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Assignment Title: 
Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.




Professor Graham Donaldson identified within his Successful Futures Report that education must provide opportunities for students to develop curricular and wider skills, including creativity (Donaldson, 2015; Welsh Government, 2015). Donaldson explains that the Curriculum for Wales 2022 is intended to support the change from learning about a topic, to learning to do something related to the topic (Donaldson, 2015; Welsh Government, 2019a). This supports the concept of providing teaching and learning opportunities that are meaningful and relevant to students’ development of understanding. Meanwhile, the Curriculum for Wales 2022 is geared towards ensuring teaching and learning opportunities are relevant and support the four core purposes of the curriculum (Donaldson, 2015; Welsh Government, 2019a; Welsh Government, 2019b). The four core purposes are recognised as: to be ethical, informed citizens; to be healthy, confident individuals; to be ambitious, capable learners; and to be enterprising, creative contributors (Welsh Government, 2019). Primarily, it is the last of the four purposes that supports this assignment, however it is worth noting the interrelated nature of the four purposes. 
It is generally recognised that partially due to its grandeur and its potential scope, creativity is not only difficult to define, but even with a definition the concept is still open to interpretation (Desailly 2015; Joubert, 2001; Wilson, 2009; Davis et al., 2012). For instance, the term creativity is often associated with expressive arts, however creativity can and should also be associated with other aspects of our lives (N.A.C.C.E., 1999). According to Barnes (2015), creativity is an ability to develop an imagined or existing idea into a new and valued idea, meanwhile N.A.C.C.E (1999, p.30) argue that to demonstrate creativity, one must “produce outcomes that are both original and of value.” Due to the wealth of definitions available, the definition of creativity that will be adopted for the purpose of this assignment is the definition supplied by N.A.C.C.E. Meanwhile, Bacigalupo et al. (2016) identify that enterprise education is another concept that is often interpreted in various ways (Millard, Menzies and Baars, date unknown). Despite these varying definitions, it can be presumed that enterprise education intends to equip students with skills that will aid their academic and career successes (Millard, Menzies and Baars, date unknow). 
In 2016, an article published on the World Economic Forum claimed that by 2020 creativity would be one of the top three skills needed in the workplace (Gray, 2016). The reasoning provided is that advances in technologies, robotics and general approaches to work will require workers to demonstrate and employ greater depths of creativity in order to benefit from these advances (Gray, 2016). In concurrence with the World Economic Forum (Gray, 2016), the UKCES Future of Work Report (2014; date unknown) identifies creativity and enterprise skills as two of the core skills that should be developed to support the changes to the future workplaces and workforces. The conclusion that can be drawn from these predictions is that there is a commonality between the two: both the UKCES (2014) and the World Economic Forum (Gray, 2016) identify creativity and enterprise skills as crucial skills for the workplace. Education is intended to provide students with skills, knowledge, understanding and values that support them in their future endeavours (Desailly, 2015; Welsh Government, 2017), therefore it is our duty as educators to provide opportunities to develop creativity and enterprise skills that are relevant and purposeful, with the intention of supporting our students’ increasingly creative futures. Furthermore, development of creativity and enterprise skills within education settings has countless benefits for students, including increased engagement, motivation, autonomy and self-esteem, whilst also providing a context to learning (Desailly, 2015; N.A.C.C.E., 1999). 
As highlighted by Desailly (2015), a disparity between the research that identifies creativity as a key skill that supports learning and the push to raise standards and improve positioning on league tables is evident (Walker, 2014). Whilst research indicates the significance and the need for creative and enterprise skill development, the abundance of tests that educators must prepare their students for consequently drastically reduces the length of time spent upon non-tested subjects and skills, including creativity, enterprise and other wider skills (Wilson, 2014; Desailly, 2015). Observation during the Professional Teaching Experiences (PTEs) and personal experience leads to the question whether education, and educators, has become so focused upon teaching for tests and correct answers, that the innovative ways and opportunity for creative approaches have been almost entirely side-lined in the process. 
Teacher self-assessment and appraisal of skills and understanding is arguably one of the most important expectations of practitioners (Morrison, 2014; Lenon, 2016). It is common knowledge that a teacher must first obtain and maintain their own knowledge and understanding of a topic or concept before expecting their students to learn it (Welsh Government, 2017; OECD, date unknown; Barnes, 2015). It is this concept that educators’ own conceptual and disciplinary knowledge and understanding is pivotal to the learning process that will be adopted throughout my personal self-reflection upon my own creative and enterprise skills and when discussing the development and implementation of purposeful opportunities that allow for the development of creativity and enterprise skills.
