Portfolio: Language Variation and Change
Vocabulary Invention Assignment
Part 1
Bemonster
Bemonster is a combination of the prefix ‘be’ and the root word ‘monster’. As a common prefix in English, ‘be’ has varied meanings but the most frequent one is related to ‘about’, ‘to make’ and cause’ (Onions, 1966, p. 82). In this situation, the word bemonster can mean ‘to make something monstrous’ or ‘to make something as vicious and ugly as a monster’. Meanwhile, a grammatical shift has occurred in the creation of this new word when the noun ‘monster’ becomes the verb due to the prefix ‘be’. The whole sentence can therefore be paraphrased into ‘Don’t make your appearance like a monster’. The act happens when Albany warns her wife not to show her monstrous features (Bradley, 1919).

Enwheel
Enwheel is made up of the prefix ‘en’ and the root word ‘wheel’. Originating from Latin, ‘en’ as a prefix often possesses the meaning of ‘in’ and ‘put into (onto) something’ (Onions, 1966, p. 311). For instance, the word ‘encase’ that comprises ‘en’ and ‘case’ means completely cover or surround, akin to putting something into a case. In this situation, enwheel stands for putting something into a wheel and thus, has the meaning of ‘to surround’. Alternatively, ‘en’ has the meaning of bringing something into a particular state (e.g., enable and endanger). Therefore, ‘enwheel’ may imply a circular rotation of the wheel and can be understood as ‘to surround’ as well.

Fishify
Fishify is a combination of the root word ‘fish’ and the suffix ‘ify’. Both ‘ify’ and ‘fy’ are widely used in English to form a verb and have the meanings of ‘to make’ or bring something into a creatin state (Onions, 1966, p. 384). Therefore, the meaning of the word fishify is to change or transform something into a fish. The sentence in Romeo and Juliet can then be paraphrased into ‘O flesh, flesh, how are you transformed into fish’.

Lieutenantry
Lieutenantry comprises the root word lieutenant and the suffix ‘ry’, which is a reduced form of the suffix ‘ery’ and is often used after the unstressed syllables like words ending in ‘d’, ‘t’ and ‘l’ (Onions, 1966, p. 778). This suffix is often added after a noun to indicate a ‘condition’, ‘quality’ or ‘occupation’ (ibid: 325). Thus, the word ‘lieutenantry’ simply means the position of being a lieutenant

Oathable
Oathable is made up of the root word ‘oath’ and the suffix ‘able’, meaning ‘having sufficient power to do something’ (Onions, 1966, p. 3). Therefore, the word ‘oathable’ can be interpreted as the ability to take an oath or whether the person can be trusted when taking an oath.

Outstorm
Outstorm is a combination of the prefix ‘out’ and the root word ‘storm’. The prefix ‘out’ obviously has meanings related to ‘external and exterior’. However, in this context, ‘out’ possesses the sense of ‘exceeding or going beyond a thing in something’. Taking the word ‘outlast’ as an example, the word is made up of ‘out’ and the verb ‘last’, meaning living or existing longer than the other. Therefore, ‘outstorm’ can be paraphrased as ‘being more violent than a storm’.

Razorable
Razorable comprises the root word ‘razor’ and the suffix ‘able’. This word is similar to ‘oathable’ in which ‘able’ means the ability to do. In this context, a razor is an instrument for shaving and thus, ‘razorable’ can be interpreted as ‘ready for shaving’.

Rumourer
Rumourer is made up of the root word ‘rumour’ and the suffix ‘er’. As a common suffix, ‘er’ is often added after a verb or a noun to indicate the person (or a particular thing) who is linked with the previous action or object (Onions, 1966, p. 321). Therefore, rumourer refers to a person who spreads rumours. 

Under-honest
Under-honest comprises the prefix ‘under’ and the root word ‘honest’. ‘Under’ means ‘defect’ and ‘insufficiency’ in the context (Onions, 1966, p. 958). Therefore, under-honest refers to ‘being not fully honest’ or ‘less honest’.

Unscissor
Unscissor is made up of the prefix ‘un’ and the verb ‘scissor’. There is firstly a grammatical shift on ‘scissor’ when the object ‘scissor’ refers to the action of using a scissor to cut. Meanwhile, when ‘un’ is added before a verb, it often indicates ‘reversal’ and ‘deprivation’ (Onions, 1966, p. 957). Therefore, this word can be paraphrased as ‘not to cut with the scissor’.

