	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Student’s Name
	S.N. Lewis
	Date
	15.12.17



	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
 I have displayed a clear understanding of the importance of Creativity and Enterprise skills with the appropriate knowledge and use of the Entrecomp Framework



	
Reflect in a logical way rather than sub-consciously throughout my practice, to improve my range of reflection evidence



































1400359 
ECAD6004-C: Enterprising and Creative Teaching and Learning   
  
Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp framework and how you might develop these to the next level and demonstrate progression.   
(Word Count: 2500 words)  
  
In this assignment, the writer aims to identify and critically evaluate their current creative and enterprise dispositions based on the ones outlined in the Entrecomp framework, with a significant focus on the competencies relevant to the creative and enterprise skills for practitioners. This judgement will be based on a critical reflection of appropriate evidence that demonstrates the writer’s current competence levels. From this, the writer will recommend next steps for their professional development, in order to secure and promote personal progression in the identified competences. 

Before considering the writer's creative and enterprise dispositions, it is important to define what a disposition is. The term ‘disposition’ is widely associated and often used in conjunction with other terms such as; habits of mind, attitudes, beliefs, behaviours (Ritchhart, 2001). Perkins, Jay and Tishman (1993) describe dispositions as a cluster of behaviours that can be drawn upon. However, if dispositions are a set of behaviours, then how can we isolate, develop and assess any particular one. Costa and Kallick (2013) propose that dispositions can be learnt and strengthened and act as an internal compass.   

The Entrepreneurship Competence (Entrecomp) Framework was developed to support the development of enterprise skills in education and work across the World (Bacigalupo et al., 2016). QAA (2012) generically defines enterprise as the concept of applying creative ideas and innovations to practical contexts. Furthermore, in enterprise education, enterprise skills can be described as taking the initiative, identifying opportunities, problem solving, creative thinking and innovating (QAA, 2012). The Entrecomp Framework consists of 3 key competence areas, which include 15 competences followed by 442 learning outcomes. Entrepreneurship as a competence is the combination of the 3 inter-related competences; ideas and opportunities, resources and into-action. The competences displayed in the Entrecomp Framework do not have a taxonomical nature (Bacigalupo et al., 2016). However, it could be argued that some competences within the framework are dependent on one another. For instance, Maslow (1943) suggests that for individuals to experience motivation, they first need to achieve self-efficacy in the hierarchy of needs.
  
The need for such a framework, derived from the recommendation from the European Parliament and the European Council (2006) identifying that entrepreneurship is amongst the key competences for lifelong learning.  Societies need citizens that are self-reflecting and have the skills to become lifelong learners (Atkin, 2000; Steffens, 2015). Moreover, Furlong (2015), Donaldson (2015) and Welsh Government (2017) all stress the need for reflective and creative teachers.  Based on the New Curriculum Reform in Wales, learners are expected to be 'enterprising and creative contributors' (Donaldson, 2015; Welsh Government, 2017). Therefore, it could be argued that we should be ensuring that teachers are equipped with the right competences to support and model such creative and enterprising dispositions. 
 
Despite the Entrecomp being widely recognised across the European Union, Bacigalupo et al., (2016) acknowledges that it has not yet been trialled or applied to a real-life setting. More significantly, it has not been implemented or evaluated in an education context and therefore we cannot confirm the benefits of implementing it. Another limitation of the Entrecomp Framework could be that not all of the competences identified are transferrable nor appropriate to the needs of educators, particularly to the extent of 'expert' level. However, Bacigalupo et al., (2016), acknowledge this and suggest that users should adopt the Entrecomp as a ‘reference framework’ and a ‘starting point’ to suit their needs (Bacigalupo et al., 2016: 9). 

