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	The following assignment will explore barriers towards education through a global perspective. Research and legislation will be analysed with reference from local and international governments, with a strong focus on the educational perspective within Ethiopia. In addition the assignment will demonstrate the importance for a sustainable global education. Finally the assignment will evaluate the research while discussing any possible recommendations for improvement, resulting in a way forward. Tomasveski (1998) quotes "Education is the key to unlocking all the other human rights." 
According to Cregan and Cuthberth (2014, p.4) the definition of a child or childhood was previously a widely differed concept globally, due to different theoretical socialisations around the world. (Ekundayo, 2015, p.1) comments that the notion of a child having rights is revolutionary, that it used to be presumed that children were incapable of comprehending what adults can and therefore were to be controlled by their parents.  In addition Cregan and Cuthberth (2014, p.4) stated that the need for the reform in the treatment of children slowly altered throughout the 19th century which finally led to the proclamation of the United Nations Convention on the Rights of the Child [UNCRC, 1989]. (Bhahba, 2006), describes the UNCRC as being a keystone in the constructions of childhood and the globalisation on the view of a child being regarded as a specific form of human being. This was in replacement of the League of Nations in Geneva; The Declaration of the Right of the Child [LON] (1924), cited by (Ekundayo, 2015, p.1). (Charter for Comparison, 2017) comments that the LON was the first document which issued the legalisation of the responsibility of adults towards children. (Bueren, 1998, p.6) explains that the Declaration in 1959 on the rights of the child was the international springboard needed to initiate a convention. 
(Save the Children, 2018) underpins the UNCRC, Article 28 which states that every child has the right to an education, with access for equal opportunities, in addition that there must be financial aid for those who need it. However, how much aid is really being provided?  (UNICEF, 2017) found that one in five children in North Africa needs humanitarian assistance, 90% of those children are living in conflict bearing countries. (UNICEF, 2015) states that the charity raised £100.7 million, provided 14 million vaccines to protect children from tetanus and provided access to clean water, sanitation and nutrition. Finally UNICEF has empowered children with education, as they believe that education allows children to attempt to stop the cycles of poverty and disease through generations, cited by (UNICEF, 2015). The (African Union, 2019) states that the African Charter on the Rights and Welfare of the Child [ACRWCR, 1999] is the comprehensive tool used by the African Union to enforce the rights and welfare norms of a child. The ACRWCR much like the UNCRC’s Article 28, believes in every child having the right to an education, such as ACRWCR Article 11; to develop a child’s well-being, personality and to reach their fullest potential throughout education. The article Includes the reinforcement of African traditions and values, while stating the responsibility of ensuring reasonable adjustments are made for any child with disadvantages is that of the Government, cited by (African Union, 2019). Although the two tools are mostly similar, (Ekundayo, 2015, p.6) argues that the definition of ‘child’ is seen differently between the two, that the ACRWCR defines childhood as completed when married, irrespective of age, this is inevitably a barrier against the child’s education if married at an early age.  
 In comparison (UNICEF, 2017) found that 76’000 people signed the petition to hold the responsibility to protect children living in war zones and conflict should be that of the Prime Minister. In addition some would argue that this and article 28 of the UNCRC needs to stipulate that every child has the right to receive a quality education which is adaptable, accessible and acceptable, stated by (Right to Education, 2018). Universal Declaration of Human Rights [UDHR, 1948] Article 26: the right to an education, affirms that the right to education is fundamental, that education can enable individuals to gain the power to be out of poverty and to develop their socio-economic status, cited  by (NYU Global Institute for Advanced Study, 2016). Furthermore the UDHR believes that education holds the potential to create tolerance and peace through the common respect for human rights and freedoms, between religions, races and nationalities, cited by (NYU Global Institute for Advanced Study, 2016).  
