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An investigation into whether there is a correlation between effective teacher feedback and an improvement in student’s attainment in Religious Education.
With regards to educational methods and pedagogy, the world of education seems to be constantly changing. Every teacher wants what is best for their students and as a result there are regular updates to what is considered to be best practice. 
At current there is a focus on assessment for learning, during which feedback is gathered for a student and then improved upon. This feedback can be collected in a number of different ways, including oral feedback, questioning, written feedback and peer assessing. As a teacher, the most basic form of assessment would be a task which is then marked followed by written feedback and this is what I will be focusing on during my investigation. 
After being placed in School X, I quickly learnt that their marking strategies tend to involve the “Two stars and a wish” approach. 
School X is a large school with around 1150 students, which provided plenty of scope for my research. I decided that I would look at Year 7 classes, who are fairly new to the school and to the marking practises, in the hope that they would benefit from this investigation during the remainder of their time in school. The concept of two stars and a wish is used throughout the whole school and has been included in their marking for approximately two years. Its worth had already been proven when I began my research although that did not mean that I could not ensure that there was a correlation between grades and the feedback I was personally giving to the students.
Throughout this investigation, I had three main focuses – whether effective feedback could assist students in improving their grades within religious education, whether students were willing to accept feedback, especially from a new teacher that they barely know, and what it is that makes effective feedback.
In order to answer these questions, I first had to determine what effective feedback was.
A broad definition of feedback could be said to be “any information that you receive about yourself,” (Stone & Heen, 2014) which leads to so many questions. What sort of information? Who is giving this information? How should we be receiving this information? What do we then do with this information?
In a school context, feedback is therefore giving students information about themselves from an educational point of view and based on the work that they have provided as opposed to in a personal manner or in a workplace environment. Feedback can be positive or negative, but research has found that negative feedback leads to the student being disengaged and uninterested as they believe that they are unable to complete tasks due to their ability. This then becomes a closed mind set (Dweck, 2017).
In order for feedback to be effective, it must be altered to fit the student and the student’s learning ability. Each student reacts differently to feedback, some may find red marks to be daunting and therefore unhelpful, whereas other students may react better to this. 
As a result, feedback can also be classified in a number of different ways, the most basic of which being verbal/oral or written feedback. As the feedback is transferred from a teacher to a student, it could be said to come under a “receptive – transmission model” (Askew, 2000). Unfortunately this form of feedback can also be perceived as negative and ineffective. This form of feedback is based solely on the ability of the student, as opposed to the strengths and weakness of every individual child. The feedback is considered to be a “gift” to the student, as opposed to a way for the student and teacher to work together to create something better (Askew, 2000) which is limiting in itself.
Therefore, the idea of ensuring that learning is based on the individual child could be considered to be a constructivist model (Askew, 2000). After completing research on this, I have tried to ensure that the feedback given is in the form of a constructivist approach, which allows students to discuss the feedback and respond to it. Due to the nature of the feedback, i.e. the back and forth of discussion from teacher to student, Susan Askew refers to this as “ping pong” (Askew, 2000). This is considered by many to be an effective way of providing feedback as it ensures that students respond to the feedback, and that the teacher is basing the feedback on the individual child. As a result the student will engage with the feedback, and should implement it, resulting in better work and grades in religious education and perhaps throughout other subjects as well.  
The feedback that I decided to use relies heavily on being implemented by the student. It is a formative feedback known as “Two stars and a wish”, which involves giving students two positives about their work – the stars, and one area for improvement – the wish. This gained popularity after William and Black published their book Inside the Black Box. Many realised the importance of feedback within education, especially since there are clear positive correlations between the development of students, especially those with additional learning needs or learning disabilities, and between higher levels of success within the classroom (Black & Williams, 2005). 
Black and William also made a point of saying that this feedback must be positive. If a student feels that they are unable to complete the work and are not able enough, then they will stop trying in school. As a result they become disruptive and never get the assistance and support that they need (Black & Williams, 2005). This links in with the concept of “growth mind set” which is investigated thoroughly in Mind set: Changing the way you think to fulfil your potential (Dweck, 2017). Dweck suggests that if a student is told that they are unable to complete something, then they will instantly stop trying. The concept of growth mind set is that the students are aware that although they have not been able to complete the work to a high standard, it is a case of “not yet” (Dweck, 2017). Students should always understand that it is a learning experience and they are not expected to know everything immediately. 
