PROJECT PROPOSAL
1 Title
On the Cognitive Needs of Students and Teachers for Translanguaging in EFL Classroom

2 Aims of the investigation
Apart from the increasing number of empirical studies on language switching, there is a prospect that remains relatively rarely touched upon, the cognitive needs for mixing language uses in classroom settings. The question derives from the phenomenon that students and teachers will switch between languages, even in the English immersion programme where English is supposed to be the only viable language medium. 
One of the aims of the investigation, therefore, is to find out what drives them to resort to their first language. Is it an issue of language proficiency, psychology, culture or other factors?
Another aim is to quantify the correlation between the linguistic factor and translanguaging behaviour. This aim is embodied in two questions: 
1) Is higher language proficiency always bringing about fewer translanguaging? 
2) Is translanguaging equally beneficial (or detrimental) to language learning in all settings?
The third aim is unfolded from the cognitive angle. The questions it intends to answer are:

1) Do teachers and students perceive translanguaging in a similar light? Why or why not?
2) Is translanguaging a sign of inferiority in language?

3 The rationale and main conceptual themes for the investigation
As Garcia and Li (2014) put it, language is not only a communication medium but regarded as an individual entity as well. It is believed that the target language is shielded from being contaminated by other languages by making it the only medium in the classroom setting. In this regard, English immersion arises as an ideal educational concept. This concept advises language learners against their use of the first language. It also functions as a criterium for non-native English-speaking teachers (henceforth non-NESTs) by associating the use of language with professionalism. Those using their first language in English class are treated as unprofessional teachers deficient in English. 
English immersion is echoed by many underdeveloped societies, notably mainland China. On the one hand, many parents and teachers hold the point of view that to increase the overall English language level as soon as possible, one should maximise their input of English. In so doing, the best way is to immerse oneself in an English speaking environment, namely, to listen, read, speak, write and think in English. On the other hand, people also are still convinced in acquiring a foreign language; the influence of their first language should be reduced to nonexistence for the sake of authenticity. 
Take mainland China as an example. Many Chinese parents would expect their offspring to be not only functionally but genetically native in English. As a result, lots of children, as little as toddlers, will be thrust into kindergarten featuring English immersion and have to live with foreign teachers without help. Also, many primary schools pride themselves on “the international school atmosphere” by not only offering English courses but other courses in English as well. In these educational institutes, English is not just encouraged to be spoken but regulated as the only viable language.
This is where controversy arises. The craze for English immersion is grounded on the belief that a monolingual environment is a superior environment. Such a belief, however, is assessing the effectiveness from the perspective of teaching. What is lacking is students' feedback: Do they agree that they make progress in English too? Does the progress in English come at the cost of learning efficiency? When monolingualism goes to an extreme that it hinders students’ understanding, how is it any superior?  
These concerns should be properly addressed. Patton (2008) notes that non-native English learners, especially the young, are very much restricted in terms of repertoire. He points out that young non-native English learners may have difficulty learning even with external guidance, needless to mention learning alone. These EFL learners, under most circumstances, have to resort to their mother tongue to facilitate their learning. If the first language is barred from use in the classroom setting, the chances are that the inputs are not rendered comprehensible enough. Moreover, the low-quality input will in term drag behind learners' output, making teaching ineffective to proceed. 
Favoured is the English immersion mode; there are empirical studies (Garcia & Li, 2014) showing the need and necessity of language switching. Garcia (2009) states that to change between languages is “a practical choice of many bilinguals”. Cummins (2005) says it takes advantage of students’ linguistic and intellectual resources.
There are attempts to study this phenomenon, an embodiment of which is the term “translanguaging”. This concept is initially termed by Cen Williams (1994) as Trawsieithu to refer to a pedagogical means where people change the language of input with the language of output (see Garcia, 2013). Baker (2011) develops the term, substantiating it with the use of two languages to gain knowledge, understanding, experience and meaning. A great many other scholars further expand the substance of translanguaging. Garcia (2009) extends the term from a pedagogical method concerning classroom input and output to "multiple discursive practices in which bilinguals engage in order to make sense of their bilingual worlds". Garcia and Li (2014, p65) describe translanguaging as language practices beyond the use of two separate autonomous languages in education. Reid (2015) defines translanguaging as the use of a speaker's full linguistic repertoire. The similar point of view is that the translanguaging is more than simple employment of certain languages; it is to capitalise on speakers’ entire linguistic stock in communication. The concept of translanguaging is further substantiated by Garcia (2017) to include "both the complex and fluid language practices of bilinguals, as well as the pedagogical approaches that leverage those practices." 
About its actual embodiments, four kinds of activities of translanguaging are most typical and discussed.
1) [bookmark: bookmark69]Code-meshing. It is translanguaging happening in texts. A typical feature is its mixed communicative modes and diverse, more often than not, non-verbal symbol systems. (Canagarajah 2011).
2) Code-mixing. It is the mixing of two languages or two varieties in speech.
3) Translation. It is the practice of translating texts from one language to another.
4) Note-taking.  In it, translanguaging happens when students write down notes in their first language and teachers speak in English.
In the project, we would like to adopt the translanguaging in its widest sense as an umbrella term of the activities above.
After clarifying the substance of translanguaging, we now focus on its studies. The studies of translanguaging comprise three major domains. The first is to formulate teachable strategies and help improve the academic performance and language awareness of learners. This is done by studying the significance of minority language use in the classroom. This domain seeks to legitimise bilingualism in the classroom setting by revealing how students would benefit from translanguaging in terms of their cognition and language proficiency. The second research focus is sociolinguistic. Researchers conduct their studies on biliteracy, social justice, ideologies and identities (Li, 2011). The third domain concerns perception. There are studies (Macaro & Lee 2013) conducted to elucidate the participants’ attitudes towards translanguaging. 
In the studies above, most attentions are paid to investigate translanguaging as a pedagogical means in education. The question they try to answer is how translanguaging helps teachers better teach, and students better learn. 
Not enough attention, however, is paid to the cognitive factors of this behaviour, namely, the motivations and perceptions of translanguaging. Is translanguaging a result of language deficiency? Is it detrimental or beneficial to English learning? Do teachers and students agree on its impact? Should students be ashamed or proud of translanguaging, or neither? Some of these problems could not be simply attributed to the discussion of effectiveness or efficiency. Because if speaking L1 is continuously stigmatised, either teachers or students will shun translanguaging even if they realise the benefits it brings. Therefore, unfolding the investigation in cognitive contexts might bring us new insights into the field. 