(UNICEF, 2015) found that in the United Kingdom [UK] 1.3 million children attend schools which implement the importance of rights at the heart of their culture, in comparison to 55 million children in Africa not even attending primary school. However in contrast, (The Dakar Framework for Action, 2000) found that since the launch of the mandate, (Education for All, 2015), records show that 84 million fewer children in Africa are out of school with 52 million being girls. In addition (Fox, 2019) mentions that the Yellow Movement, a group of feminists supporting women who are battling discrimination through education and empowerment; are a movement working on stepping towards culture change which should in effect increase the number of girls in education, cited by (Fox, 2019). Furthermore (The Dakar Framework for Action, 2000) describes the aim (Education for All, 2015) is to meet all individual’s learning needs on a global scale by 2015. (Education for All, 2015) was a global initiative organised by the United Nations Educational, Scientific and Cultural Organisation [UNESCO], cited by (Unterhalter, 2015, p.179). In relation to the UNCRC, Thompson (2015) supports the mandate when expressing the functionalists perspective of education; that it provides equal opportunities and is meritocratic. Whereas, Thompson (2015) describes the Marxist view on education as being oppositional, they argue that education is not meritocratic, that it’s only children of high income families who receive a quality education. Is this right when nearly 55 million children are going through life without primary education in the 21st century?
(Unterhalter, 2015, p.179) found that education had a noticeable value in the Millennium Development Goal [MDG] framework, with two goals being associated with schooling, According to the (United Nations, 2019) the MDG was a form of blueprint devised by the world’s governments, which issued eight millennium global goals to achieve by 2015, goals such as (Education for All, 2015) or ending poverty. (Benavot, 2016) found that due to the global initiative being ambitious, it led to the need for a new education mandate;  Agenda for Sustainable Development, 2030; which will attempt to resolve any remaining inequalities and will be monitored, cited by (Benavot, 2016). Facts published by (UNESCO, 2018) found that despite their adoption of the Sustainable Development Goals in 2015, there has been no progress of decreasing the number of children out of school; data revealed that one in five children are still out of education. Therefore there are still children suffering and not receiving their right to education, there are multiple barriers which may affect a child from gaining an education, such as; poverty, lack of support system, low self-esteem, fear of being violated, war and conflict, trafficking, slave labour or lack of language, as cited by (Tafere, 2014, p.120). Who continues to write that children living in poor communities such as Ethiopia have high aspirations due to their quality of life and or living in poverty; that children in Ethiopia can work hard towards their high aspirations but yet still fail due to lack of resources or support at home, cited (Tafere, 2014, p.120). However some would argue that these aspirations need to be ‘reoriented’ as they are unrealistic, in contrast (Tafere, 2014, p.120) believes that children’s aspirations need to be raised with appropriate support; instead children’s capacities are being hindered, cited by (Tafere, 2014, p.120). Davis (2017) argues that irrespective of developing countries, the social model has had a predominant impact as it continues to promote the segregation of barriers towards education. Whereas (Madoka, 2003, p.21) states that the capabilities approach as founded by Amartya Sen in 1980 is still a sound theoretical approach towards education, which believes that education has the power to enhance children’s capabilities and opportunities. In addition, Nelson Mandela believed that education could be utilised as a positive weapon to impact the world, cited by (Welsh Government, 2008). 
Vygotsky’s workings would suggest that the child needs to develop an idea of the social world around them to be able to make discrepancies between what they have experienced and what they have learnt, cited by (Lui and Matthews, 2008, p.390); unfortunately this was a barrier in which children were facing within this class in Ghania. Coldeway (2018) described the practitioner’s strategies as being innovative when he drew a Microsoft word application on a blackboard for his pupils. The children in this class were unable to experience the application in person but their practitioner took reasonable adjustments to ensure they had some form of idea, cited by Coldeway (2018).  (Save the Children, 2018) found that children in Ethiopia feel that the Save the Children programme has helped them develop their skills, such as maths and reading. It issued that teachers highly regard support sessions about health and nutrition for children: they stated that it helps children to learn better hygiene skills, while boosting their language and literacy skills; (Save the Children, 2018) programme also funds training for improving teaching methodologies. 