Unfool
Unfool is made up of the prefix ‘un’ and the root word ‘fool’. Like the word unscissor, ‘un’ in ‘unfool’ refers to negation and contradiction. Thus, ‘unfool’ can be interpreted as ‘from being a fool’ or making somebody less of a fool.

Part 2
a) The noun ‘lip’ is used as a verb in this sentence. Given the context in which Othello is talking about ‘sexual licence’ and the noun wanton (i.e., prostitute) is followed by ‘lip’, the meaning of the lip is ‘to kiss’.

b) The noun ‘duke’ is used as a verb in this sentence. Vincentio, the Duke of Vienna, is away and Lord Angelo is now in charge on behalf of the Duke. Therefore, the phrase ‘dukes it well’ can be paraphrased as ‘does well as a Duke’.

c) The grammatical shift happens when the noun ‘urn’ is used as a verb. As a noun, an urn refers to a container in which ‘a dead person’s ashes are kept’ after cremation. However, in this context when three queens are talking about Creon’s behaviour of not letting their husbands be buried properly, the urn refers to the action of putting the ashes into the urn rather than the object itself.

d) The noun ‘kingdom’ is used as a verb in this sentence. The word does not refer to a country ruled by a king. In this context, it means setting up a kingdom in turmoil.

e) To understand this sentence, more context is needed. The Duke of York continues to comment “I am no traitor’s uncle; and that word ‘grace’ in an ungracious mouth is but profane”. In this situation, the nouns ‘grace’ and ‘uncle’ undergo a grammatical shift and are used as verbs. The sentence can be paraphrased into ‘don’t show me any grace and don’t treat me as an uncle’.

f) The proper noun ‘herod’ is used as a verb in this context. As the king of Judea, Herod is notorious for his tyranny. Therefore, ‘to herod’ can mean to behave tyrannically like Herod. In the sentence, the prefix ‘out’ is added before ‘herod’, which means ‘exceeding’. The whole sentence can be paraphrased as ‘it goes beyond the tyranny of Herod’ or ‘it shows exaggerated cruelty that even King Herod will not present’. 

g) The noun ‘scissor’ is used as a verb in this sentence. Similar to the situation mentioned in Part 1, ‘scissor’ here can be interpreted as ‘using the scissor to cut’.

h) The noun ‘furnace’ is used as a verb in this sentence. Given the context where the Frenchman loves the girl so much, this word is used metaphorically to indicate the Frenchman’s intense feelings. The love is expressed by the Frenchman as if it is taken out of a furnace.


i) The adjective ‘safe’ is used as a verb in this sentence. The soldier is advising that it would be best to ensure the safety of the bringer.

j) The noun ‘window’ is shifted into a verb in this sentence. Instead of indicating the object ‘window’, the word in this context may refer to the action of looking down through the window.

Part 3
a) down-fallen: particle ‘down’ and the past participle of the verb fall (fallen). From the verb phrase fall down, this compound word can be understood as a state that is falling down. Thus, the whole sentence can be paraphrased as ‘Let’s protect (safeguard) our native land which is crumbling down’.

b) snow-broth: noun ‘snow’ and the noun ‘broth. The compound word is used metaphorically as an adjective in this context to describe that Angelo’s blood is as cold as the melted snow. At the same time, instead of indicating the ‘soup’, ‘broth’ may refer to the slush. Shakespeare compares the characteristics of Angelo with the melted snow.

c) mouth-honour: noun ‘mouth’ and the verb ‘honour’. While honour has its noun meanings like ‘respect’ and ‘admiration’, it is used as a verb in this context, meaning ‘to show great respect for somebody’. Meanwhile, ‘mouth’ obviously does not mean a part of the human body but refers to the words coming out of the mouth. Therefore, the compound word ‘mouth-honour’ can be paraphrased as ‘to show honour by words rather than by deeds’.

d) care-crazed: noun ‘care’ and the past participle of the verb ‘craze’ (crazed). As a verb, craze means ‘to make someone insane’ and with the past participle form, the word indicates a passive voice (i.e., somebody is driven insane). Thus, ‘care-crazed’ in this context refers to a mother who is driven to madness by caring for many sons.

beauty-waning: noun ‘beauty’ and the present participle of the verb ‘wane’. Wane means becoming gradually weaker and eventually disappearing. By adding this word after beauty, the new compound indicates that the widow’s beauty is diminishing. 

