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	Target
	What I have done in this assignment.

	Target 1
	Ensure that you engage critically with issues, rather than just state your own opinions.
	Reviewed the issues raised in this assignment with a focus towards criticality. 

	Target 2
	Try to use literature to present different views and to synthesise ideas.
	 Have worked to use literature to support ideas expressed and to display different viewpoints.
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Aim, Focus and Purpose
This paper aims to provide an answer to the question, ‘does role play encourage participation of learners within the foundation phase?’ One of the methods under review included studying a new technique of interaction between pupils and teaching staff with the goal of improving the learners’ confidence. This research area was chosen due to my professional teaching experience (PTE) having taken place with a year 2 class; which provided an enhanced understanding of the children of foundation phase. It is common to find that children between the ages of 4-7 typically have developed their communication skills to varying standards, with respect to their peers, which could have a detrimental effect on confidence and participation. It is for this reason that this paper is focusing on this age group. Reviewing methods such as educational role play may reveal benefits or detriments towards the participation of the more reserved pupils.

Research Context
The class under study was comprised of 29 pupils aged between 6 and 7. This provided a wide enough range of pupil ability to draw fair conclusions on the effectiveness of role play as a teaching method for the scope of this report.
The research question was selected in collaboration with my research partner due to having a shared interest in developing teaching strategies that ensure an interactive classroom to help focus learners. As stated earlier, the question this report aims to answer is: “does role play encourage participation of learners within the foundation phase?” For the observed year 2 class, this involved a lesson where the pupils wrote a fictional roleplay and acted it out in groups of approximately 6. 
For the purposes of this paper, roleplay is defined as any activity when you place yourself into an imaginary scenario, or when you imagine yourself in someone else’s position (Budden, 2020). 


Literacy Review
Literacy was researched and reviewed to understand the impacts of using roleplay as a teaching method to encourage participation, when conducted alongside classroom research. For this literacy review a range of sources were studied. These included journals, scholarly articles, textbooks and official government reports. 

The Council of Europe has outlined that the participation of children is crucial to encourage development into fully functional members of society. They deduce that ensuring children are included in various areas of life, they will develop good decision-making skills, conflict resolution and most importantly strong communication skills (Council of Europe, 2020). I agree with the nature of these philosophies as I believe they are strong methods of implementing the child liberation rights, as set out by the United Nations Convention on the Rights of the Child; notably, that children have the right to gain information and express their views (Desai et al., 2018). The information found in this source is beneficial when viewing child participation as a human rights issue, through which insight to an ethical classroom is gained; however, it does not suggest any methods on how to best facilitate child participation. 

Authors have made various efforts to quantify the links between participation of the learner and their ability. The authors of an article focusing on school participation in association with health and wellbeing said that most participating pupils in the study found they were encouraged to express themselves more in the classroom (Róiste et al., 2012). The study also associated increased participation with higher academic performance. Many participants also stated having better self-rated health and a greater satisfaction in life. It is important to note that with the size and scale of the study, the results shown may not be directly due to an increase in pupil participation, as there could be many other factors that might cause a similar result. I agree with the study, that there appears to be some correlation between a pupil’s participation and their ability. 

The development of skills such as oracy has become increasingly significant, as shown in the Welsh curriculum documents for 2022. The ‘Area of Learning and Experience’ (AOLE) of Languages, Literacy and Communication believes that clear and effective communication is a critical life skill (Welsh Government, 2019). The curriculum documents also declare that learners are given the opportunity and means to explore new concepts and express their viewpoints.

A link between participation and ability in children has been identified in a journal, based on findings from an American elementary school. The study this journal is founded upon reported that children under 10 years old who had been more socially and emotionally involved in elementary school, tended to achieve greater academic success than the more reserved children (Willis et al., 2011). This was measured by high school grades and the personality reports from teachers. In particular, the study found that children who participated more in class activities had greater confidence, self-control and were more curious than the more uninvolved pupils. I think this study puts too much emphasis on ability being purely academic, although I agree that more involved children develop greater levels of curiosity and confidence at an earlier age. It is evident that children also develop a greater understanding of empathy through roleplay, as they must immerse themselves in the situation or characterisation the activity requires (Stinson, 2015).   

