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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

The evolving role of the police force within the UK is moulded by the complex environments and people within society that it serves. The National Policing Curriculum, which was created and introduced by the College of Policing, aims to prepare officers to meet the challenges that they face by ensuring professional standards are met, reflective practice is used and that there is a focus on evidence-based approaches in policing. As the end of my probationary period approaches I have certainly gained a much deeper understanding of the role of a police officer at present and the difficulties of balancing being human whilst also remaining professional and ensuring that standards are upheld.

This essay will reflect on a significant incident that I attended which involved a vulnerable female. Using Gibbs' Reflective Cycle. (The University of Edinburgh, 2024) I will explore how the experience aided in developing my practical skills as well as decision-making in a highly emotive scenario. The discussion will also critically evaluate the strategic role of the College of Policing, particularly in professionalising the workforce through the Code of Ethics, standards of learning and leadership frameworks.

Additionally, I will examine how my role has evolved in my final year of probation and how I feel that I have adopted the qualities expected of a competent and accountable police officer. This reflection will be situated within the context of national strategies such as the Strategic Policing Requirement, Policing Vision 2025, Workforce Transformation 2018, and the College of Policing’s 5 Year Strategy, all of which have played a key role in shaping the current and future picture of policing in the UK.

Description

The incident that I attended involved a domestic related assault where a vulnerable female victim had suffered serious facial injuries caused by her partner; a repeat offender with a significant history of violence; including offences against women. The victim had been evasive for several days, and efforts to contact her had been unsuccessful. I managed to make phone contact with her and encouraged her to meet with officers so that we could ensure her welfare. On attendance, she presented with visible injuries but was reluctant to disclose details of the assault and stated on numerous occasions that she did not remember what had happened. While intoxicated and unable to provide a full statement, she allowed officers to photograph her injuries and complete a Witness Interview Booklet (WIB) under the Achieving Best Evidence (ABE) policy (Ministry of Justice, 2022). This enabled officers to obtain an initial account and preserve evidence which could then be used as an aid when the female would be video interviewed later on. After safeguarding procedures were completed the incident was graded high-risk following a DASH (Domestic Abuse, Stalking and Honour-Based Violence) assessment and the male was arrested. 

Feelings

The situation brought about mixed emotions. I felt a strong sense of responsibility to safeguard the victim as it was very unusual for her to be willing to engage with police and seek support but also frustration at the barriers that were present, particularly her intoxication levels and reluctance to give detail on how her injuries had been sustained. I was concerned for her long-term wellbeing and safety, especially given the suspect’s history of repeat offending. However, I also felt confident in my ability to apply safeguarding strategies effectively and felt that due to the thorough job done and quick actions to obtain evidence it was highly likely an evidence led prosecution  could proceed, even without victim cooperation. 

Evaluation

Although the victim’s intoxicated state and reluctance to give a statement presented clear limitations, the decision to complete a WIB was proportionate and followed procedural guidelines. It enabled officers to comply with ABE principles and gather a first account while respecting her current capacity, alternatively a holding statement could have been considered but due to the limited amount of information she was provided it was not deemed suitable, and this could have prevented her ability to later completed an ABE. Her eventual movement to a place of safety and the suspect’s arrest reflected a positive safeguarding outcome. However, emotional strain and the complexities of victim cooperation in domestic abuse cases showed the limitations of a purely procedural response.

Analysis

This incident illustrates the challenge of balancing trauma-informed policing with evidential requirements. Victims of coercive control and sustained abuse are often hesitant to engage due to mistrust or fear and the addition of intoxication added an additional layer of complexity. Research suggests that such behaviours reflect survival mechanisms that are adopted by those exposed to abuse rather than non-cooperation. (HMICFRS, 2021) My actions were guided by the Code of Ethics (College of Policing, 2014), particularly around respect, fairness, and acting in the public interest. Using the WIB appropriately aligned with ABE policy and reflected a victim-centred approach, ensuring that evidence was secured without pressuring the victim beyond her capacity.

Conclusion

The case highlighted the importance of adaptability, empathy, and procedural knowledge when dealing with vulnerable individuals. While challenges were significant, applying the correct safeguarding and evidential procedures made it possible to protect the victim and build a case against the offender.

Action Plan

Moving forward, I will continue developing skills in dealing with those experiencing specific trauma and trauma informed interviewing, with the aim of completing an ABE course in the near future. I will continue to improve my understanding of victim behaviour in domestic circumstances and maintain confidence in using evidence-based procedures that support both the victim’s needs and eventual outcomes.