e) Out-storm: the adverbial ‘out’ and the verb ‘storm’. As discussed in part 1, this word can be interpreted as ‘being more violent than a storm’. The whole sentence can be paraphrased as ‘He is a little human in this world, but he tries to be more violent and angrier than a storm’

to-and-fro conflicting: the adverbial ‘to-and-fro’ and the present participle of the verb ‘conflict’. It should be noted that ‘to-and-fro’ comprises two prepositions ‘to’ and ‘fro’. ‘To’ means towards something while ‘fro’ is from old English ‘frá’, meaning ‘from’ (Onions, 1966, p. 378). Therefore, ‘to-and-fro’ means moving repeatedly from two places (i.e., from side to side). In this context, ‘to-and-fro conflicting’ means that the wind and rain are continuously battling against each other, implying a fierce weather condition.

cub-drawn: noun ‘cub’ (young animal) and the past participle of the verb ‘draw’. The past participle form indicates the passive voice that something (e.g., milk) is drawn by the cub. In this context, cub-drawn is used as an adjective with metaphorical meanings. Shakespeare uses this compound to indicate a state of being hungry and ravenous. The bear, akin to a cub drawing every bit of milk, is starving.

belly-pinched: noun ‘belly’ and the past participle of the verb ‘pinch’. Similar to the previous one, this word literally means that the ‘belly’ is pinched. Thus, it is also used as an adjective, indicating that the wolf is starving. 




Grammar and Rhetoric Assignment 
Part 1
Group 1
In this group, relative pronouns like who and which are used differently from modern English. In present day English, ‘who’ often refers to a person while ‘which’ refers to a thing like desks and tables (Parrott, 2000, p. 354). 
a) The relative pronoun in the sentence ‘the first of gold who this inscription bears’ should be ‘which’ instead of ‘who’ in modern English as the relative pronoun represents the gold (i.e., a thing).

b) The relative pronoun should be ‘who’ rather than ‘which’ in this sentence because it refers to John Mortimer (i.e., a person).

c) The relative pronoun should be ‘which’ instead of ‘who’ since it refers to the ‘rotten opinion’ (i.e., a thing).

Group 2
In this group, relative pronouns like ‘that’ and ‘which’ are used differently in restrictive and non-restrictive relative clauses in modern English. 
d) This is a non-restrictive relative clause, which provides ‘less important additional information’ and is signalled by a comma. In present day English, ‘that’ cannot be used in such clauses and should be replaced by ‘which’.

e) ‘all which it inherit’ is a restrictive relative clause that provides essential information. While ‘which’ can be used in the restrictive relative clause, it may be more common to use ‘that’ in this context. According to Abbott (1886, p. 177), ‘that’ is usually used after all in which a ‘class’ (i.e., a group of things and people) is indicated. 

Group 3
In this group, relative pronouns are all omitted, which is different from the present day English. In modern English, relative pronouns can only be omitted when antecedents (the word that is modified by the relative clause) stand for the object in the relative clauses. However, in the following sentences, antecedents all stand for the subject and thus, cannot be omitted.
f) Modern English: ‘He is the next who will mount’. The antecedent is the next (one) and serves as the subject of the relative clause. 

g) Modern English: ‘I have a brother who is condemned to die’. The antecedent ‘brother’ stands for the subject of the relative clause ‘is condemned to die’

h) Modern English: ‘I have a mind that presages me such thrift’. The antecedent ‘mind’ serves as the subject of the relative clause. 

Group 4
In this group, the word order of sentences is different from modern English. As English becomes more analytical, word order plays an increasingly important role in forming a sentence. In modern English, relative words are usually placed immediately after the antecedents. Nevertheless, in the following sentences, relative clauses are away from the nouns they modify.
i) Modern English: ‘This island, which thou takest from me, is mine given by my mother Sycorax.’ The underlined relative clause modifies the ‘island’ and should be placed immediately after it.

j) Modern English: ‘I, who am myself attached with weariness, cannot blame you, old Lord’. The underlined relative clause modifies ‘I’ instead of ‘old Lord’ and therefore, should be placed immediately after ‘I’.

k) This is a more complicated example that can often cause confusion. Readers speaking modern English may regard ‘jawbone’ as the antecedent which is modified by ‘that did the first murder’. It is true that the relative pronoun ‘that’ can modify the inanimate objects. In modern English, the example sentence seems to be grammatically correct. However, as indicated by Abbott (1886, p. 145), genitives like his and her are often used as antecedents in Shakespeare’s works. He illustrated an example from Julius Caesar I.i.55 where the genitive is used as the antecedent and away from the relative word.