However, the article “Student engagement and the tyranny of participation” offers a counterpoint while suggesting there is an important distinction between student engagement and participation. The article suggests that while a student can participate, this will be meaningless if the student is not also engaged. While I disagree with the idea that the principles of engagement and participation are not linked, should this be the case, it makes the argument for teaching roleplay methods all the more important, as students are often much more engaged and active in these roleplay scenarios than they would be in a typical teaching environment (Gourlay, 2015). 

There have been many scientific studies that have tried to analyse the particular effectiveness of using roleplay as a teaching method. One such study was the chapter titled “Using Role-Play to improve Students’ Confidence and Perception of Communication (in a Stimulated Volcanic Crisis)” from the book “Observing the Volcano World” (Brogt, et al., 2017). In this chapter, an experiment was undertaken where a group of university students was split into two groups, and tasked with several identical communication tasks – however half the group was presented with the necessary background information in a traditional lecturing environment, while the other half were informed through an interactive roleplay scenario. 
The results showed that while the lecture-based group performed as expected, there was a notably lesser variance in the results of those students that undertook the roleplay exercise. This showed that while the students who typically underperformed in a lecturing environment benefited from this, conversely the roleplay exercise had a slightly negative effect on the more traditional academically minded students. This trade off would have to be addressed in the implementation of any curriculum shifts. Furthermore, as this study featured university students, its results may not be valid for children of younger age groups, due to the vast difference in personal development. Further research showed that, particularly with young learners, real-world roleplay scenarios can limit a learner's willingness to participate if the chosen topic did not hold their interest (Kusnierek, 2015).
Other sources, such as the article “The Effects of Integrated Drama-Based Role Play and Student Teams Achievement Division (STAD) on Students’ Speaking Skills and Affective Involvement” (Sirisrimangkorn, 2013) made use of roleplay-based teaching methods for other subjects. In this article the students were attempting to learn a second language, and their results show that there was a notable increase in student participation, understanding and confidence. Several students were reported to claim that “they were afforded more opportunities to use what they had learned from the class in a practical way.” (Sirisrimangkorn, 2013). While the results seem to show that this manner of teaching is useful for teaching languages, due to the narrow scope of the article it cannot be said that this would be the case for a wider range of teaching topics. In addition, this article focused on a small classroom based in Asia, meaning the results may differ if this experiment was tried in a region with a significant cultural shift.