The College of Policing plays a central. strategic role in professionalising policing in the UK. It was established in 2012 and is responsible for setting standards in training, education, and leadership across all forces in England and Wales. Through its oversight of the National Policing Curriculum and Code of Ethics, the College provides officers with a clear framework of policing, expected behaviour and training. (College of Policing, 2014)
One of the most significant contributions of the College has been its emphasis on evidence-based policing. By promoting the integration of academic research and operational decision-making, the College ensures that modern policing is both considering ethics as well as being informed by research. (Lum et al, 2020) This was reflected in the domestic violence incident described earlier. The decision to use the Witness Interview Booklet (WIB) and follow the Achieving Best Evidence (ABE) policy demonstrated an understanding of guidance around supporting vulnerable victims while preserving the integrity of an investigation and the evidence.

The College also supports the development of reflective practice through the Professional Development Review (PDR) process and the Police Education Qualifications Framework (PEQF). These initiatives encourage officers to critically evaluate their performance, identify learning needs, and progress through structured developmental pathways (College of Policing, 2020). In my own case, engagement with the PDR process has allowed me to track my progress and encouraged me to ensure I am continually learning. The College of Policing ensures that police officers are held to consistently high standards while equipping them to respond to complex incidents that are dynamic.

My final year of probation has seen significant developments in both my confidence and competence as a police officer. Initially, my focus was primarily on understanding procedures and adhering to policies but overtime I have developed greater autonomy in my decision making, and confidence in the decisions made, particularly in complex or sensitive incidents such as those involving domestic abuse or mental health crises.

The role of the modern professional officer is not just about enforcing law; it involves safeguarding, partnership working, and the use of discretion to achieve outcomes that are both lawful and fair. I have seen this shift most clearly in my ability to apply the College of Policing’s Code of Ethics in live situations, using principles such as fairness, integrity, and public interest to guide my behaviour (College of Policing, 2014). The case involving the domestic violence victim, for instance, required me to act with empathy, patience, and procedural knowledge to ensure her safety and the preservation of evidence.

Furthermore, I have developed a stronger understanding of trauma-informed policing. Victims of domestic abuse often display behaviour that may appear contradictory or uncooperative but are instead rooted in fear, trauma, and coercive control that they have faced at the hands of their perpetrator. (HMICFRS, 2021) Recognising these dynamics has allowed me to avoid misinterpretation and instead respond appropriately to victim needs.

Partnership working has also become a core element of my practice. Engaging with safeguarding teams, mental health services, and support organisations, such as Llamau, has reinforced the importance of multi-agency approaches within policing. This collaborative mindset reflects broader strategic goals in the Workforce Transformation programme, which emphasises soft skills, leadership, and emotional intelligence. (Home Office, 2018) The responsibilities of a modern police officer are increasingly shaped by national strategies that define the priorities and values of UK policing. The Strategic Policing Requirement (SPR), issued by the Home Secretary, outlines the capacity and capabilities required to address serious national threats, including public order, cybercrime, and child sexual abuse. (Home Office, 2015) While the SPR is often considered at a force level, it influences how frontline officers understand risk, intelligence-sharing, and the need for consistency across borders. The Policing Vision 2025, developed by the National Police Chiefs' Council (NPCC) and the Association of Police and Crime Commissioners (APCC), sets out a roadmap for transforming policing to meet future demands. It emphasises digital capability, community trust, prevention, and a more diverse and skilled workforce.  (NPCC, 2016) In my role, I have embraced this vision by developing my digital skills, enhancing community engagement, and working proactively to prevent harm and avoid escalation. The Workforce Transformation Strategy 2018 compliments this by focusing on the skills and leadership qualities needed in a modern police service. It recognises that policing requires not only technical knowledge but also emotional resilience, communication, and adaptability. (Home Office, 2018) My work with vulnerable victims has shown me how essential these attributes are, particularly in high-pressure situations. Finally, the College of Policing’s 5-Year Strategy (2022–2027) reinforces the need for a professionalised and research informed workforce. It commits to building leadership at all levels, improving inclusion and wellbeing, and embedding evidence-based practices across all areas of policing. (College of Policing, 2022) These strategic commitments have influenced how I approach my role and how I plan to continue developing beyond my probationary year.

In practical terms, national strategies guide daily actions from how we assess risk in domestic incidents to how we communicate with victims and apply safeguarding protocols. They ensure that policing is not only reactive but forward looking and reflective of public needs and trust.