‘And do you now strew flowers in his way that comes in triumph over Pompey’s blood ’

Obviously, in the above sentence, ‘his’ instead of ‘way’ is the antecedent as ‘way’ cannot ‘come in triumph’. Similarly, if we carefully look at the meaning of the sentence ‘as if it were Cain’s jawbone that did the first murder’, the antecedent is undoubtedly Cain rather than ‘jawbone’. Under such circumstances, the whole sentence can be paraphrased into ‘as if it were the jawbone of Cain who (that) did the first murder’.

Part 2
a) This is a negative sentence, and it complies with the rules of modern English.
[bookmark: OLE_LINK5][bookmark: OLE_LINK6]b) This is a negative sentence. It is against the rule of modern English. The auxiliary verb ‘do’ must be used before ‘like’. The negative should be ‘you don’t like of my company’.
c) This is an interrogative sentence. It is against the rule of modern English. The auxiliary verb ‘did’ must be used before ‘came’. The interrogative should be ‘did you come from the church?’.
d) This is an interrogative sentence. It is against the rule of modern English. The interrogative should be ‘Do you revolt our subjects?’
e) This is a negative sentence. It is against the rule of modern English. The negative should be ‘Man does not delight me’.
f) This is a negative sentence. It is against the rule of modern English. The negative should be ‘I did not come to hear this’.
g) This is a negative sentence, and it complies with the rules of modern English.
h) This is an interrogative sentence, and it complies with the rules of modern English.
Part 3
Overview 
Before conducting the detailed line-by-line analysis, it would be better to first look at this soliloquy as a whole, so that its unique feature can be revealed. 
First, the soliloquy possesses a strong hypotactic feature. It is not a simple sentence but a complex sentence with many subordinate clauses. The subordination provides additional information and more importantly, by using subordinate conjunctions like ‘since’, it demonstrates a logical relationship between different ideas. Hamlet’s opinions on human’s inherent flaws are well-organized and become more analytical as well as persuasive with the hypotactic structure. The rhetorical effect is obviously enhanced through such syntactic structure.
In addition, active voice is used unanimously in this speech (e.g., ‘choose his origin’; ‘man may undergo’). Compared with passive voice, active voice is believed to be ‘more direct and vigorous’ (Strunk and White, 1999, p. 18). Instead of shifting the focus to the receiver, the use of active voice makes the audience pay more attention to the subject (i.e., ‘the man’ ), allowing them to reflect on the destiny of a man with inherent flaws.

Line by line analysis
So oft it chances in particular men
There is first a grammatical shift on the word ‘chance’. It is not used as a noun but a verb, meaning ‘happen to somebody’. At the same time, as the adverbial, ‘so oft (often)’ is placed at the beginning of the sentence instead of in the middle (either after the subject or after the verb). Such an arrangement is obviously intentional as ‘oft’ occurs again at the beginning of the sentence ‘Oft breaking down the pales……’ From a rhetorical perspective, such a repetition can be referred to as ‘anaphora’, which is widely used in poetry and prose to present ‘writers’ desires to emphasize’ (Harris, 2018, p. 125). In this speech, the repetition emphasizes the frequency as well as the commonality of the situation when a man may have innate flaws that could detract from his virtues. In addition, such a rhetorical device can also make the passage more rhythmical, thereby facilitating audience retention.
That – for some vicious mole of nature in them,
The word ‘mole’ in this sentence is used as a metaphor to represent human flaws. In other words, human flaws are the literal subject (i.e., principal subject) while the mole is a metaphorical word (i.e., subsidiary subject). As a rhetorical device, a metaphor can only be created if there is a similarity between the literal subject and the metaphorical word. In this context, the mole that refers to ‘a natural dark spot’ on people’s skin is akin to a flaw within the human character or behaviour. Just like the mole that appears naturally on the skin, man’s imperfection is inherent and can detract from the virtues. The use of such a metaphor conveys Hamlet’s opinions through a vivid visual image, helping readers to better understand the central ideas.

As in their birth, wherein they are not guilty
In this sentence, ‘wherein’ serves as a subordinate conjunction that refers to the ‘birth’. The hypotactic structure of this sentence and the use of the word ‘wherein’ highlights the exact situations of men’s innocent birth. Hamlet’s argument on men is reinforced by this syntax. 

