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AI Acknowledgement
I acknowledge the use of ChatGPT (https://chatgpt.com/ ) on 9 March 2025 to support my research using the prompt(s): 
1. Please provide me with materials on theorists who support social development. 
2. Please provide me with reliable and most relevant materials that support Lego Based Therapy. 

Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.
	Targets:
	Ways I have addressed the targets within this assignment:

	Read even more relevant and peer-reviewed books and journals.
	I continued to criticise the arguments I presented throughout my assignment by giving shared viewpoints. 

	Continue to develop a critical approach throughout, offering opposing view whenever. possible.
	I used different sources to gain different ranges of literature.



Effective interventions within education allow educators to overcome barriers within a child's learning (Hawthorne, 2021). In this assignment, I will be exploring and critically evaluating a specific intervention that supports a child’s learning and developmental progress. For this assignment, I will refer to the child as Idris to adhere to ethical guidelines (BERA, 2024). 
Idris is a nine-year-old boy who is currently in a Year four class in a local community school. His pupil profile, located in appendix 1, outlines key aspects of his overall development. Idris enjoys his physical education lessons and displays strong motor skills, however, he lacks interest in his academic work. His performance in class raises concerns, as it does not meet the standard of his peers. He demonstrates little engagement in reading, writing and mathematics, yet he is enthusiastic to complete activities on technology devices. In his written tasks, Idris utilises printed handwriting instead of cursive handwriting that is encouraged in the Year 4 class. Idris is eager to please adults and takes pleasure in helping his class teacher with small jobs within the classroom, though, he shows disappointment if he is unable to carry out this. When this occurs, he chooses not to disrupt the class, instead, he will ask the class teacher to take a moment outside the classroom to have some quiet time for himself. Emotional development in 9-year-olds is an essential stage where children begin to understand their emotions (Cinelli, 2024). Idris recognises that he needs quiet time, this demonstrates that he is developing self-regulation skills which is a significant aspect of emotional intellectual development. During playtime, Idris prefers to kick a ball by himself on the school playground instead of joining others in a football game. This pattern continues in class, where he enjoys working independently rather than collaborating with his peers. This can be viewed as a concern as research reveals children from 9 to 11 years begin to form deeper, more complex friendships and peer relationships (Cinelli, 2024). Facilitating opportunities to allow Idris to develop his social skills and collaborate with others may support his overall social and emotional growth. Research suggests that learning in a social environment is the most natural and impactful ways for learners to deepen their understanding (Currell, 2021). Although there are concerns about Idris's social development, there are interventions that can be implemented. These will provide the additional support he needs to develop the necessary skills and enhance his overall social growth. One intervention that can be used to aid Idris is called Lego Based Therapy. 
Lego therapy is an intervention that promotes collaborative skills encouraging children to work together building a Lego structure. It is a play-based intervention that is predominately intended for children who have autism or social interaction difficulties, it was first introduced by Dr. Daniel LeGoff in 2004 (Green, 2019). LeGoff discovered during his therapy sessions, children were naturally drawn to blocks and similar materials, as these objects allowed them to maintain structure and organisation. He used this knowledge to develop an approach that incorporated materials children found engaging and motivating while promoting the development of social, communication and play skills (Oakleigh, 2025). Lego therapy draws on children's natural interest in play that can be used as an effective intervention to encourage social development (Lindsay, et al., 2017). 
The Curriculum for Wales creates a holistic and inclusive learning experience, that focuses on the personal, social and emotional progression of each individual. Promoting social development highlights how peer interaction inspires learners to value the curriculum tasks and enhances their motivation to learn (Jarveoa, 2011). When assessing Idris’s social development, it becomes evident that he prefers to work independently, this indicates a deficiency in certain social skills. As a result of this, Idris shows limited interest in his academic work. His reluctance to engage with learners may be a reflection of his overall attitude to his education. The Welsh Governments collaborative learning pedagogy focuses on promoting a shared learning environment where learners can actively engage with peers, enhancing their skills and understanding through social interaction. The Curriculum for Wales (2022) emphasise the need for collaboration as it leads to genuine sense of collective responsibility for the learner's development in alignment with the four purposes. Collaboration is crucial for young children's growth and development, as evidence suggests social interaction is essential to human learning (Ackerman, 2020). 