The framework that will support the following self-assessment is the Entrecomp Framework. This framework details three competence areas, each one including five competences that are then developed across an eight-step model (Bacigalupo et al., 2016). The Entrecomp Framework provides 8 levels, however the seventh and eighth levels are only applicable to business professionals, therefore will not be included within this evaluation (Bacigalupo et al., 2016). However, it should be noted that this framework should not be used in isolation, instead it is recommended that this framework is used in conjunction with other guidance relating to creativity and enterprise education, such as the Habits of Mind (Costa and Kallick, 2008). It is this framework that I shall assess myself against, identifying my current abilities and how I plan to make progress towards the next learning outcome. The following analysis also intends to highlight the strengths and weaknesses of the Entrecomp Framework.
The first competence that will be discussed is the creativity competence, which is intended to promote the ability to “develop creative and purposeful ideas” (Bacigalupo et al., 2016, p.12). Within this competence, there are a further five threads which are then developed over the eight progression steps. To ensure that a comprehensive evaluation of my creativity is undertaken, all five threads of the creativity competence will be used within this evaluative process. 
The first thread of the creativity competence that will be considered is the “be curious and open” thread (Bacigalupo et al., 2016, p.24). For this thread, one could argue that my ability lies at Level 5. In relation to education, I presume that the Level 5 descriptor is referring to the value added to a lesson or teaching and learning experience using creative and/or active approaches to teaching and learning, instead of delivering lessons that rely upon PowerPoints and/or the teacher presenting the lesson to the students (Moyles, 2002). Whilst I believe that I have achieved Level 5 on occasions, I have not consistently demonstrated these skills within my practice, which provides the reason behind my reluctance to identify Level 6 as my working level. My current attainment in Level 5 is outlined within my formative assessment (see appendix 1) which demonstrates my ability to add value to a teaching and learning process or experience by employing a more creative approach to teaching the topic of Habitats. On this occasion, I used my own creativity and enterprise skills to enhance the students’ engagement and motivation for a task, as well as adding value to the learning experience by providing a context for learning. However, in order to further enhance my practice, I endeavour to explore and provide more teaching and learning opportunities that are enhanced using my own creativity. To achieve the Level 6 descriptor, I must be able to apply my conceptual and practical understanding of creative approaches, collating disciplinary creative understanding and apply it to another context. 

The second thread of creativity is the ability to independently and collectively develop purposeful ideas. Initially, identifying connections between this thread of creativity and my own teaching practice and experiences proved difficult due to the phrasing used within the level descriptors. After some reflection and consideration, I placed my current attainment at Level 2. Whilst the Level 2 descriptor requires individuals to develop valuable ideas independently and collaboratively, the Level 3 descriptor could be interpreted as implementing and trialling creative approaches independently. Despite being content to develop creative ideas, independent implementation without guidance is not a process that I willingly undertake to date in my training, perhaps due to a lack of confidence. 
One example of my creativity and idea development in relation to education is my lesson planning. The purpose of lesson planning is to ensure that teaching and learning is meaningful, has a purpose, and to enhance knowledge and understanding whilst also building skills and ensuring all students are supported (Murray, 2002). During my teaching practice, I have noticed that at times this process of lesson planning naturally fosters creativity. During my most recent PTE, weekly opportunities to collaboratively develop lesson ideas and daily opportunities to independently develop lesson ideas ensured regular and purposeful development of my creativity skills (see appendix 2, 3, 4 and 5). As identified by Moyles (2002) involving students in the process of planning lessons not only raises motivation and interest for students, but also provides open opportunities for students to share what they would like to study and how they would like to study it (Shirley-Clarke Education; Desailly, 2015; Rudduck and McIntyre, 2007; Gray, 2008; Morgan, 2009). To apply the Level 3 to Level 6 descriptors to education, it could be presumed that the end-users or stakeholders are the students, who therefore should be involved in the planning process to a degree. 
To date, whole class planning and independent implementation of creative teaching and learning opportunities are both practices that I am aware of but have not independently used within my teaching practice. Therefore, to progress further along the levels within this thread of creativity, I must develop my independence and place further emphasis upon pupil voice in relation to planning teaching and learning opportunities. 