Since nature cannot choose his origin
In this sentence, ‘since’ is a subordinate conjunction which builds a causal relationship between two sentences. With the hypotactic structure, the audience can easily understand why Hamlet believes that men are born with innocence.
In addition to the sentence structure, ‘nature’ is personified in this context. As a common rhetorical device, personification applies ‘human attributes’ to objects and animals (Harris, 2018, p. 106). It also often occurs to abstract concepts which are difficult for people to process mentally. By personifying nature as men (his), Shakespeare makes the concept more vivid and tangible. The audience will then find the passage more engaging and memorable.

By the o’ergrowth of some complexion,
Akin to ‘oft’ that discussed earlier, ‘by’ appears at the beginning of this sentence and is shown again in the following sentence ‘Or by some habit……’ The anaphora draws readers’ attention to the reasons and ways of ‘breaking down the pales and forts’. Additionally, Shakespeare creates a new word ‘o’ergrowth (overgrowth)’ by adding the prefix ‘over’ before the root word ‘growth’. Over, as a prefix, means above and beyond. Therefore, the sentence can be paraphrased as ‘through the excessive development of certain traits’

Oft breaking down the pales and forts of reason,
‘Pales and forts’ are used as metaphors in this sentence. Defence is the literal subject while pales and forts are the metaphorical words (i.e., subsidiary subject). Pale, as a noun, refers to the fence, and a fort is a strong building with fences around it. The two words symbolize the defences individuals have to protect themselves from irrationality. Like the metaphor ‘mole’, pales and forts create vivid imagery, making the abstract concept of rationality more concrete. Readers can visualize the action of breaking down the defence of reason.

Or by some habit that too much o’er-leavens
In this sentence, ‘that’ is used as a subordinate conjunction to introduce the relative clause ‘too much…plausive manners’. The relative clause modifies the antecedent ‘habit’ and provides additional information on the ‘habit’. At the same time, like o’ergrowth, a new word is created by adding the prefix o’er (over) before the word leaven. The new word o’er-leaven therefore means ‘leaven too much’. In other words, an excessive amount of leavening substance like yeast is added to something (e.g., dough), which can cause an overwhelming effect. Clearly, Shakespeare is not describing the natural process of fermentation in the context of this passage and thus, o’er-leaven is used figuratively to describe the excessive influence of a habit on someone’s manner.

The form of plausive manners – that these men,
Carrying, I say, the stamp of one defect,
‘That’ is used as a subordinate conjunction to link the above two sentences. This structure specifies which individuals are being referred to. In addition, ‘I say’ is inserted between the verb ‘carry’ and the object ‘stamp of one defect’ to draw readers’ attention. Without ‘I say’, the meaning of this passage will remain the same, but the rhetorical impact may be undermined. When ‘I say’ is used, it signals to the reader that the speaker (Hamlet) is making a strong and personal argument.

[bookmark: OLE_LINK7][bookmark: OLE_LINK8]Being nature’s livery or fortune’s star,
Originating from the old French ‘liveree’[footnoteRef:1], the word livery refers to the attire worn by servants. Obviously, nature cannot have its own uniforms and thus, this word is used metaphorically in the context. The literal (principal) subject is the inherent characteristics or traits while the metaphorical word (subsidiary subject) is livery. The innate traits, like uniforms, can decide an individual’s identity. Similarly, the star also has its metaphorical meanings. Since the star is beyond the control of fortune, it represents the external circumstances or opportunities one may come across. The two metaphors use vivid imagery to express complicated and abstract ideas. [1:  Available at https://www.etymonline.com/search?q=livery [Accessed May 4th ]] 


His virtues else, be they as pure as grace,
As infinite as man may undergo,
The ‘as…as…’ structure appears twice in the above sentence and is used for comparison. In the first phrase, the virtues are being compared to the purity of grace while in the second phrase, it is being compared to the concept of infinity. Through the comparisons, Shakespeare emphasizes the idea that no matter how great the virtue is, it will be detracted by flaws.

Shall in the general censure take corruption
From that particular fault.
The use of ‘shall’ in this sentence departs from the rules of modern English. Based on the context, it is clear that the subject is ‘his virtues’ but in modern English, shall is often used with the first-person pronouns (I, We).  
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Gettysburg Address Assignment: IPA notated word list
	No.
	Vocabulary
	General American pronunciation
	My own pronunciation