This essay has explored the evolving role of the police officer through both personal reflection and strategic analysis. The domestic violence incident discussed highlighted the complexities of frontline safeguarding, the ethical responsibilities of police work, and the importance of procedural knowledge. Through this experience and others, I have grown into a more confident and competent officer, aligned with the values and standards outlined by the College of Policing. Critically, national strategies such as the Strategic Policing Requirement, Policing Vision 2025, and the Workforce Transformation Strategy have helped shape my understanding of the police officer as not only an enforcer of law but a professional grounded in ethics, partnership, and reflective learning. As I complete my probation, I remain committed to developing my skills and contributing to a modern, resilient, and accountable police service.
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
[bookmark: _Hlk201851769] 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


  
	
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 




ANSWER:

Social media is the most common way for people and communities to connect in modern society and in recent years organisations, such as the police, have adopted it as a tool for engagement and investigation. Social media can be a great aid when conducting investigations as information can be shared in real time, avoiding unnecessary delay. Within this essay I will discuss the use of social media within the context of policing and aim to critically evaluate my own personal experience of using it to conduct enquiries for a missing person. 

The way in which Police forces within the UK conduct themselves is under pinned by specific laws, legislation and guidance. The College of Policing (CoP) provide a mass of guidance to forces and individuals on how to conduct themselves and the do’s and don’ts within policing.  Guidance from the CoP states that the methods of communication used by the police need to be proportionate to what the public they serve require. It acknowledges that communication is not limited to contact that is had face to face and that the use of social media and technology provides an opportunity to police to connect and engage. (College of Policing, 2020) There are 7 key principles that the CoP want police staff and officer’s to be aware of when using social media, these are as follows; credible, consistent, responsive, an ambassador, inclusive, ethical and personable. In essence these principles state that the information shared must be honest and accurate, there must be a consistent tone and two way communication is encouraged, when posting on social media users must not forget their role within the force and that they are acting as an ambassador for the force in it’s entirety, in addition to this the tools for engagement must be inclusive and accessible for all, the information provided must follow ethical guidelines and lastly posts should retain an element of personability and represent force values in addition to the individuals making the posts. It has been suggested that by police using tools such as social media it will aid in the understanding of the role of the police and improve confidence and connection within communities. (WeCops, 2024) In addition to this it has also been stated by a Police Foundation review that the use of social media will not only enhance response times but will also allow officers to be more transparent and accountable for their actions. (ACPO, 2013)

There are several social media platforms that have been adopted by Police, specifically within Gwent Police the main platforms used are Facebook, X (formally known as Twitter) and Instagram; each platform serves a different purpose and aims to communicate with different groups in society. In an article written by Channel 4 it discussed the fact that social media has allowed police to gain numerous leads and solve several crimes and that the exposure it can provide to missing person cases that are publicised can also not be understated. (Rigby, 2012)

In the UK it is reported that over 300,000 missing person reports are made to police yearly. (Fyfe et al, 2015) and it is often believed that the first 24-48 hours are crucial in order to locate the individual safely. For the locality that I am based I would estimate that there are 3-4 missing people reported each day, with at least one of these being a frequent missing person. When referring to a frequent missing person I mean someone who is reported as missing several times within a short period. These types of missing people are unfortunately extremely common within Gwent, specifically among the youth who are involved in county lines and child sexual exploitation. 

To highlight the use of social media and evaluate its place within policing I am going to discuss a relevant case that I was assigned to recently. The circumstances involved the disappearance of a 17-year-old male which lasted for a number of days, the male was graded as a High Risk missing person. For clarity the definition of High Risk according to the College of Policing states that 
        “the risk of serious harm to the subject or the public is assessed as very likely”
(College of Policing, 2022)

The male was considered vulnerable due to being under the care of social services and residing in supported accommodation. He was visited by staff from social services once a day and they assisted with providing him food, transport and any other needs that were present. The male I dealt with was well known to police due to his links to criminality and the likelihood that he was and is still being exploited and involved in county lines. The increase of young people who are exploited criminally is on the increase with figures showing that just within London there are 4,000 teenagers currently involved. (National Crime Agency, 2023) Whenever a child is reported missing the risk is already heightened, this combined with the involvement in criminality means that enquiries must be completed expeditiously with the aim of minimising the risk and shortening the length of the missing period. Social media played a vital role in locating the male and facilitating his safe return. 

