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Assignment 2

Analysing classroom scenarios is beneficial to teachers as it can enable them to recognise the techniques and dynamics that occur inside their classroom. Effective teaching and learning cannot take place in a poorly managed classroom. If students are disorderly and disrespectful, with no apparent rules and procedures, chaos becomes the norm (Marzano, R, Marzano, J & Pickering, D, 2004). This essay will analyse three classroom management scenarios and will explore the responses of the individuals involved in each of them.
Scenario Six
This first scenario describes a girl in a year two class who has additional learning needs and argues with everyone.  Despite being the oldest girl in the class, she is academically behind the rest of her peers. She has started to develop bullying behaviour and she distracts others when she does not get her own way. She will also argue with peers in the class or tell them off to the teacher. Even though the teacher, Mrs Thomas, has tried praising her, she still will not listen and will stomp her feet in aggression. The girl’s parents are also struggling with her behaviour in the house.

In order to encourage more positive behaviour in the child, it is recommended that the teacher implement a strategy that includes praising any positive behaviour seen. Praise is an effective way to encourage children to engage in the desired behaviour as it focuses on a child ‘s effort rather than on what is actually accomplished (DCELLS, 2012). If, when asked, the girl stopped stomping her feet, she may receive verbal praise from Mrs Thomas. This may also include a reward, such as a sticker on a behaviour chart or time to complete an activity she enjoys.  The ‘Practical approaches to behaviour management in the classroom’ (DCELLS, 2012) state “Praise should be given immediately following the desired behaviour”, and the child will therefore understand the relationship between the action and the reward.