Methodology
Classroom research was the selected methodology and the research took the form of a lesson study. The appropriate method for this research was selected with guidance from literature detailing various potential options. It was also important to have a clear understanding of the process of classroom research, particularly due to recent drives in Wales to improve initial teacher education that cite a need to sustain and develop research in the sector (Lewis et al., 2018). Classroom research is the practise of teaching staff making use of the skills and abilities of a researcher in a live classroom environment. Through a survey measuring research activity in Wales (Power et al., 2016) it is apparent, with 90% of the sample agreeing, that research was important for improving teacher education.
The method of classroom research selected was the lesson study; a specialised form of active research that aims to develop teaching pedagogy. This is achieved by having teaching staff fill the roles of both teacher and observer during a lesson created to test the desired hypothesis. Teaching staff use the gathered data to refine or innovate upon a pedagogical approach, support learning and then use this information to assist other teaching staff (Dudley, 2015).
Research has been undertaken regarding lesson studies and, upon review, there are several advantages for using such a method. The method supports reflection on teaching, and enhances the teacher’s observation abilities (Leavy et al., 2016). Furthermore, in this report an improvement was also noted regarding the teacher’s overall subject knowledge, as well as an enhanced personal understanding of the students. It appears a lesson study is more beneficial if it has been personalised for the staff and environment it will operate within. To that end, it is important to have a clear plan regarding data collection, as the method of data collection could vary significantly, depending on a number of factors such as; the focus of the study, the background context of the chosen learners or the size of the sample class.
Upon reviewing these factors, with input from my class mentor, it was decided this study would have a single non-participant observer, as this was judged to not be distracting towards the children, as altering the classroom could affect the learners’ response. The observer would monitor the entire class, whilst directing focus upon three pre-selected learners for detailed observation. The observations were recorded on ‘Learner Participation Observation Schedules’ (Appendix 2). This schedule was created to allow for more detailed observations than ‘yes/no’ responses. A second sheet was also used with a focus on the teacher during the lesson (Appendix 2).  This was to determine if the teacher’s responses had any effect on the outcomes of the research. The nature of this lesson study led to qualitative data being gathered.
For more detailed observations three children were selected as a focus. This selection is critical to the success of the lesson study, as a potential drawback of this method is that general observations can make it hard to gain detailed results, which can make it difficult for teachers to share the results with others (Midgette et al., 2018). The learner’s selection was related to their oracy ability, with the distinction between pupils determined by observing the children in previous classes and from the guidance of their teaching staff. One child would rarely be vocal in class, another learner was displaying signs of increasing confidence and the third learner was to be frequently vocal in class. This focus group provided feedback in an interview format directly after the lesson. All data gathered was qualitative, due to the selected research method and the selected learners age range.
The questions (Appendix 4) were created with the goal of making the learners comfortable, with additional effort taken to ensure that the children did not feel as though they had to respond in a certain way. The age range of the learners also necessitated keeping questions understandable and concise to gain useful feedback. Opening questions were designed to develop an understanding of the pupil’s enjoyment and emotional response to the lesson, while further questions were focused on the idea of roleplay and how the learners felt about using this method and if it could be useful to them in future lessons.
Once the lesson was complete the researcher would then reflect on the lesson using Gibbs’ Reflective Cycle. This model of reflection was chosen due to guidance from university and teaching staff (Appendix 6). Through reflection possible improvements to the teaching practice and the lesson could be made, while also providing a useful method for recording other incidents that occurred during the lessons.
The lesson study was designed with the goal of gaining comprehensive understanding of the potential of roleplay as a method of teaching. The observations, interviews and reflections all focused around gathering qualitative data. It is also important to recognise that the group of selected learners provides a sample size of around 10% of the class, as this ensures adequate time for both observers and the teacher to gain the necessary information. In our study this method would be carried out twice for two different key stage one classes; reception and year two. In these lesson studies the roles of observer and teacher would swap so that the teacher would have additional insight for the class they are on placement with.


Ethical Considerations
It is important to consider the ethical implications of performing a lesson study. An ethics form was submitted and approved by the Research Ethics Committee at the University of Wales Trinity St David. The form identified potential risks and gave methods to overcome these issues, adhering to all applicable documents including ‘UWTSD Research Ethics & Integrity Code of Practice.’ (University of Wales Trinity St David, 2017).

Potential risks included a negative effect on pupils’ self-esteem if they were not to take part in the lesson. To mitigate this the whole class was involved in the lesson with only three pupils selected for the focus group. Another risk regarded pupils feeling pressure to give ‘correct answers’ to the interview questions; to prevent this it was made clear to all learners that there were no expected answers. Anonymity and safeguarding are other risks which were handled by following the school’s safeguarding policy and ensuring GDPR regulations were met.

