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Introduction

The aim of this assignment is to understand how a School Development Plan (SDP)
supports the ongoing development of a school and the impact on educational experiences.
It will also critically examine the process of how a school develops one aspect of their
SDP, along with the evidence that supports the change and its impact on practice. The
chosen aspect is taken from the placement school’s SDP. It focuses on improving pupil’s
Welsh reading skills by engaging in shared/guided reading on a regular basis (please refer
to Appendix A). When undertaking academic research, the British Educational Research
Association guidelines stress the need to maintain anonymity and confidentiality (BERA,
2018). This means, to ensure the school’s privacy, information about the initiative will be

handled with the care the BERA guidelines advocate.

The school is an English-medium primary located in the Swansea Local Authority and has
a total of 435 pupils. The pupil population are diverse with 29% being eligible for free
school meals, while a further 12.4% have additional learning needs and 10.7% have
English as a second language (Estyn, 2023). Carter and White (2021) highlight that
schools face constant challenges so they must evolve and adapt to ensure they improve
and maintain their quality of education. Schools continuously aim to improve their practice
and at the centre of this process is the SDP. The Welsh Government (2014: 3) states the
SDP is ‘the school’s strategic plan for improvement’ that ‘sets out the actions a school will
take to improve learner outcomes’. Korkko et al. (2020) recognised that each school has
their own unique educational ecosystem with its own strengths, challenges and goals.
Macbeath (1999: 13) also recognised this as they believe there is no ‘perfect way’ to
implement school development. Each SDP outlines distinct plans, goals and actionable
steps relevant to previous targets/priorities, self evaluation and Estyn recommendations,

helping to raise the schools standards (Welsh Government, 2014).

Developing an action point
School development is a process that strengthens the school’s ability to manage change

(Harris, 2013). It focuses on the whole school and aims to modify educational practice and
procedures; enabling them to achieve their goals, strengthen collaboration and quality of
education, improving academic outcomes for pupils and staff professional development
(Sahin, 2013: Ainscow et al., 2016).
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The Welsh Government (2014) recognises the effort schools put into developing these
plans and the continuous work needed to ensure progression and success. Donaldson
(2015: 28) states that the process involves the ‘senior leadership team plan[ning] for the
development for their school’. However Hopkins (1994) argues that school development is
not limited to the senior leadership team, as involving stakeholders in the self-evaluation
and data analysis process can support sustained school improvement. Lindgreen et al.
(2019) agree with this statement as they believe stakeholders have an understanding of
the needs of the community and pupils. Harris (2013) also suggests that collaboration is
vital for school improvement as stakeholder participation can bring different perspectives
on educational practices to the school’s attention, encouraging change, supporting growth
and helping them to reach their goals. Stakeholders in the education system include
school leaders, governors, head teachers, teachers/school staff, local and religious
organisations, parents and pupils (Duke et al., 2013). Shams et al. (2020) emphasise the
importance of stakeholder participation, they believe the level of engagement is important
for the achievement of positive results. This is because they can support schools with the
identification and decision-making process, aiding the development of broad targets, areas
of improvement and creating smaller targets/actions to help reach their goals (Leal Filho
and Brandi, 2016). They can also recognise resources or initiatives that could be used to
support the school’s target progression; enabling schools to provide the best quality of
educational opportunities while also supporting target progression and achievement
(Harrin, 2020). However, Holloway et al. (2016) recognises there could be challenges
when dealing with stakeholders, each individual has different needs, priorities and
objectives which could lead to conflict or little co-operation within the project; this could
negatively affect the school’'s improvement process and progression. Henisz (2017) also
recognised the potential challenges, but states the importance of communication and
opportunity for relationship building, this can help to build a foundation of trust and
understanding which can help to build positive working relationships and focus for school

improvement.

The SDP is based on self-evaluation, data and context of the schools performance, this
enables schools to reflect on their school context, practice and impact, helping to discover
areas of improvement to boost professional and pupil learning (Chapman and Sammons,
2013) This enables schools to develop their own priorities and create short and long-term
goals and inform any actions (e.g with resources and staff) to address the challenges/
weaknesses that could impact pupil education (Welsh Government, 2014). The Welsh
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Government (2022) released new guidance which provides a new perspective on school
improvement, evaluation and accountability. The updated guidance expected for schools in
2024 provides schools with a new outlook to educational planning, introducing new
strategies that align with the curriculum for Wales, encouraging a co-operative approach to
future planning for schools in Wales. The guidance for school improvement highlights three
areas of focus: Vision and leadership, Curriculum, Learning and Teaching and Equity,
Well-being and Inclusion (Welsh Government, 2022). Although this guidance provides
educational staff with updated information related to school improvement, Tadesse (2023)
states schools can face many challenges such as collaboration difficulties with

stakeholders, lack of funding, inadequate leadership and resistance to change.