This is why the “Two stars and a wish” approach has become so popular in recent years within schools. Students are given a confidence boost and are told that they have done some good work, even if it’s something as simple as tidy writing or good punctuation, but then they are given an area to focus on or a target in order to improve their work. As a result, students are accepting the feedback because they are aware that whilst they are completing good work they can improve, and so are more willing to work on the targets that we as teachers have provided. 
Although this involves written feedback, there is also significant research into the positive correlation between oral feedback and student scores. Whilst I have not been able to complete a formal investigation into the use of oral feedback, I have noticed that students are willing to accept oral feedback as long as it is carefully worded and helpful. Whilst completing assessment tasks, students would state that they had finished the work, I would then ask them if they would like me to read through the work before they submitted it to see whether there was any further information they could add in to ensure that they gain the top marks. All students agreed to this and wanted me to read through their work. Once I had done this I was able to say what they had done well but how they could improve. Every student accepted this feedback and added the additional information in before submitting. 
As a result, student’s levels on this assessment was definitely an improvement over their previous tasks – they had pushed themselves and tried their best to include everything that they needed. When beginning this investigation, I had fears that the students would not be willing to accept my feedback, especially as a student teacher that they had only just met. I began by giving feedback to the students in the hopes that they would begin to trust and understand that I am there to assist them. Thankfully, the classes were very accepting, especially year 7, and were happy to accept feedback, whether it was positive or constructive. The students always tried to implement the feedback and this was evident from the very beginning of my second placement. 
Despite the willingness for students to accept this oral feedback, there are a number of factors which could impact the effectiveness of this feedback. Susan M. Brookhart states that one of these factors is whether the feedback is given in private or in front of peers (Brookhart, 2017). If the feedback is given in an environment where the student is concerned about whether they are being judged by their classmates, then it will not be effective as the student will be concentrating on what others are thinking and saying, as opposed to focussing on the feedback that you are providing.
Another limitation of oral feedback is whether the students are able to implement the feedback immediately. As it is verbal, there is no written record for the student to look back upon, and as a result the student may not recall the changes or improvements that they could make and therefore cannot act upon them – “written feedback has the advantage of being more permanent than oral feedback, so students can review it and use it as needed” (Brookhart, 2017).
Despite these limitations, I feel that this makes it clear that students are willing and ready to accept feedback from a teacher. They want to improve their work and learn, meaning that they are willing to make changes. I have noticed that these changes also tend to be permanent. The students are not making the same mistakes every lesson, but instead are taking on board the feedback and looking back in their books if they cannot recall exactly what the feedback was.
I realised quickly that my fear of students being unwilling to react and implement feedback was unfounded. As a result I was confident in providing written feedback when the assessments were finished. I considered other methods of feedback before deciding to use two stars and a wish. As the students were familiar with this, it was a lot easier to continue using a method that they understood and reacted well to. This therefore meant that I could confirm that students were happy to accept feedback, whether it was from an experienced teacher, or a new one.
Another concern was finding time to be able to implement effective feedback. Not only did I have to find time to ensure that all students work was marked to a high standard without generic comments, but also to give students time to react to the feedback. Harry Grover Tuttle compares designated independent reflection time to taking a car to a mechanic – 
“How would you feel if you took your car to a mechanic looked at your car, wrote out what was wrong and then told you to drive away?” (Tuttle, 2009)
Although this comparison is a little odd to consider, it does make sense. If a teacher is looking at the students work and tells the student to continue doing the work without giving the student a chance to read through and reflect upon their feedback, then the student is likely to never look at the feedback and to continue making the same mistakes, in the same way that the car would continue to be broken. 
