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ECAD 6007- Who am I teaching? 
Assignment
‘A critical evaluation and identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners based on a observed critical incident’. 
Introduction
I have been required to partake in an observation of the learning and development of a pupil or pupils whilst identifying and evaluating what would be the next steps to help further enhance the teaching and learning of the pupils identified. Whilst undertaking the observation I will identify the keys concepts throughout this case study and give guidance to furthermore improve this with the backing of evidence and research conducted in the further afield.  
Understanding of what a critical incident is vitally important to this research (Tripp, 1993) defines this as ‘things which are present and happen independently from an observer’. He states furthermore ‘critical incidents are created by the way we look at a situation and then how we translate this whilst highlighting the importance of it’. In essence a critical incident does not always seem as ‘critical’ however what changes that small slight incident during the lesson to critical is the way in which it researched and backed up with evidence. 
Throughout this research it is vital that a constant reflective practice is used (Finlay, 2008) indicates that reflective practice is the way in which how learning is developed through and from experiences. Reflection is the way in teachers making connections from one experience to another to further develop the progress of pupils whilst striving for maximum progress. 
The process for this study required me to enter a primary school setting and be a non- participant observer and conduct 4 observations of different lessons. Throughout the observation I was then able to identify 4 critical incidents to look at and identifying these I had to chose one which I had to investigate further used research and evidence. Having then researched and gained evidence I would then give next steps or recommendations for the key outcomes of this research to further enhance the learning of the pupils and the next steps to further next teaching steps. This will all be backed up throughout all the research conducted in the study. 
Observation
The school in which the case study will be undertaken is a large primary school with over 500 pupils from the ages of 3-11. Overall, the school has 19 classes which includes nursey, a nurture class and two additional learning resource centres, with 26% of its pupils on free schools means which is above the national average of Wales at 18% (Estyn, 2019). Furthermore, Estyn continues by stating the school has identified 24% of its pupils as having additional learning needs which is again above the national average of 21%. Generally, the ethnicity of the school is of white British ethnicity with very few coming from ethnic minority backgrounds. For the remainder of this study the school will be referred to as school A as to give the school anonymity 
The class in which the observation will take place is a year 1 and 2 mixed class with the focus of working with those pupils who have a lower ability. For the duration of this study this class will be called class A to give the school anonymity. During the time of the overall observation the class were focusing on using the read, write, ink program which channels on improving numeracy and literacy skills. 
Following the British Educational Research Association (BERA) guidelines I will uphold all the requirements needed to ensure this study will follow all considerations needed to make this a fair and honest report. BERA indicates that striving to advanced research quality, building research capacity, fostering enhanced research engagement, these values will be upheld throughout this study.
Methodology
The Book ‘Art of Case Studies’ (Robert E. Stake, 1995) defines a case study as ‘the study of the particularity and complexity of a single case’. It can be defined as coming to a full understanding of an activity by being aware of the important situations. Throughout various case studies the use of qualitative research methods often provides masses of rich detail through observations and interviews. Being provided with that rich detail can be a useful tool for providing instruction and discussion in education. 
The importance of having boundaries is vital in making sure that researchers scope their study in the right direction. Boundaries help the researcher to state clearly what will not be included in the study. If a researcher can not indicate a limit of participants or time their research will require then it does not qualify as a case study (Merriam, 1998).  
The limitations of qualitative research methods are that it can be time consuming due to the nature of data collection and then the analysis of that data. Another limitation is that there is a heightened risk of researcher bias and finally the lack of generalization could influence the credibility could also be a limitation of a case study (Johnson & Onwuegbuzie, 2004). 
A strength of undertaking a case study is that it will provide an information rich and holistic detailed study, essentially you are conducting it with real people in real situations and this can allow you to penetrate that situation in a way numerical data cannot. It can allow you and gives you time to observe, describe and analyse when other methods of research will not provide with this much depth and detail because they have a longer range. Case studies are frequently used to develop and improve their own context.  
Throughout the observational period I will be using the non-participant approach, this is observing participants without being actively involved. This way of observation is used by entering the classroom but staying separate from the activities being observed. The observational process is a three-stage funnel according to James Spradley. It begins with a descriptive observation where an overview of the setting takes place. Then the observation will become focused so I will pay more attention to a certain aspect. Then finally heading into the selective observation where I will investigate relations to elements that have been selected becoming of greater interests. (Liu and Maitlis, 2010). 
Possible limitations of this could include:
· The observer effect- the presence of the observer may influence the participants actions.
· The objectivity of the observer- researchers may take steps to ensure a systematic and rigorous approach to sampling. 
· Selectivity- Observer will never catch everything.
· Ethnical concerns- researchers view has a greater authority than the participants.