The initial actions that are taken with any missing person involve obtaining a Missing Person Report and within this you must gain consent for a media approval to be put out regarding the individual, this is the start of social media’s involvement within the investigation. Once this authority is given, a photograph, as well as some basic information will be shared regarding the missing individual, this information tends to include their last known location, the time that they were last seen and any places that they frequent. These posts will be published on both Facebook and X and allow for live responses from members of the public which aids an investigation massively, images and information being shared with members of the public may prompt recollection of a sighting of the missing person and can allow for a map of their movements to be created and so the missing male was circulated on social media. Although obtaining potential and confirmed sightings is extremely valuable within missing person enquiries, research findings have suggested that viewing an image of a person or place can cause false memories and therefore information, unless reinforced with photographic proof, cannot always be trusted and confirmed to be accurate. (Garry and Gerrie, 2005) False memories are not the only drawback when evaluating the implications of posts on social media. Unfortunately not everyone wants to aid in the investigations ran by the police due to an ever-growing attitude of distaste towards the organisation, it has also been stated in a study conducted by Sindall, McCarthy and Braunton-Smith that many young people have a more negative attitude towards policing and with young people being the primary users of social media this may mean that the information provided may not always be reliable as a direct result. (Hurst and Frank, 2000) Many members of society are willing to provide misinformation to the police, whether this is to cause a harmless distraction or with the intention of wasting valuable time and resources and the information provided via social media cannot always be verified prior to action being taken which results in time and money wasted for the force. 

The publication of images on media platforms may benefit an investigation by encouraging the missing person to reach out themselves as they may not want their photo being circulated or it may be the case that they could be unaware they have been reported missing and make contact with the force so that they can confirm they are not harmed in any way.  With regards to the missing person I dealt with, he is known to reach out to police quite frequently after he becomes aware that he is reported missing and so the circulation of his image aided in this. 

In specific incidents such as High-Risk missing person cases there are additional media platforms that prove vital to the investigation and may be less known. GoodSam is another vital social media/online platform that aids during police investigations, GoodSam allows for a link to be sent to the phone of the missing person and if the link is opened it provides the sender with an accurate and live location for that individual. This tool is vital when dealing with High Risk missing people, certainly ones with the potential for suicidal intent as it narrows down search parameters, allowing resources to be targeted. 

In this specific incident social media was found to be very beneficial. The use of platforms such as X and Facebook allowed for a mass of engagement between the public and the police and it led to numerous sightings being reported which gave a specific town within Gwent that the male had most recently been in. This town being identified meant that officer’s could tailor the search and it also meant that CCTV could be checked for more specific locations which aided massively in locating the male. The use of CCTV in this circumstance also allowed for others, who the missing person was with, to be identified; without the sightings from member’s of the public being reported these enquiries would have taken a lot longer and there is potential that information would have been missed, meaning more risk to the individual, so it cannot be understated how beneficial social media was in regards to this incident. Eventually the missing person was sighted within a shopping complex in the Blaenau Gwent area by CCTV as they continued to monitor and assist the investigation, officers were dispatched to this location and the male was safely located and returned home. 

I will now, more broadly, discuss the benefits of social media within the context of policing. According to online research and sources there are approximately 56.2 million people within the UK who are social media users and the amount of time that is spent on social media is growing with the average being 1 hour and 49 minutes spent online daily. (We Are Social, 2024) Each of those individuals could aid an investigation at some point in their lives if they are privy to police social media and the ability to reach so many different individuals at a quick and efficient pace is something that face-to-face contact cannot compare with due to the lack of resourcing on the streets and physical limitations. A criticism that is ever present within the policing world is the idea that police officer’s do not care for what the public has to say and therefore confidence is reduced. A study by Myhill and Bradford made suggestions that it is within the police’s capacity to increase public confidence and a way in which to do this is by showing an interest in public opinion; the use of social media as a two-way form of quick and efficient communication is only going to aid this as people will feel that police advice and support is accessible. (Myhill & Bradford, 2012)

Whilst there are benefits, as discussed, the argument for social media is not one sided and there are also hindrances. Social media can encourage misinformation to be spread, whether this is intentional or not and having to sift through large amounts of information to identify what is and is not accurate can take up a lot of time as there have to be an adequate number of resources allocated to this. Within a major investigation such as a missing person or a murder a large amount of financial cost comes from having to set up individualised teams to deal with all of the information being provided and whilst this can be very beneficial, it is not always cost effective, and this is a consideration for the force. When using social media as a police force there is always a risk that the organisation is opening themselves up for criticism and abuse; it may be counterproductive to give those individuals a platform, especially when their intention is to spread misinformation and cause harm to public perception and on-going investigations and discourage other users from engaging. 