Tuttle also suggests that it might be of benefit to create a schedule for feedback. The concept behind this is that students are given a designated time to discuss any concerns about their feedback with the teacher. This also allows time for any verbal feedback, as well as for the students to be able to reflect on their work and on the response that they have had from the teacher (Tuttle, 2009). Whilst this approach seems reasonable and like it has the potential to be incredibly successful, there is still the issue of where this time is going to be removed from. For example, should a teacher allow the students fifteen minutes of a lesson after the books have been marked to ensure that the students respond to the feedback, or should the teacher concentrate on the curriculum that they are already struggling to complete to a good standard? For example, with the new religious education GCSE specification, teachers are struggling to manage the content of the work, are they supposed to give up another fifteen minutes a week to allow students to reflect on their work? It seems to be a vicious circle. 
Although there are evident limitations to the use of feedback within a classroom, there is no denying that it is an incredibly useful tool for teachers to use whilst encouraging students to reach their full potential. 
An extension to this feedback has been suggested to me on both placements. If there is no obvious area for development for the student, the instead of failing to give any constructive feedback, the student should be given a question or extension task to further their knowledge and understanding. This, therefore means that the student is pushed further and will be closer to reaching their full potential by the end of the task. This was noted by Deidre Burke and Jackie Pieterick as one of the five principles to better students work through feedback – 
“Recognising the influence assessment (and by extension feedback) can have on students’ motivation and self-esteem.” (Burke & Pieterick, 2010)
For example, if a student has completed the work, has been given full marks, and there are no obvious improvement areas that need to be worked on, then the students can be given an extension task or question, to show that they are able and willing to push themselves further and develop their knowledge. This once again returns to the concept of a growth mind set (Dweck, 2017), as students need to constantly be open to constructive feedback and willing to broaden their minds and knowledge. This allows the student to stretch their knowledge and be confident in their learning.
Under the school policy in School X, marking must be done regularly to ensure that all work is completed to a good standard. Every student has sheets stuck into the middle of their class books, on which they must review all key assessments. As a result it is part of school policy to ensure that students are given time to reflect on their work after every key assessment. Students must respond to the feedback that was given, correct any spelling and ensure that they worked on this feedback for the next assessment. This was recorded in order to show development throughout the school year, and in some cases throughout key stage 3. 
Despite this, it is not school policy to allow students to have time to reflect every time that the books are marked. Students do not look at the feedback that is provided throughout the class books, and are not given time to complete any unfinished tasks which have been pointed out during marking. As a result the tasks aren’t necessarily done to a high standard and many students are repeating mistakes that could have been tackled at the beginning of the school year. As a result, the books are given ticks and crosses as opposed to genuine and helpful feedback. 
Although, within my department, I have noticed that there is more scope for allowing students reflection time. Teachers are entirely happy for students to spend ten minutes at the start of the lesson looking through their feedback and ensuring all tasks are complete. As a result the books are to a high standard and all feedback is responded to. This means that students have the opportunity to correct their spelling ready for the next task, they are able to understand where they may have gone wrong in the last task, and we as teachers are able to ensure that all students completely understood the topic, especially if there were repetitive mistakes throughout the class, these can then be addressed. As a result the teacher is able to set high standards and ensure that they are reached so that every student can meet their potential.
The department are also currently trialling a new system of marking. In the back of every student’s book there is a sheet glued in with the alphabet printed. Each letter corresponds with a general feedback comment, for example “You have presented your opinion well, do this every lesson,” or “Your work made me smile,” as well as “This is unsatisfactory, please see me.” The students must then respond to this feedback by stating whether they agree and what they will do in order to improve next time.
Whilst I feel this is an excellent way to decrease the amount of time spent marking, it also means that the feedback becomes generic, and therefore loses its worth. Students are less likely to engage with generic feedback, and as a result the feedback is not taken seriously, resulting in a waste of time for the teacher and the student.
Susan M. Brookhart states that feedback should depend on a variation of factors, one of which is knowing your individual student (Brookhart, 2017). If the feedback is based on a general set of comments which are spread amongst all of key stage 3, then how effective is the feedback? Whilst it may work for one pupil, then general comments may dishearten other students and make them feel like their learning is not important or of value. 