The four purposes
The incident in which this study will focus will be on a pupil who will referred to as pupil A and subsequent pupils who feature in this study will be referred to as pupil B,C, D and so on as to give those involved anonymity. 
The incident occurred after having spent time with the same class during a previous lesson of which I observed pupil A was identified as to showing signs of lack of engagement and focus throughout previous tasks. During the previous tasks, the pupil would wonder around the classroom, disrupt others but talking to them and by not completely engaging with the tasks. 
However, having observed pupil A they seemed to have a high understanding of what the lesson was about and when they did contribute they would show a high level of understanding on the topic as compared to their peers. The pupil would work through the tasks given in the previous at a greater speed than the others in their group and that is when the issues with regards to their engagement would take place. The pupils would connect prior knowledge to existing tasks by following the step by step instructions given by the teacher, this shows that pupil A was showing their enterprising and creative contributor skills which is one of the four purposes (Curriculum for Wales, 2015). 
During that first particular lesson pupil A would continually distract pupil B and pupil C which would not allow them to complete their work, this shows poor used of the ethically informed citizen section of the four purposes which states pupils must respect the rights and needs of other, however pupil A clearly did not show that throughout this lesson (CW,2015).  
Moving onto the next lesson, the teacher had identified that this pupil was disruptive once they had completed the tasks in the previous lesson, then spoke with this pupil prior to the activities set out and stated that once pupils in their group had finished the activities they could then move onto a game which included the key skills learnt in the lesson. Pupil A was placed in charge of that game which they seemed to show a good understanding of what was required to undertake it, show that they have accessed previous knowledge. Pupil A then had to explain this to their peers which shows the skills of being an ambitious capable learner by using effective communication to others, this pupil then showed empathy with pupil B as when they got an aspect of the game wrong, he consoled pupil B and highlighted ways in which next time they could achieve the goal. This again shows the use of the four purposes as being building their emotional well-being by using empathy with pupil B. By doing this also they highlighted again another use of the four purposes curriculum as being an ethically informed citizen by respecting the rights and needs of others in a group (CW,2015). 
The Jigsaw teaching strategy is a collaborative learning approach that allows teachers to become participating experts during the lesson (Kamla-Raj 2015),the teacher identified what had gone on previously with that particular pupils and had the put in place next step procedures knowing what could potentially work to help with the engagement of that pupil during the next observation. 
Review of Literature
The first focused on the review of literature will be on the use of behaviour management in the classroom. The reasons as to why you would manage behaviour within the classroom would be so that pupils can gain an understanding of appropriate behaviour. Following on it provides a safe and good learning environment and mirrors the social norms in the real world. The teacher will develop consistency, respect in the classroom, and provide the boundaries so that pupils can feed and achieve success. 
Behaviour management interventions within classrooms are essential for scaffolding student achievement. The effective implementation of teaching strategies in classrooms have a massive result in improving academic outcomes and social and emotional skills for students. The relationship between teacher and student plays an important role in reducing behaviour issues in the classroom among students. Furthermore, consulting processes will support the teacher with implementing classroom-centered behavioural interventions. Classroom-centered interventions are a useful tool and are used to scaffold student’s success across social, behavioural, and academic domains (Yassine, Tipton‐Fisler and Katic, 2020). 
Building a student- teacher relationship is paramount to managing behaviour. Research has suggested that student behaviour that student behaviour problems can be reduced and the learning environment is enhanced when a vision is emphasized on increasing positive student-teacher relationships. Studies conducted by Pianta in 2008 and Hughes in 2011 conclude that daily high-quality interactions between teachers and students have both long- and short-term improvements in social and academic outcomes (Pianta et all, 2008, Hughes, 2011). Overall, high‐quality daily interactions between teachers and students provide socially‐mediated reinforcement through which teachers can influence children’s development (Pianta et al., 2008).