4 Data description
As is stated in the previous parts, the project intends to study the cognitive factors of translanguaging in EFL contexts. To do this, the collection and selection of data are of paramount importance.  Partial, insufficient data will lead to an incomprehensive conclusion. Also, in this part, the project tries to provide a detailed overview of the entire data collection, including observation note, interviews, questionnaires. Methods and contexts of data collection will be singled out in the following parts instead. 
As the project concerns the cognitive factors of translanguaging, we find it necessary to collect data from both sides in a detailed manner. Therefore, the target of research is teachers and students. Furthermore, to validate our research, a set of research methods should be employed, including questionnaires, interviews, peer observations and other pre-existing pieces of literature.

To simply put, the evidence we intend to collect falls into two types: what people think and what people do. These are two different kinds of data requiring different approaches to amass. 
The data of what people think is both qualitative and quantitative. This is because the data is collected in two ways: questionnaires and interviews. Questionnaires consist of binary questions and questions by Likert scale. They are highly statistical and structured in nature, more rigid and defined and thus quantifiable. No interpretations will be added in this type of data. It is solely measured in terms of numbers. Whereas the data of what people do is qualitative. It is recorded in forms of interviews, and peer observation video is open for interpretation and discussion. It cannot be quantified as numbers. Nor is it measured in graphs and charts. 
By defining these kinds of data, the project intends to clarify their functions. We collect the qualitative to address the questions like “how many people think translanguaging is beneficial/helpful/detrimental/shameful/natural”. That is certain information that we can deal with numbers. Nevertheless, there is other information that we cannot comprehend with numbers. For example, we cannot make sure students' feedbacks on translanguaging can be materialised into their practice. Qualitative data helps answer the discrepancy as it is investigative, open for interpretation. On its basis, we can hypothesise the issue and put it in cross-examination. 
After sorting out what kinds of data the project intends to collect, another question is from whom we should collect the data. The project plans to collect data from three groups of people: teachers and students in primary school, senior high school and university. The selection of targets is per their language proficiency. It is because a typical question the project wants to answer is the correlation between translanguaging frequency and language proficiency. The sample size of the primary school group and senior high school group is 30 students plus 1 English teacher, totalling 62 people. The university group would be considerably more extensive, with 90 students of various English levels and five teachers. We hope to guarantee the validity of our study by including various students as we can.