In the Entrecomp Framework, the third thread of creativity is identified as the ability to define problems (Bacigalupo et al., 2016). Through the self-evaluative process, I believe that my skills within this thread lie within the Level 5 descriptor, which requires individuals to have the capacity to identify and describe various problem-solving techniques and methods of phrasing these problems. From an education perspective, this process regularly takes place within the classroom, particularly within thematic projects requiring cross-disciplinary skills including creative thinking skills, creativity and enterprise skills. The discussion of “open-ended problems” (Bacigalupo et al., 2016, p.24) could be interpreted to refer to convergent and divergent thinking skills in relation to problem-solving, all of which is evident within some primary schools. Once more, this element of creativity is evident within my lesson planning, when both convergent and divergent thinking skills are used to develop lesson ideas. Furthermore, this thread of creativity is particularly evident within my teaching of mathematics and numeracy, due to the need to make students aware of the various approaches to problems that can be taken (Haylock, 2010). Within my most recent PTE, the school encouraged all Key Stage 2 classes to undertake weekly mathematics and/or numeracy reasoning activities. To be able to provide these opportunities to the students, I first had to identify and develop my own convergent and divergent thinking skills to ensure a successful lesson, which is reflected within the students’ own work (see appendix 6). The presence of this thread of creativity within various aspects of education proves that the ability to use creativity skills whilst solving problems is a skill that is not confined and places further emphasis upon the need for educators and students to develop this skill due to its cross-disciplinary nature (DCELLS, 2008). 

The fourth thread of the creativity competence is identified as “design value” within the Entrecomp Framework (Bacigalupo et al., 2016, p.24). This thread is largely associated with entrepreneurial skills rather than creativity or enterprise skills; however, the thread could be interpreted to suit education. For example, whilst the thread refers to the creation of objects and prototypes, instead one could apply the same principles to the production and selection of appropriate resources used to support learning. Under the assumption that this thread of creativity is adapted to discuss the production of resources, I believe that my current attainment lies within the Level 5 descriptor. Whilst I confidently and regularly make resources to support the teaching and learning process, I do not regularly adapt a resource after initial use unless development is mandatory to ensure progression (see appendix 7 and 8). Therefore, to reach Level 6, within my future teaching practice I must routinely produce and use resources before improving them to re-use again, to either further learning, or support learners who require additional support.
 Meanwhile, the fifth thread of the creativity competence requires individuals consider their innovation skills and knowledge of design and innovation processes. From my personal perspective, this thread is also not applicable in relation to my personal creativity and enterprise skills as an educator. The incompatibility of this thread with the process of the self-assessment of my creativity and enterprise skills prompts the scrutiny of the Entrecomp Framework as a whole. It is noted that due to the content of some of the competencies and level descriptors, they are not all applicable to educators, instead more appropriate for individuals undertaking work in a design, innovative or creative field that requires a more expansive, specific and creative skillset. For example, as previously highlighted, the fifth thread of creativity focuses on innovative products and their impacts upon society or communities. It is therefore evident that from an educator’s perspective, this aspect of the creativity competence, and others within the framework, are not applicable. Whilst one could argue that these skills are still held by educators, in a creative and enterprising education capacity it is not relevant. 
The second and final competence to be discussed is the “self-awareness and self-efficacy competence” on the Entrecomp Framework (Bacigalupo et al., 2016, p.27). It is the third thread to “believe in your ability” that will be the primary focus of this section of the evaluative process (Bacigalupo et al., 2016, p.27). It is of my opinion that without self-belief, any process goal or aspiration, whether creative, enterprising or otherwise, becomes worthless. Self-belief is one fundamental factor to ensure process and achievement, including creative and enterprising developments (Dweck, 2015; Wignall, 2019; Busch, 2018). Therefore, this is my justification for selecting this competence for the self-evaluative process. 