As a result, deciding what to do for this investigation was fairly easy, especially after my previous research into Dweck’s concept of growth mind set for a previous assignment. I knew I wanted to focus on assessment for learning and see whether there was a definite way to improve student’s scores. I wanted the investigation to focus on the concept of “not yet” (Dweck, 2017), which allows students to improve their scores by keeping their mind set open and realising that although their first draft may not be up to a high standard, there is still an opportunity to improve and reach their full potential.
I, therefore, decided that I would be looking at whether positive feedback influenced the scores of students within religious education, but the decision was then to choose how this research would be carried out and with which class. 
I decided to focus on feedback in its simplest form – written feedback on a piece of work. This was because it returned to the very basics of assessment for learning and would be relatively easy to see whether there was a correlation between feedback and the scores of the students within my timetabled religious education classes. 
I completed this investigation with my year 7 pupils as they are relatively new to the school and to its marking policies. I thought that if I was able to target this group, it may influence the rest of their academic career. It also seemed to be the easier option, as older students can sometimes be set in their ways and be adamant that they do not wish to listen to the feedback, or even engage with a student teacher that they have only just met. As a result this would have jeopardised my investigation and may not have given me an accurate representation of the potential increase in student marks. 
In order to complete an ethical investigation, I also had to ensure that no class was provided with any advantages or disadvantages so this task was completed with every single one of my year 7 classes. All students were given an opportunity to complete a first draft, given feedback on this, and then given another opportunity to complete a second draft. The feedback was not generic and was carefully thought about to ensure that the feedback was appropriate for the student.
To show development and improvement, I recorded the marks before the feedback, and after. Although there was evident improvement in the work, by noting the before and after marks, it was possible to actually prove the increase in marks as opposed to saying that the evidence suggested an increase. 
The task that I used in order to show development was simple. Students had to take the knowledge that they had learnt about kosher food and create a restaurant menu which contained only food that could be eaten by Jewish people. All students were given a success criteria to ensure that they all knew how to receive top marks, the opportunity to create two drafts, were allowed to use a computer to create the final draft and a chance to discuss and ask questions at any time during the lessons. 
Most of the students followed the success criteria, but not one student received full marks in the first draft. I collected these in and marked the work that the students had provided. They were given a mark out of 25 and this work was returned to them the next lesson. Along with the mark they were given feedback which detailed what they had done well and what they could do in order to get higher marks. Students then had the opportunity to redraft their menus. I gave them the option to also complete this as homework if they wanted to make a digital copy and print it, or if they wanted to spend more time on the work. Most of the students also took this opportunity to ensure that their menus were as good as they could be. 
Then, I collected all of the work from every student and marked the menus using the success criteria that I had already provided to the students. There was evident improvement from the last time I had marked the task.
Whilst the pre-test and post-test data was quantitative, to ensure that there was three lots of data to strengthen my argument and to have a triangulation of data, I also asked students whether they took notice of the feedback that they were given. This data collected was qualitative and entirely anonymous because I wanted the students to be honest. I asked the students to fill in a short exit ticket which asked whether they thought their feedback was useful and whether they took notice of the feedback that had been provided. Even though I tried to ensure this was anonymous by asking students to leave the exit tickets in a pile without names, and with minimal writing so that I would not be able to see which students had written what, I have concerns that some students may have exaggerated their exit tickets. I do not believe that the answers given are an accurate response of the student’s attitude to feedback and even though the results are positive, I feel that there is a chance that this is bias, due to children answering what they think they should be answering. If I was to complete this again, I would probably use a different format, perhaps using an anonymous survey online which the students could do at the end of the lesson.  
Due to my concerns about how genuine the student answers are, I have decided to weight these less against the pre-test and post-test data, and rely on the figures as opposed to the written aspect of the investigations.
I noted the pre-test and post-test figures in a Microsoft Excel file to ensure that I was able to easily access the score and so that the marks could be anonymised in accordance to my ethical approach to the investigation. I have ensured that the core data is secure and password protected so that I am able to remove a student’s information should they request to be withdrawn from the investigation at any point. By using Microsoft Excel, I have the information needed in order to see whether there was any correlation, in an easy to read and understandable format. This programme also gave me the ability to look at the information in the form of graphs, so that the correlation was evident and could not be mistaken. 
