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	AoLE or Subject
	Language, Literacy and Communication 
	Date:
	11.11.19

	Lesson Focus:
	To write sentences using the language pattern “wyt ti’n mwynhau...?” and give reasons using “ond mae well da fi..”. 

	Meaningful links to Curriculum 
	I can use appropriate vocabulary and syntax, including subject-specific and context-specific vocabulary.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF – 
· contribute to group discussion, taking some responsibility for completing the task well, e.g. introducing relevant ideas, summing up.
· Welsh-medium statement: use the standard form of a variety of verbs, e.g. present, past and negative forms.
· use appropriate vocabulary, including subject-specific words and phrases.

	Personal Targets (Linked to QTS and identifed in weekly review)
To demonstrate knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs.

	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Reinforce Welsh syntax by the accurate use of a variety of: sentence patterns. 






	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can:
· Ask the question “wyt ti’n mwynhau...?”
· Answer the question using “achos” and give a reason. 
· Give a reason for my answer and extend my answer using “ond mae well da fi...”. 





	· Learners must be able to ask each other the question “wyt ti’n mwynhau...?” and respond using the sentence pattern “ydw, dw i’n hoffi...” or “nac ydw, dw i ddim yn hoffi...”. 
· Learners need to give reason for their answers using “achos”. 
· Where possible the learners need to extend their answers using “ond mae well da fi...”. 
· The learners will need to write their responses in their books in full sentences. 


	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Start by going through powerpoint with the learners to activate their prior knowledge on:
· Chwaraeon
· Diddordebau
· Sentences structures:
· Beth wyt ti’n hoffi wneud? / wyt ti’n hoffi ...?
· Ydw, dw i’n hoffi ... / nac ydw, dw i ddim yn hoffi...
· Pam?
· Achos mae’n 
· For MAT – wyt ti’n gallu...?, wyt ti’n mwynhau...?, wyt ti’n dwlu ar...? 
· Ydw, dw i’n gallu... / nac ydw, dw i ddim gallu, ydw, dw i’n mwynhau... / nac ydw dw i ddim yn mwynhau..., ydw, dw i’n dwlu ar... / nac ydw, dw i ddim dwlu ar...
Ask the learners to ask their talking partners a few questions using a variety of the sentences patterns.

Ask a few learners to feedback their answers to gauge whether they all understand the sentence patterns.
Then explain to the learners that they will need to write the questions and answers in full in their books. Ask them to give reasons and extend their answers as fully as possible. 

Then ask the learners to go to their tables and sort out the puzzles on their tables (question, answer, picture).

The puzzles will be differentiated 3 ways between the four groups:
· Wiwer and Cnocell y coed – lots of sentences to match up 
· Draenog -  basic questions and answers to match – hoffi/mwynhau 
· Llygoden – basic questions and answers to match – only hoffi 


	














Ensuring all children are involved with their talk partner 

Good role models-more able supporting others on carpet





	PowerPoint 

























Puzzle cards

	

Teaching & Core Learning
	Ask the learners to write  at least 8/10 sentences using the sentence patterns they have just been practicing.

Differentiations:
· Top groups (Wiwer and Cnocell y coed) – completely independent in choice of sentences patterns and hobbies/activities. This group need to extend their sentence using (ond mae well da fi). This group will be supported by myself. 
· Middle group (Draenog) – will have a word bank of activities and hobbies in welsh as well as the more difficult sentence patterns. This group will be supported by myself. 
· Lowest group (Llygoden) – to be supported by an adult (Miss Evans) and will have a word bank with the sentence pattern (wyt ti’n hoffi...?) and the responses (ydw, dw i’n hoffi / nac ydw, dw i ddim yn hoffi...)

Whilst the learners are writing their sentences, walk around the groups and offer any guidance. 
Allow the students to refer back to the PowerPoint that will be left on the board for any guidance. 
Mark the learners sentences throughout the lesson. 