For this thread, I believe that my attainment is at Level 6, which requires individuals to identify the benefits of experiences that could be considered as failures (Bacigalupo et al., 2016). As a reflective practitioner, it is an obligation to reflect upon daily practice as an educator, including the success or lack thereof of lessons and of student and personal progress (Pollard and Tann, 1993; Welsh Government, 2017). The evidence that indicates my standings at the Level 6 positioning includes one lesson that I taught during my most recent PTE required students to undertake a “cold task,” namely, to write a newspaper article without input to assess their prior understanding before undertaking a series of lessons aimed at enhancing their prior levels of understanding (see appendix 9). This is a lesson that could easily be perceived as ineffective or as a failure. This lesson was challenging due to the students having no prior experience of “cold tasks” and due to the execution, but following some alterations was successful on the following day. Despite its challenges, this lesson provided insight into the students’ learning styles, interests and experiences of various modes of learning, therefore providing me with greater supporting evidence for future practice. Furthermore, this arguably somewhat creative approach to teaching and learning immediately encourages autonomy amongst the students, whilst also allowing them to access their prior knowledge and develop their thinking and recall skills. Reflection upon this lesson ensured that I was aware of the need to change my practice and of the skills that I could use to support the next lesson focusing upon the same topic. This exemplifies the need to be self-aware as a practitioner. 
As with other aspects of the Entrecomp Framework, this thread of the “self-awareness and self-efficacy” competence provides no further level descriptors after Level 6, instead the skills are carried over. In reflection, one could argue that this is a downfall of the Entrecomp Framework: the levels and their corresponding descriptors indicate that learning is a continuum or process until Level 8, at which point you are considered to have mastered the skill at hand. Contrary to the Entrecomp Framework’s portrayal, it is of personal belief that one cannot entirely master a skill. This is due to the everchanging approaches and advancements in technology that alter a multitude of aspects of 21st century skills, knowledge and understanding.
The purpose of the following section of the assignment is to identify approaches to developing students’ creative and enterprise skills in a purposeful manner that is contextual and supports the learning of various disciplines and development of wider skills, including collaboration, reasoning and communication skills. The following are some approaches that I endeavour to trial and implement within my future classrooms but could be applied to any education practitioner. 
Article 29 in The United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, 1990) recognises that not only should every child have access to an education, but that education should draw upon each child’s personal beliefs, talents, personality and ability. Furthermore, Article 31 identifies that every child has a right to rest and take part in recreational, artistic and cultural activities (UNICEF, 1990). By providing opportunities within the curriculum to explore students’ personal interests, skills and abilities, educators are ensuring that Articles 29 and 31 are being met. 
As with any new approach to teaching and learning, I endeavour to gradually introduce creative and enterprise skill development opportunities to the students, especially to those with limited previous experience. My initial approach to fostering creativity and enterprise skills within the classroom, is to regularly pose questions to the students which require them to engage their creativity and enterprise skills. This approach may take the form of providing the students with an answer to a question and asking them to propose multiple potential questions that the answer fits with. As previously discussed, this approach encourages divergent thinking, however, to promote convergent thinking, the students could be asked to propose a single question that suits the answer. An alternative approach is to counteract the students’ functional fixedness- namely the concept that an object only has its purpose and cannot be used as another tool. For example, a book could be used as a roof for a house, a stepping-stone or a tent. Ideally, as time progresses, this approach to encouraging creative cognitive development could become more student-led, with the students suggesting objects for the functional fixedness challenge or providing an answer for their peers to suggest the partnered question for (Cremin, 2009; Wood, 2009). 
The classroom climate and environment are both commonly recognised to impact the success of teaching and learning experiences: behaviour, motivation and engagement of students generally reflects the climate of the classroom, therefore impacting the success of a lesson (Dunn, 2011; Pollard and Tann, 1993; Cropley, 2001; Barnes, 2015; Young, 2014). Whilst the classroom environment refers to the physicality of the classroom, the climate refers to a combination of intellectual, social, emotional and physical factors (IGI Global, date unknown; Kamb, 2012). This concept can easily be applied when considering the promotion of creativity and enterprise skill development, and as a result, the classroom climate will be a focus within future PTEs. To be creative and enterprising takes a certain amount of risk from the creator (Costa and Kallick, 2000), therefore an accepting yet challenging classroom climate is crucial to ensure that students’ self-esteem is not inhibited by any potential unforeseen barriers to the development or completion of their creative concept (Davis et al., 2012; Barnes, 2015). 
