	 
	Targed/Target 
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn…. 
What I have done in this assignment…. 

	Targed/
Target 1 
	 Proofread with care.
	 I have read over my work multiple times in order to reduce errors. 


	Targed/
Target 2 
	 Aim to engage critically with the Lit. you read, as opposed to simply stating the perspective. 

	 Ensured to try and engage with the Literature critically.

	Targed/
Target 3 

	 Make more explicit critical comments of your own. 
	 In this assignment I have included critical comments of my own. 







Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate 4 specific pedagogical principles.


Identify one of these pedagogical principles as an area for development and justify the next steps in your development.











Part 1:
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	In a previous lesson, pupils were given the task to write a drama performance in groups that linked to our topic of Natural Disasters, specifically Pompeii. Once they had wrote their performances, they were then told their next task would be to perform these as a group. As a class, we decided to create a success criteria for their performances, so they were able to stay on track and stay engaged throughout the process. I thought it would be a good idea to create the success criteria through pupil lead as they are then more aware of what is required from them and have more of an input and be engaged rather than just being told what to do.
The success criteria was linked to 'Chilli Challenges' which pupils are familiar with as it is within the classroom environment, in the hope they would see something they are familiar with and be confident in using it. The 'Chilli's' were linked into the success criteria as followed:
· Mild/Must...
· Medium/Should...
· Hot/Could...
· Spicy/Could even...
When pupils were performing their performances, they kept their slip which contained the success criteria. I made this decision so pupils could refer back to what was required of them and ensure they stayed on task throughout. Pupils thoroughly enjoyed creating their performances collaboratively. 
After the performances had been uploaded to Seesaw (pupils are familiar with this platform and regularly upload work for marking), I then told the pupils we would be watching themselves back in groups and also watch another group's performance and giving peer-feedback. I probed the question of why it is important to give peer-feedback and pupil's responded well, even though this was a relatively new concept for them. Pupils then watched their own performances in their groups and assessed themselves against the success criteria that we made as a class. Then they watched another group's performance and again, assessed them against the success criteria. They assessed themselves and other groups by using a green and pink highlighter. This aligns with the school policy of 'Green = Good' 'Pink = Think'. Again, I wanted to incorporate a scheme that pupils were familiar with in order for them to feel confident implementing it. 



	What have you learned?

	I have discovered how pivotal AfL strategies can be in identifying pupil's knowledge and understanding. As it was a new concept used for the pupils, I wanted to try and incorporate schemes that they were familiar with so they felt as confident as they could. However, I learnt that it still needed teacher support but hopefully the more they utilise these AfL strategies, the less teacher support would be required. By involving the class when making the success criteria, it created a more engaging environment and something they were genuinely interested in. Also, by allowing them to keep their slips with the success criteria on, pupils were constantly thinking about what was required of them and resulted in pupils staying on task. This lesson was a success, and all pupils completed the task to a high standard. 


	What next?

	I will continue to involve AfL strategies within my teaching practice as I found it very beneficial, and pupils benefited from using it. In future, I will try to use more 'less formal' AfL strategies to gage pupils’ knowledge and understanding. For example, using thumbs up/middle/down to quickly understand how pupils are feeling regarding a task.




	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	As part of the ECAD6008 module, we were required to plan and prepare an effective 15-minute micro-teaching lesson to present to the remaining members of the cohort which will work towards QTS standards. Micro-teaching is a scaled-down teaching procedure with a few peers under controlled conditions, in order to analyse teaching techniques and develop new teaching skills. This micro-teaching session occurred online via Microsoft Teams, incorporating a blended learning approach. As a group of 4, we created a lesson plan targeted towards Year 1 in Foundation Phase on the subject of Paddington Bear. The lesson's objective was sequencing and incorporated the process of making Paddington Bear's sandwich. Incidental welsh was used throughout the lesson. 


	What have you learned?

	Through this micro-teaching experience, I was able to gain first-hand experience using a blended learning approach. This is beneficial as it allows me as a teacher to use a range of imaginative approaches to benefit to all learners. This is especially important as during the COVID-19 pandemic, all learning was moved remotely via platforms such as Microsoft Teams. By completing the micro-teaching experience through the ECAD6008 module, allowed me to gain confidence in teaching remotely and if the COVID-19 pandemic was to hit again, I would be able to make a smooth transition over to remote learning. However, this blended learning approach can be pivotal in a pupil's success over remote learning. If a pupil does not have sufficient means to access remote learning, then it will have a cynical impact on them as individuals. 