	



C3B4ME-children to use 3 things before asking for teacher help-powerpoint/wordmat/
Friends etc






	

	

Plenary
	Once the learners have completed their sentences, allow them to have time to make any corrections using a purple pen. 

Ask the children to come back and sit on the carpet, using lollipop sticks – select pupils to feedback on of their questions and answers if possible. If not ask a pupil to offer their answers. 
Ask a range of pupils to feedback to gauge whether each group understood the task. 
Use thumbs up / thumbs to find out if the learners understood the task 
	



Thumbs up/thumbs down
	Lollipop sticks 






Welsh Video Link
https://uowtsd-my.sharepoint.com/:v:/g/personal/1803537_student_uwtsd_ac_uk/EVgo86gBWWpPnbQNPo-tJskBOFEXr6eyY5qnactdwHFpGA?e=ze6kKd 


Reflection
Initially, I felt very anxious completing this lesson with the learners as they had told me in previous lessons that they all hated learning Welsh. Therefore, the learners had a negative mindset about the lesson before it had begun. This emulates ESTYN’s findings where they reported that some learners “are reluctant to take part in discussion work and are not keen to contribute orally in public” (ESTYN, 2018a, p.12). Also, it was the first lesson I had taught during this PTE to a class of mixed ability and ages. This made me worry that I would not differentiate appropriately to meet all the learners needs. However, once I had started the lesson introduction I began to relax as the learners actively wanted to take part in the lesson. The learners were keen to show me their prior knowledge which made me feel better about leading the lesson. Unfortunately, as the lesson developed, it became clear that the lesson that the class teacher asked me to plan for Welsh was well above the learner’s abilities. The learners did not understand what the different sentence structures meant in English even though the class teacher ensured that this was appropriate work for the learners.  
An aspect that went well during the lesson was that the learners used the resources I prepared as scaffolding as I intended. During the lesson, the learners had access to word mats that I had prepared for them to act as scaffolding when they were writing the different sentence structures. The learners were able to use the word mats as a guide to ensure their sentences followed the correct structures. The word mats also contained a word bank to help them if they could not remember a word. Another aspect of the lesson that went well was the use of the teaching assistant as a more knowledgeable other (MKO). The teaching assistant is a first language Welsh speaker; therefore, she was asked to support the learners in the lowest ability group as she was able to explain the meaning of Welsh words in greater detail. Scaffolding and a MKO were used during the lesson as Lev Vygotsky’s “zone of proximal development” suggests that learners can develop better understandings of concepts, such as developing literacy skills in Welsh, when they have the support of tools and the support of an MKO (McLeod, 2018). Equally, the learners were many opportunities to practice the sentence structures orally with their talking partners. The learners supported each other and helped each other improve when any mistakes were made. This is also commended by ESTYN as they believe learners “develop valuable discussion skills when working in pairs or groups” (ESTYN, 2018a, p. 7).
One element that was disappointing during this lesson was that the lesson was too challenging for the ability of some learners. However, the more able and talented learners achieved accurate sentences as shown in appendix 1. The class teacher had ensured that the lesson was a natural progression within the learners Welsh language development in literacy. However, it was evident throughout the lesson that many of the learners did not understand a lot of the lesson and became withdrawn during the introduction and when completing the tasks. Therefore, the learners became agitated and reluctant to completing the writing tasks which caused some challenging behaviour displayed by some learners. This resulted in many of the learners having to complete many corrections and some having to stay in playtime to complete their sentences. I do not believe that this lesson supported much progression in developing the learners Welsh literacy skills. As most of the lesson was spent explaining the meanings of specific words instead of using the words to construct sentences. Therefore, if I had known before the lesson that the learners would not understand many of the Welsh words used in the sentences, I would have conducted a lesson prior to this one explaining the meanings of the words. Moreover, it would have given me the opportunity to understand the level of understanding the learners had in terms of Welsh as a second language. Therefore, I would have been able to plan a more appropriate lesson instead of relying on what the class teacher believed to be appropriate challenge for the learners. 