SDPs outline the school’s targets and direction for improvement for the next three to five
years, the school’s vision is broken down within the plan to show how those targets will be
achieved (Welsh Government, 2014). Bryson (2018) recognises breaking targets into
smaller pieces is beneficial for effective, strategic planning, this is vital for self-reflection,
continuous evaluation, organisation and measuring of data and impact. Simerson (2011)
recommends effective strategic planning should be integrated into everyday management
and practice. Steiner (2010) highlights the benefits of this within schools, this can help to
prioritise/set goals, develop strategies tailored to the schools weakness/improvements and
promote staff and stakeholder commitment. Alongside strategic planning, data analysis
and measuring impact enables schools to review progress and find patterns to inform
future decisions and identify goals for school improvement (Selfridge and Pembroke,
2022). Approaches used to gather data and measure impact include interviews,
questionnaires, focus groups and self-assessment tools; the aim of these is to gather
information, results and perspective from individuals to inform the progression or areas for
change/improvement (Bernhardt, 2017). Pawar (2004) highlights this process requires
people’s responses, this can be challenging because people may choose not to participate
for various reasons (e.g time consuming or complicated process), low responses could
affect the reliability of the results, affecting the school's monitoring and progression.
However Kelly and Downey (2011) and Bernhardt (2017) stress that schools must find
their purpose for the study (e.g monitor school’s community initiative) before engaging with
this process; this enables them find the appropriate method suitable for the participants
which provides them with the opportunity to participate and gain data that is valuable to

their school progression and development.
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Literature Review

The specific aspect from Placement School’s (2024) SDP focus on the priority area 2:
‘Learning and Teaching and Equity’. The SDP breaks down the priority into subheadings:
Strategic priority 2.2 includes targets for each Area of Learning and Experience (AoLE).
Each AoLE includes 3 sub-priorities/actions, the following priority is from the AoLE
Language, Literacy and Communication: 2.2.1 Welsh reading. From their recent
inspection, Estyn (2023) felt there was not enough focus on the school’s teaching in the
whole school improvement targets. To confront this challenge, they recognised their need
for a more focused approach, leading to the school’s decision of each AoLE curriculum
lead identifying priorities to take forward which can support the focus of whole school
teaching and learning. Conzemius and O’Neill (2013) recognised that creating SMART
(Specific, Measurable, Achievable, Relevant and Time-Bound) targets allows you to set
clear and focused goals, making it easier to plan and implement which can help the school
to achieve their future teaching and learning goals. Strunk et al. (2016) research suggests
that SDPs created in educational settings are often overly optimistic, not realistic and lack
specific information on actions/strategies. However, when studying the Placement Schools
(2024) SDP, it was organised into small, achievable steps that included potential
considerations such as resources available, potential time limitations and funding. The
Estyn (2023) report also recognised pupils make a good start in developing basic Welsh,
however lack confidence in using more complex language patterns. It also recognised their
provision for developing pupil’s reading skills. This comment could influence their priority of

improving Welsh language through engaging in shared/guided reading.