The information that I have collected will be stored for six months to ensure that this research is accepted and complete before I delete the data, as is in accordance with the Data Protection Act 1998. Once this time limit has been reached, I will ensure that all data is erased entirely from both my computer and memory stick. 
I completed this investigation over the course of two lessons, but I also ensured that I did this with every class. Due to the nature of school and the ongoing activities, such as the Eisteddfod, it took a lot longer to collect the data that I had anticipated. 
At the beginning of the investigation, I had concerns that I would not be able to complete the tasks effectively due to unforeseen and unexpected circumstances such as Eisteddfod practises, the Eisteddfod itself, lessons missed due to sporting activities and not to mention student illness or even staff illness. Thankfully, this did not cause much disruption but it was difficult to ensure that this research was completed showing a true representation of the impact of the feedback. Some students only completed one draft and therefore their scores are not an accurate representation of the student’s improvement through the use of feedback and have therefore been omitted from this investigation. As a result of this the amount of students that I have been able to use during this investigation has been decreased, which results in a reduction of students that I was able to use for both pre-test data and post-test data. 
If I was to complete this research again, I would change this and complete the investigation over a number of lessons to ensure that the data collected is fair and that there is more data to back up my conclusion. I don’t believe that these changes would impact the results that I have collected from this investigation – I am confident that the student’s would still accept the feedback and if provided with the chance they would implement this.
Another concern was that the results would be negative. The concept of two stars and wish is at the foundation of my marking, and as a result I was worried that I would receive negative correlations which would mean that either my marking was ineffective or the students were unwilling to accept the feedback. Neither of those options are not positive and do not reflect well on my marking and teaching ability. This was not an issue from the data collected from the investigation. The students responded well to the feedback and as a result it can be said that my feedback was effective and my relationship with the students was sufficiently respected for the students to implement the feedback. My main issue with this was that I was not able to really push the students. Although the students completed the task and I provided an extension task, I feel that the students could have been given a harder essay type question in order to really push them to reach their full potential. I would have liked to further this investigation by seeing whether the students react well to written feedback during an essay type question. I have experimented with oral/verbal feedback as mentioned previously, the students were completing an assignment and once the student claimed to have finished, I offered to read through the work to see whether their essays could be improved. Every student that was given this option accepted the feedback and acted upon it immediately. As a result the marks were higher and contained less silly mistakes. 
Despite the effectiveness of oral feedback, I would have liked to experiment using harder essay type questions and written feedback. I wonder whether students would still implement the feedback if the task was more difficult and they were under more pressure. This would be interesting to look at with older students who have already developed their own style of essay writing and have potentially got a closed mind set as suggested by Carol Dweck (2017). 
I feel that for the research that I had planned to undertake and considering the classes that I chose to collect data from, the task that I chose to complete was definitely the most suitable. The students were given a chance to complete extension tasks and there were differentiated worksheets including sentence starters and templates for the students with additional learning needs. Once I had completed the feedback, there was no further assistance or support that I was able to provide unless the student came to me directly with a question. Surprisingly there was very little questioning during the lesson that the students were given to complete their final draft. Students were intent on finishing their work to a high standard to ensure that they reached the highest marks possible and their full potential. I based the task on the abilities of the students and ensured that the feedback reflected this also. I would not change the task for my year 7 group although it really would be interesting to see the difference between the impact on year 7 and on a year 10 group.
I also have been unable to create an effective triangulation of data. The pre-test and post-test data shows a positive correlation between students attainment levels in religious education and effective feedback, but I have been unable to prove that the students increased their levels due to the feedback.
 Although when asked, all students stated that they had followed the success criteria and the feedback provided by myself, I am unsure whether the students meant this, or whether they stated this because they believe that it was the correct answer. 
Due to this, I have decided to give less weighting to the qualitative data that came from this questionnaire. Although I ensured that the students answers were anonymous, I do not believe them to be honest and therefore am not comfortable in saying that students must have followed my feedback because they said that they had in an anonymous exit ticket style questionnaire. It was evident who had followed my feedback from the second draft that the students presented. Every student had improved but there was still some improvements that could have been made and that were noted in the feedback. Granted this was not the case for majority of students, but others could have made further improvements.  