	What next?

	I have learnt the importance of using a wide range of blended learning approaches in order to benefit learners. This is especially important in the unprecedented times we are currently living in, with the COVID-19 pandemic. However, I recognise that not all pupils have the same level of access towards remote learning. If learning had to be completed remotely, I would ensure all pupils had access towards remote learning with a platform such as Microsoft Teams. 





	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic context

	What did you do and why?

	Throughout the first half of my PTE1 experience, I took on the responsibility of leading 'Helpwr Heddiw'. Helpwr Heddiw consists of 20 minutes a day of practicing and using the Welsh language. Within these 20 minutes, pupils have a set of questions from their 'Pump y dydd' which they are to complete activities and answer these questions with their peers. This is a scheme that the whole school use from Reception to Year 6. Each month the Pump y dydd questions will change, ranging from 'Pwy wyt ti?' to 'Beth wyt ti'n wisgo?'. Both Year 3 classes had been struggling find time and to think of ways to implement this project. I took leadership in the hope of driving the Welsh language forward and implementing it more day-to-day.
Each week a pupil was chosen to be the 'Helpwr Heddiw’, and they would stand at the front and ask their peers questions which were on the 'Pump y dydd'. However, if there was a new question on the pump y dydd, as a class we would complete activities surrounding the question first. For example, 'Sut mae'r tywydd heddiw?'. We learnt a song, learnt phrases through flashcards and went outside to identify what phrase was best suited to that day. I further introduced a certificate that the Helpwr Heddiw would choose a pupil who they thought used the most Welsh that week and actively participated in the sessions. This encouraged pupils to get involved as there was something to win. 
I decided to take lead on Helpwr Heddiw as I always felt confident using the Welsh language but thought this would be a perfect opportunity to develop my Welsh language skills further. 
Building from these sessions, I was able to make pupils aware of the Welsh language, how it originated and how vital it is to continue to use it. Pupils were shocked at how many people spoke Welsh across Wales and were proud of their heritage. 
From this, I found it easy to implement incidental welsh throughout day-to-day tasks, such as taking the register or gaining pupils attention. Although pupils could not recall the whole sentence, they could pick out key phrases which helped them understand what was required from them. 
Working with in-school colleagues and Leading Project.
When taking leadership of Helpwr Heddiw, I worked alongside both Year 3 teachers and another student-teacher to implement these sessions. When a new question occurred in the Pump y dydd, I created resources for both classes to aid learning. For example, I created flashcards and games to play with pupils regarding 'Beth wyt ti'n wisgo?'. This involved me talking to the other members of staff to reflect on how they found the activities and then acting upon this. 


	What have you learned?

	I have learned through the Helpwr Heddiw sessions how pivotal it is to continue to teach and implement the Welsh language and show pupils where the language originated from. I think this helps pupils understand the importance of using it day to day. I also learned how easy it is it implement incidental Welsh in daily routines. I think if I continue to approach my teaching with this mindset it will allow pupils Welsh language skills to develop in a natural manner and I will continue to consider other ways I can incorporate Welsh into my daily routine.
I thoroughly enjoyed working with other members of staff and leading this Helpwr Heddiw project. It allowed me to take responsibility for a project and I think pupils are now more aware of the Welsh language and how to implement it correctly than they did before. 


	What next?

	In future placements or future employment, I would continue to use incidental Welsh and use it in day-to-day tasks. I could develop my Welsh language skills and broaden it across more AoLE's, especially LLC. I would like to try and complete a Welsh literacy task in order to demonstrate the link between Welsh and English, rather than keeping them separate. I was pleased that my commitment and leadership to Helpwr Heddiw sessions was recognised in my mid-placement review by the class teacher. 