	1
	four
	/fɔːr/
	/fɔː/

	2
	score
	/skɔːr/
	/skɔː/

	3
	year
	/jɜːr/
	/jɪə/

	4
	father
	/ ˈfɑːðər/
	/ˈfɑːðə/

	5
	brought
	/brɑːt/
	/brɔːt/

	6
	liberty
	/ˈlɪbərti/
	/ˈlɪbəti/

	7
	equal
	/ˈiːkwəl/
	/iːkwəu/

	8
	whether
	/ˈweðər/
	/ˈweðə/

	9
	endure
	/ɪnˈdʊr/
	/ɪnˈdjʊə/

	10
	portion 
	/ˈpɔrʃən/
	/ˈpɔːʃən/

	11
	altogether
	/ˌɔːltəˈɡeðər/
	/ˌɔːltəˈɡeðə/

	12
	proper
	/ˈprɑːpər/
	/ˈprɒpə/

	13
	larger
	/ ˈlɑ:dʒər/
	/ˈlɑ:dʒə/

	14
	poor
	/ pʊr /
	/ pɔː /

	15
	power
	/ ˈpaʊər/
	/ ˈpaʊə /

	16
	or
	/ɔːr/
	/ɔː/

	17
	nor
	/nɔːr/
	/nɔː/

	18
	advance
	/ædˈvæns/
	/ədˈvɑːns/

	19
	rather
	/ˈræðər/
	/ˈrɑːðə/

	20
	task
	/tæsk/
	/tɑːsk/

	21
	honour
	/ˈɑːnər/
	/ˈɒnə/

	22
	war
	/wɔːr/
	/wɔː/

	23
	world
	/wɜːrld/
	/wɜːld/

	24
	last
	/læst/
	/lɑːst/

	25
	god
	/ɡɑːd/
	/ɡɒd/

	26
	never
	/ˈnevər/
	/ˈnevə/

	27
	earth
	/ɜːrθ/
	/ɜːθ/

	28
	consecrate
	/ˈkɑːnsɪkreɪt/
	/ˈkɒnsɪkreɪt/

	29
	before
	/bɪˈfɔːr/
	/bɪˈfɔː/

	30
	these
	/ðiːz/
	/zi:z/













Commentary 
As a common Chinese student who has studied English as a foreign language from primary school, my English pronunciation or accent is significantly influenced by two factors: Oxford textbooks and pronunciation habits of Mandarin Chinese. 
First, the English textbooks that I used from primary school to high school were all published by Oxford University Press. I exclusively learned Received Pronunciation (RP) through textbooks and accompanying tape recordings. In addition, when I went to college, I chose English as my major and developed a strong interest in British culture and history. The positive attitude towards the British accent encouraged me to spend more time practicing and imitating the RP. While American TV shows and popular culture may have some impact on my lexical choices, they did not affect my pronunciation too much. During my practice of RP, my phonological awareness was gradually developed, which meant that I could often recognise the different sound patterns between General American (GA) Pronunciation and RP. Such awareness and ability in return help me to learn the RP. Later, when I did my master’s in the UK in 2018, the interactions between the lecturers helped me to refine my RP skills. Under such circumstances, the major differences between my own pronunciation and GA pronunciation shown in the above table result from the distinctions between GA and RP.
There are three important differences between RP and GA accents. The first one is the /r/ sound, which is also one of the ‘most important’ differences between RP and GA (Wells, 1982, p. 185). In words like ‘four’, ‘score’, ‘liberty’ and ‘proper’, the /r/ sound is excluded. The second one is the /ɒ/ sound in words like ‘honour’ and ‘god’, which is pronounced as /ɑː/ sound in the GA accent. In contrast, the /ɑː/ sound in words like ‘task’ and ‘rather’ in RP is pronounced as /æ/ in GA pronunciation.
Apart from the influence of RP, my pronunciation is also affected by my mother tongue (i.e., Mandarin Chinese). Obviously, there are many differences between English and Chinese pronunciation, and I am able to overcome most challenges over years of learning English. However, some pronunciation habits are difficult to change, and I make those mistakes quite often. In the above table, two sounds are affected by my Chinese pronunciation habits. The first one is the dark /l/ sound in the word ‘equal’. Compared with RP, the /l/ sound that appears after the vowel is often more ‘velarized’ in GA accent (Wells, 1982, p. 125). Individuals need to raise the back of their tongues towards the velums to articulate the velarized /l/. Nevertheless, this sound pattern is rare in Chinese. In He’s study (2014) of eight Chinese students’ pronunciation of the dark ‘l’, 97% of them failed to articulate the sound correctly. Regrettably, I could not escape being part of that statistic either. I substitute the dark ‘l’ with the diphthong /əu/ which is more familiar to Chinese speakers.
[bookmark: OLE_LINK13][bookmark: OLE_LINK14]Another sound influenced by Mandarin is the consonant /ð/ in the word ‘these’. This is an issue that I have noticed for a long time because I made such a mistake when I first learnt English. /ð/ is a voiced dental fricative and is articulated with the tongue between the lower and upper teeth. However, this sound pattern does not exist in Mandarin Chinese. We are not used to biting the tongues in the mouth. Under such circumstances, /ð/ is mispronounced as /z/.
Overall, influenced by the RP and Mandarin Chinese pronunciation habits, my idiolect differs greatly from the American reading of the Gettysburg Address. The differences include /r/, /ɒ/, /ɑː/, velarized /l/ and /ð/ sounds.
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Challenges in reaching one million Welsh speakers in Wales by 2050: A critical review
Introduction