Instead, I have based my findings on the quantitative data that I have collected from the students. I would have liked to present information which was based on three lots of data, but that has not been possible. 
To conclude, it is evident that there is a correlation between effective feedback and the attainment levels of students in religious education. Although this investigation was on a very small level using one small cross section of a school, the evidence definitely shows improvement. Despite the limitations that have arisen throughout the investigation, I am still happy with the outcome. 
Students were willing to engage with the feedback which was my main concern whilst beginning this investigation. This can be shown through the increase in marks obtained by the students during the first and second draft – every student has improved since their first draft. The average mark of the students before the feedback, during the pre-test investigation, was seventeen out of twenty five. Since the students had a success criteria, I was expecting students to have relatively high results, especially as they were able to tick the criteria as they completed the work. 
The lowest mark was twelve. This student was given firm feedback and told that they needed to ensure that they used the success criteria. I went through the feedback with them and explained that there was evident lack of effort in their work. We had a discussion about the written feedback that I had provided and as a result the student then went on to redraft their menu, this time, using the success criteria. I was clear in that the student had some good ideas and an interesting variation of food, but they were still missing a considerable amount of detail that they had been asked to include. The student was quiet during the redrafting and took the menu home to work on further. Upon post-test marking, the student was given twenty marks out of twenty five, which is obviously a significant improvement over their original mark.
The average of the post-test marks rose to twenty one out of twenty five which was an average improvement of four marks, which could be the difference between a grade boundary or the suggested religious education levels. 
As a result, it can be said that the feedback I provided was effective. If it had been generic and unhelpful, then students would not have engaged with it and ensured that it was implemented in their second draft. As well as this, there is evidence that using a success criteria for the students to complete the work, as well as to use during marking, is definitely a good way to ensure that students understand exactly what is expected of them and so that the feedback can relate to the success criteria and therefore make sense to the student. This therefore means that these students respond well to being able to see their targets clearly as opposed to providing them with comments such as “you must work on your punctuation.” All students stated that they had used my feedback whilst re-drafting but I am not convinced that all students were being honest, and instead stated this as they believed that it was the correct answer. I have not used this as solid evidence, for this reasoning, but despite this, there was clear improvement between pre-test and post-test data which suggests that the feedback must have been useful in some form or another. 
Although the department idea of using letters which represent a pre-determined piece of feedback is a good idea and does save a considerable amount of time whilst marking, literature suggests that it will be ineffective. The students do not engage with the comments as they are aware that no time or effort has gone into the marking and so they do not understand why they have to apply their time and their effort in response. It is difficult to ensure that all marking is done effectively, on time and in a way that is personal to every student, but in order for the student to reach their full potential, this has to be done.
If we return to the car example as introduced by Tuttle (Tuttle, 2009), to provide generic feedback to a student, would be like going to the mechanic due to an engine failure, the mechanic stating that the issue was because the tyre was flat, changing the tyre and then expecting you to drive away. It is not a case of “one size fits all” and we are unable to generalise the students, each student has their own strengths and weaknesses and providing ineffective and generic feedback is likely to just alienate the student and suggest to them that their work is not worth any more than some ticks. 
Due to this, I would rather spend time giving students feedback in the form of two stars and a wish and seeing the students improve as time progresses, than give them generic feedback which makes them think that I have not cared whilst marking their work. Although it is difficult to ensure that the work is marked on time and that the students can find value in the feedback, it is important. 
This research has confirmed what I already knew, that effective feedback is a good way to improve the scores of students, not only in religious education but throughout the whole school. It has also confirmed to me that written feedback is actually more effective than verbal feedback as it allows the student to act on the feedback that has been provided as opposed to the student having a conversation with the teacher, listening to the feedback, saying that they will change for the next time, but then failing to do so as they have forgotten because they have not got a written record of this. Despite the fact that verbal feedback can take less time, it can also result in having to give the feedback on more than one occasion before it is acted upon as the students may not have the opportunity to implement this feedback immediately.