One of the identified competences in the Entrecomp Framework that the writer aims to critically evaluate their competence against is 'creativity'. In the Entrecomp Framework, creativity is described as the ability to generate creative and valuable ideas (Bacigalupo et al., 2016). The view that creativity is the ability to generate ideas is limited to divergent thinking (Baer, 2014). Whilst this is deemed as important, it is 'not a proxy to creativity' (Lucas, Claxton and Spencer, 2013: 14). However, in the Entrecomp Framework, creativity is separated further into 5 threads. In terms of the descriptor most relevant to teachers, is the ability to 'explore and experiment with innovative approaches' (Bacigalupo et al., 2016: 12). NACCCE (1999) also state that teachers can be creative in terms of the resources and pedagogy they select. Although, Grigg (2010) suggests that a barrier for innovative trainees is the lack of confidence to take experiment and take risks. Therefore, playing safe is understandable for trainees who lack experience. In support of taking risks, Estyn (2017) highlight that schools will not be penalised for experimenting with the new curriculum.  
 
Beyond the Entrecomp Framework, there are other models and research that can be used to evaluate creativity and creative dispositions (Craft, 2006; Csikszentmihalyi, 2015; Guilford, 1967; Lucas, Claxton and Spencer, 2013; Sternberg, 2002; Root-Bernstein and Root-Bernstein, 2013; Treffinger, Schoonover and Selby, 2013). 
Creativity is a broad subject. Therefore, attempts should be made to dissect the term even further in terms of dispositions, beyond the suggested threads in the Entrecomp Framework. A model that can be used to define creativity is Rhodes’ (1961 cited in Wilson, 2009) Four-P model. It highlights that creativity is multi-dimensional. Another model, devised by Kaufman and Beghetto (2009), is the Four-C model. This model defines four different levels in creativity: Big-C, demonstrating renowned creativity; Pro-C creativity which refers to professional level but not yet achieved Big-C status; Little-C creativity, which relates to everyday, and Mini-C creativity referring novel and personal forms of creativity (Kaufman & Beghetto, 2009). 

There is evidence to suggest that the human brain plays a role in creativity. Neurobiologists identified the link between the brain's frontal lobe and the ability to be creative and innovative (Heilman, Nadeau and Beversdorf, 2003; Vandervert, Schimpf and Liu, 2007). One of the first researchers to explore creative dispositions was Guilford (1967). More currently, Lucas, Claxton and Spencer (2013) developed ‘The Five Creative Dispositions Model’. The model identifies the following five core dispositions of the creative mind; inquisitive, persistent, imaginative, collaborative and disciplined. Each disposition has 3 sub-dispositions which can be tracked along the three dimensions; strength, breadth and depth (Lucas, Claxton and Spencer, 2013). It could be argued that in contrast to the Entrecomp framework, this model could be considered more suitable for education purposes as it has already been trialled and used effectively by teachers and learners in England.   

Creativity is defined as one of the four 4Cs of learning in 21st century learning. The 4Cs are made up of creativity, communication, collaboration and critical thinking (Plucker, Kaufman and Beghetto, 2015). Numerous researchers also identify the importance of developing creativity within education and recognise creativity as one of the most important competences in 21st century (Florida, 2014; Pink, 2012; Robinson and Aronica, 2015). Despite this, Switch On Europe report that 75% of teachers do not feel encouraged to bring creativity to the classroom (Switch on Europe, 2017). Adobe (2016) further identified that only 25% of people believe they are fulfilling their creativity potential. Donaldson (2015) acknowledges that creative and enterprise skills are key to modern day life and suggests that the creativity of teachers needs to be released to enable effective and rich teaching and learning. 
 
In terms of progression in the Entrecomp Framework, the proposed judgement of where the writer thinks they are in terms of their 'creativity' competence is illustrated in Appendix 2 and 3. The overall level of proficiency outcome is 'intermediate'. To come to this judgement, the writer assessed their creativity in each of the five individual threads. Evidence used to support this judgement against the criteria can be found in Appendix 1. The evidence is also based on The Five Creative Dispositions Model (Lucas, Claxton and Spencer, 2013). It is important to note that assessing creativity can be a difficult process (Plucker, 1999). 

The most successful measure of creativity is recognised as the Torrance Tests of Creative Thinking (TTCT) (Torrance, 2000, 2008). Another measure of creativity is the Remote Associates Test (RAT) which is based on making connections between remote ideas (Mednick, 1962). Despite this measure being easy to assess, it relies heavily on knowledge and therefore may be subjective. 
 
