ECAD6008 – A critical reflection (2000 words)


The specific area identified for professional development based on the critical reflection of my pedagogical development thus far as evidenced in the required aspects of the Professional Learning Passport (PLP) as demonstrated above, is managing the classroom environment. This aspect was specifically chosen for development as it is a current target of mine for the next PTE experience, as I will be teaching in Key Stage 2 (KS2). It was decided at the end of last term with my class mentor that this is a target that needs further development as I have not experienced teaching in a KS2 environment yet, therefore, the strategies of classroom management that I had developed for Foundation Phase were effective and successful, however some not relevant to the KS2 environment. As such, the target devised for the next PTE experience is to develop a range of alternative effective classroom management strategies for successful implementation in future teaching experiences in KS2, as Marzano (2011) outlines that effective classroom management can provide an environment in which facilitates effective teaching and learning experiences, for both the children and the class teacher.
A primary problem with determining research-based approaches to classroom 
management is establishing a definition.

There is terminological confusion in literature with determining a precise definition of classroom management as it is regarded as a broad concept (Oliver et al, 2011; Egeberg et al, 2016). However, the most commonly used definition is offered by Evertson and Weinstein (2006) who describe classroom management as an umbrella term that encompasses the strategies that teachers establish and implement in the classroom in order to primarily focus on supporting and enhancing the children’s both social and educational learning. Brophy (2006) offers a similar definition of classroom management, defining it as the “actions taken to create and maintain a learning environment conducive to successful instruction” (p. 17). It is evident that both definitions clearly emphasise the importance of the teacher’s role in creating pedagogical strategies of classroom management in fostering successful learning outcomes among students. 

Furthermore, it is evident from literature surrounding this topic, that many researchers interchangeably associate classroom management with managing student behaviour alone (Bennett, 2017), however, Chandra (2015) argues that it extends beyond that as classroom management is a “multi-faceted activity” (p.13). In support of this, classroom management is suggested by Brophy (2006) to help create and foster a positive and effective working environment which involves, structurally organising the physical environment, “establishing rules and procedures, maintaining students’ attention to lessons and engagement in activities” (p.17) and also regulating student behaviour (Korpershoek et al, 2016). These are elements deemed by Henley (2010) to be essential teaching skills in managing the classroom environment effectively. It is further suggested by CESE (2020) that when these classroom management strategies are implemented effectively, it addresses disengagement among students to learning, while also minimising disruptive behaviours that can impede on learning and teaching. Thus, allowing teachers to focus on instruction time and maximise student’s engagement and learning throughout the classroom (Skiba et al, 2016; Osher et al, 2010), where evidence shows that in a classroom where teachers implement effective classroom management techniques, children experience enhanced academic achievements (Stronge et al, 2011). 
On the other hand, due to the complexity of classroom management, it is considered by teachers to be one of the most difficult and challenging elements within the teaching profession (Eisenman et al, 2015). This may be for many reasons, one of which is that "verbal disruptions, noncompliance and disengagement" are frequently cited by teachers as the most challenging behaviours experienced in the classroom (Alter et al, 2013). However, reflecting on one’s teaching experiences as a trainee teacher, it may be due to the implications of not fully understanding of how to implement classroom management strategies effectively or even the development of alternative strategies. Ineffective classroom management skills is noted to have a negative effect on teachers’ ability to teach, thus consequently impacting on children’s overall learning (Sullivan et al, 2014; Eisenman et al, 2015), as it is argued by Hepburn and Beamish (2019) that classroom management and student learning are closely linked, meaning that in a poorly managed classroom which have “negative and chaotic climates, lack structure and support, or offer few opportunities for active participation” (p.82), it is impossible that effective teaching and learning experiences can occur (Jones & Jones, 2012). Therefore, it is noted by Berliner (1988) and Jones (1996) that teachers must be educated to fully understand classroom management in order to establish instructional approaches in their classrooms to successfully maximise children’s learning development and minimise teacher stress and burnout during the process (Aloe et al, 2014).
The strategies of classroom rules and routines are regarded as crucial elements in managing classroom environment effectively (Epstein et al, 2008). However, they both serve different purposes in the classroom, but the concepts that underpin their successful use as classroom management techniques are quite similar (CSES, 2020). Firstly, Alter and Haydon (2017) define classroom rules as “statements that identify acceptable or unacceptable behaviour.” The objective of setting classroom rules is suggested by Anderson and Spaulding (2007) to ensure consistency and structure, where it allows children to understand the expectations of appropriate classroom behaviour (Banks, 2014). However, Reinke et al (2013) stresses the importance that classroom rules need to be made specific with clear expectations, as children will not adhere to the rules if they are unsure of what is expected from them to follow (Snow, 2014). One solution that Smith and Misra (1992) proposes to ensure that children understand the rules is to include them in the process. In support of this, Good and Brophy (1997) suggests that it allows the children and teachers to establish a safe classroom environment and discuss their ideas about what constitutes acceptable behaviour and the consequences that should be applied when rules are not followed accordingly. By including children in the process, Jones and Jones (2001) believes that it increases the chances of children accepting and following the rules, as they take ownership over devising the rules.
On the other hand, CSES (2020) argues that “cognitive and developmental factors may influence the effectiveness of classroom rules” (p.7). Kern and Clemens (2007) clarify this concept by explaining that due to a child's limited memory ability, establishing a small number of rules is more suitable for children to understand and remember than an extensive set of rules. This, according to Banks (2014), also implies to teachers, as it can be difficult for them to enforce and monitor a long list of rules. To counteract this, Reinke et al (2013) suggests that by making the classroom rules visible in the classroom as a display in a prominent place on the wall, it can be easily referred to when necessarily, as well as serving as a reminder to children to follow the classroom rules. By having this displayed as easy reference, Hardman and Smith (1999) stress the importance that regularly reinforcing, and modelling rules is one of the most valuable skills a teacher can implement to produce positive behaviours in the classroom. This is in line with Bandura’s (1977) social learning theory, where it was theorised that behaviour is learned, meaning that children’s behaviours are influenced by the expectations modelled and reinforced by an adult, and in this case, the teacher. Therefore, by consistently reinforcing the rules, it will serve its purpose of managing the classroom environment successfully, as the children will imitate the acceptable behaviour modelled by the teacher.