Teachers are often tasked with effectively managing and scaffolding individual students with challenging behaviour whilst also being able to manage the entire class at the same time. Traditional methods are viewed as unrealistic and time consuming by teachers (Gresham, 2004) so effective classroom interventions are vital to behaviour management improvement for students. 
Following on (Morgan, 2008) states ‘to help minimize challenges in the classroom you must establish a regular daily structured routine’. Children enjoy having routines which they can easily access and understand. Having such routines help all students to know and understand what is expected of them. 
Finding classrooms where rules and procedures are not clear may not be unnatural. This could happen if a teacher has the belief that students have a full understanding of the rule’s and do not need constant reminders. (Piwowar, Thiel, & Ophardt, 2013). Teachers who are inconsistent with these rules may find an increase of disruptive behaviour. When a classroom has no rules or when rules are not clear students will push the boundaries and disturb the class and interfere with classroom activities. (Tauber, 2007).
Teachers with high levels of self-efficacy feel more confident and equipped with managing student misbehaviour (Gordon, 2001). They tend to hold a more humanistic approach to behaviour management and provide less negative consequences for students with disruptive behaviour (Darjan, 2012).
Rudolf Dreikus model of social discipline is a method for addressing behaviour issues. It is based on the notion that everyone wants to fit in. He blames students behaviour problems in the classroom with their inability to fit in. He clearly states punishment is largely ineffective and instead his model focuses on consequences and encouragement as the keys to effective discipline. 
Providing children with logical consequences helps structure children with the ability to self-control and make constructive choices. It generally has two steps, one is to initially stop the misbehaviour and the second is to provide an action so that the child can recall the rules, reinforce the limits, and teach different behaviours. This will allow them to learn from their mistakes through experience and then provide a platform for them to improve this. When implementing consequences, the teacher must do so with respect and firmness. The 3 R’s of logical consequences are:
· Respect- this is conveyed through words and nonverbal gestures. 
· Relevant- the consequence must be logically related to the incident or the student’s actions
· Realistic- this should be something both teacher and student can follow through on
To sum up this approach, logical consequences must be applied with respect, relevancy, and realistic procedures to help indicate to the child about the consequences of their actions and choice. Hopefully, this will help them learn from their mistakes. 
Having conducting research into the field of behaviour management within the classroom I have become to form my own opinions and beliefs. It is vitally important that to be an excellent teacher you must have excellent behaviour management skills. The research suggests that it is essential to build that student-teacher relationship to help ensure that the pupils have achieve the highest success possible. Following on from that clear guidelines, rules and behaviours from the teacher will help improve that as it gives a good indication to the pupils what the standards are within your class. Having levels of empathy within that is also essential as it reinforces all the previous statements and allows you as the teacher to not only develop a student- teacher relationship but to build on that so you and your pupils can achieve the highest levels of success. 
The next part of the literature will review student leadership within schools and will look at the research and outcomes that providing pupils to develop and become leaders within their classroom as the teacher provided pupil A with during the observation. Leadership is a process of social influence, which maximizes the efforts of others, towards the achievement of a goal (Kruse, 2013). Furthermore, I could define this as the way in way a person or a group of individuals guide others in the same community into achieving a common goal through their actions, words or personality. Interest in student leadership or leadership by young people has always existed in school and community settings (Dempster 2007). 
Student leadership promotes students to take active roles in their education and for them to enhance the positive skills needed. The overall goal of developing students to become leaders is for them to create an ownership of their education and for them to work together positively with others in the classroom. Someone who has leadership qualities takes the responsibility through inspiring others and brings members of the classroom together. 
