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Introduction

The task that has been provided is to write a report based upon the School Development Plan (SDP) for one of placement schools that has been attended during the PGCE course, and to critically reflect on the actions, impact and evidence base outlined within this document. In line with BERA (2018) guidelines, the school will remain anonymous throughout this report. Within this report, there are four targets noted, which were ‘to improve spelling ages for children of middle to lower ability in Foundation phase,’ ‘to improve pupils’ Welsh oracy skills,’ ‘to continue to develop pupils’ higher order thinking skills,’ ‘to improve assessment opportunities to further advance learning,’ and ‘to improve handwriting across the school.’  The target which will be critically reflected on is ‘to continue to develop pupils’ higher order thinking skills.’

The research setting is within an English medium school within the South Wales Valley. The school currently has 265 pupils. This school has a learning support centre for pupils with any additional learning needs. In addition, the free school meal percentage over the last three years is 5% less than the national average, of 19% (Estyn, 2017). It has been identified that 17% of pupils who attend this school have an additional learning need which is below the national average of 21% (Estyn, 2017).

Literature Review

School Development Plans, also known as SDP, are school’s strategic plan for improvement, which sets out actions that a school needs to take to improve learners' outcomes (Welsh Government, 2014, p3). The School Development Plans set out how the school will achieve its targets, “in relation to its priorities, and how it will use the resources it has available, including funding.” To reiterate this, School Development Plans (SDP) are a “strategic plan for improvement” (Alexander McLeod Primary School, 2023). The responsibility of an SDP lies with the school itself.  

An effective School Development Plan emphasises the improvements that a school needs to make in certain areas. These changes are set out to better the outcomes for the pupils (Department of Education Northern Ireland, 2021). An effective SDP is based around the school’s values and sets out the action and resources required to achieve these objectives (Kilminster, 2021). Schools' priorities of the school development plan are to raise standards of education in relation to literacy and numeracy, whilst decreasing the impact that poverty has on pupils' educational attainment (Welsh Government, 2014, p3). 
MacGilchrist and Mortimore (2006) discuss the benefits of school development plans which include “can integrate educational, financial, and human resource needs and set and monitor the achievement of measurable goals.”

The responsibility of a school development plan lies with different stakeholders. Watts and Roundy (2022) state that “a stakeholder in education is anyone who has an interest in, or is impacted by, the educational system in some way.” These stakeholders include anyone who is directly and indirectly linked to the school. For example, direct links would include teachers, parents and students, and indirect links would be government officials and local business leaders. Within the school used for this case study, these stakeholders include those of the governing body, head teacher, teachers, support staff and community members, such as parents.
Governing bodies are accountable for encouraging high standards of education success, ensuring it is maintained in schools. The headteacher of the school is accountable for the organisation and control of the school, together with the governing body. This is key to leading the work of the school and for future improvement (Welsh Government, 2014, p4). 

The area of the School Development Plan that has been investigated noted key points of literature. Higher Order Thinking Skills, known as HOTS, is a “structural equation modelling analysis used to examine the relationships between key factors that influence students’ learning and their HOTS within a smart classroom environment” (Lu et al, 2021). This idea comes from Bloom’s Taxonomy theory. In education, Bloom’s taxonomy is often used to assist in writing learning objectives. The reasons that learning objectives contain Bloom’s taxonomy, is to describe the skills and the abilities that they wish for their pupils to meet (Adams, 2015). A major advantage of Bloom’s taxonomy, according to Adams (2015) is that it “differentiates between cognitive skill levels and calls attention to learning objectives that require higher levels of cognitive skills.” This allows the pupils to have a deeper understanding of the learning and enables them to use the knowledge and skills in a variety of contexts. There are 6 stages of Bloom’s Taxonomy, in relation to the Higher Order Thinking Skills that are used in schools. These 6 stages increase in complexity as the you move up the model (see appendix A). The first level is knowledge, then comprehension, application, analysis, synthesis and at the top is evaluation (Adams, 2015). The knowledge stage of this, is looking at recalling and memorising, the comprehension stage is summarising and paraphrasing, application is looking at information to solve problems and identifying trends and relationships. The last two stages are analysis which is identifying components and synthesis which is defined as combining information to create a unique product, which required originality (Welsh Government, 2010, p17). 
[bookmark: _Int_bR03CkQo]In comparison to Bloom’s taxonomy, John Biggs devised the SOLO taxonomy about teaching and learning based on research on students learning. Biggs’ taxonomy is an alternative to Bloom’s taxonomy. Biggs’ framework “serves to describe the levels of increasing complexity in a learner’s understanding of subjects or performance tasks” (Somani, 2022). Briggs’ theory could be seen as a more simplistic approach to follow, in regards to assessing understanding (see Appendix B). 
In contrast, Doug Lemov critiques the approach of Bloom’s taxonomy. Lemov raised concerns about the “construction of the pyramid places knowledge/remembering at the bottom of the stack” and therefore suggests that the lowest level of the pyramid could be seen as the least important point and that getting to the highest level is deemed as the most important in the eyes of pupils (Berger, 2018). 