Observation and experience during PTEs provided practical insight into this concept of a classroom climate that not only supports but promotes creativity and enterprise skills. It was observed that opportunities for students to express and share their creative and enterprise knowledge, understanding and successes were somewhat limited to convergent idea development and thinking. Convergent idea development and thinking refers to the process of identifying a singular, well-established approach or solution to a problem (Cropley, 2001; OmniSkills, 2010). In contrast, divergent thinking and idea development refers to the process of identifying numerous approaches to a problem or task (Cropley, 2001, Cooper, 2009; OmniSkills, 2010). Whilst the process of convergent thinking allows students to provide reasoning behind their choices and develop their creativity and enterprise skills for a specific outcome, divergent thinking allows students to overcome the barrier of functional fixedness. This evidence indicates the influence that a positive classroom climate can have upon creative and enterprising teaching and learning. 
This research into the intertwined nature of divergent and convergent thinking styles and the classroom climate has generated a desire to ensure that my future students are supported in their exploration and development of their thinking skills as fully as possible. To achieve this, I will ensure that students in my future classes are provided with regular chances to develop their cognitive thinking skills. By inviting students to respond to an open question that, the students will be provided with the opportunity to explore and discuss possible approaches. For example, during the most recent PTE, the students were required to create a group mind-map detailing their current understanding of ‘Romans.’ Following this activity, the students were then asked, ‘What would you like to know about the Romans?’ The students were able to generate and discuss their own ideas having established their prior knowledge, develop their persistence when uncertain and develop other wider skills simultaneously. Within future practice, I endeavour to ensure that students are provided with relevant questions that draw upon various thinking, creativity and enterprising skills, including persistence, striving for accuracy and application of prior knowledge (Costa and Kallick, 2000; 2008).
An alternative approach to supporting the development of the students’ creativity and divergent and convergent thinking skills is ensuring questioning is varied to include both open and closed questions. Whilst this approach is commonly recognised as good practice, open and closed questions can both be used to prompt divergent and convergent thinking. In future practice, I endeavour to ensure that questioning is utilised to further comprehension, but also provide opportunities to develop wider skills, including debate, collaboration, reasoning and creativity. As identified by (), creativity and enterprising skills are largely based upon the premise of original thought, therefore supporting the concept of convergent and divergent thinking processes supporting creative and enterprise skill development. 
To further support the development of thinking skills amongst our learners, I intend to provide opportunities to use these skills on a regular basis. For example, to support mathematical development, the students could be provided with a solution to a problem and be asked to provide possible questions that the answer could be used for. This is one approach that I intend to utilise in future practice, as it allows students to develop their creativity through their idea developments, whilst simultaneously developing their mathematical, or other disciplinary, knowledge and understanding, thus providing learning with an appropriate context. 
Another approach that I endeavour to trial within my future classroom is to form partnerships with other educators, schools, organisations and companies who can provide students with a context for their creativity and enterprise skill enhancement (Desailly, 2015; Norris, 2018). For example, the Fiver Challenge (Fiver Challenge, 2018, website) could be used to develop the students’ divergent and convergent thinking skills for a specific purpose. Potentially, this challenge could also be adapted to support a specific topic being studied at the time, therefore providing a meaningful experience that is contextually appropriate to support the teaching and learning of the whole curriculum. Furthermore, these links with outside agencies and companies could be selected, with guidance from the teacher, by the students, to increase the students’ ownership of their learning opportunities and ensure provision of pupil voice opportunities are relevant and directly benefit the students (Moyles, 2002; Shirley-Clarke Education, 2009; Desailly, 2015; Robson, 2019).
One pivotal aspect of a positive classroom climate is the pupil voice (Moyles, 2002; Shirley-Clarke Education, 2009; Desailly, 2015). To ensure that students feel valued and listened to, and to develop their autonomy, I endeavour to ensure that students take control of appropriate decisions as a class. Robson (2019) identified that motivation to learn often stems from interest and curiosity: without either interest or curiosity, the motivation to learn often diminishes and the learning experience loses some or all its significance and meaning to the child (Morgan, 2009). It is in reflection of this that I have decided that creative opportunities should stem from the students’ interests, rather than my personal knowledge and understanding (Moyles, 2002; Shirley-Clarke Education; Desailly, 2009; Robson, 2019; Rudduck and McIntyre, 2007; Gray, 2008; Morgan, 2009). This in turn should be reflected within my general practice and within the classroom environment and climate. I endeavour to ensure that students have free access to appropriate resources that support their learning and have freedom to explore and select the resources they deem appropriate. This, however, will not be applied to all learning opportunities due to the need to develop certain skills using specific resources, such as using a ruler to support measurement. 