Lev Vygotsky (1978) was a Soviet psychologist who developed the Sociocultural Theory. Vygotsky's theory argues that a child's cognitive development and learning can be influenced by social interactions (Gowrie, n.d). Vygotsky emphasised the role of social factors in the development for intellectual abilities and strongly believed social interactions are essential in the process of constructing meaning. This is directly relevant to the concerns regarding Idris’s social development and the importance of him engaging with his peers. The Zone of Proximal Devlopment (ZPD) is a key construct in Lev Vygotsky’s theory. His theory describes the difference between a child's current abilities and their potential abilities defined as the ZPD, emphasising that working with a more knowledgeable other (MKO) is essential for narrowing the gap (Mcleod, 2024). An MKO refers to an individual with a deeper understanding in a particular task or concept compared to the learner. In the classroom setting a child's peers can be the individuals with greater knowledge or experience. This indicate that a child acquires information through social interaction with a skilful other (Mcleod, 2024). In literature the term ‘scaffolding’ is frequently associated with the ZPD, however, Vygotsky did not use this term in his writing, Wood, Burner and Ross (1976) introduced this concept in education (Gonulal and Loewen, 2018). Wood et al. describe scaffolding as the set of activities that educators provide to assist learning through their ZPD. An MKO uses particular strategies and techniques to connect the learners' current abilities with their potential development (Alex Kozulin et al., 2003). Vygotsky’s social learning theory provides a useful framework for Idris, aiding in both his social and cognitive development. As shown in appendix 1, Idris demonstrates limited interest in his academic work. Therefore, it may be considered Idris may not have excelled in opportunities with peer interaction.  It is essential to recognise that Vygotsky emphasised the significance of social interactions in shaping the mental process, yet he did not give much consideration to inherent cognitive abilities and developmental process that occur more independently (Mcleod, 2024). 
Furthermore, Vygotsky's (1933) highlights the importance of play in social interactions, a concept that was further emphasised by Piaget (1936) regarding experimentation at each stage of development (Marjanovic-Shane, et al., 2010). Vygotsky emphasised play as a critical activity for social and cognitive development. During development, children imitate the behaviour of adults and other children that assists them for the future and enables them to comprehend the norms of society (Marjanovic-Shane, et al., 2010). This can be connected to Idris's pupil profile, although Idris prefers to play solitarily, he can learn by observing others on the school playground. Observing the techniques of his peers, Idris can gain valuable skills and knowledge that support his development. One theorist that critiques Vygotsky's theory is B.F Skinner (1938). Skinner's theory highlights the importance of reinforcement and stimuli response processes that influences a child's learning. Skinner argues that behaviour can be shaped by manipulating external conditions, instead of social and cognitive interactions that Vygotsky focuses on (McLeod, 2024). However, Albert Bandura (1977) indicates that children learn new behaviours by observing and imitating others. Appendix 1 exhibits Idris’s respectful behaviour towards adults and children. Idris has possibly learnt and follows social norms such as showing respect towards others. His tendency for working independently may suggest that he has does not fully comprehend dynamics of social interactions (Ginsburg, 2007). Bandura expresses, in context of play children observe how others play and model their actions accordingly, this aligns with Vygotsky's view that children develop through social interaction (McLeod, 2024). Idris’s preference for playing alone may indicate limited opportunities to observe social behaviours from his peers and adults, which may explain why he struggles to understand social norms. 
