· 5 Adult’s safety goggles
· 20 Children’s safety goggles
· 20 Large observation boxes 
· 20 Magnifying glasses
· 20 Clipboards
· 20 Writing pencils
· 20 Scavenger hunt checklists
· 20 Pairs of children’s disposable gloves
· 5 Pairs of adult’s disposable gloves
· 1 Extra-large tarpaulin 
· 10 Sweep nets 
· 20 Bug tongs

	Aim/s of Activity:

The aims of the activity comprise children’s holistic development including: Identify, classify and group living things in the environment, explore and discover interesting features of habitats, nature and the impact of human activity, investigate life cycles of invertebrates, reinforcing empathy and nurturing emotional intelligence, develop a sense of size and amount through observing and exploring the environment, instill curiosity and fascination of inquisitive nature, and motivate the children’s confidence and self-esteem.

Further aims of the activity incorporate: Social interactions between practitioners and the children, providing of freedom and space for self-expression, activation of senses, peer learning amongst large and small group work, expansion of fine and gross motor skills, problem solving, recognition of color, opportunities for open ended questions, bringing science to life by furthering creative development through adventure, encouragement for risky play in a managed environment informing decision making, apprising self-boundaries and consequence of action.

	Links to Outcomes:
This experience links to outcomes of the Curriculum for Wales, Foundation Phase Framework, which encompasses: Knowledge and understanding of the world, Physical Development, Language, Literacy and Communication Skills, Mathematical Development, Personal and Social Development, Well-being and Cultural Diversity and Creative Development (Welsh Government, 2015).


	Differentiation:
· Children with additional learning needs can be further supported with a one to one in line with their own individual needs 
· The experience informs child-led play within acceptable limits, allowing the children’s involvement adjustable to themselves, enabling them to naturally differentiate the play to fit their developmental level
· Practitioners will be able to scaffold and differentiate instruction where applicable, providing assistance to suit the developmental needs of each individual child 
· The activity has no right or wrong way, as well as the choice, availability and selection of resources and materials provided being easily adaptable and shifted to suit the needs of the participating children

	Health and Safety:
· Outdoor risk assessment completed ahead of the outdoor experience, scanning the area for potential hazardous risks and dangers on participation of the activity 
· The outdoor woodland area will be rechecked just ahead of taking the children outside, looking for any new additional risks and hazards where the environment may have changed since completing the original risk benefit assessment
· Additional time would potentially need to be allocated for preparation time and for further safety measures to be put in place, subject to the weather conditions during the time of the experience 
· Awareness of the children’s allergies towards possible bee and/or insect stings whilst in the outdoor environment

	Role of Adult/Adults: 

The role of the adults contributing to the experience, is based upon being present physically, mentally, and emotionally for the duration of the activity, aiding all aspects of participating children’s development.

In order for this to be carried out, the role of the adults consists of leading a group discussion of minibeasts and their environment, safely transporting the children from the classroom to the woodland area, providing and setting up of natural resources in a natural open spaced environment, clarity and reinforcement of boundary areas, answering questions, prompting open-ended questions, reinforcing independent choices, drawing comparisons, observing the children at all times, sitting alongside the children to engage in their play, joining in to their play when invited extending their thinking where appropriate but not taking over the play, providing first aid when required,  allowing for space and time for repetition and consolidation, as well as encouraging and assisting in times of uncertainty.

Adults will also have a role in demonstrating flexibility, adaptability and spontaneity, encouraging managed risks, safety and security, respect for children who wish to be quiet and alone, appropriate response to changing weather conditions, and forming trusting relationships with the children.

Practitioners have an influential role in providing open-ended questions to the children, some of which include: 
Where do you think this type of bug might live?
What do you think the bugs might need to survive?
What type of foods do you think the bugs might eat?
Do you think the bugs hibernate?
Do you think the bugs live on their own or in groups?


	The Activity:

To begin with, the children will partake in a group classroom discussion with practitioners, considering and sharing ideas about minibeasts and their environment, prompting suggestions from the children of where they think they are likely to find minibeasts, the range of areas they think the minibeasts might live and importantly how to approach the minibeasts in a nurturing way to safely move, observe and return the minibeasts to where they were found. 

Following the discussion and development of ideas, the children will get prepared to be taken to the outdoor woodland area, where they will be presented with an additional range of materials, adding to the natural materials of the environment, to partake in a bug scavenger hunt.