Within Wales, there is a national mission committed to providing high standards and
aspirations, there are six objectives which focus on success and high standards of
education for all pupils (Welsh Government, 2023). Objective 6 focuses on the Welsh
Language belonging to everyone with the aim of everyone having access to the language
and the opportunity to learn it (Welsh Government, 2023). The Welsh Government (2017:
2) states ‘the Welsh language is one of the treasures of Wales’, it is a valuable part of
Wales which represents our personal and national identity. The Welsh Government (2023)
aims to promote the Welsh language by encouraging the use of Welsh within education
which is an essential part of the Curriculum for Wales and in their vision of one million
Welsh speakers by 2050. Welsh Government (2017) realises to achieve their vision, the
first phase involving educating individuals must be implemented, helping to increase the
number of Welsh speakers.
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Cremin et al. (2014) highlights that reading can support language acquisition and
development. Reading with peers and adults, enables pupils to work together to discover
new language and literacy skills, this supports them to speak and see the words while
discovering meaning from scaffolding on others, helping to develop their knowledge and
fluency of language (Founts and Pinnell, 2017). According to Vygotsky’s sociocultural
theory (1962), children’s learning can be shaped by social interactions, aiding them in
reaching the Zone of Proximal Development (Johnston and Nahmind-Williams, 2014).
However Muthukumar et al. (2022) highlighted Vygotsky's theory may not be relevant to all
social and -cultural groups. Vygotsky suggested that all children gain the same
understanding through social interactions, however the individual needs of children can be
diverse and lead to different outcomes from the same experience. Gelman (2009) views
this as a benefit, children may not get the same meaning from an experience, but they will
develop their own unique perspective/knowledge that is valuable for future learning.
Lemov et al. (2016) recognises the challenges of shared/guided reading, there are diverse
academic abilities within a classroom which requires careful planning to ensure pupils
receive the appropriate support to promote their language and reading skills. The school
will assess the quality of the initiative through learning reviews (Placement School 2024).
These are reflective documents which monitor and track pupil’s progression and learning
(Sancisi and Eddington, 2015). Best (2008) suggests that learning reviews provide up-to-
date and precise data which includes any strength and gaps in pupil learning which can
aid with the self evaluation and school improvement process. Townsend (2007) questions
the use of learning reviews for school improvement as these are completed from the
perspective of the teacher/school staff. They suggest additional methods that could
support the data in the learning review such as gathering feedback from individuals

involved, aiding with the process of self evaluation and school improvement.

Reflection and evaluation

By evaluating and reflecting on the Placement School’'s (2024) SDP, It provides clear
information on the 3 school improvement areas, with information under sub-headings to
help them achieve their goals (refer to Appendix B), aligning with the Welsh Governments
(2024) guidance. The priority for LLC: Welsh reading, shows the schools dedication to
supporting pupil’s Welsh language skills which are in line with and contributing to the
Wales national mission/vision for the Welsh language and Curriculum for Wales through
guided/sharing reading sessions. The purpose of this priority is to deliver a whole school
approach to support the teaching and learning of Welsh, providing a consistent and
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systematic approach with guidance from other peers and practitioners (Welsh
Government, 2023). The strategic decision/action aims to tackle the challenges highlighted
in their Estyn (2023) report, showing the schools willingness to address feedback and

dedication to ongoing improvement.

In addition, shared/guided reading supports pupils to develop their skills and understand
the meaning of a language through reading and social interactions with peers and
teachers/school staff linking to Vygotsky’s sociological theory. The school assesses the
quality of the target/strategy through learning reviews (Placement School 2024). These are
reflective documents which monitor pupil progression and learning (Sancisi and Eddington,
2015). This enables the school to gather information which contributes to the whole
schools targets and improvement for teaching and learning. Best (2008) suggests that
learning reviews provide up-to-date and precise data which includes any strength and
gaps in pupil learning which can aid self-evaluation and the school improvement process.
Townsend (2007) questions the use of learning reviews for school improvement as these
are completed from the perspective of the teacher/school staff and mentions there could
be other methods to gather data to aid with the process of self evaluation and school
improvement. A recommendation for this would be to include other stakeholders such as
pupils to support the written data from teachers. This enables them to gather feedback
about the strategy from the pupils perspective and own learning experience. OECD (2013)
states pupils are primary stakeholders within education. Their participation in school
development allows them to be involved in the decision-making and provide feedback,
helping to make meaningful change and improve learning outcomes (Rudduck and Flutter,
2004). However Schildkamp et al. (2013) states there are challenges to pupils
participation/feedback, pupils age and stage of development can affect their ability to
participate or share. Schildkamp et al. (2013) also mentions they may not have the
maturity or lack skills and experience to share feedback effectively, impacting on the
quality of data given to the school. Although this is a potential challenge, Hattie (2012)
states schools have the knowledge/skills and experience to create opportunities for
feedback that are age/stage appropriate for the pupils. Opportunities such as questioning,
surveys/forms, quizzes, discussions or self-assessment can be adapted to ensure they are
appropriate for the pupils; enabling them to share their thoughts/feelings effectively
(Chapman and Sammons, 2013). This enables the school to develop a wider view of the

impact of actions and gather additional evidence to support their learning journey record;
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supporting their self-evaluation and school improvement process and their ability to

provide high quality teaching and learning opportunities (Chapman and Sammons, 2013).