Researchers show that leaders have an important impact on group outcomes (Güth, Levati, Sutter, & van der Heijden, 2007).  Being able to facilitate student leadership is a vital component when being a teacher. Most of this comes down to the teacher listening to the students and allowing them to communicate in the ways which they feel comfortable with. 
Liu states that there are limited studies highlighting the effect of student leadership on students’ academic performance (Liu et al, 2015). There are many studies which argue that students which have greater student leadership experience works against them on their academic performance Anderson and Lu, 2017). Then on the other hand student leaders work harder with their students than others so they eventually achieve higher grades (Liu et al, 2015). Thus, although many studies have discussed the factors that influence academic performance, many questions remain in terms of how student leadership experience affects academic performance. The student leadership development is considered as the vital subjects of the present era because the training the political, social, economic, cultural, scientific and technological leaders, who could take the reins of the society and promote the world, is done in the educational system. 
The Hexagon Theory for student leadership development considers factors related to a person, family, school, friend, university, and society as the six most important and effective areas for student leadership development (Amirianzadeh, 1993). It mentions that the development will be accessed through an individual altering their attitude, knowledge, skill and behaviour. All these are changed through education, training, and development in another 3 key aspects which are the individual, group and social. A person’s family is known as the most fundamental aspect of a person’s identity and the first effect on individual leadership development (Kuh et al, 1994). School is then viewed as the next key aspect with the relationships built with teachers and friends being built (Astin, 1993 & Johnson, 1995). Friends are viewed as the most intimate consideration for having the deepest effect on an individual’s identity. University provides greater growth and gives more opportunities to promote leadership (Astin, 1993). Finally, ‘The political, social, economic, cultural and scientific environments affect individuals‟ leadership development. Many studies have been shown that society is an effective factor on student leadership development’ (Johnson, 1995).
Providing pupils with the opportunity to develop leadership skills within schools is vital, these pupils must develop the skills which will later help them on in life. You can see leaders throughout everyday society whether it be your family, teacher, headmaster, Prime Ministers. There are so many examples of this in our society. Providing children with the opportunity in school to enhance these skills will only help and benefit our country in the future. Although not many studies have been conducted on the benefits of student leadership success it is my belief that as a teacher you must provide equal opportunities within your classroom setting to get your students to develop and enhance these skills as in the future they will need to call upon these skills learnt for everyday life. 
Reflection, evaluation and next steps
When being a teacher it is important that you constantly reflect on your own performance and the learning involved in your classroom. Being critical about your own performance will allow you to improve your teaching and help develop and provide next steps for learning in your classroom. Critical reflection is a process in which an individual or a group make meaning of an experience (Jacoby, B, 2010). A critical reflection is descriptive, analytical and critical. The most efficient way to use a critical reflection would be for students to respond to prompts before, during and after an experience. The prompts should work in tandem with the timing of the reflection. You may use a critical reflection for any type of experimental learning activity. When undertaking a critical reflection, it is important not to instruct or form any opinion of the performance but rather give developments on how to enhance learning in the classroom. 
For my critical reflection I will be using the Brookfield lenses approach. Stephen Brookfield suggests that the path to discovering the worth of your teaching is through a process of critical reflection (Brookfield, 1995). Brookfield proposes four lenses that can be engaged by teachers in a process of critical reflection: 
1. the autobiographical, 
2. the students' eyes, 
3. our colleagues' experiences,
4. theoretical literature.
Through the autobiographical lens the teacher could focus on their past experiences as either a pupil or as a class teacher. Throughout my observation period and with the teacher having previous knowledge of working with pupil A, they acknowledged that when pupil A completes their work, they then become disruptive and affect others in class’ learning. They identified this, put in the next steps during the next lesson for pupil A to be in control of the activity for pupils who have completed their work. As previous mentioned this worked well as the pupil became more engaged and enhanced their learning and the learning of their classmates. 