All the resources will be laid out in one area of the grounds, allowing the experience to be child-led, whereby the children can select the resources they wish to use to complete their own hunt, once informed of all their boundary areas by adults. 

The children will be provided with independent choices at their own pace, allowing them to decide and form their own groups, with practitioners always present.

Participating children will have free reign of the accessible areas to turn over logs and stones, shake bushes and trees, sweep nets throughout the pond, explore and see what bugs they can find to collect into their observation boxes, being supported by adults where necessary.

Once the children have had time and space to explore all the bugs, the adults will encourage the children onto the tarpaulin to form as a group in magnifying and analyzing the minibeast each child has discovered. The children will have the option of cross referencing and ticking through their checklists of Minibugs to see what they were able to discover, discussing what they explored as they use their magnifying boxes and magnifying glasses to observe and talk about the bugs.

On completion of the bug scavenger hunt and group discussion, the children will be reassured in returning the bugs to their natural habitat as safely as possible and collect their belongings before returning to the indoor classroom. 
















	Section 2: Risk Benefit Assessment

	Location / Activity:
	Outdoor woodland area with a range of activities involving exploring materials 
	Date:
	12th September 2020

	Assessor:  
	Shannon Lyons
	Review Date:  
	12th September 2021




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible Hazards
	Who is at Risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall Risk RATING: L/M/H

	Dipping and netting around the Pond with slippery decking or edges
	Decking provides close access to the pond which is an essential component of exploring the Minibugs habitat 
	· Tripping, Falling and Slipping
· Cuts, grazes and abrasions
· Drowning
	Children and Adults
	· Banks shallow and planted to prevent accidental entry.
· Deepest area is centre of pond – keep to edges.
· Perimeter kept clear of dense or high foliage so pond edges are clearly defined and can be seen / avoided.
· Dipping platform kept clear of trip hazards (e.g. nets, trays)
· Pond use rules clearly displayed and reviewed at the start of each session.
	Low

	Hunting for
Invertebrates  
	
Developing knowledge and understanding of animals and habitats 
	· Eating 
· Being stung or bitten 
	Children and adults 
	· Gloves and tongs available for use 
· Observation boxes available to collect and store minibus in instead of holding 
· Teach and provide information on different Minibugs
· Prior knowledge of children’s individual allergies, taking medication where needed 
· Washing of hands after the activity 
	Medium

	Picking up and touching natural resources 
	Using the natural world for intended purpose, fine motor skills and developing knowledge 
	· Eating of poisonous items
· Stings from thorns, nettles and prickles
	Children and Adults 
	· Pre-activity environment assessment 
· Role modelling of safety precautions 
· Accurate child to adult ratio’s 
· Gloves, goggles and tongs available 
· Educate about poisonous objects including plants and berries, litter
· Reminding of no picking and licking of items
· Suitable clothing to be worn, including providing of waterproofs and sensible footwear

	Medium

	Transportation of logs/stumps
	Gross motor skills, shelter, independence and purposeful 
	· Falling onto a limb
· Being hit by a long or heavy branch
	Children and Adults
	· Reinforce rules on travelling with logs and branches such as dragging the branch If longer than arm’s length
· Encourage working as a team to transport larger logs and branches 
	Low

	Travelling through an open outdoor area
	Enjoyment and fun, fresh air, physical, social, mental and wellbeing improvements
	· Injuries from slips, trips and falls
· Impacts and collisions between participating children and adults
	Children and Adults
	· Awareness of environment equipment and group competencies to move around areas safely 
	Medium

	Inclement weather
	Promotes problem solving and cognitive development, boosts vitamin D and mood levels, enjoyment and fun, strength immune system and opportunities to learn about where the water we use comes from 
	· Increased risk of unpredictable injuries such as flying objects or falling trees
	Children and Adults
	· Caution and group briefing over additional hazards posed by weather changes 
· Extra care taken in wet and high winds weather 
· Staff to be aware of predicted weather conditions on completion of experience and make appropriate judgment to the effect on the location
	Medium 









	Section 3: Environmental Audit

	Issue / Environmental Feature
	Damage that could occur
	How to Increase Negative Impact 
	Resources Needed
	Who is Responsible?