Historically, Welsh has always been the dominant language in Wales. Up until the late 18th century, Welsh was the sole language utilized in services in 80% of churches across Wales (Davies, 1999). Nevertheless, with the advent of the Industrial Revolution and two world wars, the proportion of Welsh speakers started to decline. The education system from the late 19th century also discouraged children from using Welsh. The school funding would be cut if pupils failed to pass the English writing and reading examinations (Davies, 1999, p. 49). While such a situation changed in the 1940s when Welsh was taught as a subject like French in some schools, the officials still regarded Welsh as secondary. It may be until the proposal of The Welsh Language Act 1993 that English and Welsh were treated equally in Wales. All new road signs or public information signs were set bilingually with both English and Welsh on them. Through those efforts, people’s awareness of Welsh was gradually prompted, and a more ambitious goal was put forward by the Welsh government in the 21st century. Initiated in 2017, Cymraeg 2050 aimed to reach one million Welsh speakers by 2050. Nevertheless, given the long-standing neglect of Welsh discussed earlier, achieving this goal will face many challenges. According to Giles, Bourhis, and Taylor (1977), the survival of a minority language depends on the degree of ‘vitality’, which is structured by status, demographic and institutional factors (See Figure 1). A minority language with high vitality is more likely to survive even when it comes into touch with a majority group that speaks a different language. Under such circumstances, by using the theoretical framework, this short essay will elaborate on some critical issues that might prevent the government from achieving the one-million goal.
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Figure 1: Factors affecting ethnolinguistic vitality 
(Giles, Bourhis, and Taylor, 1977, p. 309)
Economic challenges
As indicated by Giles, Bourhis, and Taylor (1977, p. 310), economic status refers to the level of power a linguistics group has obtained ‘over the economic life of its nation, region, or community’. In other words, a language group that has better control of its ‘economic destiny’ is more likely to have high a ‘vitality’ of language (Hocevar, 1975). For instance, the popularity of English in today’s world may start from the British colonization in the late sixteenth century but no one can deny the profound economic impact of the United States following World War II. The same situation applies to Mandarin Chinese in recent years when China emerged as an economic powerhouse. A robust economy has the power to act as a magnet, attracting people (both inside and outside the language group) to explore the language and culture further.
Nevertheless, according to the Wales Centre for Public Policy (2021), Welsh economic prospects are becoming worse in recent years due to the impact of Brexit and Covid-19. Among all UK countries, Wales remains to be the lowest in productivity rankings and its wage rates are similarly below the national average. With such a weak economy, the tax base is relatively small, which means the sources of new revenue are limited. Under such circumstances, although the Welsh government (2017) is committed to developing a sustainable economy for Welsh-speaking communities in Cymraeg 2050, the low revenue and budget prevent the government from building new infrastructures or creating more job opportunities. When people struggle to make ends meet, they may wonder whether it is still worthwhile to spend extra money to revitalize the Welsh language. Young people will prioritize acquiring skills and languages that offer immediate economic benefits. They may even choose to leave Wales to find better prospects elsewhere, which decreases the pool of Welsh speakers.
In addition, while the government can use taxpayers’ money to set up new bilingual signs and support Welsh-speaking activities, private businesses may regard the minority language as an extra cost (Cartwright, 2006, p. 199). As suggested by Williams (2000), the minority language sometimes can be seen as a complex factor that may deter investors and potential newcomers in Wales. For instance, for private businesses with a tight budget, the cost of implementing bilingual signage may be seen as an additional expense. At the same time, they may also regard the necessity for bilingual staffs as an extra expense or operational hurdle.
[bookmark: OLE_LINK9][bookmark: OLE_LINK10]Demographic Challenges
A language group’s birth rate and its relationship with the outgroup play a vital role in language vitalization (Giles, Bourhis, and Taylor, p. 313). If the Welsh government intends to reach 1 million Welsh speakers, they should obviously find ways to boost the birth rate within Welsh-speaking families. Nevertheless, according to the UK government, the birth rate in England and Wales in 2022 dropped to its lowest point since 2002, at around 1.49 children per woman[footnoteRef:2]. With fewer children being born in Wales, the pool of potential Welsh speakers diminishes, making it increasingly difficult to achieve the target of 1 million speakers.  [2:  Available at https://www.ons.gov.uk/peoplepopulationandcommunity/birthsdeathsandmarriages/livebirths/bulletins/birthsummarytablesenglandandwales/2022 ] 