 (Education in Ethiopia, 2015) in its discussion on education reducing poverty found that children in Ethiopia want a quality education due to their high aspirations. This is in contrast when comparing to children from the UK’s and their perspectives on education; this is supported by (Adams, 2014) who found that David Laws, the Minister of Schools in the UK stated that Britain is now a nation of low aspirations, unfortunately this can be a barrier which children in the UK may face. Piaget (1989) states that children need to first observe contiguity between outcomes and desires, both successful and failures, without these children are unable to form connections of their own. These capabilities would support children who experience low aspirations, cited by (Stipek et al, 2013, p.1983). When discussing the comparison of children’s aspirations in both the UK and Ethiopia can also be linked to how the children’s parents, carers and role models affect the children’s self-efficacy. (Education in Ethiopia, 2015) discovered that their parents want an education for their children as they know that they need it to gain knowledge and independence, striving for them to aspire further than themselves. Whereas according to the (Welsh Government, 2016) the need for a guidance for practitioners within schools to help improve the involvement of parents and extended family in their children’s educations; Family and Community Engagement [FaCE] a guidance for practitioners in Wales. On the other hand, despite the high aspirations of both the children and their parents in Ethiopia, as mentioned by (Education in Ethiopia, 2015), half the children are still being failed throughout their education. The Vice Principle of a renovated school in 2008 stated to (Education in Ethiopia, 2015) that their teaching strategies will be altered and their teachers will be trained to further their skills. Goodman (2002) adapted the iceberg model of culture which is a systematic thinking tool reflecting what we as people process when constructing our own successes, the main steps of the tool are; assumptions and beliefs, influential patterns and observation of patterns in behaviour, which all accumulate to the final event; achievement or success, which is witnessed by others. Goodman (2002) found that we can become frustrated when someone only appreciates the final event rather than appreciating the efforts it took to achieve. This can often be in relation to the children still failing in the Ethiopian school due to poor teaching strategies, these children are not receiving appreciation for the efforts they have given regardless of succeeding or not.
Children globally are faced with the barrier of low self-esteem, as Maslow’s Hierarchy of needs (1943) , cited by (Mittelman, 1991, p.120) would suggest, humans need for comfort, positive well-being and security can impact their abilities to function, without these we struggle with our self-esteem. However (Joan, 1999, p.167) would argue that self-actualisation is an on-going process. In addition, children from Ethiopia may face barriers such as; living in poverty and fear, working hard labour on top of studies or not having a support system, all  barriers which can set children up to fail, according to (Education for Ethiopia, 2018). The teaching conditions can affect children’s education as the teacher ratio is low, this causes failing students to become lost, which is a consequence from little or no funding for the schools, cited (Education for Ethiopia, 2018). Finally (Education for Ethiopia, 2018) states that many of the children’s resources are in English, most pupils are EAL and this can create a barrier on the children’s access to information. The Department of Education and Skills (2002), cited by Zarobe, Y et al (2011) found 20% of UK companies have reported a loss in business due to lack of cultural and language skills. Zarobe, Y et al (2011) also commented that bilingualism provides vast economic benefits for both employees and the wider community. However this is not being capitalised argues (Education for Ethiopia, 2018); in addition the Welsh Government have their agendas when they promote the use of the “dying” language, according to the (Telegraph, 2013). 
When reflecting upon various barriers towards education, a prominent barrier which some children may face is gender inequalities, Aikman and Unterhalter (2005) write that females living in Ethiopia are often expected to take on traditional roles as majority of Ethiopia is based on prominent agrarian society, resulting in young females leaving education and possibly entering a forced marriage. Africa as a nation holds the highest rate of child and forced marriage; despite it being illegal it is common practice with 40% of girls being married before reaching adult age, cited by (Fox, 2019). Who also continues to comment that Ethiopia is still striving for gender equality and has had positive results; The Prime Minister of Ethiopia is now making a stance by employing women in powerful roles; including the first female president. (Fox, 2019) also mentions that Ethiopia has recently gained equal gender representation in cabinet, taking positive efforts to stamp out the patriarchy from society. The UN Agenda 2030 insists that underpinned by the Sustainable Development Goals the promise is the gender gap will have closed by 2030, cited by (UNESCO, 2018). In comparison (Stromquist, 2006, p. 141) found that despite social feminism being dominant in Britain, both social and radical feminists perspectives express the detection of limitations for female’s conditions to be improved throughout education. However (Stromquist, 2006, p. 141) argues that women-ran institutions have provided both educayion and subsequently social change for females, while incorporating a positive milestone away from female subordination. The Stereotype Content Model [SCM] adapted from Fiske et al; perceives feminists as envious prejudice; a perceived combinational level of warmth and competency against the SCM, describes feminists as having emotions similar to jealousy and envy, as cited by (Schwind, 2019). This complies as feminists are fighting a battle to close the gaps of inequality, as mentioned by (Stromquist, 2006, p. 141).