When considering all the information discussed within this text and the wider research that is accessible regarding the use of social media and how it can benefit within policing it would be reasonable to suggest that it is an effective tool for police forces. It can allow for effective engagement with communities that may not necessarily have any other contact with police. Additionally using social media allows the opportunity for information to be shared; ensuring communities remain informed on on-going investigations and operations that their local force are running as well as providing key information when they can. Social media has its place within policing and there are times where it will be more and less appropriate, depending on the nature of the incident its use is being considered in. Overall as long as drawbacks such as, misinformation being spread and the welcoming of negative backlash, then social media really can be an invaluable team when looking to modernise policing and keep it in line with the wants and needs of society.
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Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 
 




ANSWER:


Policing incidents involving vulnerable people require not only operational expertise but flexible leadership to manage the challenges that coincide; the emotions of those involved, the safeguarding required, the use of multi-agency working as well as considering the law. This essay reflects on a recent incident where I played a significant role in safeguarding two children following allegations of assault within a neglectful family environment. The children had already experienced a number of adverse childhood experiences (ACEs) prior to my attendance on this date including the traumatic death of the mother and subsequent parental neglect from their father who remained as their only care given, these factors added to the complexity of the incident. This reflection critically evaluates my flexibility in leadership style throughout the incident, drawing on existing leadership theories and explores how leadership strategies can be adapted to dynamic operational circumstances. The essay also considers legal frameworks such as the Children Act 1989, specifically Police Protection Powers (Section 46) and how this power was used. 

I attended a family home where a father and his two teenage children, a 15-year-old son and a 13-year-old daughter, lived. The family had experienced significant trauma due to the mother’s death in the home several years prior, a key adverse childhood experience impacting all members' mental health. (Felitti et al, 1998) Over time, the father had severely neglected the children’s emotional and physical needs, leading to unsanitary living conditions unsuitable for habitation by all the family members. The immediate incident involved allegations that the son had assaulted his sister by pushing her into a chair in the living room, though he fled before police arrival. Calls of this nature to the address were very common. Whilst officer’s were present at the address the son returned and was spoken with. During consultation with the son he disclosed that the father had assaulted him, potentially causing serious injury to his foot, resulting in the father’s arrest. This complicated the situation as the children were left alone, with no immediate family able or willing to care of them. Given the risk to the children’s welfare, I led the decision to invoke Police Protection Powers under Section 46 of the Children Act 1989, allowing the removal of children from harmful situations temporarily to ensure their safety. This decision required careful balancing of the legal powers police possessed, ethical considerations, and empathetic communication with the children and involved agencies, including social services.

Throughout the incident, I consciously adapted my leadership approach in line with the Situational Leadership Theory developed by Hersey and Blanchard. (1969) This theory states that there is no single “best” leadership style; instead effective leaders must adjust their style according to the maturity, competence, and confidence of those they are leading and the situational context. The model categorises leadership behaviour into four styles: directing, coaching, supporting, and delegating. In this incident, these styles were reflected in different ways.
The supporting element of the theory was displayed when engaging with the son, who was vulnerable and mistrustful due to past trauma and frequent missing episodes, I adopted a supportive leadership style. This involved active listening, empathy, and reassurance to build rapport. Supporting leadership encourages follower confidence and competence through encouragement rather than authority, aligning with Goleman’s (1995) concept of emotional intelligence being essential in high-stress, sensitive policing encounters. Building trust in this context was vital given the son's history and the emotional complexity surrounding the family.

Next, I displayed characteristics demonstrated within the directing part of the theory. At the point of arresting the father and managing the immediate operational risks, a more directive style was necessary. This required clear, authoritative instructions to colleagues and decisive action to maintain safety and control. This approach aligns with the “telling” style in Situational Leadership, appropriate when followers (or in this case, colleagues and the environment) require clear guidance to ensure order and compliance.

The participating style was adopted when liaising with social services and in calming and explaining the situation to the children. This involved collaboration and shared decision-making, consistent with transformational leadership principles. (Bass and Riggio, 2006) Transformational leadership stresses motivation through inspiration, intellectual stimulation, and personalised consideration, which is crucial in multi-agency environments and when managing vulnerable individuals.