Returning to Good and Brophy's (1997) suggestion of establishing consequences for breeching classroom rules, Banks (2014) argues that classroom rules should be related to positive consequences rather than punishment alone. However, there are mixed evidence for the efficacy of positive consequences in terms of managing the classroom environment effectively (CSES, 2020). Despite this, Roache and Lewis (2011) imply that positive consequences is frequently used in primary schools as the promotion of effective behaviour. Proponents of positive consequences is suggested by Evertson and Weinstein (2006) to be the use of praise and rewards to acknowledge positive student behaviours. According to the Welsh Assembly Government (2010) praising and rewarding children on their desirable behaviour can be implemented informally by regular verbal praise and stickers, or formally through awarding a certificate at the end of the week, further suggesting that these components are likely to motivate children to replicate the behaviour as they recognise that they would be praised or rewarded if they continue to follow the classroom rules. This idea is reinforced in Skinner’s (1953) behaviour modification theory that operates on positive and negative behaviours, as he suggested that when peers witness their friend being positively reinforced, they will more likely replicate this behaviour and view it as a good behaviour, and for the students who are misbehaving and are not acknowledged, they will behave accordingly in order to gain the same recognition and praise. Therefore, it is recommended that teachers should attempt to consistently promote positive behaviours as this will have a greater and longer lasting impact than punishing negative behaviour (Rumfola, 2017). This is supported in several meta-analysis studies of classroom management interventions, which found that consistent praise and reward incentives improves student engagement in learning and activities and reduces negative behaviours in the classroom (Moore et al, 2019; Chaffee et al, 2017; Little et al, 2015). Alongside this, genuine praise and rewards given by the teacher may help foster positive student-teacher relationships and result in creating an overall positive classroom environment (Epstein et al, 2008). Where punishment on the other hand may have the opposite effect, as Dad (2010) claims that punishment may cause student "anger, resentment and aggression", further demolishing the positive teacher-student relationship and may lead to a progression of negative behaviours.

On the other hand, the Welsh Assembly Government (2010) argues that teachers should only use praise and reward incentives when necessary, and not to use them excessively as this could become a de-motivator to some children. Parsonson (2012) offers further insight into this noted by WAG of the overuse of praise and rewards as a de-motivating factor, as it is suggested that it “can have a negative impact on pupils’ intrinsic motivation to learn.” This may be for a variety of reasons; however, children may become reliant on praise and rewards, potentially delaying the development of becoming self-motivated and self-dependent in their own learning. This is reinforced by Kohn (1993) who notes that instead of assisting children in developing their own criteria for successful learning or desirable behaviour, learning becomes devalued as a result, in the sense that it is seen as a necessity for gaining the teacher's approval. And this leads to the conclusion that children may be motivated for the wrong reasons in order to earn the praise or reward, where if the incentives were withdrawn, the student may lack intrinsic motivation to continue to engage in appropriate classroom behaviours (CSES, 2020). 

Conclusion 
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