Looking through the student’s eyes as step 2 of Brookfield’s approach it is important to receive student feedback. The teacher used lots of questioning during the observation to check for understanding. The teacher got other pupils to explain what had gone on during the activity to not only check their understanding but to check that pupil A had explained correctly and had in essence taught the correct outcomes to the other pupils in their group. 
Excellent teachers will engage in step 3 of this approach and communicate their findings effectively with their peers. The teacher was in constant dialogue with the learning support assistant in the classroom checking the learning and understanding throughout. To further enhance this lens the teacher could have greater teach teaching experiences, attend seminars or workshops for professional development and could observe other class teachers teach through peer reviews. 
Fostering that final lens of theoretical literature would be the most time consuming and least practical for the class teacher. The school I attended for the observation have focused time on a Friday afternoon where the pupils go home early for research and professional development. The constant and ongoing search of ways to improve your own teaching and learning environments is a worthwhile activity and will help develop excellent teachers. 
Throughout my future practice it will be vital for me to try and attempt to partake in the Brookfield’s approach in my teaching. I must access my previous knowledge and gain a greater understanding of how my pupils learn best. This will be done over time and through constant reflection of my own teaching. Furthermore, checking for understand and gaining feedback from pupils will give me a greater chance to understand more from their point of view. Looking through the child’s perspective and having the tools to do that will vastly improve my teaching. To develop into an excellent teacher, it is important I delph into constant dialogue with my peers so I can gain a greater understanding of the better practices out there. The thought of team teaching and peer reviews really resonates and this could be the best practice for me to improve my own teaching. Following on from that the research which has been conducted in the literature review, to develop the skills needed to becoming an excellent teacher an understanding of the research being conducted will be essential for my improvement. Although it may be time consuming and the least practical for me to part take in, I feel that as long as I have a brief understanding of what research is being undertake it will allow me to filter into that and bring that into my own teaching. 
Conclusion
To summarise my experience and findings throughout the whole study undertaken, the initial observation period was greatly beneficial as it got myself the observer to look at the classroom setting in a different light. It allowed me to look at small groups and individual and helped enlighten me on what types of learning go on within the class. Having then observed the lessons it allowed me to undertake the study in which I could critically analyse certain incidents within the observation period and let me delph deeper into what research has been done within their similar areas. The two main areas on which the study looks at is behaviour management and leadership within the class. Having looked at the behaviour management research out there it has allowed me to form my own opinion that it is vital for myself to develop good behaviour management skills. The key aspect which was found through the research was building that student- teacher relationship and there is a direct correlation between better student- teacher relationship the better the behaviour of the pupils. Following on from that and conducting research on leadership in the class, there was not a lot of research done and not much evidence on it actually enhancing academic performance however it is of my belief that I must incorporate this into my teaching as I believe developing leaders is not only important in the classroom but for the greater society. Looking at the professional standards of teaching is important that I take part in my own future develop and research through the different types of pedagogy. And following on from that I must develop skills to collaborate with all in the school environment so that I can enhance the learning my classroom. Constant professional development will allow this and taking further research into other pedagogies and working closely with my peers will give me the knowledge and skills through the constant use of reflection to develop my teaching. 
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Appendices
[bookmark: _Hlk54350903]OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/9/20 Year 1 and 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Using the ‘sh’ sound within the read write ink program
Low ability year 1 and 2 class
1 MAT pupils 
2 Pupils with ALN