The application of situational leadership here demonstrates the practical need for flexibility; rigid adherence to a single leadership style would have been ineffective in this emotionally charged, operationally complex incident. Critics of the model (Graeff, 1997) argue that while its flexibility is a strength, it can be overly simplistic and does not account sufficiently for leader traits or external pressures. However, in frontline policing, the capacity to adjust style rapidly is often vital for safety, emotional management, and legal compliance, as demonstrated in this incident.

Reflecting on leadership strategies developed throughout my policing career, this incident reaffirms the necessity of emotional intelligence (EI) and trauma-informed leadership. Goleman’s (1995) EI framework outlines self-awareness, self-regulation, motivation, empathy, and social skills as core competencies; all critical when leading in high stress, emotionally charged policing contexts involving vulnerable individuals.

The children’s experiences of Adverse Childhood Experiences (ACEs), including the death of their mother and neglectful parenting , create complex trauma responses that can manifest in mistrust of authority, withdrawal, or aggression, all of which were present at one point when dealing with the scenario I faced. (Felitti et al., 1998; Anda et al, 2006) Research suggests that families with negative perceptions of the police, often shaped by parental attitudes and past interactions, may be reluctant to engage or disclose vital information. (Tyler, 2006) Therefore, leadership strategies focusing on building trust through consistent, empathetic communication are essential.

Moreover, the incident highlighted the importance of multi-agency collaboration and shared leadership responsibilities. The College of Policing’s (2020) Policing Leadership Framework advocates adaptive leadership that is ethical, inclusive, and collaborative to meet complex societal challenges. My leadership approach reflected these principles, coordinating with social services and other professionals to safeguard the children effectively.

Leadership in such situations also involves navigating legal powers responsibly. The use of Police Protection Powers under Section 46 of the Children Act 1989 is never a decision that is easy to make and requires leaders to balance the authority police hold in the situation with the ethics surrounding the incident and the feelings of the family and their wants and needs. (HM Government, 1989) Exercising these powers confidently and judiciously demonstrates the application of leadership which is grounded in legal knowledge and professional accountability.

The fluid adjustment of leadership style throughout the incident also resonates with Tannenbaum and Schmidt’s Leadership Continuum Model. (1958) This model presents leadership behaviour on a spectrum ranging from autocratic to democratic styles, where the leader’s degree of authority and follower involvement can be varied according to the context. At one end of the scale, an autocratic style is characterised by one sided decision-making with minimal input from others. This was necessary during the arrest and securing of the scene, where quick, decisive action was paramount to manage safety risks. Autocratic leadership can be effective in crisis situations requiring strong and immediate control. (Lewin, Lippitt and White, 1939)

Conversely, the democratic style involves participative decision-making, encouraging input from team members and others involved, such as the children and family. This style was employed when coordinating with social services and explaining the situation to the children, where sensitivity, cooperation, and consensus building were essential to sustain the children’s welfare, trust and emotional wellbeing.

Tannenbaum and Schmidt’s model emphasises the importance of choosing a leadership style that reflects the maturity and readiness of followers and the complexity of the task. For example, the children, affected by trauma and neglect, required a leadership approach that encouraged trust and reassurance, while police colleagues needed clear direction in an operationally hazardous environment where there was no real room for error or hesitation. 

While the continuum provides a useful framework for understanding leadership flexibility, it has been critiqued for assuming leaders have freedom to choose styles without constraint. In policing organisational culture, legal frameworks, and risk assessments often limit leadership options and autonomy. (Reiner, 2010) Nonetheless, this incident highlighted how situational demands shaped my leadership decisions, balancing authority with empathy and collaboration to protect vulnerable individuals.


Within the reflective essay I have completed a critical evaluation of the flexibility of my leadership style during a complex child protection incident and how I employed a range of leadership styles, from supportive to directive to participative, thus enabling effective management of dynamic operational challenges and multi-agency collaboration. Legal frameworks, specifically the Children Act 1989 and Police Protection Powers, provided essential authority to safeguard vulnerable children impacted by adverse childhood experiences. The incident underlined the importance of emotional intelligence, flexibility, and ethical decision-making in policing leadership and how failure to embraced these characteristics and be adaptable can have dire consequences for those we deal with and negatively impact upon the outcome of incidents. Future practice will benefit from continued development of adaptive leadership strategies, enhanced understanding of trauma-informed approaches, and strengthened inter-agency partnerships to protect vulnerable individuals effectively.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
	
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 
 



ANSWER:


Since joining Gwent Police in 2023, I have balanced the demands of full-time policing with undergraduate study — both challenging in their own right, and particularly so in combination. Successfully managing this period has required personal resilience and the support of colleagues, which has contributed significantly to both my professional and personal growth. In this essay, I will reflect on these experiences using Borton’s (1970) model of reflection, which comprises three stages: What?, So what?, and Now what?. I will maintain confidentiality throughout.