However, the writer acknowledges that this level of competence is not fixed as it is suggested by researchers that creativity can grow (Lucas and Claxton, 2010, Perkins, 1995, Sternberg, 1997). Therefore, to allow and plan for progression, the writer has highlighted next steps in Green in Appendix 2 and an action plan in Appendix 4, which is in line with both 'The Five Creative Dispositions Model' (Lucas, Claxton and Spencer, 2013) and the Entrecomp Framework (Bacigalupo et al., 2016) showing relevant opportunities for progress in terms of level of proficiency in the Entrecomp Framework and strength, breadth and depth in the Five Creative Dispositions Model.  

The second competence that the writer aims to focus on is 'Motivation and Perseverance'.  In the Entrecomp Framework, 'Motivation and Perseverance' is described as the ability to remain focused and not give up (Bacigalupo et al., 2016: 28). Academics suggest that motivation and perseverance are vast topics, each with extensive bodies of literature. There are several theorists that attempt to describe motivation from a cognitive, behavioural and humanistic perspective. 

 
Research suggests that there are many ways to increase motivation. For example, selecting challenging goals can significantly increase motivation and performance (Locke and Latham, 2002). Likewise, Grant and Dweck (2003) imply that having strong learning goals can increase motivation. Furthermore, Wolters (1999, 2003) highlights that engaging with self-regulatory strategies can improve motivation levels. Intrinsic motivation has been reported to encourage persistence and autonomy (Vansteenkiste et al., 2004) and more so it is essential for creativity (Amabile, 1996). As previously discussed, a humanistic view of motivation is proposed by Maslow (1943) where individuals are motivated by achieving their needs.  
  
Based on a cognitive approach, a factor that can influence motivation is an individual's attributions (Weiner, 1999). In Weiner's Attribution Model (1999), attributions are classified as locus, stability and control. Locus refers to whether an outcome is caused by internal or external factors. Stability refers to whether an outcome can be changed. Whilst control refers to whether the individual perceives they are in control of the outcome (Weiner, 1999). Another theory that addresses motivation is the ARCS Motivational Theory which is a four-dimensional model that aims to sustain and promote motivation (Keller, 2010). The theory suggests strategies to encourage motivation across the four dimensions, which are - Attention, Relevance, Confidence and Satisfaction. An alternative theory to this is the expectancy theory which proposes that there are three components that contribute to motivation; expectancy (effort equals performance), instrumentality (performance equals outcome) and valence (value of outcome). 

As identified above, many motivation theories are cognitive based. Therefore, a strategy that could increase motivation is based on mindset. Dweck (2008) suggests that we can train our mindset from a fixed mindset to a growth mindset, where we see setbacks as opportunities rather than failure.  

With regards to progression in the Enrecomp Framework, the evaluation of where the writer believes they are in terms of their 'Motivation and Perseverance' competence is highlighted in Appendix 2 and 3. The perceived level of proficiency outcome is 'intermediate'. To come to this conclusion, the writer judged themselves against the criteria set out in the five individual threads. Evidence to support this judgement can be viewed in Appendix 1. To progress to the next level, the writer must not only be able to motivate themselves, but act as a team motivator to achieve level 5 and 6. In an education setting, this team can relate to all stakeholders in the school. It is evident through the formative assessments displayed in Appendix 1 that the writer is beginning to achieve elements of 5 and 6 as she can motivate herself and pupils. However, to fully achieve level 6 and progress to the next level of proficiency, it could be suggested that in my final Professional Teaching Experience (PTE), I extend this and encourage motivation throughout the school. This could be achieved by introducing and adopting 'Growth Mindset' within my practice. With regards to future progression, in my NQT year, this could be through proposing initiatives to drive the new curriculum forward in line with Wales' National Mission (Donaldson, 2015; Welsh Government, 2017). 
  
The final competence the writer aims to assess in terms of the Entrecomp Framework is 'Working with Others' within the 'Into Action' area (Bacigalupo et al., 2016: 33). This competence addresses the ability to co-operate effectively in a team to develop ideas and value.

In the 4Cs of 21st century learning proposed by P21, creativity and collaboration are identified as two separate domains. However, many researchers suggest that collaboration and creativity are intertwined. Innovation often thrives in collaboration (Wilson, 2015). However, in the writer's opinion, collaboration with some individuals can in fact hinder creativity. Some practitioners are so stuck in their habits, they are unable to explore and break past such potential barriers to innovation (Whitaker, 2015).
  