5 The methods of data collection

The previous part explains what data the project wants to collect and from whom should the data be gathered. What is equally important is how we can collect them. The project proposes three methods in data collection: questionnaires, interviews and peer observations of teaching.
Questionnaires are set to collect general and quantifiable data for statistical analysis. We intend that in the questionnaire, there should be at least three types of questions, spanning preference, behaviour to facts. For instance, "To what extent do you agree that you like to switch to your first language in expressing yourself?" is a question of preference. At the same time, "how often do you mix Chinese with English?" is a question of behaviour.  Since questionnaires are designed in paper form and digital form for convenience, its questions are mostly multiple choices. We expect all participants to partake in questionnaires regardless of their command of English.
With questionnaires, it is easy to know what participants think. However, it takes more efforts to get to know why they think that way. In this case, we intend to do interviews to gather qualitative data that paper questionnaires fail to address. An example is how people justify their decision (not) to translanguage. As is mentioned in the previous chapter, the data collected from interviews are mostly qualitative. It is suitable for this exploratory project and is of help to have a more in-depth insight into the underlying reasons and motivations of translanguaging. This kind of data is what questionnaires do not cover due to its limitation of time. 
The core of an interview is that we can gather the most authentic learner’s belief for the matter. Its questions should be carefully designed to be connected with but different from the questionnaire. For example, "do you think it necessary to provide Chinese to facilitate students' learning" is a question in the questionnaire. When it comes to interviewing, this question is developed as "why do/don't you use your first language in teaching?".  The first question is binary, easy to quantify, quick to complete, and the latter is open to discussion and exploratory. 
What is worth mentioning is that interviews with students will be more casual and shorter in time. This is because we try to minimise the effects of imbalance of power, not imposing formalities on students. For the same reason, no videos will be taped. We will have informal conversations with them during the intervals of class. The interviewed students will be carefully chosen to ensure the diversity of data. 

As for the sample size, the project intends to limit it to five teachers and five students to reach the balance of information on both sides. In the meantime, technological advancement will be of great help to make interviews flexible. While the face-to-face interviews remain the norm, we also accept distant video call and voice call to increase the likelihood of research. 
There is a gap, however, between what one thinks and what one does. What is recorded, either in a questionnaire or in an interview, is the optimal choice the participants can offer. Nevertheless, linguistic competence does not equate linguistic performance. Many teachers may see translanguaging in a negative light compared with the English immersion model. These negativities may be reflected both in questionnaires and in interviews. However, in practice, they would, knowingly or otherwise, resort to their first language to make themselves understood. In this case, we plan to introduce the third method of data collection, peer observation. It functions to cross-examine the previously collected data. 
In light of its procedures, we plan to have the observations videotaped and analysed by peer teachers. To be videotaped, the observation will be shared online without thrusting a bunch of people in the classroom. We wish to retain the natural interaction between teachers and students, not a delicate open class.
The goal of observation is to visualise the discrepancy and lay the groundwork for further analysis. The project intends to construct another interview, specifically with teachers or students whose performance is not in accord with their beliefs. The interviews should be brief and focused solely on the divergence.

6 A description of the settings 
The subjects of the study are divided into two groups, students and teachers. The student group could be further divided into primary school students, senior high school students and university students. 
For the group of primary school students, they are approached in a school located in Maoming, Guangdong, China. The school has been operating as a "First Tier Provincial School" for ten years, an official blessing that signals high admission standards. Also, it is one of the few schools in the city that provides English courses to first graders, another sign of high standard English education. The class chosen in the project is the sixth graders whose vocabulary is on average 1,000 words, a number enough to have a daily conversation. 