Throughout this reflection, I will refer to both mentoring and coaching. Mentoring involves a collaborative relationship where an experienced individual supports the development of a less experienced colleague (Institute of Directors, 2024). Coaching, by contrast, is typically a structured, goal-focused process led by someone trained in that approach, often with a defined endpoint (CIPD, 2024).

In a dynamic environment like policing, where responsibility is high and legislation continually evolves, fostering a culture of growth is essential. Such a culture promotes continual learning, openness, and constructive feedback (Westover, 2020). Research indicates that coaching can enhance job satisfaction, support stress management, and improve confidence and retention among officers (Magny, 2021).

What?
Throughout my probationary period, I have undertaken numerous responsibilities and faced various obstacles, all aimed at progressing towards becoming a substantive police constable.

I experienced an abundance of learning and new challenges within the first year. I completed a 10-week tutorship period which allowed me to access a consistent support system until I found my feet within the role and once this came to an end, I became an independent police officer. My 10-week tutorship period was completed with a male colleague who had 3 years of experience in response policing, which at the time felt like a lifetime worth of knowledge compared to mine, but upon reflection was a massive responsibility for someone so young in service. This was a formal and structured tutorship where I had to successfully hit set criteria and achieve independence. My tutor took on a “coaching” role and used his experience to provide me with both guidance and a solid foundation to build upon as my career progressed. During this time I received feedback from my tutor and space was also allowed for me to provide feedback on what I felt was beneficial and aiding my learning and what may be hindering my learning. All of the feedback was provided verbally in both formal and informal settings, some took on the form of chats in the car after a difficult call and others were recorded via Teams to be used as evidence that I had successfully completed tasks. Once the tutorship period came to an end I feel that the real learning began. Being independent was an eye-opening experience and a good opportunity to embrace autonomy and the ability to make decisions and develop my own understanding and way of working. The concept of autonomy has been discussed in a mass of research including studies conducted by Piaget regarding how autonomy is learned and what influences this. (Piaget, 1932) Autonomy is very relevant to today’s policing culture and the criticism that is ever prevalent about decision making within the force, specifically in highly publicised incidents within the media. Within this stage there was space to reflect on the intentions and thought processes behind my own actions and how this differed from those around me. (McLeod, 2024) Alongside my day-to-day role I had to ensure that I was completing my university work punctually and to a high standard to transition into Year 2. 

Year 2 began for me in January 2024; I do not feel that the expectations of me were too dissimilar from what they had previously been but I certainly felt a large amount of pressure internally to be able to be independent and efficient within my role and to meet high standards. This year became more challenging due to personal circumstances that were present and at times it was hard to navigate a highly stressful job when things in the background were also difficult, but I was able to maintain a balance by managing my stress levels and leaning on those around me within the work setting. Research conducted into this topic has found that there is a significant link between positive workplace relationships and an efficient work force and that the security of these relationships allows for individuals to handle disruption better. (Parkinson, Hollowood and Frampton, 2020) Within year two I did not experience any formal mentoring or coaching but I feel that there was always an environment which encouraged questions, curiosity and learning and all of my colleagues would have been willing to step into a mentoring role should they have been required to do so. 

Year 3 is where I presently find myself and it has been the most challenging and transformative year so far. As discussed previously, my role has remained a constant throughout the years but as I have moved into the final year the expectations I place on myself have risen and my ambition has grown within the role as I have gained more experience. Year 3 for me has provided a lot of learning and the main “mentor” that I have worked with and benefited from within this time frame has been my Sergent. This year there has been a real focus on the importance of responsibility and accountability within my role and being able to manage a workload efficiently, this is something I have received a fair amount of feedback and guidance on in order to assist me. In addition to having guidance myself, I have also been expected to take more of an active mentoring role and assist other colleagues; this year I was given the opportunity to myself become a tutor for new starters within the role which I have not yet completed but would be looking to do so when the opportunity arises. Although I have not completed a tutor role as of yet, I have still had opportunities to provide and receive feedback amongst colleagues and on my shift it is typical for us to reflect when attending difficult, emotional or challenging incidents. Providing feedback has been proven to be beneficial when aiding the learning experience and although it does have its drawbacks, with criticism sometimes being hard to accept and take on board, in general there are overwhelming benefits. (Hays, Kornell and Bjork, 2010)

Now that an overview of my coaching and mentoring experiences has been provided; I will move onto analysing how both have aided my development and the research, both current and historic, that supports them. 