Lego therapy illustrates collaborative play through the use of Lego bricks that provides a framework of observational learning and social development. In Lego therapy, children are encouraged to build various Lego models. During this process learners observe and imitate their peers as they collaborate, solve problems and utilise communication skills. By observing these behaviours, the child learns crucial social skills and strategies that can be applied during their own interactions (Fai and Cheng, n.d). This corresponds with Bandura's research on modelling social behaviours. Vygotsky's theory can be linked to Lego therapy through its emphasis on social interaction, scaffolding and ZPD. Lego therapy promotes social learning by encouraging collaboration, with support from peers to assist children overcome challenging tasks. Working within the ZPD, Lego therapy aids children to reduce the gap in what they can do independently and with support, aligning with Vygotsky's view in the importance of collaborative learning for social and cognitive development (Vives, 2024). Lego therapy is a play-based intervention that provides a natural environment for interaction and collaboration with peers. Engaging in play provides individuals with the opportunity to connect through shared experiences. When children participate in play together, they inherently start to establish relationships. Through collaborative play, children engage in meaningful social interactions that develops their cognitive and social progression (Klassen, et al., 2023). This is central to Vygotsky's theory of how learning occurs. Jean Piaget (1936) expressed, “Play is the work of childhood”. Lego Based therapy represents this concept, transforming play into an influential tool (Main, 2022). The information prompts me to believe that Lego therapy will be beneficial for Idris. When examining appendix 1 the information demonstrates Idris’s enthusiasm for practical activities. This may imply Idris will find the Lego therapy enjoyable, due to the intervention involving practical and hands-on experiences.  
The most widely used method of Lego therapy is conducted with a small group of 3 to 4 children and one adult facilitator. An LSA can carry out Lego based therapy intervention, however, they must have the correct training. When applying Lego therapy with Idris, I will ensure the intervention is carried out with a small group of three learners with similar abilities. However, this may be challenging, as there may be difficulties to find peers of his age who require Lego therapy (Main, 2022). If there are learners from different age groups with abilities similar to Idris, the Lego therapy will be implemented. Each member of the group has a specific role during the session, and the children are encouraged to collaborate on construction activities while adhering to their assigned roles, which include engineer, supplier and builder. The distinct roles are integrated with peer instructions and peer modelling, these are key features of social skills interventions. The distinction of roles with a shared goal encourages children to practice turn-taking, sharing, listening and social communication skills (Levy, and Dunsmuir, 2020). Children will alternate roles within and between sessions to ensure each child has an opportunity to develop their skills (Oakleigh, 2025). At the beginning of the session the facilitator will prompt the children within Idris’s small group to decide who is assigned to each role, and when it is appropriate to swap roles (NHS, 2025). By establishing clear roles, Lego therapy guarantees the involvement of all learners (Levy, and Dunsmuir, 2020). During the sessions the facilitator aims to steer the sessions and ensure the activities are child led. The sessions are generally held weekly for a duration between 45 minuets to 1 hour (NHS, 2025). I believe it would the most beneficial for Idris to have a 45-minuet session once a week, during assembly time to ensure no academic lessons are disrupted. Many schools are discovering outdoor classrooms that offer a suitable environment for Lego therapy, presenting a peaceful, adaptable and motivating atmosphere for children to succeed (Quinney, 2025). Appendix 1 outlines Idris’s enthusiasm to engage in hands-on activities, particularly in outdoor settings. When applying this intervention for Idris, I believe he would excel in an outdoor classroom or an outdoor space to carry out the Lego therapy intervention due to his passion for practical outdoor activities.  