Conclusion

To conclude, the purpose of this assignment was to understand the process of SDP and
involved critically examining how a school approaches development in one aspect of their
SDP. This was highlighted through the LLC AoLE: Welsh Reading; in response to Estyn
(2023) response of the schools need to develop a more focused approach to whole school
teaching and learning, and supporting pupil confidence with Welsh patterns through
shared/guided reading. This sub-priority highlighted within the plan aligns with the Welsh
current national mission, visions of the Curriculum for Wales and educational goals within
the Welsh Government (2024) guidance. Also, by evaluating the placement school’'s SDP,
this has taught me how schools address their own unique challenges, recommendations
and strengths within their educational and local community. This task has supported my
future practice. | feel this has supported my professional knowledge and understanding, |
now know the role and importance of a SDP in relation to achieving the school’s goals and
overall improvement. This has deepened my knowledge of the process involved such as
stakeholders engagement, use of data, measuring impact and self evaluation. | feel this
will aid me in supporting school improvement within my future teaching experiences. | now
feel better equipped to contribute effectively in supporting schools to achieve their goals

and support school improvement.

Word Count: 2,704 8



Caitlin Jones ECAD7003 1500793

Reference List
Ainscow, M., Beresford, J., Harris, A., Hopkins, D., Southworth, G. and West, M. (2013).

Creating the conditions for school improvement: A handbook of staff development

activities. Oxon: Routledge.

Best, B. (2008). We Did it Here!: Inspirational Stories of School Improvement and

Classroom Change. Carmarthen: Crown House Publishing.

Bernhardt, V. (2017). Data analysis for continuous school improvement. Oxon: Routledge.

British Educational Research Association (BERA) (2018) ‘Ethical Guidelines for
Educational Research, fourth edition, London’ (4th ed). Available at: https://
www.bera.ac.uk/publication/ ethical-guidelines-for-educational-research-2018 [Accessed:
19th February 2024].

Bryson, J. (2018). Strategic planning for public and nonprofit organizations: A guide to
strengthening and sustaining organizational achievement (5th ed). New Jersey: John
Wiley & Sons.

Chapman and Sammons (2013) ‘School Self Evaluation for School Improvement: What
works and why?’ https://ffiles.eric.ed.gov/fulltext/ED546801.pdf [Accessed: 25th Feburary
2024].

Cremin, T. (2014). Building Communities of Engaged Readers. Oxon: Routledge.

Donaldson, G. (2015) ‘Successful Futures: Independent Review of Curriculum and
Assessment Arrangements in Wales’ https://www.gov.wales/sites/default/files/publications/
2018-03/successful-futures.pdf [Accessed: 25th February 2024].

Duke, D., Carr, M. and Sterrett, W. (2012). The school improvement planning handbook:

Getting focused for turnaround and transition. New York: R&L Education.

Estyn (2023) ‘Primary School Report’. Available at: https://www.estyn.gov.wales/provider/
6702239 [Accessed: 24th February 2024].
Word Count: 2,704 9



https://files.eric.ed.gov/fulltext/ED546801.pdf
https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
https://www.estyn.gov.wales/provider/6702239
https://www.estyn.gov.wales/provider/6702239

Caitlin Jones ECAD7003 1500793

Fountas, |. and Pinnell, G. (2017). Guided reading: Responsive teaching across the

grades. Portsmouth: Heinemann.

Gelman, S. (2009). ‘Learning from others: Children's construction of concepts’. Annual

review of psychology, Volume 60, pp.115-140.

Harris, A. (2013). School Improvement: What's in it for Schools?. Oxon: Routledge.

Hattie, J. (2012). Visible learning for teachers: Maximizing impact on learning. Oxon:

Routledge.

Henisz, W. (2017). Corporate diplomacy: Building reputations and relationships with

external stakeholders. Oxon: Routledge.

Holloway, J., Bryde, D. and Joby, R. (2016). A practical guide to dealing with difficult
stakeholders. Oxon: Routledge.

Hopkins, D. (1994). ‘School Improvement in an Era of Change. School Development
Series. Books International’ https://eric.ed.gov/?id=ED389044 [Accessed 25th February
2024].

Johnston, J. and Nahmad-Williams, L. (2014). Early childhood studies: Principles and

practice. Oxon: Routledge.