 







Lesson Study Results and Analysis  
During the lesson, all children were able to participate in accordance with ethical considerations (Appendix 1). 
In the first lesson study (LS1), which I lead, Child X refers to the most confident learner from my focus group, Child Y the intermediate and Child Z the least willing to participate due to shyness. It was observed that while the level of participation displayed by each child varied, it was not in accordance with my expectations. 
The most confident learner selected, Child X, did not appear to be very engaged before the lesson and through its introduction. Both Child Y and Z appeared focused and interested during the introduction to the lesson. 
The observer of LS1 noted that the three pupils all engaged to varying levels with their peers. Child X did not participate as previously observed, they were much more reserved and less outspoken. Child Y and Z both participated in the activity when directed; with Child Z participating more than usual and showing more excitement for the task than the others. 
Upon reflection several methods of improving the lesson were apparent. One such method was to increase the time available for the activity, allowing for a focused planning lesson followed by the roleplay activity. In a future lesson I would also encourage the children to create costumes and/or props to encourage creativity and enthusiasm. Through reflection with my mentor and research partner, several of the suggested improvements were implemented for lesson study 2 (LS2). For example, one change I made during my lesson (that was then also used in LS2) was the suggestion that learners stop trying to create a shared narrative within their groups, but rather focus on acting as their individual characters. This was suggested to make better use of the time available in both lesson studies, and to aid the younger age range of the LS2 class.  
After the exercise the focus group were interviewed to gather feedback and results to compliment the results gathered during the observation. However, it was a challenging process to host effective interviews with foundation phase learners, and in the future effort must be made to ensure questions are as clear as possible for the age range concerned. During the process of these interviews the chosen pupils acted in a similar manner to the lesson studies, unlike our predictions on their input and behaviour. Child X, who was selected due to their willingness to participate in class, was uncommonly reserved in their interview, whereas Child Y offered input to a limited extent which was in keeping with predicted expectations. Child Z, selected due to their limited confidence in class, was a good participant when directly asked a question. This process of interviewing the children provided limited evidence in favour of the research question due to the scale of the study. 
The method of review was selected to aid reflection of the lesson study was Gibbs reflective Cycle (Gibbs, 1998) (Appendix 6). The purpose of the cycle is to structure learning from experiences. It provides a framework in order to examine what occurred and the cyclical nature of the steps allows for the repetition of all stages. The steps used in this reflection are: a description of the lesson including my feelings and thoughts; an evaluation of positive and negative outcomes; analysis; conclusion, regarding the learning outcome and the creation of an action plan displaying what changes I would make if I were to repeat the task. The process was beneficial as it allows for comparison between reflections because it made results more valid and reliable.
LS1 occurred just after break, meaning the class was unsettled and not very focused. My research partner acted as the observer and the normal class teacher was present, although neither interacted with the pupils. I gave an introduction to the task before moving the class to an open space room. The class was split into groups of roughly six learners and they chose their own roles. This choice limited the amount of time available for the roleplay performances; which led to me altering the lesson plan as outlined above. The learners were initially timid due to the nature of the new teaching scenario, although it was observed they appeared to genuinely enjoy and respond positively to the activity.  My aim throughout was to include all the children to allow them an opportunity to develop their confidence and oracy through active participation in the task. All feedback I received was positive, with both the teacher and observer noting the children were at ease and understood the activity. The class commented on their desire to have a lesson like this again. 
An improvement noted for LS2 was to delegate out characters and a narrative to give learners more time to act out the roleplay. This study should be repeated multiple times to increase the reliability of results. LS1 could have been improved if there was more time available, so the children could have developed their characters and story more, which would have eased their initial timidness. Each group received roughly the same amount of support, which was more than I had originally anticipated. Additionally, a key area of importance is the enthusiasm of the teacher. If the teacher is very engaged and encouraging the students tend to reflect this behaviour. 