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Very calming classroom environment and pupils seemed continually active in their own engagement throughout the lesson and activities set



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Pupils were split into 4 groups and each group worked on either a focused task with the teacher, an LSA lead task, an independant task and an amswer dewis (practical task). They would work for 20 minutes at a time on each activity/task. Each task related back to the intial introduction and lesson outcomes, all pupils were continally working on using the ‘sh’ sound throughout the various activities. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


Pupils were either given verbal feedback from the teacher, whilst in the independant groups were encouraged to comunicate with each other to help complete activities 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


Each group had certain progression steps so once they completed a task and had fully graspsed the concept they were they allowed to access a following activity which would either relate to their development of the ‘sh’ sound or an activity would would access their gross motor skills



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Existing knowledge was accessed through questioning, visual ques, pupils interacting with one another/ feedbacking and also helping each other. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Timings on independant task- some pupils lost focus
Using sounds and actions/ visual ques to access previous knowledge
Pupils having full understanding of next steps 
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CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29/09/20
Year 1 and 2 mixed with low ability
Teacher lead, with one LSA giving support 
1 MAT pupil, 2 ALN pupils






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher has previously introduced the ‘sh’ sound earlier on in the week so the intial 5/10 minutes was an introduction of the lesson whilst also checking for understanding giving the pupils an opportunity to use their existing knowledge through questioning and also through verbal feedback from the pupils whilst in a whole class setting. 
The pupils were then sent on off into their own smaller groups and worked on either a focused task (with the teacher), an LSA lead task, independant task, amser dewis (practical task). These tasks had a various range of differentiated tasks within but had progress steps. The teacher went round each group and explained the requirements needed to complete these tasks and explain the appropriate next steps if the pupils became stuck. 
Pupils seemed to be very engaged whilst working with the teacher or the LSA and the independant task however one group working on the amswer dewis activity they became dis-engaged very quickly as they completed the task early on and started to become quite distruptive. 
What could have been done is for the pupils within that group given a target or what to complete and then progression steps for the pupils who had already completed in or the pupils could have been made to feedback their findings during that activity so that could have enabled them to focused alot more on that activity. 


















OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

	Date and time, year group: 29/9/20 year 1 and 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Using the ‘sh’ sound within the read write ink program lesson 2
Low ability year 1 and 2 class
1 MAT pupils 
2 Pupils with ALN


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


Very calming classroom environment and pupils seemed continually active in their own engagement throughout the lesson and activities set


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Pupils were split into 4 groups and each group worked on either a focused task with the teacher, an LSA lead task, an independant task and an amswer dewis (practical task). They would work for 20 minutes at a time on each activity/task. Each task related back to the intial introduction and lesson outcomes, all pupils were continally working on using the ‘sh’ sound throughout the various activities. Then as a plenary the teacher engaged in the game splat as a class which pupils had to idenitfy on the whiteboard which ‘sh’ sounds the teacher was highlighting and had to strike the board in the area of where the word was. This was not only helping the pupils with the spelling but also the sounding of the words which relayed what they had been previously doing in each of the tasks 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 



Pupils were either given verbal feedback from the teacher, whilst in the independant groups were encouraged to comunicate with each other to help complete activities 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Each group had certain progression steps so once they completed a task and had fully graspsed the concept they were they allowed to access a following activity which would either relate to their development of the ‘sh’ sound or an activity would would access their gross motor skills. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?



Existing knowledge was accessed through questioning, visual ques, pupils interacting with one another/ feedbacking and also helping each other. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?



Accessing previous knowledge through various questioning and also checking with a variety with pupils not just the ones who were eager to feedback.
A pupils who was identified by the teacher who has some behavioural problems once he completed a task was given the responsibility of being in charge of one of the progression tasks and would explain the task to each pupils in their group who had completed their group. 
Allowing patience and time for pupils to work out answer on the splatt game. 
Sufficient timings on each task and progressions to enable pupils engagement throughout. 






































	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20
Year 1 and 2 mixed with low ability
Teacher lead, with one LSA giving support 
1 MAT pupil, 2 ALN pupils



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards 
your research.
	
Following on from the previous session which had a very similar theme and the groups generally repeated the work from the previous lesson (Appendix 1) 
The teacher re-explained each task however having idenitifed some issues within the first session further progression steps were added and responsibility given to various pupils who were idenified as distruptive during the first lesson and this seemed to work very well as this helped the pupil engage but also it helped other pupils engage with fellow pupils.
Then a final game was played as a whole class and this allowed to teacher to assess in a fun way the pupils knowledge and see if any improved throughout the lesson. 