Functionalists such as Durkheim believe in the institution of education and that it can help create social solidarity through individuals gaining a sense of community by sharing the same values, cited by (Martin and Pickering, 2012, p.24) this is especially viewed when discussing the concept of the Education for Sustainability and Development for Global Citizens, [ESDGC] a global initiative which was set out in the First Earth Summit in Johannesburg in 2002, cited by the (United Nations, 2019). It understands the need for children to be appropriately protected and prepared for the world, to develop ethically informed global citizens, cited by (The Welsh Government, 2017). (The Welsh Government of Wales Act, 1998) stated that educational institutions are duty bearers to promote sustainable development, in awareness of this statement the Welsh Government in relation to the UNCRC adopted the promotion of the ESDGC throughout practice. As supported by the Welsh inspectorate, (Estyn, 2014) who now require inspection of the educational institution’s promotion and implementation of the ESDGC. Cole (2008) comments that practitioners were expected to engage children in culturally diverse experiences which will enable children to evaluate their values; furthermore children gain the skills to challenge injustice, discrimination and prejudice, said by Cole (2008). For example, in practice; practitioners incorporate the ESDGC into the curriculum and the (Inclusion Policy, 2019). The policy also encourages practitioners to display key information regarding the ESDGC in an eye catching and desirable way. Another example of promotion of the ESDGC is the work educational institutions can contribute to each other, as a form of globalisation. In practice, the educational institution has strong ties with other institutions in Italy, Africa and Poland, the work that practitioners do to aid these institutions give the children within the institution awareness and knowledge of European and developing countries, with association to (Mellon Educate, 2019). Piaget’s theory (1989) of constructivism would support the hypothesis that through this process, the children are able to form connections by distinguishing similarities and differences between themselves and others around the world, Piaget’s constructionist view is evident here as the children are producing knowledge by connecting meaning to experience, cited by (Mcleod, 2018). 
Increasing awareness and implementation of the ESDGC will finally result in education sharing the capabilities of being ethically informed citizens to the children receiving it. Donaldson (2015) also believes in this process, as his proposal is that the curriculum should shift towards implementing four purposeful areas which are all underpinned by the ESDGC and strives to the shared goal of preparing children to be ethically informed citizens of the world. (Welsh Government, 2017) stipulates that Donaldson’s Successful Futures (2015) is the way forward for education in Wales; Donaldson reports that due to technology, people and society are changing, so do our teaching strategies and methods need to, cited by Donaldson (2015). 
In conclusion, it is evident that children have the right to education, irrespective of gender, age, religion or race as stated by [UDHR, 1948] Article 26; however it is also evident from this assignment that countless children are still not receiving this basic human right. Global initiatives have failed to create global prosperity; therefore the implementation of the Agenda 2030 is imperative. Benavot (2016) states that the reform policies need to explore equity, efficiency and effectiveness, (UNESCO, 2016) supports this by stating we must act with a sense of urgency and commitment to protect the rights and lives of the child. Devised from the research, some recommendations for a way forward are; educational resources translated in different languages and increased technology provisions, these according to (Education for Ethiopia, 2018) will enable children to gain further knowledge, increasing their chances of prosperity. As argued by (Education in Ethiopia, 2015) the children and their families are eager to prosper, therefore the UNCRC and ACRWR have their work cut out for them to continue to strive and battle for what is right. Although as (Ekundayo, 2015, p.16) states, both the UNCRC and ACRWC have impacted greatly on millions of children’s lives worldwide, recognising them as holders of rights and contributors to wider society. Finally the positive promote of the ESDGC is contributing towards what Donaldson (2015) describes as successful futures. 
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