LS2 was carried out with a reception class in the same school. The focus group had the same criteria, this report refers to the second focus group as Child A, B and C, as most to least confident respectfully. I acted as the observer in LS2 and it was evident the majority of the class were engaged with all parts of the activity, however the levels of participation varied significantly amongst the class.
LS2 took place after break and the learners were relatively focused. During the introduction Child A and B were very excited and focused on the task, although while Child C was unfocused, they were excited, seemingly with the interactive aspect of the lesson. The class was split into groups as in LS1, and most seemed able to carry out the exercise with some input from the teacher. Unexpectedly, Child A was disengaged with the majority of their group and did not respond to direct questions from the teacher. To counteract this the teacher had to provide extra support. I approved of this solution, as research has indicated that the presence of support staff was beneficial towards increasing classroom engagement and reducing off-task behaviour (Bassett et al., 2009).
During the roleplay performances the children all behaved differently. Child A refused to speak but was willing to do actions for their character. Child B was initially timid but overcame this and seemed to enjoy performing and watching the other groups. Child C was very eager and focused during their performance but lost focus when other groups were performing. 
The interview after lesson study 2, while still not convincing in its significance, received more predictable responses than the prior lesson study. The two more confident learners in class displayed more of a willingness to participate with more detailed responses. Child A limited their responses, potentially due to the willingness of the others to respond. The pupils provided minimal responses to open questions and often required more directed questioning to provide a more detailed response.  
I have similar recommendations from LS1 in order to improve LS2; notably giving the class more time to prepare and also more time to act out their roleplays. The topic for the LS2 roleplays was space, but as no class time had previously been dedicated to outer space, the young children had limited knowledge and understanding to base their roleplay on. 
[bookmark: _gjdgxs]Several differences were noted between the two classes that took part in the lesson studies; however, it could be said that most of these were due to the difference in age between the two classes. For example, the learners of LS2 were observed to be more supportive of their peers in their roleplay acts, as well as being less self-conscious overall - often creating much more imaginative scenarios. It was also observed that the LS1 class had much more developed dialogue and scenarios, which could also be attributed to the development expected with an older class.

Discussion of Research Findings in Relation to Literature and Research.
From a New Zealand study on using roleplay in education (Brogt et al., 2017), I learnt that activities such as roleplay in the classroom will encourage all pupils to participate, although the pupils who tend to achieve more academically, did not respond as positively to interactive lessons. This is not the trend I originally expected; however, it is supported by my obtained results, wherein Child X and A were the least engaged in their respective studies. 
From the information gathered from the lesson study; which includes the observation schedules, interviews and reflections, it is a fair assumption that roleplay as an activity does influence the oracy of children in the foundation phase. Due to the scale of this research, the full extent of this influence is not conclusive. 
The results from the focus groups show that the children previously identified as the least orally competent appeared more confident in their abilities than the learner who in standard lesson scenarios would have been more vocal.
As every child was able to partake, in varying amounts from vocalising or giving physical attributes to their character, it is evident that pupils are enthusiastic during activities of this nature .It was clear that the more expressive and enthusiastic I was as the teacher, the more enthused and willing the class was to participate. This was apparent both when interacting in their groups, with staff during the planning section and when performing in front of their peers. To ensure this study was fair and the results were not pre-emptively altered, I provided the same level of support to all pupils throughout the lesson.
The strengths of the methods selected included the clear enjoyment of the children, which was one of the most visible aspects in the lesson studies with children displaying focus throughout the majority of the lesson. Another positive was that it was a constructive way of increasing an understanding of empathy, by encouraging the learners to think like another character. An article concerning the development of empathy in a classroom as a strategic response to bullying, suggested empathy can be described as awareness into the internal state of another person and how you decide to emotionally respond to them (Good et al., 2011). This is an important skill for children of this age range to develop as it increases the likeness of them progressing into healthier adults, who can form better relationships (Hoffer et al., 2018). In my opinion, leading the lesson in an open environment allowed the class to be more imaginative as it provided them with a different perspective from their normal atmosphere. Research indicates that pupils gained confidence and competency through use of roleplay (Kusnierek, 2015). My experience with the learners during my study is similar, notably that there is a directly proportional link between participation and oracy development. 
The limitations of this method included the time and resources available. I think if the lesson had been longer than 60 minutes, there would have been more visible and valid results, as less staff interaction would have been required. This method has its drawbacks in relation to obtaining meaningful results. The process of interviewing the focus group following the lesson is only useful so long as the children give full honest answers, which is difficult to police, meaning the results may not be reliable. As the children were answering open-ended questions, the results are not quantitative and so are not as statistically meaningful.