In education, teachers often use Bloom’s Taxonomy to aid progression in questioning. However, as it is shown as hierarchical, it is “critical that teachers understand that this does not preclude younger learners from accessing evaluative questions simply because they are at a higher level in the pyramid’” (Welsh Government, 2010, p16). 
Research shows that there are possible criticisms of Bloom’s Taxonomy. A point noted was that the taxonomy “oversimplified the nature of thought and its relationship to learning” (Furst, 1994). A further limitation of Bloom’s Taxonomy is that ‘thinking’ does not work within hierarchies (Kompa, 2017). This means that looking at the taxonomy it is read as a pyramid, from the bottom up to the top. This suggests that the learning at the higher levels of the pyramid is reliant on pupils having achieved the knowledge and skills at lower levels (Shabatura, 2022). 
However, Blooms original taxonomy was not developed as a pyramid as it does “not accurately display his ideas” (Kaechele, 2020), but this diagram has evolved over time into the hierarchical pyramid. 







Developing An Action Point

Having considered the School Development Plan in depth and obtaining key information from relevant members of staff, numerous observations were noted. Self-evaluation in terms of an SDP involves taking into account how the school identified HOTS to be one of their targets. Self- evaluation is used by schools for numerous reasons within the School Development Plan, for example, to assess how well they are performing, covering all aspects of school operations and to notify the school’s improvement planning, with regards to priorities, actions, and improvement processes (Welsh Government, 2021, p13). It was also highlighted that the purpose of self-evaluation was to identify a school’s strengths, enabling them to contribute to system-wide improvement (Welsh Government, 2021, p13). In short, the school self-evaluation is where staff reflect on their practices and note areas of improvement. It was noted, via Walsh- Evans (2023) that the way in which the school identified HOTS as being a target was through the local authority. The development of HOTS was made a priority from the local authority and as a result the school were provided with training. The SDP stated that the implementation of HOTS would create an outcome where many pupils would explicitly use the language of thinking skills with their learning and that the teachers would provide regular and effective opportunities for pupils to solve problems, overcome challenges, investigate, and develop their higher order thinking skills. 
Furthermore, the SDP highlighted that in line with the new curriculum in Wales, strengthening pupils higher order thinking skills, was paramount, in order to support their development of the four purposes (Welsh Government, 2020). 

For the school development plan to work effectively, there must be stakeholders, as previously mentioned by Watts and Roundy (2022). The stakeholders involved in the SDP were teachers, governors, Local Authority, and parents. In conversation with Walsh-Evans (2023), it was stated that the SDPs targets are put into parent newsletters, ensuring they are all aware. However, looking at the stakeholders of the set target of ‘to continue to develop pupils’ higher order thinking skills,’ there are bespoke stakeholders that may differ from the wider SDP stakeholder group. These include certain members of staff, such as the Headteacher, the Literacy, Language and Communication leader, the Mathematics and Numeracy leader, and the ALNCo who were all involved in certain HOTS milestones, including the professional learning millstone. All staff were involved in other milestones such as the curriculum development milestone and the performance management milestone of the HOTS target (School Development Plan, 2022). Other milestones solely involved the Headteacher. Considering this aspect critically, numerous questions were posed. For example, why weren’t all staff involved in this aspect, how did they select which staff were involved in which milestone? 

Investigating how the school would measure the impact on using HOTS raised some questions. Speaking to Walsh-Evans (2023), it was noted that the way in which this target was measured in terms of its success, was by reviewing their work, listening and talking to learners. This then allowed them to highlight whether this target should be imbedded in the following three-year plan. The schools target will then be re-evaluated thereafter. A critical aspect of this led to further queries in respect of how does looking at pupils' books evaluate whether pupils understanding of their higher order thinking skills has been met. The schools’ target was also to ensure that teachers implement a range of teaching strategies to support pupils in order to gain new knowledge and understanding, which was mentioned by Walsh- Evans (2023). This would be reinforced and highlighted within the pupils’ book reviews. Within the SDP it reiterates what was mentioned by Walsh- Evans (2023), in respect of monitoring. Listening to learners’ activities with members of the governing body also evaluates the progress towards meeting the HOTS target within the SPD.  Overall, the SDP in general would be reviewed in 3 years, which was verified by Welsh Government (2016). The vision milestone of HOTS will be reviewed in July 2023 in respect of this specific school. However, the impact of this target will be RAG rated termly, in regards to the various milestone actions set. 
[bookmark: _Int_p49sDFfh]This vision and monitoring milestones will solely be reviewed by the Headteacher, compared to the professional learning millstone, which is reviewed by the Deputy Headteacher, Language, Literacy and Communication Leader, Mathematics and Numeracy Leader and the ALNCo (School Development Plan, 2022). In comparison, the curriculum development and performance management milestones are reviewed by the Headteacher, along with all teaching staff. This also shows the stakeholders who are involved in certain aspects; however, this could lead to questions as mentioned in the previous section in regards to the stakeholders. 