CRITICAL INCIDENT IDENTIFICATION RECORD

	[bookmark: _Hlk54350804]Date and time, year group: 29/09/20 year 1 and 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Mathematics lesson adding and taking away with 10 
Low ability year 1 and 2 class
1 MAT pupils 
2 Pupils with ALN


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Very calming classroom environment and pupils seemed continually active in their own engagement throughout the lesson and activities set



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Pupils were split into 4 groups and each group worked on either a focused task with the teacher, an LSA lead task, an independant task and an amswer dewis (practical task). They would work for 20 minutes at a time on each activity/task. Each task related back to the intial introduction and lesson outcomes, all pupils were continally on adding and taking away 10.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


Pupils seemed to not have much of an understanding on this topic and really struggled with the graps on these concept. 






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

After an inital successful feedback and questioning introduction with the pupils the activities set seemed to be very hard for the vast majority of pupils within the class. Some pupils who worked through had good extention tasks for them to complete however the general standard of the intial task was set too high for pupils and the pupils in the independant task found this very difficult. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Questiongin and answereing was used in the introduction to recap on the topic so they were accessing their exisiting knowledge before they went off to complete the activities. Pupils would also record work with the teacher and lsa lead tasks. 




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Used good questioning to check for some understanding 
Tasks set too high and not enough support given, once this was identifed, a numeber map was given to support pupils but no explanation on how to use them.
A possible more clear explanation on what was required on each task. 








	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29/09/20
Year 1 and 2 mixed with low ability
Teacher lead, with one LSA giving support 
1 MAT pupil, 2 ALN pupils








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	After an introduction and recap on the topic the pupils were set off into smaller groups to complete activity. The rescources given were very good for the topic however a clear more thourought explanation on what was required on each task would have really benefitted the pupils. The teacher did idenitfy the problem and gave appropriate rescources for the pupils to use however they didn’t fully understand how to use them. Some pupils worked well through the work however a vast majority of them didn’t understand and really struggled to complete the tasks. 







	Date and time, year group: 29/09/20 year 1 and 2 
 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

PE- catching and throwing
Gross motor skills development 






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Pupils were very enthusiastic to the learning and the idea of having fun seemed to really resonate with them






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Their were 4 activities set out and after an initial warm up the pupils were split into smaller groups with the all the activities promoting catching and throwing of different sized and shaped balls, and with one of the activities introducing these principles into a small-sided game setting. 
Key skills and principles on the technqiue were introduced and pupils were encouraged to communicate these one another throughout. 






	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 




Puipls were very engaged this 




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


Different balls, shapes, sizes and of various materials were used. This enabled pupils of all abilities to gain success in the activities and therefore gave them confidence. Once they had become confident they were encouraged to use the equipment which was percevived as harder to help them develop their skills further. In some of the activities the distance between was increased to thus promote progression. Once completing this they were then allowed to use their skills in a game setting. 





	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Puipls were given an explanation of each drills and key points were reinforced throughout. The puipls would rotate and once they had completed one activities they were then told to explain the activity and the skills used to the next group completing the activity. Support was given through questioning by the teacher and if the pupils didn’t fully explain the drills, small details were re-explained by the teacher 







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Full engagement 
Clear progression steps
Use of questioning used
Allowing the pupils to explain activites and key skills needed. 



















	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29/09/20
Year 1 and 2 mixed with low ability
Teacher lead, with one LSA giving support 
1 MAT pupil, 2 ALN pupils









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	All activites were set out prior to the lesson.
A general warm up was conducted identifying specific movements and skills.
The teacher then explained each of the 4 activites using demostrations and an explanation, key principles and skills needed for each were identifed and had to be fed back from the kids through questioning.
The pupils would move on from each drill onto the next however instead of the teacher reinforcing the skills and the activity, each group had to feedback and explain to the next group what was expected. This allows the teacher to check for understanding and promotes peer interaction. This also allowed the pupils to actually think about what they were doing instead of just partaking in the activites.
At the end of the lesson a group plenary was given and pupils were encouraged to once again reinforce to the key principles identified at the start of the lesson and each activity, again allowing the teacher to check for understanding. 
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