Korkko, M., Kotilainen, M. Toljamo, S. and Turunen, T. (2022). ‘Developing teacher in-
service education through a professional development plan: modelling the process’.

European Journal of Teacher Education, Volume 45, Issue3, pp.320-337.

Leal Filho, W. and Brandli, L. (2016). Engaging stakeholders in education for sustainable

development at university level. Switzerland: Springer.

Lindgreen, A., Maon, F., Vanhamme, J., Florencio, B., Vallaster, C. and Strong, C. (2018).
Engaging with stakeholders: A relational perspective on responsible business. Oxon

Routledge.

Word Count: 2,704 10


https://eric.ed.gov/?id=ED389044

Caitlin Jones ECAD7003 1500793

Lemov, D. Driggs, C. and Woolway, E. (2016). Reading reconsidered: A practical guide to

rigorous literacy instruction. USA: John Wiley & Sons.

MacBeath, J. (1999). Schools must speak for themselves: The case for school self-

evaluation. Oxon: Routledge.

Muthkumar, P., Kannan, A. and Malini, K. (2022) Future Education in Teaching and
Learning: Perspectives of Multidisciplinary Approach and Psychology. India: Shanlax

Publications.

OECD Reviews of Evaluation and Assessment in Education (2013) ‘Synergies for Better
Learning: An International Perspective on Evaluation and Assessment’ [e-book]. Available
at: https://www.google.co.uk/books/edition/
OECD_Reviews_of Evaluation_and_Assessmen/0d-5AQ6JRQOC?hl=en&gbpv=0
[Accessed: 1st March 2024].

Pawar, M.  (2004). Data collecting methods and experiences: A guide for social

researchers. UK: New Dawn Press.

[Placement School] (2024) School Development Plan 23-26.

Rudduck, J. and Flutter, J. (2004). How to improve your school. London: Bloomsbury
Publishing.

Sahin, |. (2013). ‘The principals of primary schools ideas on their school development
strategies and practices’. Kuram ve Uygulamada Egitim Bilimleri, Volume 13, Issue 1, pp
242-250.

Sancisi, L. and Eddgington, M. (2015). Developing high quality observation, assessment
and planning: Made to measure. Oxon: Routledge.

Schildkamp, K., Lai, M. and Earl, L. (2013). Data-based decision making in education:
Challenges and opportunities. London: Springer.
Word Count: 2,704 11


https://www.google.co.uk/books/edition/OECD_Reviews_of_Evaluation_and_Assessmen/0d-5AQ6JRQ0C?hl=en&gbpv=0
https://www.google.co.uk/books/edition/OECD_Reviews_of_Evaluation_and_Assessmen/0d-5AQ6JRQ0C?hl=en&gbpv=0

Caitlin Jones ECAD7003 1500793

Shams, S. Vrontis, D., Weber, Y., Tsoukatos, E. and Galati, A. (2019). Stakeholder

engagement and sustainability. Oxon: Routledge.

Selfridge, R. and Pembroke, J. (2022). Dataproof Your School: How to use assessment
data effectively. London: SAGE Publications Ltd.

Simerson, B. (2011). Strategic planning: A practical guide to strategy formulation and

execution. USA: Bloomsbury Publishing.

Steiner, G. (2010). Strategic planning. New York: Simon and Schuster.

Strunk, K. Marsh, J. Bush-Mecenas, S. and Duque, M. (2016). The best laid plans: An
examination of school plan quality and implementation in a school improvement initiative.

Educational Administration Quarterly, \Jolume 52, Issue 2, pp. 259-309.

Tadesse, G. (2023). ‘School Leadership Challenges in Implementing School Improvement
Program in Ethiopia’. Available at: https://www.google.co.uk/books/edition/
School _Leadership_Challenges_in_Implemen/RHHrEAAAQBAJ?
h |l =en & gbpv=1&dg=Tadesse & + G

+2023.+School+Leadership+Challenges+in+Implementing+School+Iimprovement+Progra

m+in+Ethiopia.+GRIN+Verlag.&printsec=frontcover [Accessed: 25th February 2023].

Welsh Government (2014) ‘School Development Plans Guidance’ https://www.gov.wales/

sites/default/files/publications/2018-03/school-development-plans.pdf [Accessed 24th
February 2024].