Conclusion
In conclusion, based on the extensive research of relevant literature, and upon reflection and analysis of our results, it is fair to conclude that roleplay does in fact encourage participation of learners within the foundation phase – to a limited extend. From our analysis we observed that the learners previously judged to be the least likely to participate, would often participate to an unexpected degree. This was made more noticeable by the opposite being true for the pupils previously judged to be the most likely to participate in a regular classroom environment. While several of the methods used in our lesson studies were adequate for the task at hand, there was certainly ways we could improve upon them, given additional time and resources.
For example, while the created observation schedules were beneficial for gathering qualitative data from the focus groups, they were limited in their ability to allow us to gather quantitative data. However, it was noted by both researchers that by dealing in qualitative data the schedules did allow for easier recording and processing of unexpected observations.
Interviewing the children was the least beneficial data collection method, which was not aided by the learners’ age range. It was quickly apparent the foundation phase learners tend to struggle to provide detailed responses. Furthermore, there were also attempts to ‘appease’ the teacher by answering in a manner that appeared correct. Due to the age group of the learners it was hard to gather data that could be used in a meaningful way, as was done in the study by Kusnierek while working with university students. (Kusnierek et al., 2015).
The reflection cycle used for this lesson had the strength of covering a wide range of areas while ensuring a degree of criticality remained. This cycle however was hampered by the time constraints of the project, as its effectiveness would have increased dramatically with each new lesson study carried out. Unfortunately, it was only of mild benefit in our study, allowing for changes to be made in LS2, based off what was discovered to work and not work in LS1. Other potential methods of reflection were reviewed with my research partner, however, again due to the time constraints of our study, piloting any such methods, would not have been feasible. It would have been beneficial for my partner and I to experience alternative methods, such as interviewing pupils in action prior to this lesson study or evaluating the effectiveness of the review cycle over multiple lesson studies.
Future lesson studies will benefit from my growing experience in using various data collection methods. In relation to roleplay, the intent is to gradually introduce the concept over a period to make the idea appear natural to my class. During such a lesson I will maintain a high level of enthusiasm due to my and other available research that displays the teacher’s response has a significant impact on class participation. With further school experience, I intend to focus 

on developing other methods for children to develop their confidence to participate more in lessons and develop their skills with the increased interaction with others.
The experience of the lesson study has potential benefits that are not all only focused on the research area of roleplay. I was able to observe other professionals and receive my own useful feedback, allowing me insight to the situation from another point of view, to aid in my development. Discussion with the children also led to further understanding of positive interaction between learners and teacher. The ability to work with a research partner was also beneficial moving forward, as it helped develop an understanding of how necessary communication is in growing as a teacher.
As mentioned earlier there are several changes I would implement if repeating this process. For example, in future the focus would be on creating a more structured narrative to provide greater context to the class, the lesson study would occur over the course of several lessons and in an effort to further encourage participation, an environment in-keeping with the roleplay would be selected. 



Recommendations
Considering the research undertaken I believe that roleplay is a potential method for improving oracy in foundation age children. This is an encouraging sign as it is an area that children appear to enjoy and can be altered for different lessons. The strongest observation, however, was the impact and importance of the teacher’s reactions and responses to the activity. As visible on the observation schedules, children appeared more confident and engaged when the teaching staff were more heavily involved in the activities.
As mentioned above, my recommendations for repeating this study include repeating the study with the same class for several lessons to gather more results and possibly including additional classes into the study to get a wider sample size. Furthermore, I would recommend that the roleplay exercise be more structured when working with foundation classes, as this would help ease them into the lesson. If these changes were made more accurate information could be gathered, to help definitively rate the effectiveness of using roleplay as a teaching method in regards to improving participation.
If these changes were to be implemented, lesson studies undertaken, and the results gathered and analysed, this could help equip teaching staff with an exciting new method that may help children who traditionally would not benefit as much from regular teaching practises. However, based on the results found in our study, further research is required, as this technique does not work as well for some learners as it does for others. 
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