A reward may take the form of an iPad and this may also help her to concentrate on work and potentially help her communicate with the teacher and her peers. For children with additional learning needs an iPad can be a powerful communication aid, give the child a voice if they cannot speak and allow them to write if they are unable to hold a pen (Dean, 2016). As the girl has additional learning needs it may indicate that she has difficulty with writing skills, which may be a reason for her becoming difficult in class. She may be feeling frustrated and unable to access the learning in the same way as the other children. If the girl used an iPad to help her with work, it may be beneficial as she would be able to see what she is doing whilst using her finger to complete the task on screen. This is reinforced by Wainwright (2013) who states, “with the iPad, students can watch as one of their fingers directly writes on the screen to make selections, which in turn helps improve fine motor skills”. 
The teacher is unable to manage the girl’s challenging behaviour but by implementing Skinner’s (1938) behaviourism theory she may be able to teach the girl appropriate classroom behaviour and enable her to develop positive relationships. Operant conditioning is a method of learning that occurs through rewards and punishments for behaviour. Through operant conditioning, an individual makes an association between a particular behaviour and a consequence (Skinner 1938). If Mrs Thomas decided to punish the girl, her behaviour may change. Every time the girl stomps her feet or bullies another child then she may be punished. An example of a punishment may be missing some of her playtime (Marzano, R., Marzano, J. and Pickering, D, 2004). If she improved her behaviour, she may then receive a reward, which would be seen as a positive reinforcer. She would likely repeat this good behaviour if she knew she would be rewarded. 
As the teacher may have a lot of pupils in her class, it is possible that she will find it difficult to focus her attention on the girl with behavioural issues. If this is the case, the girl may benefit from a one on one support with a teaching assistant. This way when the teacher is explaining the lesson to the rest of the class, the teaching assistant can take the girl to a different area of the room to explain the task separately with no distractions around her. As a teaching assistant helping a child with behavioural issues, they need to ensure that the child understands the tasks (Prysor-Jones, 2016). Prysor-Jones states that the teacher must “ensure the child’s understanding of instructions and how to succeed in the task” and this is essential in order for the child to learn. While the child is completing the task, the teaching assistant should acknowledge every aspect of the child’s behaviour and praise them if they are focused and remain on task (Prysor-Jones, 2016).
The girl is struggling to form positive relationships with children in her class and her teacher and this is affecting her, and the other children in the class’s, learning. It is recommended in The Welsh Government’s ‘Practical approaches to behaviour management in the classroom’ that to support a child with social and emotional difficulties, a whole school approach to promoting social, emotional and behavioural skills may be beneficial for all children in the school. By implementing SEAL (Social and Emotional Aspects of Learning) within the classroom and school, the girl may develop better management of her emotions (DCELLS, 2012). The Welsh Assembly also recommends the Dinosaur Curriculum, and the treatment version is designed for use for small groups of children with behavioural problems. Studies show that by increasing the children’s positive emotions with the teachers and peers, she is more likely to engage in school activities and manage relationships more positively. The evidence shows that there is also a reduction in behavioural issues at home (DCELLS, 2012, p.18).
Scenario 5
The second scenario discussed in this assignment is scenario five. The scenario describes a reception teacher who has a highly talented boy who always shouts out answers to questions instead of putting his hand up. The boy has started to distract the class by shouting out the answers which makes other children believe this is acceptable and follow his actions.
In order to prevent the boy from shouting out a consistent policy to answering questions should be re-enforced to all of the children. The lollipop stick strategy is a clear management technique which ensures that children take turns when answering questions, this is used by many teachers (Robinson, C, Bingle, B & Howard, C, 2013).  The strategy works by writing every child’s name on a lollipop and then all lollipops are placed in a cup. When the teacher wants an answer without shouting out, they can pull a lollipop stick out of the cup and whoever’s name appears on the stick answers the question. By using the lollipop sticks, it signals to the children that the teacher will be monitoring their engagement in lessons and they are expecting everyone to participate. This technique avoids the over-eager children from shouting out and also encourages children who do not volunteer to answer questions. It gives them all opportunities to engage and interact in the lessons and to display that they are all on task (Robinson, C, Bingle, B & Howard, C, 2013). 
Children can benefit in many ways through rewards and being praised. When a child receives praise for an action, they are more likely to repeat this. This is again mentioned by Robinson, Bingle and Howard (2013), who state “One of the most obvious ways of rewarding behaviour is by the use of positive verbal praise. The children will know by the natural warmth by which it is given that you really mean it”. When praising a child, the teacher should try and pick certain positive elements or encourage the other children to notice how good their behaviour has been. In this scenario the teacher could praise the child by saying ‘good boy for putting your hand up and not shouting out. Can everyone else do that?’. 
Another positive behaviour strategy which can be beneficial to prevent children from shouting out is with the use of Dojo points (Watson, 2018). Teachers can reward children with Dojo points if they are on task or if they show good behaviour. This is reinforced by Watson (2018) who states “I try to use Dojo to focus on positive behaviours instead of the negative ones. For example, if a student is off task, I try to award the students around him for being on task. It is my hope that by not specifically calling him out, he will recognise that he is not on task”. The teacher in scenario five could reward only the children who have their hands up to answer questions. If the boy recognises that they are receiving Dojos for putting up their hands instead of shouting out, he may follow their actions and receive Dojo points. 
Re-enforcing positive behaviour is always more desirable than using sanctions (DCELLS, 2012). If children show good behaviour throughout the week they may be rewarded with golden time. Golden time is used as a positive behaviour strategy in many schools and is a period of time, often on a Friday afternoon, where children spend time doing special or enjoyable activities that they may not get the opportunity to do during the week (Mosley, 2018). Golden time could be introduced to the boy in scenario five. If the boy continued to shout out the answers in class then he would lose a minute of his golden time at the end of the week, but if he put his hand and waited patiently then he would earn back the minutes previously lost. This scenario can also be related to Skinner’s (1938) behaviour theory. If the child shouts out in class and looses minutes of his golden time it will be seen as a negative punishment as he has been punished for shouting out instead of putting up his hand. If the boy started putting his hand up and earning back his golden time, it is seen as the positive reinforcer.
Scenario 8
In scenario eight, a Foundation Phase supply teacher struggles with getting hold of her class’s attention. When Lucy tries to explain an activity to the children, she notices them wriggling and tapping, which has become very frustrating. Lucy has tried keeping carpet time short for the children, but she usually needs around fifteen minutes to work on any phonics with them. She feels that she talks to much during the activity which leads to the children becoming distracted, but she is unsure of how to keep their attention for the duration of the session. 
In order to address the low-level disruption, Lucy could utilise a reward system and positive reinforcements, focussing on the children who have been listening throughout her lesson. The Welsh Government’s ‘Practical approaches to behaviour management in the classroom’ (DCELLS, 2012) express that if the children who are misbehaving see that Lucy is rewarding the children sitting nicely then they may copy their behaviour in the hope that they will be rewarded also. This view is also supported by Skinner’s (1938) Operant Conditioning Theory which describes how desired behaviour can be learnt through giving rewards. It is also advised that the use of positive language and praise is always more effective than the use of negative attention. The Department of Children, Education, Lifelong Learning and Skills (2012, p.6) state “the more attention the teacher gives to a child’s behaviour the more likely it is that behaviour will be repeated”. To expand on this, instead of the teacher asking the children to stop wriggling she should praise the other children for sitting smartly.

As a supply teacher, it may be more difficult for Lucy to set up a classroom routine and it is therefore important for her to see the whole school and class behaviour management policy. It is important the children have a consistent approach and understand what the rules of the classroom are. Research indicates that many behavioural issues are a result of a lack of consistent classroom routines; if a teacher is not clear about their expectations behaviour problems often occur (DCELLS, 2012). To support this point, Lucy should speak to the teaching assistant and ask her what the teacher’s routine is and explain to the children what her expectations are of them. Nye (2016) reinforces that consistency and having acceptable boundaries is key. 
Although the teacher shows a good knowledge of young children’s attention spans, she states that she needs at least fifteen minutes to do any phonics with the children. This length of time for inactive learning, where the children are just expected to listen, may be a major cause for the low-level disruption. The Foundation Phase Framework (DCELLS, 2008) states the importance of active learning and including playful activities. In order to engage the children, Lucy could either cut down on her introduction towards the lesson or make it fun and entertaining for the children to keep them engaged (Shelton and Brownhill, 2008). Another suggestion for Lucy could be to split the class up and teach half the class phonics while the other half plays, then after fifteen minutes swap around. At this age the attention span for young children is limited and therefore if they are not actively involved in the learning then they will disengage (Shelton and Brownhill, 2008).
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