	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	I got asked to deliver a lesson on Minecraft Education and to link it to Pompeii - which relates to our term topic. I demonstrated to pupils how to find the Pompeii world on Minecraft Education and explained to pupils that they had time to discover the world. 
The main theme of the lesson was to incorporate the Digital Competence Framework (DCF) to discover the world of Pompeii through Minecraft Education on the school's iPads or Computers. I incorporated cross-curricular themes in the following ways:
Literacy, Languages and Communication
After pupils were given time to discover the world of Pompeii, I explained the task they would have to complete. They were to make the volcano erupt by talking to a NPC (Non-player Character) and answering a question. Once they have erupted the volcano, they then had to find the camera, book, and pen tool in their inventory. They had to take a screenshot of the volcano erupting then by using the book and pen took they had to describe what was happening in the picture. 
Science and Technology
As a class, we have been learning about the topic Natural Disasters and looking at the Volcanoes specifically. Pupils were required to use their prior knowledge and implement it when describing how a volcano erupts and what is currently happening in their screenshot of the volcano. 
DCF
Once pupils had wrote in their books using the tools on Minecraft Education, they had to save them as a PDF and then upload them to Seesaw which they are familiar with, as the class use it as a platform to upload work for Teacher marking. 


	What have you learned?

	I have learnt how cross-curricular themes can be implemented in order to compliment the main topic or AoLE of the lesson. This lesson displayed a successful lesson on cross-curricular themes. When implementing cross-curricular themes it is important that it is relevant to current learning and to be genuine, for the lesson to have the greatest impact. By implementing Minecraft Education, which pupils are already so familiar with from outside of the classroom, created a sense of excitement and almost felt like they weren't actually doing any work or learning. When in fact, they displayed their prior knowledge of Science and Technology, and improved their DCF skills, all whilst practicing their LLC skills. However, for the pupils who were unfamiliar with Minecraft Education, I could have displayed a step-by-step method for them to follow. 


	What next?

	I will continue to plan and deliver cross-curricular themes throughout my lessons. This is so pupils are able to demonstrate multiple AoLE learning through one activity. I would definitely use Minecraft Education again to implement cross-curricular themes as it is accessible to each pupil through their Hwb account. This had such a positive impact on their learning as they didn't even realise how much they were developing and improving their skills. In terms of further development, a Minecraft Education specialist could potentially come into my future school or deliver an online workshop to show members of staff how they could implement this style of delivering a lesson. 







Word count: Approximately 2,000















Part 2:
Introduction
I have decided to focus on the pedagogical strategy 'Reinforce cross-curricular responsibilities' which aligns with the QTS Standard 'Cross-curricular themes' as an area for development. I will critically reflect on my experience during PTE1 to justify the next steps in my development. Tripp (2012, pg. xiii) explains that a critical reflection occurs when the individual takes themselves out of the situation and looks at it from an outsiders' point of view to gage a true reflection. As an educator, this is a paramount skill to have to be able to analyse my own practice and highlight what works and any improvements that are needed. 
I felt out of the four pedagogical strategies that 'Reinforce cross-curricular responsibilities' was the most influential when implemented within the classroom environment and an area that could be improved through further research and engaging with a wider range of literature. 
My mentor and I also agreed that it was a strong foundation to have when approaching future teaching experiences and an area that can continually be improved and adapted. A Cross-curricular approach to teaching offers an alternative way to nurture and develop pupils' knowledge, skill and understanding (Kerry, 2015, pg. 3). This style of learning is done through crossing AoLE's boundaries and allowing pupils to stay motivated through initiative, discussion, and debate.
With the new Curriculum in Wales being introduced, there has been a big push in the importance of implementing cross-curricular activities in order to offer a diverse teaching approach. However, the implementation process is what best fits with the individual schools' approach rather than a nationwide set procedure, with Literacy, Numeracy and Digital Competence being at the forefront of the framework.
	
	"Literacy, numeracy and digital competence are mandatory skills across all areas of 	learning and experience and will need to be considered...", 

	"It will be the responsibility of all teachers, across all curriculum areas, to develop 	and ensure progression in these skills." 
			(HWB, Welsh Government, 2020, accessed 25th August 2020). 