Supporting this concept, the Leonardo Effect is a teaching and learning approach that provides students and teachers with greater autonomy over the teaching and learning process (Robson, 2019). Stemming from a shared experience or object, students are invited to identify what they would like to learn. The aim for this approach to teaching and learning is for students to generate greater autonomy and control over the learning process, identifying their interests in relation to objects or topics, therefore making it relevant, whilst developing their subject disciplinary knowledge within a context (Robson, 2019; Hepburn, 2008). This interdisciplinary approach to teaching and learning encourages a wider exploration of ideas stemming from the students’ own beliefs, interests and opinions (Robson, 2019; Morgan, 2009). Whilst I might not adopt the entire Leonardo Effect approach to fostering creativity, I am determined to implement aspects of it. One aspect that I intend to explore and adapt is the use of a shared stimulus that prompts learning opportunities. This would allow exploration of concepts, topics and areas of learning from a purposeful angle that allows students to demonstrate and develop their creativity and subject knowledge within an area that interests them (Robson, 2019; Morgan, 2009). Enhancing elements of the curriculum using this approach will result in learning having greater perceived importance due to students’ own interests being explored, rather than prescribed topics being covered by all students.     
Whilst my own ideas are well-intended, without a whole-school approach to implementing opportunities to develop creativity and enterprise skills throughout the curriculum, personal efforts may be unfounded. Drawing from personal childhood education experiences, different teachers hold varying levels of subject knowledge and confidence which therefore impacts the learning process. In connection with this observation, it is therefore presumed that the provision of creative and enterprising education varies between practitioners (Morrison, 2014). This discontinuity between provision could not only confuse students about their expectations, but also hinder them in their knowledge and understanding development (Jadama, 2014). Whilst this can be applied to every aspect of teaching and learning changes, including all areas of learning and skill disciplines, the provision of creativity and enterprise development opportunities is likely to be susceptible to greater frequency of change because of the spotlight focus upon subjects and skills that are involved within national testing. My argument is that because creativity is such a personal concept and requires personal knowledge and skillset from the teacher, the continuity between provision is likely to be more varied (Morrison, 2014). From personal experience and observation during PTEs, this discontinuity is often due to the varied experiences, confidence and competence levels and outlooks upon the importance and credibility of creativity amongst educators. Once more, this highlights the importance of not only a whole-school approach to implementing creativity and enterprise skill enhancement opportunities for students, but also a need to ensure that staff members receive input to ensure that at least a portion of foundational knowledge amongst staff is similar.  
In reflection of everything discussed, it is evident that some changes are fundamental to ensure that our students receive the education that they are promised: an inclusive and comprehensive education that places emphasis upon the individual interests, needs, abilities and personalities of the students and prepares them for their future lives (Welsh Government, 2015; Donaldson, 2015). Particularly with the impending changes to the curriculum for Wales due to be completely implemented and thriving within the decade, we are presented with an opportunity to transform the systems and techniques used to foster creativity within staff and students in primary education. This upheaval of the education system within Wales is not only disconcerting due to the plethora and depth of changes expected to take place but also prompts some questioning of the execution of the new curriculum. Therefore, it is my opinion that the profundity of the new curriculum could prompt an opportunity for meaningful discussion and sharing of knowledge and experience between educators, therefore enhancing the practice of all the educators involved. 
To conclude, it is evident through research that there are numerous approaches to the implementation of opportunities for students and educators to improve their enterprising and creative capacities. Nevertheless, ultimately the wealth and quality of opportunities provided are limited to an extent by educators’ confidence, competence, knowledge, understanding and attitude towards creativity and enterprise.
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Appendix 1:
Formative Feedback
Available at: https://swwcte.ac.uk/en/account/formative-assessment?student=1701466&placement=967&obs=4&submitter=mentor  
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Formative Feedback
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Appendix 3: 
Summative Assessment
Available at: https://swwcte.ac.uk/en/account/summative-assessment?student=1701466&placement=967&interim=0&partnertype=pr 
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Appendix 4:
Example of Lesson Idea Development- Divergent thinking
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Appendix 5: 
Alternative teaching style
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Appendix 7:
Summative Assessment
Discusses my use of resources to support learning
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