	Hunting for Minibugs 
	Squashing or damaging of insect’s lives 
	· Children and practitioners to be reminded of being gentle with Minibugs found

· Avoid over collecting the minibeasts and return to where they were found on finishing the activity

· Reinforce rules and boundary areas
	NA
	All practitioners

	Trampling undercover plants and Minibugs during the experience 
	Repeating to use the same ground area/location could trample the grass and other plants, which can lead to exposure of bare ground, losing plant life and diversity  
	·  In grassy areas, encourage using different sections of the ground, so that one area is not overly trampled

· Model avoiding certain areas where plants are flowering 

· Monitor areas that are becoming bare to respond suitably
	NA
	All practitioners 

	Disposal of materials and resources
	Polluting water system with waste materials 
	· Encourage all the children and adults to take waste litter with them on completion of activity
	Bags to carry and dispose of materials correctly such as used gloves and bug tongs
	All practitioners 

	Movement of logs, trees, stones and bushes
	Changing of site biology 
	· Children and practitioners to be reminded to slowly and carefully move objects of the environment and return them as they originally found them
	NA
	All practitioners 













Section 4: Portfolio
Let us begin my acknowledging, the intended experience of section 1 allowed children to explore, discover and be curious about nature, for several reasons contributing to children’s development, as suggested by (Giving Compass, 2020). In support of this, Bright Horizons (2020) expresses that exposure to nature and outdoor play has numerous long-term benefits, fostering children’s intellectual, emotional, social and physical development, whereby the ever changing and free flowing environment stimulates all the senses. The plan was produced with a vision to create an interesting and stimulating child-initiated natural learning environment, with direct encouragement for nurturing emotional behaviour, physical movement and health in open-ended play as encouraged by (Walker, 2006). Using woodland environments as a development of learning has been noted by Etherley Lane (2020) for progressing healthy bodies and minds, social skills, motivation, concentration, respect for the natural world whilst stimulating imagination, creativity and investigation. Notable features of the outdoor environment include: freedom, space, contact with the natural world, whole body multi-sensory experiences, real and direct experiences through experimentation, variety of spaces, places and perspectives, dynamic experiences, challenges, risky play as well as relaxed relationships between adults and other children (Richardson, 2013). In addition Richardson (2013) further emphasises, the outdoors provides opportunities for children to run, climb, pedal, throw, be excited, energetic, noisy, talk, interact, make friends, imagine, dream, invent, create, construct, make music, express, investigate, explore, discover, experiment, dig, grow, nurture, hide, relax, find calm, reflect, take responsibility, be independent and collaborate that are all developing experiences in support of several areas of the curriculum. It follows that, Froebel’s approach to outdoor play is seen as a rich learning environment that compliments the indoor are of learning. Froebelian inspired settings are not viewed as playtime but rather an area available all throughout the day allowing children to have free movement between the indoors and outdoors, prompting unforeseen weather conditions as fascinating and fun learning experiences, not justifications to remain indoors. As a result of this, space and freedom for whole-body expansive movement is always available to children (Tovey, 2013).
However, to engage children with nature it is important to raise awareness of play as a spontaneous and child-initiated action, to inform the development of organised nature events, educational programmes and parenting (Skar et al. 2016). That is to say, there is compelling evidence that as a nation individuals are exhibiting symptoms of modern phenomenon identified as ‘Nature Deficit Order’, including fewer than a quarter of children frequently using their local patch of nature, in comparison to over half of adults when they were children (Moss, 2012). The statistics of this are recognized by Richardson (2013) throughout a report to natural England on childhood and nature that reflected, less than 10% of children spend time playing amongst natural places compared to  40% of parents and grandparents when they were young. Moreover, Gill (2016) implies that adults frequently restrict children too much due to misplaced anxieties based on myths or misunderstandings of what could go wrong in the outdoors and the results of this. HSE, the government and bodies such as ROSPA, recognise this developing issue and accept and promote the only way to distribute these misunderstandings is by prompting a balanced, considerate approach. Additionally, Morton (2012) claims there is a lack of knowledge and understanding amongst early years practitioners, along with a shortage of funding that’s preventing children from taking responsibilities with outdoor environments, which goes to say that practitioners should be supported and educated in understanding more about outdoor space, modelling positive outdoor play attitudes to the children. Children are therefor said to be provided with less natural environment play, whereby the experience of section 1 could prompt children to engage with nature on a deeper level, combating holistic development. 