Immigration is another important issue that should be carefully considered as it possesses both negative and positive impact on the vitality of a minority language group (Giles, Bourhis, and Taylor, p. 314). Nevertheless, such a factor is neglected in Cymraeg 2050. According to the Welsh government, international migration to Wales increased dramatically from 5,400 to 21,900 between 2021 and 2022. These new immigrants with diverse linguistic backgrounds use English as a lingua franca, and Welsh is nothing but meaningless signs to them. In this situation, although the immigration law is controlled by Westminster, the Welsh government can take proactive measures to encourage new immigrants to learn more about the Welsh language and culture. By fostering a sense of belonging within the Welsh-speaking community, immigrants may be more motivated to learn and use Welsh. Language classes and resources tailored to immigrants should also be offered.
Educational Challenges 
[bookmark: OLE_LINK11][bookmark: OLE_LINK12]The use of minority language in the education system plays a significant role in vitalizing the minority language (Giles, Bourhis, and Taylor, p. 316). If students do not have enough opportunities to learn Welsh at school, they are less likely to acquire the language after graduation. Nevertheless, the current shortage of Welsh language teachers poses a great threat to Welsh learning at school. As indicated by Senedd Cymru (Welsh Parliament) in 2023[footnoteRef:3], both Welsh-medium schools and English-medium schools that include Welsh teaching all lack qualified Welsh teachers. Reasons for such a situation may be varied. On the one hand, individuals often hesitate to pursue a career as a Welsh teacher due to the perceived limitation of job opportunities confined to Wales only. On the other hand, it often takes much time and effort to train a Welsh speaking teacher and the government also has to invest huge amount of money in it. Given the weak economy discussed previously, recruiting and training new Welsh-speaking teachers can also face financial challenges.  [3: Available at: https://senedd.wales/senedd-now/news/one-million-welsh-speakers-target-at-risk-due-to-lack-of-teachers/ ] 

Another important issue is the retention of Welsh language skills. While Welsh is now taught in almost every primary and secondary school in Wales, the problem is that when students go to university outside Wales, they will have very limited opportunities to use Welsh. Even among Welsh universities, most courses are taught in English as the professors and lecturers are from all over the world and cannot speak Welsh.
Attitudes towards Welsh: The impact of English
As an important construct in sociolinguistics, language attitude can significantly affect language maintenance and language planning (Li and Li, 2022). People with more positive attitudes towards the language are more willing to learn and use the language. However, in Baker’s (1992) study of 797 secondary students in Welsh secondary schools, teenagers’ attitudes towards Welsh were easily affected by the ‘popular culture’ from the English world. There is a significant change between 13 and 14 years of age. When students enter into the adolescent period, they tend to regard Welsh as ‘less favourable’ (Baker, 1992, p. 63). Teenagers born in a Welsh-speaking family may shift from the family identity to a more ‘individual and peer group identity’ (ibid). American entertainment shows, films, video games and songs that help teenagers build social relationships with peers become the major topics. The pervasive influence of English-language popular culture discourages students from learning Welsh and can significantly erode the social and community foundations of the 1-million goal. Despite the potential threats posed by the dominance of English-language popular culture, the Welsh government may feel powerless in curbing the widespread availability and appeal of American entertainment. The market dominance of English-language media presents formidable challenges that may render governmental interventions ineffective.
Conclusion
To sum up, the ambitious goal of reaching one million Welsh speakers in Wales by 2050 faces multifaced challenges. Economic constraints hinder the government’s ability to invest in language revitalization efforts. Demographic shifts, such as declining birth rates and increasing immigration, shrink the pool of potential Welsh speakers. Educational shortcomings, including a shortage of qualified Welsh language teachers and the issue of language skill retention, pose a threat to language maintenance. Ultimately, the influence of English-language popular culture undermines people especially adolescents’ attitudes towards Welsh.
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