During my time on PTE2, I observed the implementation of Lego therapy as an intervention within the school environment. The school organised three distinct groups of three to four learners who benefited from 45-minuet intervention sessions weekly. The pupils within each group were at a similar ability level. In the school, the intervention sessions were conducted in a private room, that provided a quiet environment that reduced distractions from the main classroom. To ensure the learners engage in the intervention learners are removed from whole school assemblies. After conducting further research, the school's intervention teacher explained a structured timetable was created for each group to ensure all learners are familiar with the execution of the intervention. The intervention was conducted at the same time on the same day, during assembly time. A structured timetable implements clear boundaries and advocates for a regular routine (Krislok, 2023). In relation to the UN Convention on the Rights of the Child (UNCRC), Article 28: The Right to an Education, supports Lego therapy. It assists learners developing their social and emotional progress in addition to building essential skills such as teamwork, problem solving and communication. However, it is important to take into account, if Lego therapy is implemented by regularly removing children from the classroom lessons, it may potentially disregard Article 28. Learners may overlook important curriculum information which hinders their academic progress (CYPCS, 2021). It was observed during placement, active participation during assembly was effective for the learners, this prompted me to believe Idris would gain from the structured intervention sessions during the school day, as this ensures he is not removed from any academic lessons. Consequently, it is important to consider some learners may take pleasure in attending assembly. Assemblies often include shared values, goals, experiences, and captivating music which may lead to learners not benefiting from a supportive and inclusive school environment if they are removed from assemblies (Gordon, 2024).
Lego Based therapy has an emerging evidence base, however there is limited research on its effective implementation. Lindsay et al., (2017) produced a literature review that discovered Lego therapy's potential in improving children social and communication skills, though, it was called for further research on both its implementation and outcomes. Only three of the fifteen studies review by Lindsay et al., (2017) assessed the reliability and accuracy of Lego Based therapy. As a result, evidence demonstrates the gap in understanding how Lego therapy is implemented. While it is gaining practice-based evidence, it is currently not considered evidence-based practice (Evans, and Bond, 2021). Schools are advised to target the implementation of the intervention outside of the controlled environment (Education Endowment Foundation, 2021). In a school case study, Lego Based therapy was viewed as socially credible, with potential for generalisation opportunities beyond the intervention. Facilitators valued the simplicity and broad applicability of Lego therapy. Further research revealed, staff emphasised that Lego Based therapy could be seen as a challenge due to its appealing play-based nature. Some staff members perceived Lego therapy as a reward rather than an intervention (Evans, and Bond, 2021). It is essential to take into account when examining Lego Based therapy, schools may be required to make payment depending on certain factors. It is required for facilitators to be trained to conduct Lego therapy in a school setting, course training may come at a cost to carry out the training expected. Schools may also need to invest in Lego resources for the intervention, although local charity shops may offer affordable resources, or schools could organise a fund raiser for donations (Bea Inclusive, 2023). For instance, a Lego art show encourages learners to create Lego inspired artwork to exhibit in a school display. When conducting research into Lego Based therapy it was apparent that the evidence for this intervention is limited. Studies have been at a small scale with poor controlled groups, which can limit the credibility of the intervention (Gomez, 2020). 
Overall, I have gained a deeper understanding on Lego Based therapy and when implemented effectively, can significantly enhance learners' social development. While reviewing Idris's pupil profile, it became apparent that he preferred to be alone both in the classroom and outdoors. This raised questions about the potential implications for his limited collaborative work, which Vygotsky believed is essential for developing social skills. The lack of peer interaction could be a contributing factor to his preference for solitude throughout the school day. When performed correctly, with a trained facilitator and a structured timetable for the intervention sessions, Lego Based therapy can offer Idris the opportunity to develop both his social and cognitive skills, which will be his next step.
The objective would be for Idris to demonstrate positive progression in his social development through a series of Lego Based therapy intervention sessions that would improve the gaps within his social skills, and performing this outside of the controlled environment and applying it to his academic work to motivate collaboration with his peers. This is expected to give Idris the confidence, enabling him to learn and engage with others both within and outside the classroom, this will further enrich his social development by exposing him to witness the behaviours and interactions of others in various environments (Marjanovic-Shane, et al., 2010).