An equally important aspect to note is the role of the adult within the activity, which informed the Reggio Emilia approach to outdoor learning, whereby the rights of the children are respected, practitioners listened to the children and responded accordingly, children were active participators, active social agents, meaning makers, co-constructors of their learning and the pedagogy of listening is implied with the overall image of the child is rich and resourceful as noted by (Kinney and Wharton, 2008). Similarly, McLeod (2018) expresses how Bruner and Vygotsky’s approach to learning encourage the role of the teacher not to teach knowledge by rote learning nut instead facilitating the process. Bruner also agrees with Piaget’s approach to teaching including children are pre-adapted to learning, children have a natural curiosity, children’s cognitive structures develop over time, children are active participants in their learning and cognitive development entails the acquisition of symbol. Perry (2001) claims there are 3 common ways in which adults naturally constrain and crush the exploration of the curious child that are fear, disapproval and absence. In provision of this, throughout the activity in section 1, the role of the adult enabled the barriers of fear, disapproval and absence to be discouraged. 
Welsh Assembly Government (2007) accentuate, out of classroom learning can produce a vital link between the theoretical aspects of Education for Sustainable Development and Global Citizenship and the reality of the problems that effect future lifestyles and the world around us. Transferable skills including independent thinking, motivation, team-working, communication, socialisation and personal development skills such as wellbeing and trust, social integration and respect for the environment were discovered, to expand because of participation in outdoor learning. Central to this analysis, is the Donaldson’s report of the New Curriculum and Assessment Arrangements in Wales, that concludes the curriculum to contain four purposes directed for children and young people, to become enterprising creative contributors ready to play a full part in life and work, healthy confident individuals ready to lead fulfilling lives as valued members of society, ambitious capable learners ready to learn throughout their lives and ethical informed citizens ready to be citizens of Wales and the world (Welsh Government, 2018). It follows that the purpose of Estyn is to inspect quality and standards in education and training in Wales which findings review within schools, pupils understanding of sustainable development and global citizenship, sustainable development, global citizenship, vision, planning, policy and promoting of ESDGC, leadership as well as management and support for EDSGC (Estyn, 2014). 
One of the most important considerations of the planned activity in section 1, is the range of natural and manufactured open-ended play materials available to the children. Aussie Childcare Network (2015) describe that open-ended materials provide multiple uses and endless play, enabling children to be creative and express themselves in play, using materials to explore and represent other things. Open ended materials encourage children to make decisions, problem solve, become innovators, designers, explorers, artists and collaborators as they build, sort, design, arrange, stack and manipulate in different ways. An equally important aspect of activity 1 is the development of physical movements including fine and gross motor skills as backed by (Early Years Careers, 2016). Early Years Careers (2016) emphasizes the importance of children having access to outdoor play that is highly recommended within the EYFS, and the necessity for children to go outside regardless of the weather conditions. It is equally valuable for practitioners to acknowledge Article 31 of The United Nations Convention on the Rights of the Child, that states children have the right to rest and leisure, to engage in play and recreational activities that are appropriate to their age and to participate freely in cultural life and arts. The article also states parties shall respect and promote the right of the child to participate fully in cultural and artistic life and shall encourage the provision of suitable and equal chances for cultural, artistic, recreational and leisure activity (Children and Young People’s Commissioner Scotland, 2020). 
Moreover, Moyles (2005) suggests children need to be provided with space and time to practice physical exercise and larger bodily movements. Research shows exercise improves behaviour and mood in children, strengthens muscles and bones, prevents weight gain, reduces the risk of diabetes and cancer and lowers chronic disease risks with statistics proving children raging between 7-16, displayed up to 51% less disruptive behaviours when outdoors than during controlled teaching environments (Healthline, No Date). 
On repeat of the intended activity, the planning could incorporate more overall time for the children to absorb and reflect, explore and discover their findings from the outdoor environment. Bert (2016) suggests it is important for children to have quiet time as a form of reflection, to be able to transition from one part of the day to the next or from one activity to another. Most importantly, time in the outdoors is detriment to children’s holistic development including encouragement of an active lifestyle, appreciation of nature and the environment, encouragement of independence, understanding risks and growth of social skills (Early Years resources, 2016). 
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