The remainder of this essay will highlight the strengths and limitations of using cross-curricular themes within a classroom environment, through engaging with literature and further research. I will also identify any next steps I can take to improve my cross-curricular teaching approach.
Literature Review
Cross-curricular learning has been connected to education for many years. This is evident through Plowden’s' (1967) important statement of "Throughout our discussion of curriculum we stress that children's learning does not fit into subject categories". This statement has aged almost 55 years, yet the message is still relevant to today’s practice, aligning with the new Curriculum in Wales and the push for implementing cross-curricular activity. Although the concept is the same, the approach has developed since Plowden's (1967) statement, and it will continue to develop as time endures and research is widened. Previously, topics were identified by their titles and teachers would integrate this into their lessons. Whereas now, objective-lead planning is undertaken by teachers which ensures that each activity within the chosen topic has a specific purpose and is used as a vehicle for the next steps of their learning (Farmery, 2015, pg. 74). 
When looking at good cross-curricular practice it is important to look at the confidence in the teacher (The emphasis placed on good as I recognise that individual standards are different, therefore a generalised approach will be taken.) In the UK, primary teachers are expected to use a wide range of approaches to implement lessons that coordinate with the curriculum, naturally with English and Mathematics at the forefront of learning. However, Rogers (2003, pg. 92) found that teacher’s preparation of teaching other subjects can be inconsistent and lack a solid foundation. This can cause implications for the learning environment and learner's understanding of the topic or activity. 
Birchinall (2013, pg. 28) aimed to delve deeper into this implication and conducted a study to investigate whether cross-curricular learning is more effective in engaging learners. The aim of the study is supported by Barnes' (2015, pg. 74) statement, teachers that implement cross-curricular learning need to be confident in subject knowledge, be clear about learning intensions and plan sufficient challenges to ensure learning is successfully taken forward. Similarly, Fleisch (2011, pg. 471) stated that teachers who are effective in lesson planning and delivering are motivated, empowering, and engaging individuals. Birchinall's study demonstrated that pupils reacted well to the cross-curricular approach to learning and engagement was high. Demonstrating the correlation of teacher’s knowledge and confidence, and pupil learning and engagement. Moon and Leach (2008, pg. 56) rightly identified "Children don't learn from people they don't like". However, it is slightly unfair to put the whole responsibility on teachers, without the support of colleagues and school leaders. Furthermore, in response to Birchinall's findings, there needs to be a degree of responsibility placed on the learners and their willingness to learn. Later on in the study, Birchinall identifies this, as without learners showing up for school and possessing a willingness to learn, it does not matter what approach is used. 
This research by Rogers (2003); Barnes (2015); Birchinall (2013) supports the document The Great Teaching Toolkit (2020) of Dimension 1: Understanding the context, stating that teachers should "have an explicit repertoire of well-crafted explanations, examples and tasks for each topic they teach". It goes on to explain that teachers are required to know how different topics, in different subjects are related, similar or distinct. 

According to Barnes (2015, pg. 76) the best cross-curricular projects combine creative thinking with the preservation of discipline and challenge. As Barnes (2015, pg. 62) identifies, "Cross-curricular learning and creativity go hand in hand".  Whilst some may think that the best way to implement cross-curricular learning and creative thinking is to try and fit as many subjects in as possible, research suggests that in order to gain maximum progression and knowledge attainment, it is best to limit subject involvement to two or three (Barnes and Shirley, 2007; Jacobs, 2004; Roth, 2000). This aligns with the Welsh Governments new Curriculum as the initial framework is based upon three AoLE’s, Literacy, Numeracy and Digital Competence. This research also aligns with my experience within PTE1 as we focused on Digital Competence, Literacy and Science and Technology. Creating a task to fit with three AoLE's created a positive learning environment as pupils were focused on task and understood what was required of them.

In order to gain further research and a wider scope of cross-curricular learning, Pöntinen and Räty-Záborszky (2020, pg. 182) aimed to encourage digital competence across the curriculum in a primary school setting, covering a two-year period. Their findings show that all children were eager in using digital technology for learning and it had an overall positive impact on education. Similarly, Volk et al (2017, pg. 2) examined the impact of tablet-based cross-curricular maths activities. Both researchers then compared the use of cross-curricular learning approach to a traditional maths classroom approach. Volk et al (2017) findings support that of Pöntinen and Räty-Záborszky (2020) and found that the use of digital technology, in this case a tablet, has a significant impact on a pupil's physical, cognitive, and organisational efficiency. It is important to recognise the publication date of both articles. They are both recently published, which credits their relevance. However, both studies lack generalizability of their results as their sample size was too small, a larger sample size for both studies would improve the reliability of their results. Also, both studies were conducted in Europe; Finland and Slovenia, although they both align with the Welsh Government's new cross-curricular approach of implementing digital competence across other subjects, the Education systems are vastly parallel which is a contributing factor. 