Reference List
Ackerman, G (2020) Social Aspects of Learning. Available at: https://hackscience.education/2020/02/14/social-aspects-of-learning (Accessed 7 March 2025). 

Bea Inclusive. (2023). Do I really need to train as the Lego-based Therapy Facilitator? Available at: https://www.beainclusive.com/post/do-i-really-need-to-train-as-the-lego-based-therapy-facilitator (Accessed 12 March 2025).  

British Educational Research Association [BERA]. (2024). Ethical Guidelines for Educational Research (5th ed.) www.bera.ac.uk/publication/ethical[1]guidelines-for-educational-research-202 (Accessed 4 March 2025). 

Cinelli, E. (2024). What To Know About Your 9-Year-Old Child. Parents. Available at: https://www.parents.com/9-year-old-developmental-milestones-620731 (Accessed 11 March 2025).  

Currell, J. (2021). How collaboration creates meaningful primary classroom learning. Available at: https://mathsnoproblem.com/blog/teaching-practice/collaboration-for-meaningful-learning (Accessed 5 March 2025).

Curriculum for Wales (2022). Curriculum for Wales – Collaboration. Available at: https://sites.google.com/hwbcymru.net/cdit/curriculum-design/getting-ready/collaboration (Accessed 5 March 2025). 

CYPCS (2021). Article 28 - I have the right to an education. The Children and Young People’s Commissioner Scotland. Available at: https://www.cypcs.org.uk/rights/uncrc/articles/article-28/  (Accessed 12 March 2025).

Education Endowment Foundation (2021). Social and emotional learning. EEF. Available at: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning (Accessed 12 March 2025).

Evans, V. and Bond, C. (2021). The implementation of Lego‐Based Therapy in two English mainstream primary schools. Journal of Research in Special Educational Needs, Available at: https://doi.org/10.1111/1471-3802.12504 (Accessed 9 March 2025). 

Fai, Y. and Cheng, S (n.d.) The effectiveness of the Lego therapy intervention in promoting the social interaction of children with Autism Spectrum Condition in the playground: An evaluation study. Available at: https://discovery.ucl.ac.uk/id/eprint/1522736/1/DEdPsy_Lego%20therapy%20_YFS%20Cheng.pdf  (Accessed 9 March 2025).

Ginsburg, K.R. (2007). The importance of play in promoting healthy child development and maintaining strong parent-child bonds. American Academy of Paediatrics. Available at: https://doi.org/10.1542/peds.2006-2697 (Accessed 13 March 2025).  

Gomez De La Cuesta, G. (2020). LEGO-based therapy research outcomes summary. Available at: https://www.brickxbasedtherapy.ie/wp-content/uploads/2021/01/LEGO-therapy-research-Studies-Report.pdf
(Accessed 9 March 2025).

Gonulal, T. and Loewen, S. (2018). Scaffolding Technique. The TESOL Encyclopedia of English Language Teaching. Available at:https://doi.org/10.1002/9781118784235.eelt0180 (Accessed 9 March).  

Gordon (2024). Value of Assemblies in Primary School. Quint Education. Available at: https://www.quinteducation.co.uk/the-value-of-assemblies-in-primary-school-fostering-community-confidence-and-connection/ (Accessed 13 March 2025). 

Gowrie NSW (n.d.). Lev Vygotsky’s theory of child development. Available at: https://www.gowriensw.com.au/thought-leadership/vygotsky-theory (Accessed 9 March 2025).  

Green, S. (2019). What Is Lego Therapy and How Can It Help Develop Social skills? Available at: https://www.speechtherapycompany.co.uk/what-is-lego-therapy-and-how-can-it-help-develop-social-skills/ (Accessed 5 March 2025). 

Hawthorne, H. (2021). Interventions in education | importance, types & strategies. Available at: https://www.highspeedtraining.co.uk/hub/effective-interventions-in-education/ (Accessed 4 March 2025). 

Jarveoa, S (2011) Social and Emotion: Aspects of Learnering, Elsevier, Netherlands

Klassen K, Hamilton A, Peabody M. A. (2023) Seriously Therapeutic Play with Lego: the Guidebook for Helping Professionals, Taylor and Francis, United Kingdom  

Kozulin, A, et al. (2003) Vygotsky's Educational Theory in Cultural Context, Cambridge University Press, United Kingdom 

Krislok, H. (2023). 15 Reasons Having a Schedule Is So Important. Productivity Patrol. Available at: https://productivitypatrol.com/schedule-important/ (Accessed 10 March 2025).

Levy, J. and Dunsmuir, S. (2020). Lego Therapy: Building Social Skills for Adolescents with an autism spectrum disorder. Available at: https://discovery.ucl.ac.uk/id/eprint/10096368/3/Dunsmuir_ECP%20Lego%20Therapy%20Paper%20-%20FINAL%20Nov%202019.pdf (Accessed 9 March 2025).

Lindsay S, Hounsell KG, Cassiani C. (2017) A scoping review of the role of Lego therapy for improving inclusion and social skills among children and youth with autism. Science Direct. Available at: https://www.sciencedirect.com/science/article/pii/S1936657416301728?ref=pdf_download&fr=RR-2&rr=91ebfa903dd4220d (Accessed 11 March 2025).  