Reflection and Evaluation

[bookmark: _Int_DZ8lKLSc]Reflecting upon the schools’ initiative and target of developing pupils higher order thinking skills, it was evident that regardless of the fact this was a target to be continually implemented, it was felt that this idea was not utilised to its full potential. Within all classrooms the same HOTS diagram was displayed (see appendix C), but whether the pupils fully understood what it was for, and the purpose could be questioned. The benefits of the use of HOTS and the displays is that research suggests that higher order thinking skills promotes pupils' successes and achievements, providing them with transferable skills (Sewell, 2022). It was noted that the same poster was displayed in all classrooms throughout the school, which could appear as an advantage as it is a consistent message being displayed. However, a disadvantage of this approach could be that it is not differentiated to meet the pupils needs and age range. Pupils in year 6 should have a better understanding and knowledge of HOTS and be challenged more, compared to the younger pupils in the school, however as stated, the same poster was displayed.  This could be demonstrated as a potential drawback and criticism upon reflection. It could be argued that in support of Blooms’ Taxonomy (1956), a hierarchical diagram could infer progression to pupils in higher year groups. For example, year 6 pupils would have a greater understanding and be aiming towards the higher end of the hierarchical pyramid. 

Another reflection when observing, highlighted that the HOTS diagram displayed on classrooms walls, was then provided on the pupils’ tables. However, a criticism of this were that the hand outs were provided without any explanation, meaning its purpose was unclear to the pupils. According to Afifah and Retnawati (2019), not all teachers fully understand HOTS and are not used to their full potential. This could imply why pupils do not fully understand HOTS. It has been stated that teachers find HOTS difficult to understand and incorporate and that some teachers are not aware of their importance (Afifah and Retnawati, 2019, p1). 
In conjunction with this, teachers received training from the local authority as outlined within the SDP and as reiterated by Walsh- Evans (2023). However, a suggestion that could be incorporated into the training is made more user friendly, and that aspects of key information is reiterated more frequently and kept current. Furthermore, this training could include ways in which to explain to the pupils how to use HOTS, the benefits, and their purpose. As previously mentioned from observation, it was evident that pupils were unaware of key information. 
An additional advantage of the diagrams used to display the HOTS was that they were not displayed as a pyramid. This was noted during the literature review that originally Blooms did not create his taxonomy to be a pyramid shape (Kaechele, 2020). This links to Kompa (2017) argument of Bloom’s Taxonomy in that ‘thinking’ does not work within hierarchies.

Conclusion

To summarise, this assignment has provided a broader knowledge and understanding of the purpose, reason, and theory behind School Development Plans (SDP). In addition, it has laid out how schools set their targets, who the stakeholders are and how they aim to achieve the targets and the way in which they will measure this. 
Researching the target area in relation to Higher Order Thinking Skills (HOTS), the implementation and use of them will be used in future practice. However, within my future professional practice, the research conducted for the report has highlighted possible changes and factors that will need to be taken into consideration. This has enabled me to critically reflect and assess areas of improvement. 
A point to be noted was one reiterated by Kompa (2017) was that Bloom’s taxonomy does not always work best in the form of hierarchy. This was an area that was positively observed during the reflection period at the school, as they displayed their HOTS diagram in the form of a circle (see appendix B), and not as a hierarchical model. 
This study has provided a greater overview and understanding and has given numerous valuable points of information with regards to School Development Plans. One key point noted is the importance of stakeholders and the valuable role that school staff, parents, and governing bodies play by all working together, to provide the best learning experience for all pupils. 
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Appendix C: HOTS display in the classroom. 
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	Target 
	What have I done in this assignment…….

	Target 1
	Read around the “big ideas” in your research question to ensure that you are clear about those ideas and not confusing them.

	Researched the topic in depth, using a range of sources. 

	Target 2 
	Present more data in a concise form to back up your conclusion.

	Compared information to ensure most reliable ones are used.