Whilst the benefits of cross-curricular learning are highlighted and Plowden's (1967) statement is valuable, the approach to learning can sometimes be unclear and lose the purpose if not implemented efficiently. Price (2010, pg. 3) conducted a study to discover any benefits of cross-curricular work. It is worth noting that the study was conducted in England. The findings showed that the lower attaining students had the most gratification and had the biggest confidence boost when completing the task. Whilst it is beneficial to investigate this study as a comparison to Volk et al (2017) and Pöntinen and Räty-Záborszky (2020) of their European study, it is important to recognise that this study was conducted over a one-day period, naming it a 'mega-day'. This poses the question of does a change need to be made to the structure of a school day, just to implement cross-curricular activities? Barnes (2015, pg. 92) supports this implementation as he suggests that effective cross-curricular practice is not just done through applying learning to more than one subject. It is the practice of deep, transferable, useful learning and for that reason a sufficient amount of time needs to be spent on the topic or activity. Barnes builds on this statement by mentioning that schools should incorporate visits, partnerships, and the community into their cross-curricular activities, to gain a wider range of knowledge from individuals that have a specific subject knowledge, potentially more than the practitioner, which acknowledges Rogers (2003, pg. 92) statement. Thus, again posing the question of does the structure of a school day need to be disrupted to implement cross-curricular activities? In support of this, the Welsh Government has stated that the decision of how cross-curricular learning is conducted is decided by the individual school rather than a nationwide procedure, as previously mentioned. Therefore, if a school in Wales would like to conduct a 'mega-day' to implement cross-curricular activities, then they may do so. 

Savage (2012) conducted a study which investigated four case studies of cross-curricular pedagogy in secondary schools. He identified that cross-curricular pedagogies can be found in any day-to-day classroom activities, whether it be through the type of assessment used, selection of lesson resources or style of questioning used (pg. 79). This identification contrasts Price (2010) study of holding a 'mega-day' in order to implement cross-curricular activities. In one of the four case studies Savage (2012) observed, he recognised a teacher delivering a successful cross-curricular lesson as they had an awareness of what pupils were studying in other curriculum areas, which enabled the teacher to construct their lesson around it. Thus, supporting Fleisch (2011) findings that effective lesson planning and delivering are engaging individuals, leading to engaging lessons. However, it is important to recognise that the study is too small to implement large changes from. Through Savages' (2012) research, it was found that individuals schools are opting out of National Curriculum framework and creating their own curriculum arrangements. Although it is important to note that this research was conducted in England, it supports the Welsh Governments decision to allow schools to put into actions what best fits them, rather than a nationwide approach. This finding poses the question for further research as to whether a more relaxed approach on the creation and implementation of cross curricular frameworks encourage or discourage teachers to develop cross-curricular implementation strategies?

In support of Savages' (2012) findings, Hayes (2010, pg. 382) identifies 'The Rose Review' (Rose, 2009) as a critical review that identifies concerns within the National Curriculum. Rose argues that a cross-curricular approach to learning is not a formal way of teaching and lacks opportunities to gain fundamental skills in key subjects. Rose continues to argue that learning needs the boundaries which is provided by single-subject teaching. Barnes (2015, pg. 92) supports the Rose Review by suggesting that learners may become unsure of which subject they are learning when involved in a cross-curricular learning approach. The Rose Review goes on to identify that when making cross-curricular links, some subjects have more natural links than others. For example, finding links between music and geography are more difficult than science and technology. Whilst this supports research suggestions of limiting subject involvement to two or three, it completely rejects the transformation set out by the Welsh Government. If practitioners constantly possessed a pessimistic attitude towards creating and finding links between subjects, then cross-curricular learning cannot take place. The design of the new Welsh Government curriculum allows cross-curricular links to naturally flow between AoLE's and frameworks. The Great Teaching toolkit dismisses the Rose Review identification as Dimension 4: Activating Hard Thinking states "Great teachers present content, activities and interactions that activate their students' thinking" (Great Teaching Toolkit, 2020). 