Main, P. (2022). Lego Therapy. Structural Learning. Available at: https://www.structural-learning.com/post/lego-therapy (Accessed 4 March 2025).  

Marjanovic-Shane, A, et al. (2010) Vygotsky and Creativity: A Cultural-historical Approach to play, Meaning Making, and the Arts, Peter Lang, Austria  

McLeod, S (2024) Albert bandura’s social learning theory. Simply Psychology. Available at: https://www.simplypsychology.org/bandura.html (Accessed 10 March 2025). 

McLeod, S. (2024). Operant conditioning: What It is, How It works, and Examples. Simply Psychology. Available at: https://www.simplypsychology.org/operant-conditioning.html (Accessed 10 March 2025).  

Mcleod, S. (2024). Vygotsky’s Sociocultural Theory of Cognitive Development. Simply Psychology. Available at: https://www.simplypsychology.org/vygotsky.html#Zone-of-Proximal-Development (Accessed 9 March 2025).  

NHS (2025). Lego therapy for children in County Durham and Darlington. Tees Esk and Wear Valley NHS Foundation Trust. Available at: https://www.tewv.nhs.uk/about-your-care/treatments-therapies/lego-therapy/ (Accessed 11 March 2025)  

Oakleigh, H (2025). Lego Therapy - Building Skills Brick by Brick. Independent Speech and 
Language Therapy Services. Available at: https://islts.co.uk/lego-therapy-building-skills-brick-by-brick/ (Accessed 5 March 2025). 

Quinney, M. (2025). Why Schools Are Using Outdoor Classrooms for Lego Therapy. Cabins for Schools. Available at: https://blog.cabinsforschools.co.uk/lego-therapy-in-schools (Accessed 12 March 2025). 

Seath, N. (2025). What is LEGO-based therapy? Expert Advice. Therapy Focus. Available at: https://therapyfocus.org.au/on-the-blog/what-is-lego-therapy/  (Accessed 4 March 2025).

Vives, P.J. (2024). Lev Vygotsky’s Zone of Proximal Development (ZPD) emphasize hands-on, experiential learning. Available at: https://www.linkedin.com/pulse/vygotskys-constructivist-theory-learning-lego-serious-juarez-vives-rza2f (Accessed 10 March 2025).  












Appendix 
Appendix 1
Pupil Profile - Idris
[image: ]


	
	
	



image2.png
Pupil Profile

This is Idris. Idris is 9 years old and is a year 4 pupil. He has one sister called
Ella who is in Reception class at the same school.

Idris doesn’t enjoy class work, apart from the physical and sports lessons. He
hates reading, writing and maths, but is happy to complete activities on a
tablet or a computer. If he isn’t allowed to do this, Idris sometimes sulks and

is in a bad mood. Then, he asks Mrs James, the class teacher, for
permission to go out of the classroom to have some quiet time for himself.

Mrs James is concerned that Idris's academic work is not of the same
standard as that of his peers. However, he clearly enjoys practical activities,
especially if there is an opportunity to go outside. He loves helping Mrs
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers in the school garden. He is used to helping his mother look
after the garden at home.

When Idris refuses to complete his work, he doesn't interrupt the class, he just sits
quietly dreaming of his favourite football team. He likes watching football
matches on TV at weekends, but prefers kicking a ball alone on the yard
rather than playing with someone else or as a member of a team.

While reflecting on how she can support Idris to develop further, Mrs James
considers some of his main characteristics which include:

Physical Development

« Well developed gross motor skills e.g. jump, turn, perform tasks in physical lessons
« Prints when writing rather than using joined-up handwriting

« Dresses himself after swimming and sports lessons

Cognitive Development

« Recognizes time on the hour, quarter past and half past on an analogue clock
« Finds it hard to concentrate for long periods of time

Emotional Development

« Shows disappointment if he fails to perform tasks or gets wrong answers

« Is keen to please adults

Language Development

« Has a wide spoken vocabulary but has difficulty concentrating when reading and writing
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