As previously discussed, collaboration is considered an aspect of 'The Five Creative Disposition Model' (Lucas, Claxton and Spencer, 2013). The collaborative disposition is the likelihood of an individual working and sharing ideas and creativity with others. Thus, is an important output of creativity (Lucas, Claxton and Spencer, 2013). Bloch, Lave and Wenger (1994) highlight the importance of social and context on creativity and learning (Bloch, Lave and Wenger, 1994). In addition to this, current approaches in creativity emphasise the significant role of collaboration and social aspects (John-Steiner, 2006). 

Based on the Entrecomp Framework levels of proficiency, in 'Working with Others', I would consider myself to be in between Level 2 and 3 (See Appendix 2 and 3). This is based on the evidence selected in Appendix 1. In support of this, the writer believes they work effectively with fellow trainees and frequently seek opportunities to improve the quality of teaching and learning by sharing good practice. Donaldson (2015) encourages such collaboration of planning and good practice within and between schools. More significantly, he refers to the two concepts of creativity and collaboration and suggests that we should be 'encouraging teachers to work creatively, and collaboratively, across subject boundaries in the context of the four curriculum purposes' (Donaldson, 2015: 39). However, it was noted that on PTE I could make better use of the expertise within the school to further support myself and learners. Relating this point back to theory, Vygotsky (1978 cited in Pound, 2005: 40) describes this as the Zone of Proximal Development (ZPD). ZPD is the gap between actual competence level and the potential development level that can be achieved through working with a significant knowledgeable other. 
 
[bookmark: _GoBack]In addition to implementing strategies to achieve the next level of proficiency displayed in the Entrecomp Framework, clear progression for collaboration in an education setting can also be identified and made within the table of intervention, assessment and evaluation (Plucker, Kennedy and Dilley, 2015: 7).  
 
Through the above analysis, it could be argued that the dispositions that make up creative and enterprising teachers are complex and multi-dimensional. Wragg (2005 cited in Grigg, 2010: 84) suggests that teachers should be obliged to invent; in terms of approaches, resources and planning. Although, some may argue that this is not displaying creativity, it is just effective teaching. This is idea for creative and enterprising teachers is further supported by Furlong (2015) whom suggests that teachers in Wales need to be 'take responsibility for innovation' (Furlong, 2015: 6). More so, teachers need to have the enterprising and creative dispositions to cope with change, which is particularly relevant in support of the New Curriculum Reform and responding to the needs of the 21st Century (Donaldson, 2015; Furlong, 2015; Welsh Government, 2017). Ultimately, if we want our learners to relish the four purposes, then we need to address the notion of, 'we teach, who we are' (Penaluna, Penaluna and Jones, 2012: 169).  
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Appendix 1: Evidence
Competence 1 – Creativity – Highlighted in Blue 
Competence 2 – Motivation – Highlighted in Red 
Competence 3 – Working with others – Highlighted in Yellow 
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Art Club – Creative teacher through the delivery of subject knowledge.
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Green = Next steps



[image: ]
Evaluation against the 5 Creative Dispositions Model below:
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Appendix 4 – An Action Plan to increase my creativity as a teacher

· Observe best practice and visit Lead/Pioneer Schools that have good practice in creativity and innovation. Transform and build upon these ideas in my own practice.
For example – Ynys Tawe 
· Don’t be afraid to try something new on my next PTE 
· Collaborate with others frequently to inspire new ideas based on current ones
· Use resources available to me creatively and innovatively (For example, taking normal board games and applying them to my practice in innovative ways).
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are keen to discuss learning opportunities
within the class, and we have engaged in
numerous instances of professional
dialogue with to enhance your teaching
and the pupils' learning. You are willing to
accept advice from myself in order to
address her professional needs and work
towards targets in dialogue. You have
shown an excellent enthusiasm and
commitment to involvement in the
general life of the school, including
engagement with a wide range of e extra-
curricular activities. She has participated
in netball club on a weekly basis.
Throughout your placement, you have
shown an excellent ability to nurture
individuals effectively in an holistic way,
understanding each individual need. You
have developed a very good relationship
with all pupils, and is aware of their
needs. For example, you thought carefully