So what?

There are a number of accepted and well researched theories that support both the idea of mentoring and coaching; these are accepted within policing and adapted to fit within the tutorship process and act as an aid for the tutor. It is acknowledged that the use of models, such as GROW, allow clear goals and structure which inevitably aids the growth of officers and development of their skills.

The GROW model (Whitmore, 1980-1990) of coaching and mentoring is a framework developed in the late 1980’s that sets out a clear structure of how to coach and mentor a person and can be very beneficial for those who have not had any formal training in how to teach. The GROW model, much like the STAR model for setting targets, is an acronym that encompasses 4 main sections. The first letter, G, stands for Goals. It is vital to define a clear goal to achieve throughout the learning experience so that progress can be tracked and there is an end, it also positively impacts motivation. (Coreen, 2024) The second letter, R, signifies the Reality of the situation and how this must be considered throughout the process. The third letter, O, represents the options that will be looked at throughout the experience and it suggests the important of having several contingencies and solutions in order to obtain one’s goal. The final letter, W, stands for the Will or some have referred to it as “way forward”. This refers to the persons willingness and ability to complete the goal and who will do what within the scenario. (Wilson, 2020)

The GROW model can be applied to my personal experience with both mentoring and coaching. Throughout each year of my probation I was aware that I would have a set criteria to follow, which I will refer to as my learning Matrix, that I had to complete; the Matrix was slightly adapted as I progressed into Year 3 but within it were clear goals and criteria that I knew I needed to achieve and by what date this needed to be complete. I feel that the use of a matrix was extremely beneficial because it allowed me to stay on track and have clear expectations in my mind of what I needed to achieve, in addition to this it meant that my tutor could ensure that we attended certain calls so that I was given a fair opportunity to gain enough experience. Another benefit of the Matrix was that it allowed to visually see that my targets were being hit; research ha suggested that by setting visual goals it aids in motivation and I certainly feel that this was veracious in my experience. (Anderson, 2024) The use of goals within each year of my career allowed me to ensure that I was achieving was what expected of me by the force, they set out clear expectations and this being a requirement to progress forward within my role meant that there was no room for failure. 

I feel that separate to the goals that were provided to me by the force, it was vital to have personal aspirations to work towards and with the support of my Sergent I was able to nurture these goals and bring them to fruition. A real-life example of this was completing a SOLO course within the role, SOLO stands for Sexual Offences Liaison Officer and it is a course that provides the attendee with an in-depth knowledge about sexual offences, the motivation behind them, how to support victims and the formal processes that must be carried out when dealing with these offences. I feel that taking part in this course and setting this goal for myself, without encouragement from others or it being a requirement, showed the importance of autonomy and being independent. Although there have been many times where I have benefited from the support and guidance of others, it is also crucial to be able to make decisions without input from others and to have your own path but I must also acknowledge that without the ability to access courses I would miss out on vital knowledge and teaching from a person who has more expertise than myself. The Zone of Proximal Development theory supports the idea that there are a number of tasks and goals that are unobtainable individually and that guidance from a partner/colleague who is more skilled provides access to these goals. (McLeod, 2025)

Now what?

Reflecting on the past three years, I can see the significant contribution that mentoring and coaching have made to my growth as a police officer. Structured support during my tutorship laid a strong foundation, while ongoing informal mentoring has encouraged continuous development. The opportunity to observe others’ working styles and engage in reflective dialogue has been particularly valuable, enabling me to refine my own practice in ways that feel authentic rather than imposed.

Importantly, my experiences have highlighted the value of flexibility in mentoring and coaching approaches. Individual learning styles and preferences mean that not every method will suit every individual. I have benefited most from environments that balance structure with autonomy, providing guidance while also allowing space for independent thought and reflection. As I continue my career, I aim to build on this learning by adopting a mentoring style that is adaptable and responsive to the needs of colleagues.

Looking ahead, I intend to formalise my role as a mentor or tutor, supporting new colleagues in their development. I also aim to pursue further specialist training, recognising the importance of lifelong learning within policing. The critical role of coaching and mentoring in promoting growth culture cannot be understated, and I am committed to contributing to this culture as both a learner and, increasingly, as a mentor.
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