I have also been able to prove that whilst feedback is a good way for students to understand what they need to do to improve their work, they must be given time to work on this, otherwise it is a waste of time for both the student and the teacher. Whether they are given designated independent reflection time (DIRT) or asked to redraft the work using the feedback that they have been provided, if the student is not able to act upon the feedback whilst the task is fresh in their mind, then there is no point in marking the work with anything more than a tick or a cross. 
Although this research does clearly show a positive correlation between the use of effective feedback and the grades achieved in religious education, there are also evident limitations. 
One of the main limitations is time. Any teacher will tell you that marking takes a considerable amount of time. Not only does the strategy of “Two stars and a wish” mean that the teachers time is taken but it is also necessary to allow time for the students to reflect on their work and feedback. If we are giving feedback but the students are not reading it, then it is a waste of time. This was highlighted in a report by the Education Endowment Foundation in 2016 who stated that whilst there was no solid investigation into the effect of DIRT (designated improvement reflection time), surveys showed that students appreciate and are happy to accept and implement feedback. Despite this, they found that only 28% of teachers always gave students the opportunity to engage with their feedback (Elliot, et al., 2016). As a result this is pointless and does not allow the students to react or implement the feedback.
As I have previously mentioned, in order for this strategy to be effective, it is necessary to allow time within the lesson for the students to respond to their feedback. If the students do not respond to the feedback, then the target will have to continue and the student will never be able to fully reach their potential as they are unsure what they are doing wrong and the marking becomes a waste of time and resources.
Whilst the department is currently trying to cut down on this workload by using generic comments which apply to most pieces of work, it is possible that this will lead to less engagement with the targets and therefore the students will not be reaching their full potential. On one hand it is possible that a student may perceive a page of notes in red pen as negative and not want to engage with the feedback as a result because they think they have done poorly. On the other hand, students may not engage with the feedback as the red pen on the page is minimal, suggesting that the teacher has not spent much time on it and therefore does not care about the students development. My first placement believed that students would respond negatively to red ink on their work, and therefore implemented the use of green pen whilst marking student work, but still used the concept of two stars and a wish. In my second placement, green pen is used only for peer assessment and therefore it would be entirely impractical to mark the students work in green pen. 
Like with many aspects of teaching, feedback is a two edged sword and the focus needs to be on what the student responds best to. For example, if a student engages with the feedback and takes on board the targets and comments that you have written, then you should spend time ensuring that you give them the same respect and level of dedication. Another student may respond better to shorter and quicker comments and as a result, the department’s strategy of letters may be effective but the student then may require oral feedback to ensure that they understand exactly what the targets are and how they can improve for next time. Feedback is a complete waste of time if it is not explained to the student.
A further limitation is whether or not the student is willing to accept feedback and act upon it. A study similar to this was done by Beth R. Crisp using university undergrad students. The students were given an assignment, then given feedback, followed by another assignment of a similar nature. 66.7% of the students received a grade within 4 marks of their original assignment, meaning that 66.7% of the students had not used the feedback to their advantage (Crisp, 2007). 
As a result, a concern would be that if university students, who are paying for their education in their chosen field are unable to act and accept the feedback given by their university lecturer, then why would an 11 year old act on the feedback? Although in my research this has not proven to be an issue, it is entirely possible that students from other backgrounds or in other schools would not be as easy to encourage to improve. It would also be interesting to see whether the students in the higher years would implement the feedback in the same way, or whether they would behave like the university students. Does this return to the concept of growth mind set? Do the student’s minds become more closed as they age? 
Despite these limitations, it is important that students are given the opportunity to better themselves. If teachers are not willing to spend the time ensuring that the students reach their full potential, then why would the student want to better themselves? Children are easily discouraged and we must be careful to ensure that they do not shut down whilst we are trying to help (Sackstein, 2017) and insist that whilst their work may not reflect their potential at the moment, it is a case of not yet (Dweck, 2017). 
In summary, despite the evident limitations of written feedback, specifically in the form of two stars and a wish, assessment for learning through feedback is definitely an effective way to raise student’s attainment levels in religious education. Although the research was time consuming and involved a considerable amount of working and thinking to ensure that students were not given general and unhelpful feedback, to see the scores rise and the improvement in the work was satisfying. To see the students do well makes the work worth it and I hope and believe that every teacher should have this opinion.
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