about where pupil with behaviour issue
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exceeding my expectations of a young

first year student. Good ability to reflect
on their own practice and its impact on
learners. Willingness to accept advice
from mentors and tutors and ability to
address their professional needs and
work towards targets in dialogue. An
enthusiasm and commitment to
involvement in the general life of the
school, including engagement with a wide
range of extra-curricular activities.
Shannon has stayed behind after school
and participated in a P.E. session for staff
and several observations of clubs. She
has attended weekly art club sessions at
lunch times. She has also attended a
residential trip with year 5 students, in
her own time. An ability to nurture

individuals in an holistic way.
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S1 - Professional values and practice

Shannon showed an independence
beyond what | would expect to see from a
first year trainee. She was eager to accept
advice from mentors and tutors and able
to set her own targets to improve her
practice. She had an exceptional
engagement with the pupils,
demonstrated through professionally
articulated dialogue. Shannon showed
enthusiasm and commitment to
involvement in the general life of the
school, including engagement with a wide
range of extra-curricular activities. These
include helping out in art club, after
school MAT club, after school staff
training and a residential trip for 4 days

with her class.

< i
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S1: Professional Values and Practice

Excellent

e Comments and Evidence
e Targets for improvement and
suggested ways forward

You have settled very well into this class
and have built up a very good relationship
with the pupils. They respond positively
towards you. You act professionally at all
times and are working extremely hard to
make this practice a success. You are
keen to improve and are working closely
with your class mentor to develop your
skills. You are eager to accept advice and
are able to set your own targets to

improve your practice TARGET 1. To have
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and teaching approaches that offer
breadth and diversity of provision and
you are working closely with your class
mentor to develop your skills in all areas
of the curriculum. You have sound
understanding of how learners’ physical,
intellectual, social, cultural and emotional
development can affect their learning
which is so important in this school. You
are able to use ICT effectively to enhance
the teaching and learning of subjects. ICT
was used effectively today as a teaching
tool. TARGET 1. To use ICT to promote

learning

$3.1: Teaching: Planning,
Expectations and Targets

Excellent
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Excellent

e Comments and Evidence
e Targets for improvement and

suggested ways forward

Independence “beyond expectations” for
a trainee. Shannon is able to work
independently and professionally,
exceeding my expectations of a young
first year student. Good ability to reflect
on their own practice and its impact on
learners. Willingness to accept advice
from mentors and tutors and ability to
address their professional needs and
work towards targets in dialogue. An
enthusiasm and commitment to
involvement in the general life of the

school, including engagement with a wide
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suggested ways forward

You use assessment effectively to
enhance pupils’ learning experience. You
have completed pupils tracking sheets
and noted the next steps for
development. You demonstrate clear
recognition of the link between evaluation
and future planning. You are aware of
own progress - including targets for
improvement and training needs and this
is evident in your daily ARCs. You use
appropriate assessment for learning
strategies, with awareness of the need to
involve the pupils in their own progress.
You respond appropriately to pupils'
work, orally and in writing, setting targets
that offer the way forward for pupils
TARGET 1. Download the following
document for further ideas
http://learning.wales.gov.uk/docs/learningwales/p
to-develop-thinking-en.pdf or

httns: //www te< co uk/teachine-
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Lesson has demonstrated an innovative
approach to teaching and learning based
on effective use of resources. Morfo
lesson stimulus grabbed all pupils'
attention and put task into context. All
pupils completed their individual task,
and lesson was structured well so that all
learners had involvement in order to
solve the mystery. Resources for the
lesson demonstrated a very clear
awareness of individual needs and targets
e.g individual misconceptions from
previous lesson were identified and one
student who had a difficulty with
identifying shape names was given a
personalised sheet for support. Lesson
demonstrated a clear awareness that
learning objectives focus on what children
will learn rather than what they will do.
These were differentiated according to
skills that would be achieved and also

displayed on whiteboard and individual
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Effective delivery and / or creation of
learning environment. Confident and
well-developed approach to class
management / behaviour. Shannon used
her own techniques for getting the class
attention, which the children embraced
and respected. Demonstrates appropriate
organisation and management skills
within a range of physical teaching
spaces, effectively using tools, materials,
texts and other resources safely and
effectively. Effective use of carefully
selected approaches to learning to
motivate, stimulate and educate pupils.
Shannon used a wide range of
approaches in her observed lesson,
including carpet time, human circuit,
rolling the electrical symbol dice (in
Welsh), whole class teaching at tables,

circulating well throughout the lesson etc.
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Table 3: EntreComp Overview