For senior high school students, they are chosen in the same school but with a different purpose. The students are in their final year of secondary school (equivalent to the Upper Sixth in the UK). Their general vocabulary reaches 3,000-3,500 words, enough to construct daily conversations. The reason they are selected as subjects is that they are preparing for the college entrance exams, during which efficiency is of paramount importance. We would like to know whether translanguaging is indeed a more efficient way of learning or it is just a product of language deficiency.
The university group is the backbone of our study. Ninety junior students majoring in English will be selected and categorised for their language proficiency into three groups. We choose English major students because they are much more exposed to English-speaking environment and in general are more proficient in English, therefore more cognizant of what learning approaches they can employ.
At the same time, we also realise that language proficiency is not a decisive factor in a teacher's decision to translanguage, not at least as decisive as it is to students. We, therefore, turn to other factors for more knowledge of their choices. A presumption is that teachers will switch to their first language in some domains and remain in English in others. To prove this, we classify the teachers not based on their language ability, but on the courses which they teach. 
In contexts of China’s curriculum setting, there are two major course modules offered for university English majors, courses of English and courses in English. The former take English not just as a medium of instruction but as the target of study. Examples are Listening, Reading, Spoken English and English Writing. As these courses are mostly language training, their common goal is to improve student's language ability. Courses in English, on the other hand, take English as only a medium of instruction. Courses such as Linguistics, Second Language Acquisition and English Literary Studies fall into this category. These courses are set up to help students acquire professional knowledge, requiring precedent knowledge, hence more challenging. Language training is, at best, a by-product in these courses. 
It is in this setting that the project proposes to discover whether the frequency of translanguaging, if any, will increase with course difficulty. We also aim to see whether the higher frequency is due to the nature of the course, teachers’ language proficiency, students’ limited repertoire or all. 

7 The ethical issues 
The project consults BERA to identify ethical issues across all stages from planning, researching to reporting. Potentially unethical issues will be avoided at the beginning of research planning. We have followed the underlying ethical principles (AcSS, 2015) to make sure:
· that the study is diversified by including various interests, methods, angles and values.
· that the study is aware of how important it is to protect private information, personal dignity, autonomy and diversity.

· that the study remains truthful to the participants and thoughtful of the methods employed. 
· and that the study is conducted responsibly to maximise the greater good.

First of all, the project is highly mindful of the structural inequality, the relationship between students and teachers in this case. As is mentioned in the previous part, to avoid imposing authority over students, we have deliberately adopted a more casual approach to collecting their data and ensured that their feedbacks are confidential and anonymous. We also take into account the rights of those involved in questionnaires and observations by obtaining informed consent. In case that the primary school students who might be too underage to understand and agree on the research, we would reach out to their supervisors. We take it seriously to the level that the absence of consent amounts to an active refusal. 
Measures will be taken to maintain transparency too. The project is aware that as part of the research, the participants, whether it be teachers or students, are fully entitled to the details of the undertaking. We will be as informative as possible in explaining the intention, procedure and outcome, potential influence and conflict of interests. When it comes to secondary data like citation, the project will only select the publicly accessible part. We will also inform the participants of their rights to withdraw before we proceed to any parts of the research.

As is mentioned above, an underlying principle of research is to maximise gains and minimise pitfalls for the participants. To do this, we have carefully controlled the average workload of every participant in every part of the project. The questionnaire consists of 15-20 questions and takes 5-10 minutes to complete. The interviews will be more extended, taking each participant roughly 20-30 minutes to finish. As for peer observation, we will make it less of a nuisance by absenting from the classroom. Videotaping will do the job instead. Another measure to mitigate the difficulty for participants is that all parts of the research could be done online, without necessarily being organised in classrooms.

The project recognises every person's entitlement to their privacy, confidentiality and anonymity. It will be reflected in the report where every name unless it is agreed to be exposed in advance, is a pseudonym. For parts of the research where anonymity is neither meaningful nor possible, the project will secure a well-defined agreement with participants concerning the use of their identity. It is never reiterated enough that an absent consent is an active refusal.
The project will remain strictly law-compliant with data collection and storage. Every participant will be informed of what is stored and how, why, when and where their information is stored. They also have unrestricted access to the data they generate and final authority over the use of it. We should also guarantee the security of data storage by using secure networks on secure premises with strong passwords. Any third-party use of the data shall be granted access simultaneously by team member and by the relevant participants.