Townsend, T. (2007). International handbook of school effectiveness and improvement:

Review, reflection and reframing. Netherlands: Springer.

Welsh Government (2017) ‘Cymraeg 2050’ https://www.gov.wales/sites/default/files/

publications/2018-12/cymraeg-2050-welsh-language-strategy.pdf [Accessed: 26th
February 2024].

Word Count: 2,704 12


https://www.google.co.uk/books/edition/School_Leadership_Challenges_in_Implemen/RHHrEAAAQBAJ?hl=en&gbpv=1&dq=Tadesse,+G.,+2023.+School+Leadership+Challenges+in+Implementing+School+Improvement+Program+in+Ethiopia.+GRIN+Verlag.&printsec=frontcover
https://www.google.co.uk/books/edition/School_Leadership_Challenges_in_Implemen/RHHrEAAAQBAJ?hl=en&gbpv=1&dq=Tadesse,+G.,+2023.+School+Leadership+Challenges+in+Implementing+School+Improvement+Program+in+Ethiopia.+GRIN+Verlag.&printsec=frontcover
https://www.google.co.uk/books/edition/School_Leadership_Challenges_in_Implemen/RHHrEAAAQBAJ?hl=en&gbpv=1&dq=Tadesse,+G.,+2023.+School+Leadership+Challenges+in+Implementing+School+Improvement+Program+in+Ethiopia.+GRIN+Verlag.&printsec=frontcover
https://www.gov.wales/sites/default/files/publications/2018-03/school-development-plans.pdf
https://www.gov.wales/sites/default/files/publications/2018-03/school-development-plans.pdf
https://www.gov.wales/sites/default/files/publications/2018-03/school-development-plans.pdf
https://www.gov.wales/sites/default/files/publications/2018-12/cymraeg-2050-welsh-language-strategy.pdf
https://www.gov.wales/sites/default/files/publications/2018-12/cymraeg-2050-welsh-language-strategy.pdf
https://www.gov.wales/sites/default/files/publications/2018-12/cymraeg-2050-welsh-language-strategy.pdf

Caitlin Jones ECAD7003 1500793
Welsh Government (2023) ‘Our National Mission: High Standards and Aspirations for All
https://www.gov.wales/our-national-mission-high-standards-and-aspirations-all-
htmI#119391 [Accessed: 26th February 2024].

Welsh Government (2022) ‘School improvement guidance: framework for evaluation,

improvement and accountability’ https://hwb.gov.wales/evaluation-improvement-and-

accountability/school-improvement-quidance-framework-for-evaluation-improvement-and-
accountability [Accessed: 25th February 2024].

White, M. and Carter, D. (2021). Leading schools in disruptive times: How to survive

hyper-change. London: SAGE Publications.

Word Count: 2,704 13


https://www.gov.wales/our-national-mission-high-standards-and-aspirations-all-html#119391
https://www.gov.wales/our-national-mission-high-standards-and-aspirations-all-html#119391
https://hwb.gov.wales/evaluation-improvement-and-accountability/school-improvement-guidance-framework-for-evaluation-improvement-and-accountability
https://hwb.gov.wales/evaluation-improvement-and-accountability/school-improvement-guidance-framework-for-evaluation-improvement-and-accountability
https://hwb.gov.wales/evaluation-improvement-and-accountability/school-improvement-guidance-framework-for-evaluation-improvement-and-accountability

Caitlin Jones ECAD7003 1500793

Appendices

Appendix A - School Improvement Area 2: Curriculum, Learning and Teaching.

LLC Priority: To improve use of welsh shared/guided reading throughout the school.

STRATEGIC PRIORITY 2.2 - Literacy, Language and Communication

Rationale for inclusion As Estyn felt there was not enough of a focus on teaching in our whole school improvement targets, each Curriculum Lead has
been asked to identify priorities to take forward, in their Area of Learning and Experience.
Sub Priorities / Actions Intended Impact / Success Criteria Time Scale Responsible | Resources /PL Cost QA
Individual Activities
& related
personnel
2.2.1 Welsh reading Welsh reading resources are Sept 23 —Jul ‘24 | EJ Guided Reading | None Learning
regularly used across the school; All teachers Books for Reviews
shared reading resources for Progression Step
Progression Steps 1 and 2 and a 3
guided reading scheme for Support from
Progression Step 3. Athrawes Exo.

V(Srource: VFsIacement School, 2024: 18).
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