Levels of proficiency

[competence

Foundation

Intermediate

Ideas and opportunities

Spotting opportu-
nities

|lLearners? can find opportunities to
lgenerate value for others.

|Learners can recognise opportunities
0 address needs that have not been
Imet.

|Learners can seize and shape oppor-
unities to respond to challenges and
reate value for others.

Creativity

[Learners can develop multiple ideas
hat create value for others.

reate value for others.

|Learners can test and refine ideas that|Learners can transform ideas into

olutions that create value for others.

[Learners can imagine a de:
uture.

ble

[Learners can build an inspiring vision
hat engages others.

|Learners can use their vi
trategic decision-making.

ion to guide

Valuing ideas

[Learners can understand and appreci-
Jate the value of ideas.

[Learners understand that ideas can
lhave different types of value, which
-an be used in different ways.

|Learners can develop strategies to
Imake the most of the value generated
lby ideas.

Ethical and sus-
tainable thinking

[Learners can recognise the impact of
heir choices and behaviours, both
[within the community and the envi-
lronment.

[Learners are driven by ethics and
ustainability when making decisions.

|Learners act to make sure that their
ethical and sustainability goals are
Imet.

Resources

Self-awareness
and self-efficacy

[Learners trust their own abil
lgenerate value for others.

[Learners can make the most of their
trengths and weaknesses.

|Learners can compensate for their

eaknesses by teaming up with oth-
lers and by further developing their
trengths.

Motivation and
perseverance

|Learners want to follow their passion
Jand create value for others.

[Learners are willing to put effort and
Iresources into following their passion
fand create value for others.

|Learners can stay focused on their
[passion and keep creating value de-
pite setbacks.

Learner is a broad the term used to indicate the subject of lifelong learming. It refers to pupils, students, jobseekers, employees, entrepreneurs and

izens alike.
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Mobilising re-
sources

[Learners can find and use resources
Iresponsibly.

teamers can gather and manage
ifferent types of resources to create
/alue for others.

[Learners can define strategies to
Imobilise the resources they need to
enerate value for others.

Financial and eco-
nomic literacy

[Learners can draw up the budget for a|
Jsimple activity.

[Learners can find funding options and
Imanage a budget for their value-
reating activity.

[Learners can make a plan for the
[financial sustainability of a value-
reating activity.

Mobilising others

|Learners can commu:
[clearly and with enthusiasm.

[Learners can persuade,
linspire others in value-creating activi
ies.

[Learners can inspire others and get
hem on board for value-creating
lactivities.

Taking the initia-
tive

|Learners are willing to have a go at
Jsolving problems that affect their
lcommunities.

|Learners can look for opportunities to
ake the initiative to add or create
alue.

Planning and
management

[Learners can define the goals for a
Jsimple value-creating activity.

[Learners can create an action plan,
hich identifies the priorities and
[milestones to achieve their goals.

|Learners can refine priorities and
lplans to adjust to changing circum-
tances.

Coping with un-
certainty, ambigu-|
ity and risk

[Learners are not afraid of making
[mistakes while trying new things.

|Learners can evaluate the benefits
fand risks of alternative options and
Imake choices that reflect their prefer-
|ences.

|Learners can weigh up risks and make|
[decisions despite uncertainty and
ambiguity.

Working with oth-
ers

|Learners can work in a team to create
lvalue.

[Learners can work together with a
ide range of individuals and groups
o create value.

|Learners can build a team and net-
jorks based on the needs of their
/alue-creating activity.

Learning through
experience

[Learners can recognise what they
lhave learnt through taking part in
|value-creating ac

lLearners can reflect and judge their
lachievements and failures and learn
rom these.

|Learners can improve their abilities to
reate value by building on their

lprevious experiences and interactions
ith others.
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