Conclusion
To conclude on this essay, I will reflect on my own experience during PTE1, drawing on research that has previously been mentioned throughout my essay. By reflecting on my experiences, I will be able to identify any further steps needed to be taken. By using Tripp's (2012) approach of taking myself out of the situation to reflect from an outsiders' point of view, I will be able to create an authentic reflection on my experience. Reflective practice has seen a big push in recent years, alongside the Curriculum in Wales. Furlong (2021) recognised that Education in Wales is everchanging, therefore in order for professional development to occur, reflection, evaluation and adjustment is critical. Due to this everchanging education system, the Welsh Government announced five new Professional Standards for teaching and leadership in order to align and correctly reflect the new curriculum, consisting of: Pedagogy, Collaboration, Leadership, Innovation and Professional Learning (HWB, Welsh Government, 2017, Accessed: July 2020). When looking at the five professional standards, the importance of reflection for both practitioners and learners is evidently displayed. In particular, under the Pedagogy standard, there is a standard - 'Reflection on learning' which ensures the teacher "demonstrates an awareness of the importance of encouraging learners' reflection..." (HWB, Welsh Government, 2017, Accessed: July 2020).

When planning my cross-curricular lesson, my mentor and I discussed the importance of each activity having a purpose and ensuring it is building upon previous learning. This is supported by Farmery (2015) statement of "... used as a vehicle for their next steps of learning". I decided to implement the Digital Competence Framework, Languages Literacy and Communication (LLC) AoLE and Science and Technology AoLE. Thus, aligning with suggested research of limiting subject involvement to two or three to gain knowledge attainment (Barnes and Shirley, 2007; Jacobs, 2004; Roth, 2000). Consequently, when delivering this lesson, knowledge attainment and engagement levels was high throughout. Learners were aware of what AoLE we were covering that lesson, and this encouraged them to take responsibility of their learning as they were more involved. However, by implementing the frameworks and AoLE's previously mentioned, I recognise that I gravitated to implementing the most obvious frameworks and AoLE's. Next time I create a cross-curricular lesson I will try and involve other AoLE's that may not be the most obvious, for example, implementing AoLE Health and Wellbeing. By incorporating the less obvious AoLE's, it will enhance my provision of cross-curricular learning. 

The term topic was Natural disasters, specifically Volcanoes in Pompeii. I decided to incorporate Minecraft Education through the HWB website, where there was a pre-made 'world' of Pompeii. Learners were given time to self-explore the 'world', developing their digital competence skills and then have a set amount of time to complete the task, incorporating the LLC AoLE. Minecraft Education is a relatively new apparatus of learning and something my mentor and I knew little about. Reflecting on this particular lesson, it would have been beneficial for myself to have more knowledge and understanding about the software. Although I spent a few hours getting to know the basics, learners knew a lot more about the software than I did and as a result, gave me tips on how to use the software. Thinking back to wider research I have discovered, this supports Rogers (2003, pg. 92) as I lacked a solid foundation in my knowledge when delivering the lesson. Although, my lack of knowledge did not have a negative impact towards learners’ engagement and understanding of the task. Going forward, I will ensure I build upon this and continue to explore Minecraft Education, as it is a great tool of learning and something I would definitely use again but with more knowledge. 
In the reflection process, I recognised that my cross-curricular lesson actually took up the whole day. This is partially because in my class, we taught in a rotational system rather than whole class teaching, but also because the task took longer than anticipated and learners were enjoying the task. As the lesson took all day, it justifies Prices' (2010) decision of holding a 'mega-day' which was solely focused on cross-curricular learning. In my next steps, I will try and ensure cross-curricular learning is implemented through everyday tasks and as often as possible. I recognise that cross-curricular learning does not need to be a big, exaggerated lesson. I would like to deliver a cross-curricular activity in a small and subtle way to investigate whether this has any impact on learners’ knowledge or attainment. 
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