To ensure effective teaching and learning in the future, I will continue to provide the learners with scaffolding such as word mats or a geiriadur to support them during their Welsh language session as it proved to be effective during PTE.  Also, I will ensure to provide learners an opportunity to speak Welsh with their peers during Welsh sessions but also throughout the school day. This is due to ESTYN believing that level of oracy as learner achieves has a “positive effect on their written work” (ESTYN, 2018a, p. 7). Also, the Siarter Iaith objective 3 states that “schools encourage learners’ use of the language outside the classroom and offer Welsh-language experiences across the curriculum” (Welsh Government, 2019). Therefore, by providing learners opportunities to speak through the medium of Welsh throughout lessons will help to achieve objective 3. Moreover, I will continue to speak to the children in Welsh where possible to the best of my abilities. During the lesson, I would pose questions to the learners only through Welsh. This encouraged the learners to rely on their prior knowledge whilst helping them to understand the Welsh language in a context such as activities and sports. 
I think the cause for the most important disappointing element was that the learners had not had enough oracy practice during their Welsh lessons in Key Stage 2. Many of the learners were unable to answer the main question “Beth wyt ti’n hoffi wneud?” as they did not understand what the question meant. This came as a shock as the class teacher had stated that this question is used as a recurring theme throughout Key Stage 2 so all the learners would have learned the question content in previous years. ESTYN (2018b) believe that schools need to invest more time and resources that develop learners oracy skills in Welsh. Also, not enough schools place an emphasis on developing learners’ oracy skills which as a consequence has a negative impact on developing other language skills in Welsh. The learners carry out “slot drillio” every day where they learn a different sentence pattern each week. I believe that eventhough the learners have opportunities to practice their Welsh oracy throughout the school day; they do not understand the meaning behind what they say. Moreover, this meant the learners could not write the sentence patterns as they could not even say their answer orally. I find it highly beneficial orally answer a question and then write the answer. Also, it was evident that the learners did understand what the questions meant once I had explained the question orally and asked them to respond orally.
A possible solution to the issue I identified would be to plan future lessons where Welsh oracy was the focus instead of teaching learners sentence patterns they may use in their extended writing task. I would conduct role play lessons where the learners would focus on their pronunciation and syntax. Once the learners have shown a good understanding and progress in oracy, I would then challenge them to write and answer questions in Welsh. I believe the natural progression of developing oracy and then asking learners to complete writing and reading tasks would help to improve their Welsh language development greatly. Another possible solution would to be to encourage the learners to use the vocabulary they have learned both during “Slot Drillio” and Welsh language lesson during other class time and play time. The learners would be able to make connections between the language they have acquired into real contexts which will strengthen their understanding of Welsh as a language. Lev Vygotsky believes that the environment in which learners develop influence how they think and what they think about (McLeod, 2018). Therefore, if learners are in a language rich environment that encourages them to use Welsh language as much as possible, learners may develop a positive attitude to learning Welsh. Additionally, it may influence the learners to continue developing their Welsh language skills beyond school such as at home with their families. This could help to contribute to “Cymraeg 2050” where the Welsh Government aims to have a million Welsh speakers by 2050 (Welsh Government, 2017). 
Before beginning my next PTE, I want to continue to develop my Welsh language skills. One way I intend to do this is to increase my Welsh vocabulary by completing Welsh lesson activities on the app Duolingo. I already have a good basic knowledge of Welsh as a second language, but I want to push myself further so that I can converse with my learners solely through the medium of Welsh where possible. Another way I want to improve my Welsh language development is by producing lessons that help develop my learners Welsh language development that challenges my own Welsh language capabilities. I want to provide the learners with lessons that challenge both them but also myself to show them that it is possible to learn Welsh regardless of ability. Moreover, I want to continue to use and develop my use of incidental Welsh throughout the school day to encourage my learners to do so. I believe that by having a positive view of learning Welsh in front of my learners, they too will develop a positive relationship with learning Welsh as a language for life. 
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