8 The methods of data analysis
As is talked of in the previous chapters, the data collected are different. Different approaches, therefore, should be employed to different kinds of data in the analysis.

The statistics from questionnaires should be descriptive. As all questions in this part are either binary or multiple choices, the collection of information should be described quantitatively. The aim of analysing this part of the information is to summarise a sample, instead of inferring a particular pattern. 

For instance, the percentage of participants who have switched between two languages to maximise their learning/teaching outcome is a descriptive summary of performance. It is made of the overall participants divided by the number of those who translanguage. If 6 out of 10 participants will resort to the first language in EFL contexts, and the only viable conclusion drawn is that the majority of people do rely on their mother tongue in language learning. We do not expect to discover their attitudes towards the phenomenon from this question alone. We plan to use SPSS to deconstruct information of this kind.
As for the data of interviews and observation, the project adopts a qualitative method. Fieldnotes will be made during interviews and observation. They serve to stake out boundaries between different translanguaging behaviours. For example, in teaching a new English word, when a teacher switches back to the Chinese equivalent to make themselves understood, the behaviour will be noted down as "translation". Furthermore, when they intentionally intrude some Chinese remark during their speech, their behaviours will be written down as “code-mixing”. 
The next steps will be to study what is behind these behaviours, which is why we divide translanguaging into secondary categories. These categorise function differently as the hearer' limitations trigger some while some others take place due to the speakers' limited linguistic repertoire. The method is to compare and contrast these moments of similar contexts. For example, in the context where students fail to understand a concept, some teachers will directly turn to their first language for help while others will stick to monolingualism by using more straightforward English. We want to see what makes the differentiation of strategies and whether there is a pattern of the choices made.
Apart from the horizontal analysis between different users’ choice, the project also employs vertical analysis. By comparing different translanguaging behaviours of the same participant, we wish to see under what circumstances will a different choice is made. For example, throughout all stages of teaching, a teacher seems to translanguage more frequently in revision. An assumption then ensues: is revision especially difficult that it goes beyond the teacher’s ability to remain monolingual, or is teacher purposefully resorting to their mother tongue to make the whole process more efficient? 
[bookmark: bookmark102]The vertical comparison also applies to students. Before the study, a phenomenon has been observed that students will give in to peer pressure when it comes to language preferences. Those whose command of English is high enough to be English-only in communication will also switch back to Chinese if their fellow students mix codes in a discussion. The same happens to the underachievers. If put in a group discussion where peers can communicate in English with ease, the underachiever's frequency of translanguaging will reduce. Either they will adhere to speaking English regardless of the grammar mistakes or altogether reduce their expression. In this case, we should organise different contexts in advance of peer observation to create diversified data. 


9 The timetable 
	TIME SLOT
	MAIN WORK
	INTENDED GAINS

	May 20-June,20
	1. Questionnaire design 
2. Interview design 
3. Observation design 
4. Communication with participants
5. Studies on relevant literature
6. Studies on research methodology
	1. To have a basic version of the questionnaire, interview questions and observation design
2. To reach out to the participants and secure a well-defined agreement for future work
3. To have a preliminary knowledge of translanguaging and research methodology


	June 20-September, 30
	1. Comprehensive literature review
2. Questionnaire revision
3. Interview revision
4. Observation revision
5. Data collection
	1. To deepen the knowledge of the field of research

2. To refine the questionnaire, interview questions and observation design so that they are interconnected and would cover all the intended research focus
3. To collaborate with the educational institutions to start and finish data collection.

	October 1-
December 31

	1. Statistical analysis of questionnaires
2. Transcription of interviews and peer observations
3. Inferential analysis of interviews and peer observation 
4. The first draft of the dissertation


	1. To have a holistic knowledge of participants' preference, attitudes and behaviours of translanguaging.
2. To complete the framework of the dissertation with sufficient details.



	January 1- 
March 1
	1. Additional interviews based on the new findings
2. The second draft of the dissertation

	To further substantiate the dissertation by incorporating new findings and second round of interviews.




	March 1-
April 1
	The final draft of the dissertation


	To complete the research and communicate findings with participants.
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