Word Count: 2670 (+/- 10%)


1
	
image2.png
lome

a
7

Paste

Safari
2N N ST NN

File Edit View History

.
2

Bookmarks  Window Help
Glo TR RS, T\ R

AutoSave " ECAD7003
Insert Draw Design Layout Q Tell me CJ Comments / Editing
Avial vz v A A A A = é/v @
5 B I Uvab X, X A ) ﬁ ) A v Paragraph Styles Dictate

Welsh Government (2014) ‘School Development Plans Guidance Document,’ p3
[Welsh Government]

Available at: https://www.gov.wales/sites/default/files/publications/2018-03/school-
development-plans.pdf (Accessed: March 27, 2023).

Welsh Government (2010) ‘How to develop thinking and assessment for learning in
the classroom,’ p17 [Government Document] Available at:
https://hwb.gov.wales/api/storage/663d00fd-9¢c3b-4003-9a1f-0012bad39fad/how-to-
develop-thinking-and-assessment-for-learning-in-the-classroom.pdf (Accessed:
March 29, 2023).

Appendices:

Appendix A: Bloom’s Taxonomy

5 R 8% @) =

eoe @ - 0 @
Amazon.co.uk...ne Shopping

m" %K B ¢ 0 Bc c o KB ~ (0o

Learning Management Systems (LMS) that exist, and is consistently included

@ facultyfocus.com

Apple Bookings Uniemail Compose

~in online courses as a way to collect formative assessment data and engage

students, its use could be elevated by aligning Bloom’s Taxonomy of
Educational Objectives (Anderson, Krathwohl, & Bloom, 2001) with
discussion board prompts. Focusing on the cognitive knowledge domain,
Bloom’s Taxonomy provides a hierarchical framework of learning outcomes
that instructors can use to create more interactive, diverse, and impactful
ways for students to experience deeper learning (Mehta & Fine, 2019) and

meaningful discourse surrounding course content.

Bloom’s Taxonomy

Recall facts and basic concepts
define. dupticate. list. memorize. repeat. state.

Image credit: Vanderbilt University Center for Teaching (under a Creative Commons Attribution

license)

Remember

While remembering is the lowest level of Bloom’s Taxonomy, it is still

~important for students to be able to define and recall aspects of course

Page 8 of 8

1504 words 0%

students to respond to discussion board questions

ontent. Instead of asking

=

Wed 29 Mar 13:22

¢ © 0 + C
Compose workout
G’ Leverag... e 0 |

Solve your
toughest
teaching

. | problems -

o 82TV I,
B— amontlt

\;\sg
__ LearnMore ©

The Wellbeing Elixir

More Joy.
S LEARN MORE ©
Less Stress. EID

Teachin

PROFESSOR




image3.png
] untitled v < 0 @ slideshare.net

G G ] G

Amazon.co.uk..ne Shopping  Apple  Bookings  Uni email ~ Compose

o

Compose workout

G o =

o They complete a SOLO assessment at the start and end of
each unit of work; this allows the child to reflect on the
progress they have made during a unit of work.

o SOLO Taxonomy in mathematics is evident on their
learning objective and success criteria on a daily basis.

Different stages of S O L O Taxonomy

Muiti-Structural At the extended
Relational Level

Pre-structural Level | Uni— Structural Level

Level

abstract Level

1.m not sure
about this subject

I have one idea
about this subject

1 have several
ideas about this

I can link my ideas
together to see

I can look at these
ideas in a new and
different ways

Unit 4. Solo taxonomy..pptx

Sep. 19,2022 « 0 likes « 17 views

O & e

Education

subject the big picture
- i | 2 | |
Y % 5
<  4of21 > Y

<, Download Now

Download to read offline

t

G Unita..

This website stores and accesses information on
your device, such as cookies. Personal data may be
processed, such as cookie identifiers, unique device
identifiers, and browser information. Third parties
may store and access information on your device
s this personal data. You may change o

w your preferences by clicking on the cookie
icon or link; however, as a consequence, you may
not see relevant ads or personalised content. You
may change your settings at any time or accept the
default settings. You may close this banner to
continue with only essential cookies.

Storage

Marketing

@ rorsonaiisation

Analytics

Save Accept All





image4.jpeg
Sy
oy

Pouage,
Wty
Ty

Lsof s n
noh > UM

2av0p anoy <
o pinom o,

s 10
o1 2
fonaof v

Lusddoy
2 pp Ay

nous

pamony
alsuon

snsoua?
s
iz smmp
s
o gy
st
e

210] osoas o 36 mof o)

spnnn
A v

Ay w5°

fop o

o™
e




image1.png
Pritysgol Cymru
\ =\ ¥ Drindod Dewi Sant
" University of Wales
Trinity Saint David




